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Continuing the discussion RE the tech plank--to be or not to be--I'd like
to add insights that came when I couldn't sleep at 1:30 this morning:
 
1)      What we are doing in this discussion is problematizing the whole
        computer/info tech in FYC.  As such, I think a section in The Book
        needs to address this struggle between inclusion of a separate
        plank and either non-inclusion or inclusion at the local level within each
        section.
 
2)      To that end I think we need to seriously consider the question
        Chet has raised, to whit:
 
 >
>      Question:  How would computer technology produce "different"
> outcomes for writers?  That is, should general computer literacy,
> keyboarding, and word-processing skills be *writing*  outcomes?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
3)      One of the "axioms" I have used in the past to determine where I
        stood in the computers and writing discussion was whether the technology
        was serving my pedagogy or the pedagogy was serving the technology.
 
        I think that we need to apply the same reasoning to whether or not
        a tech plank should be included:  Is a tech plank serving the purposes of
        the OS or vice versa?
 
4)      I think we should not include a separate computer/info tech plank
        (unless we also want to do so for the more opague literacy technologies,
        such as paper/pen/pencil) but rather include connections to
        comp/info tech within the OS as currently configured.
 
        I am in abosolute agreement with Bog (the laser pointer man)
        Hogue, David, and Irv's assessment of the need for these
        technologies as part of a writing curriculum, but I also appreciate Chet's
        concern about access.
 
        I think that insisting on a tech plank would be a road block to
        many who don't have access to finding ways to use the OS.  In
        addition such insistence with the arguement that it would push districts
        to provide these technologies is placing an agenda on the OS not
        originally intended when this project started.
 
5)      And, finally, a point of order:  How can we so radically change
        the OS that was accepted by the WPA exec committee?  Can we
        justify it b/c of our ad hoc committee status?  What does Kathi/y have to
        say about it as she prepares the document for publication?
 
        Perhaps we should leave the plank out and see how the readers
        respond, that is, whether or not they miss mention about comp/info tech.
 
 
 
Ruth
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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I am seeking a co-author for a textbook on critical thinking for
composition entitled Reasoning and Writing.  Since my perspective on
critical thinking comes from my philosophic background, I need someone
who could provide an approach based on rhetoric and composition.  The
manuscript is already written and several publishers have expressed
interest in it, but everyone agrees that it needs to be revised from the
standpoint of English composition.  I have set June 30th as the
completion date for the revised manuscript.
 
If you have sufficient interest in such a project, adequate time, and the
requisite background, please contact me directly not via the list: Burton
Porter, Western New England College, Springfield, MA 01119, tel (413)
782-1306, fax 413-796-2118, e-mail bporter@wnec.edu.  I look forward to
your communication.
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thanks to keith, chet, and everybody else--replacing the "m" with a "0"
helped and i got into the "outcomes" site  just fine this time.
 
janee
Jane E. Hindman
Professor, Department of Rhetoric and Writing Studies
San Diego State University
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here's one who is provisionally on your side.
irv
 
Bob Hogue wrote:
 
> I've found the recent thread on technology and the OS to be
> excellent reading.  I've finally decided to put my toe in the
> water on this and see how badly I get splashed.  :)
>
> First, I do think that it's a good idea to have some statement in
> the OS regarding technology.  It seems to me that the use of
> computers has had an impact in at least the following areas which
> are important to composition:
>
>         Research sources.  (The Web has not replaced the library,
>         but it has certainly opened up a vast new area for
>         exploration.)
>
>         Research methods.  (The Web can be a double-edged sword
>         as a research tool.  We have access to tons of
>         information, but how much of it is reliable?  And how
>         do we convince FYC students that not everything they
>         find on the omnipotent computer is necessarily correct?)
>
>         Collaboration.  (E-mail, newsgroups, and chat rooms do
>         not replace face-to-face discussions -- at least I hope
>         they don't -- but they do provide some potentially
>         very useful methods for enhancing the collaborative and
>         group work that is often asked of students.)
>
>         Presentation and appearance.  (The use of at least one
>         decent word processor ought to be a part of any FYC
>         program, in my opinion.)
>
> So with all of that in mind, I'd like to suggest the following as
> a possible "outcome" related to computers and technology:
>
>    Technology and Composition:
>
>       By the end of first year composition, students should have
>       sufficient exposure to computers and related technology so
>       that they can:
>
>          Use tools to search the World-Wide web for information
>          and opinions relevant to their compositions;
>
>          Evaluate electronically-gathered information for its
>          currency and reliability;
>
>          Use electronic mail or other methods of computer-based
>          communication to take part in consultations and
>          discussions relevant to their writing;
>
>          Use at least one word processing package to format and
>          print their compositions.
>
> Again, thanks to all who have provided much food for thought in
> the past couple of weeks on this thread... and now I think I'll
> duck and wait to see if I shouldn't have put my toe in the water
> in the first place.  :)
>
> btw, hi to all from the Summer WPA confab.  Doug, how's the laser
> pointer working??
>
> -----------------------------------------------------------------
> Bob Hogue                  Computer Science & Information Systems
> e-mail: bob@cis.ysu.edu    Youngstown State University
> Phone: 330-742-1775        Youngstown, OH  44555-3134
> For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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My answer to Chet's question regarding computer skills and writing is that
No, they should be separate considerations -- unless we believe
compositionists should be teaching keyboard skills.  Our program recently
went through this discussion and concluded that references to the Internet
and other electronic sources can be made under topics/sub-topics
appropriate to writing, such as by referencing the Internet under
"Research abilities."  Part of our reasoning was this -- Freshman Comp has
become a dumping ground for things the rest of the university should more
honestly address.  That is, if all students should be computer literate,
then the university should say so, create the necessary resources, support
staff, etc.-- NOT dump the responsibility on the Composition Program.
 
Or, perhaps EVERY DEPARTMENT should take responsibility for computer
literacy-- expect every department to have statements on computer
abilities in their role/mission/standards statements, what have you.
 
Ed Kearns
University of Northern Colorado
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Ed's point is an important one. We're having enough problem with being a
"service course" for writing. Do we want to be the "computer literacy" course
as well? This does not militate against a technology plank in the outcomes
statement, but it does suggest that we should proceed with caution. I would
favor a plank that stresses reflective awareness of the effect of MEDIUM on
the process and products of communication. Medium leaves open a whole range of
technologies and makes it possible for students and institutions without high
end current electronic stuff still to participate in the outcome. I'm not sure
that we want to assume a disproportionate responsibility for keyboarding or
software. I am trying to keep in mind that one of the things we want to
communicate through this document is that teaching writing is about much more
than teaching usage and spelling. It is about making students aware of what
they do when they write so that they can write strategically.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dear Burton Porter:
 
I might be interested in collaborating on your book concerned with critical
reasoning. My own textbooks address this topic from a rhetoric and
composition standpoint, and you might want to look at them to see if our
approaches would be compatible. They are as follows:
 
Taking a Stand          Harper Collins, now Addison Wesley Longman
Writing About Diversity Harcourt Brace
The Genre of Argument   Harcourt Brace
 
I look forward to hearing from you.
 
Irene Clark Ph.D.
Co-Director, The Writing Program
University of Southern California
 
                         ___________________________________
                       /__________________________________/|
                      |             Irene L. Clark Ph.D.
|  |
                      |     Co-director,  The  Writing Program           |
|
                      |      University of Southern California
|  |
                      |   iclark@mizar.usc.edu 213-740-0231          |  |
                      |___________________________________|/
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From:     Self <MANAGE/AXULMER>
To:       WPA-L@ASUVM.ASU.EDU
Subject:  Opening for Writing Center Coordinator
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Pasadena City College (California) will open a new English Writing
Center in 1999 and is seeking a faculty coordinator to help develop
and then coordinate its operation. The position will begin in January
1999 and will include both classroom teaching and writing center
planning activities until the center becomes fully operational, at
which time the person hired will work full time as coordinator of the
center. This is a 12-month, tenure-track position.
 
Minimum qualifications: 1. Master's degree in English, literature,
comparative literature, or composition, OR a bachelor's degree in any
of the above AND a master's degree in linguistics, TESL, speech,
education with a specialization in reading, creative writing, or
journalism,OR a valid California Community College Instructor
Credential, OR the equivalent. 2. Demonstrated proficiency
in teaching at the community college level or its equivalent (e.g. 4-
year university of college). 3. Ability to work in a multiethnic
environment with students who have a variety of learning styles and
abilities.
 
Desirable qualifications: 1. Previous experience as a Writing Center
Director or co-director at the community college level or its
equivalent.  2. Knowledge of current trends and issues related to
college writing centers. 3. Organizational and computer skills.
 
For more information and to apply contact: Pasadena City College,
Office of Human Resources, (626)585-7388.  We cannot accept
applications by fax.
 
Final date to file district application: Friday, Sept. 18, 1998
 
Visit our website at: http://www.paccd.cc.ca.us
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This post follows one by Theresa Enos and offers a brief comment on Jim
Corder's death from liver cancer on Sat. Aug. 29.
 
On Fri. my son Andrew (age 2) and I flew to Fort Worth to visit Corder and
his wife Roberta.  He talked with us, two other friends, and Roberta for
about 45 minutes.  He seemed esp. interested in Andrew.  When I returned
on Sat., he was in either a semi-coma or a coma and could no longer talk.
But he was surrounded by his family, including children and stepchildren,
and died peacefully and without pain at home.  A memorial service in Ft.
Worth was held today.
 
As most of you know, Jim wrote a great deal about rhetoric and composition.
In the 80s he published an excellent process textbook, CONTEMPORARY WRITING,
and a handbook that went into at least 6 editions.  His 1971 book USES OF
RHETORIC is, I think, still useful and brims with the excitement of the
rediscovery of rhetoric.  He also wrote many, many essays for CCC, COLLEGE
ENGLISH, RHETORIC SOCIETY QUARTERLY, FRESHMAN ENGLISH NEWS, RHETORIC REVIEW,
and other journals.  He chaired the TCU English Department for many years
and once served as Acting Dean.  He also directed many dissertations.  Not
bad for someone who started as a scholar of 18th Century British literature.
 
Beginnning in the late 80s, he often came to CCCC, but his interest seemed to
shift primarily to books of personal reflection, chiefly about his earlier
years in rural West-Central Texas, especially in a small town called Jayton,
where he was raised during the Great Depression by fundamentalist parents.
These books include LOST IN WEST TEXAS, CHRONICLE OF A SMALL TOWN, and
YONDER.  He also wrote a related, more obviously rhetorical book involving
historical inquiry--HUNTING FOR LIEUTENANT CHERBOURNE--which treats the
possibility and impossibility of "knowing" a particular historical figure
who appeared in West Texas during the 1840s and who left a cache of letters.
 
I was delighted to discover that Corder wrote several other books--at
least three--that have yet to be published.  At the invitation of his wife,
I briefly glanced at these manuscripts in his office.  They appear to be
finished.  The titles include MAKING IT IN LAS VEGAS and SCRAPBOOK.  These
books seem to be mainly examples of personal reflection/expression.  His wife
Roberta considers these books to amount to what she termed "his attempt to
write an epic" about growing-up-in-West-Texas-and-the-years-beyond.
 
The third yet-to-be-published book, however, is avowedly rhetorical.
Roberta calls it "his final word on rhetoric."
 
I hope that, at some point, these books will all get into print.
 
So, with any luck, Corder's fans have more to look forward to.
 
 
Keith Miller
Associate Professor of English
Arizona State University
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Anything that leads toward instruction of keyboarding or
similar skills is really beyond the pale.  As David
suggests, what's important is the MEDIUM as it affects
research skills and rhetorical strategies.  I think that for
the moment, this plank should be soft-shoed, but I think it
should be there.  It would be a little silly to ignore
Mcluhan's the medium is the message message.
irv
 
David E. Schwalm wrote:
>
>  I would
> favor a plank that stresses reflective awareness of the effect of MEDIUM on
> the process and products of communication. Medium leaves open a whole range of
> technologies and makes it possible for students and institutions without high
> end current electronic stuff still to participate in the outcome.
 
--
Irvin Peckham
Interim Chair
University of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/
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Thank you, Keith Miller, for your account of Jim Corder's last hours.  He
was a fine man and it is good to know that he left the world gently.
Peace  jix lloyd-jones
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Ed--
 
I like your thinking, probably b/c it agrees with mine.  I have been
trying to say the same thing--that whatever of the computer/tech related
skills need addressing in the OS be included within the sub-sections of
the current document.
 
(BTW not to sound paranoid here, but I have made this suggestion on the
list twice with no response.  I hope that the reason is that we are all
busy with the opening of the semester and not that I am a woman who has
only recently joined the group.  Sorry--but sometimes some of us women
are especially sensitive to a feeling of marginalization.)
 
Ruth
 
On Tue, 1 Sep 1998, Edward A Kearns wrote:
 
> My answer to Chet's question regarding computer skills and writing is that
> No, they should be separate considerations -- unless we believe
> compositionists should be teaching keyboard skills.  Our program recently
> went through this discussion and concluded that references to the Internet
> and other electronic sources can be made under topics/sub-topics
> appropriate to writing, such as by referencing the Internet under
> "Research abilities."  Part of our reasoning was this -- Freshman Comp has
> become a dumping ground for things the rest of the university should more
> honestly address.  That is, if all students should be computer literate,
> then the university should say so, create the necessary resources, support
> staff, etc.-- NOT dump the responsibility on the Composition Program.
>
> Or, perhaps EVERY DEPARTMENT should take responsibility for computer
> literacy-- expect every department to have statements on computer
> abilities in their role/mission/standards statements, what have you.
>
> Ed Kearns
> University of Northern Colorado
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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ruth:
we're all busy.
i never get answered either--and I thought it was just me
being me.
:-)
irv
[and i think we need a separate plank but wouldn't want to
stake my tenure on it]
 
RUTH E. FISCHER wrote:
>
> Ed--
>
> I like your thinking, probably b/c it agrees with mine.  I have been
> trying to say the same thing--that whatever of the computer/tech related
> skills need addressing in the OS be included within the sub-sections of
> the current document.
>
> (BTW not to sound paranoid here, but I have made this suggestion on the
> list twice with no response.  I hope that the reason is that we are all
> busy with the opening of the semester and not that I am a woman who has
> only recently joined the group.  Sorry--but sometimes some of us women
> are especially sensitive to a feeling of marginalization.)
>
> Ruth
>
> On Tue, 1 Sep 1998, Edward A Kearns wrote:
>
> > My answer to Chet's question regarding computer skills and writing is that
> > No, they should be separate considerations -- unless we believe
> > compositionists should be teaching keyboard skills.  Our program recently
> > went through this discussion and concluded that references to the Internet
> > and other electronic sources can be made under topics/sub-topics
> > appropriate to writing, such as by referencing the Internet under
> > "Research abilities."  Part of our reasoning was this -- Freshman Comp has
> > become a dumping ground for things the rest of the university should more
> > honestly address.  That is, if all students should be computer literate,
> > then the university should say so, create the necessary resources, support
> > staff, etc.-- NOT dump the responsibility on the Composition Program.
> >
> > Or, perhaps EVERY DEPARTMENT should take responsibility for computer
> > literacy-- expect every department to have statements on computer
> > abilities in their role/mission/standards statements, what have you.
> >
> > Ed Kearns
> > University of Northern Colorado
> >
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> All writing is creative if it is genuinely committed to discovery and
> expression of the writer's meanings.
>                                                         John Mayher
 
--
Irvin Peckham
Interim Chair
University of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/
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Two requests:
 
1. Would someone from WPA's Program Evaluation Program please contact me
about a visit to UNLV to offer me details on the process and most
importantly, the cost?
 
2. Would one or two of the authors of the statement/article concerning how
the WPA is evaluated be willing to discuss the statement with my Dean?  If
so, please reply to me off list.
 
Thank you for your time.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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I apologize for my redundancy.  Program Evaluator Program is over the top.
I shouldn't send e-mail this early.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Susan,
 
Ed White and Deb Holdstein (both on this list) coordinate the consultant
evaluator program.  If you don't hear from one of them, you should contact
them directly.  They can provide all the information you need.  Deb's email
is
 
gas54r0@ecom2
 
In regard to your second request, I'm assuming you're meaning "The
Intellectual Work of Writing Program Administration," the statement the
Executive Committee just adopted.  It was a jointly written document, with
many authors and editors.  I would suggest, though, contacting Rick
Gebhardt who has done most of the final editing.  Rick would be a good
person to talk to your dean, in any case.  Others you might consult are
Gail Stygall or Chuck Schuster.
 
Doug Hesse
 
 
 
>Two requests:
>
>1. Would someone from WPA's Program Evaluation Program please contact me
>about a visit to UNLV to offer me details on the process and most
>importantly, the cost?
>
>2. Would one or two of the authors of the statement/article concerning how
>the WPA is evaluated be willing to discuss the statement with my Dean?  If
>so, please reply to me off list.
>
>Thank you for your time.
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Director of Composition                 4505 Maryland Parkway
>Phone: (702) 895-3612                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Re: technology plank in the OS
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Remember last year, I learned an odd thing: unless the Catalogue says a
program REQUIRES a computer, as in archetecture or accounting here,
students cannot pay for one out of student loan or grant money without
risking a criminal charge, as on Fin Aid person put it, but many do in
spite of that because all believe them to be indispensable.  If the
catalogue says your program requires one and the skills to go with it, or
better yet, if the catalogue says all the programs require both a computer
and the requisite skills, maybe Secondary folks would get the message.
 
On Tue, 1 Sep 1998, David E. Schwalm wrote:
 
> Ed's point is an important one. We're having enough problem with being a
> "service course" for writing. Do we want to be the "computer literacy" course
> as well? This does not militate against a technology plank in the outcomes
> statement, but it does suggest that we should proceed with caution. I would
> favor a plank that stresses reflective awareness of the effect of MEDIUM on
> the process and products of communication. Medium leaves open a whole range of
> technologies and makes it possible for students and institutions without high
> end current electronic stuff still to participate in the outcome. I'm not sure
> that we want to assume a disproportionate responsibility for keyboarding or
> software. I am trying to keep in mind that one of the things we want to
> communicate through this document is that teaching writing is about much more
> than teaching usage and spelling. It is about making students aware of what
> they do when they write so that they can write strategically.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Bill's point reminds me of how fast things are moving in this area and how
quickly they could pass our statement by.  The testing firms are a good
indicator.  Right now, the only way in the US to take the GMAT (for grad
business entry) is on computer, and that includes the two essays.  This
year or next, the GRE will follow suit, and soon enough ALL large-scale
tests will assume adequate keyboard AND word processing skills.  I'm not
sure when the SAT is scheduled for this change, but it might happen while
we continue debating what may become an outdated issue. --Ed White
 
On Wed, 2 Sep 1998, William A Pedersen wrote:
 
> Remember last year, I learned an odd thing: unless the Catalogue says a
> program REQUIRES a computer, as in archetecture or accounting here,
> students cannot pay for one out of student loan or grant money without
> risking a criminal charge, as on Fin Aid person put it, but many do in
> spite of that because all believe them to be indispensable.  If the
> catalogue says your program requires one and the skills to go with it, or
> better yet, if the catalogue says all the programs require both a computer
> and the requisite skills, maybe Secondary folks would get the message.
>
> On Tue, 1 Sep 1998, David E. Schwalm wrote:
>
> > Ed's point is an important one. We're having enough problem with being a
> > "service course" for writing. Do we want to be the "computer literacy" course
> > as well? This does not militate against a technology plank in the outcomes
> > statement, but it does suggest that we should proceed with caution. I would
> > favor a plank that stresses reflective awareness of the effect of MEDIUM on
> > the process and products of communication. Medium leaves open a whole range of
> > technologies and makes it possible for students and institutions without high
> > end current electronic stuff still to participate in the outcome. I'm not sure
> > that we want to assume a disproportionate responsibility for keyboarding or
> > software. I am trying to keep in mind that one of the things we want to
> > communicate through this document is that teaching writing is about much more
> > than teaching usage and spelling. It is about making students aware of what
> > they do when they write so that they can write strategically.
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
>
> Bill
>                 since feelings are first
>                 whoever pays attention to the grammar of things
>                 will never really kiss you
>
>                                         ----e e cummings
> ----------------------
> William A Pedersen
> wap@U.Arizona.EDU
>
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Could somebody please inform me of the address of the Writing Center discussion
list?  Thanks.
 
Scott Harshbarger
Director of Composition
Hofstra University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: technology plank in the OS
In-Reply-To:  <Pine.SUN.3.95.980902085940.156E-100000@wiley.csusb.edu>
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The more I think about this, the more I'm inclined to argue against a
plank.  Ed White's posting about large scale testing (going ahead while we
debate the issue) further convinces me that the plank is unnecessary.  We
do not (at the level of higher ed.compositon) teach handwriting,
keyboarding, or even reading per se; we're not expected to teach people
how to operate ball point pens or sharpen their number 2 pencils -- all of
which will apparently become as obsolete as chisels and quills did with
the advent of pens and typewriters.  I doubt that our 19th Century
colleagues worried much about being passed by by typewriting companies and
teachers.
 
And as to the medium/message, I would be interested to know just how the
computer has changed the ways we write -- beyond the mechanical
conveniences -- and the ways we think (inseparable from our writing?).
How do computers improve one's values or criteria for evaluating
compositions -- our own compositions and those of our students?
 
Ed Kearns
=========================================================================
Date:         Wed, 2 Sep 1998 13:56:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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> On Wed, 2 Sep 1998, William A Pedersen wrote:
>
> > Remember last year, I learned an odd thing: unless the Catalogue says a
> > program REQUIRES a computer, as in archetecture or accounting here,
> > students cannot pay for one out of student loan or grant money without
> > risking a criminal charge. . . .
 
. . . which is one of the overt reasons given by the administration here
in Chapel Hill for *requiring* all entering FY students to purchase a
laptop beginning in fall 2000--a big move for a state school like mine.
The policy is being sold as a way to ensure computer access to the entire
student body, not just the wealthier majority that are already arriving on
campus with computers. Basic computer training for faculty, staff, and
students is being assigned to central campus computing authorities, not
the writing program (if you ask me, you'd be crazy to expect writing
instructors to pull this off).  But, when it comes to justifying the
laptop requirement for teaching purposes (and PR), much of that burden is
likely to land squarely on the writing program--which is both good and
bad.
 
- Todd Taylor
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ed, did you happen to see the article on the newest grading software for
fyc compositions in the newest Chronicle of Higher Ed?
 
Ruth
 
On Wed, 2 Sep 1998, Edward A Kearns wrote:
 
> The more I think about this, the more I'm inclined to argue against a
> plank.  Ed White's posting about large scale testing (going ahead while we
> debate the issue) further convinces me that the plank is unnecessary.  We
> do not (at the level of higher ed.compositon) teach handwriting,
> keyboarding, or even reading per se; we're not expected to teach people
> how to operate ball point pens or sharpen their number 2 pencils -- all of
> which will apparently become as obsolete as chisels and quills did with
> the advent of pens and typewriters.  I doubt that our 19th Century
> colleagues worried much about being passed by by typewriting companies and
> teachers.
>
> And as to the medium/message, I would be interested to know just how the
> computer has changed the ways we write -- beyond the mechanical
> conveniences -- and the ways we think (inseparable from our writing?).
> How do computers improve one's values or criteria for evaluating
> compositions -- our own compositions and those of our students?
>
> Ed Kearns
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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From:         Marcy Trianosky <mtrianosky@HOLLINS.EDU>
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I can't tell you how to subscribe, but send a message to the list and
someone will let you know:  <wcenter@ttacs6.ttu.edu>.
 
Marcy
 
 
At 01:27 PM 9/2/98 -0400, you wrote:
>Could somebody please inform me of the address of the Writing Center discussion
>list?  Thanks.
>
>Scott Harshbarger
>Director of Composition
>Hofstra University
>
---------------------
Marcy Trianosky                         Hollins University
Director, The Writing Center            P. O. Box 9526
Phone:  (540) 362-6576                  Roanoke, VA  24020
FAX:    (540) 362-6642
e-mail: MTRIANOSKY@HOLLINS.EDU
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler-kassner <adlerk@UMICH.EDU>
Subject:      call for manuscripts - Stories Told In and Out of School
In-Reply-To:  <0EYL003C5GCY69@asu.edu>
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A Call for Manuscripts for a book that Susanmarie Harrington and I are
editing - Please circulate!
 
Call for Manuscripts
Stories Told In and Out of School: What the Essay Is and Who Writes It
 
Among the stories that those of us who teach composition tell ourselves,
perhaps none are as powerful as the ones about what it is that we teach and
why we teach it as we do.  For example, instructors have stories about why
they teach the essay as they do, and how writing that way is important for
students' future successes. Each has a rationale - a story about why this
is important - to justify their choices.  These larger stories include
smaller ones: about what kind of language students should use to write
essays and why that language is better, more appropriate, or more
representative of something than another kind of language, or about how an
essay should look.  Instructors will also tell stories about the writing
process, and how students might best develop a process that will help them
write more effective academic essays.  These stories have often become so
ingrained that instructors may not fully realize they are telling stories
because they have become "common sense." Additionally, instructors do not
realize that these stories carry with them a history that stretches back to
the origins of composition studies during the late nineteenth and early
twentieth centuries.  But for these very reasons, it is all the more
important that we investigate them.
 
We invite submissions to an edited collection that will focus on the
"stories" that composition teachers tell about what they do in the
classroom, and why they (or we) tell those stories.  What do we tell
students about what the "expository essay" is, and why do we tell them
that?  How do our stories reflect and/or refract different cultures?
Submissions might focus on the essay as a genre, or on specific parts of
the essay -- on language, form, or grammar, for example.  How do we explain
the writing process, and why do we explain it that way?  Contributions
might also focus on the stories that instructors help students to form
during their courses:  do we encourage them to develop "alternative"
stories?  What are they, and why are those stories seen as "better" than
existing ones?
1-2 page proposals outlining potential submissions are due October 1.
Acceptances will be notified by October 30.  Full drafts will be due
January 30.  Please send electronic copies of the proposal to Linda
Adler-Kassner (adlerk@umich.edu) and Susanmarie Harrington
(sharrin@iupui.edu).  Paper copies may be sent to Linda Adler-Kassner,
Writing Program, University of Michigan-Dearborn, 4301 Evergreen Road,
Dearborn MI 48128.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: WPA Evaluators
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Hello, everyone, and thanks.  I've just responded to Susan off-list.
Doug, is that REALLY my e-mail address?  Hmmmmm..
 
Deb H.
 
On Wed, 2 Sep 1998, Doug Hesse wrote:
 
> Susan,
>
> Ed White and Deb Holdstein (both on this list) coordinate the consultant
> evaluator program.  If you don't hear from one of them, you should contact
> them directly.  They can provide all the information you need.  Deb's email
> is
>
> gas54r0@ecom2
>
> In regard to your second request, I'm assuming you're meaning "The
> Intellectual Work of Writing Program Administration," the statement the
> Executive Committee just adopted.  It was a jointly written document, with
> many authors and editors.  I would suggest, though, contacting Rick
> Gebhardt who has done most of the final editing.  Rick would be a good
> person to talk to your dean, in any case.  Others you might consult are
> Gail Stygall or Chuck Schuster.
>
> Doug Hesse
>
>
>
> >Two requests:
> >
> >1. Would someone from WPA's Program Evaluation Program please contact me
> >about a visit to UNLV to offer me details on the process and most
> >importantly, the cost?
> >
> >2. Would one or two of the authors of the statement/article concerning how
> >the WPA is evaluated be willing to discuss the statement with my Dean?  If
> >so, please reply to me off list.
> >
> >Thank you for your time.
> >_____________________________________________________________________________
> >
> >Susan L. Taylor                         University of Nevada Las Vegas
> >Director of Composition                 4505 Maryland Parkway
> >Phone: (702) 895-3612                   PO Box 455011
> >Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
> >
> >     "When I dare to be powerful - to use my strength in the service of
> >      my vision, then it becomes less and less important, whether I am
> >      afraid." -----  Audre Lorde
>
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Is there anyone who could help me get in touch with someone at The Writing
Instructor?  I need to contact them about permissions for a book but haven't
heard back in response to letters or email. If anyone can help, I'd really
appreciate it!
 
Thanks,
 
Kelly Belanger
 
> ----------
> From:         linda adler-kassner[SMTP:adlerk@UMICH.EDU]
> Sent:         Wednesday, September 02, 1998 2:30 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      call for manuscripts - Stories Told In and Out of School
>
> A Call for Manuscripts for a book that Susanmarie Harrington and I are
> editing - Please circulate!
>
> Call for Manuscripts
> Stories Told In and Out of School: What the Essay Is and Who Writes It
>
> Among the stories that those of us who teach composition tell ourselves,
> perhaps none are as powerful as the ones about what it is that we teach
> and
> why we teach it as we do.  For example, instructors have stories about why
> they teach the essay as they do, and how writing that way is important for
> students' future successes. Each has a rationale - a story about why this
> is important - to justify their choices.  These larger stories include
> smaller ones: about what kind of language students should use to write
> essays and why that language is better, more appropriate, or more
> representative of something than another kind of language, or about how an
> essay should look.  Instructors will also tell stories about the writing
> process, and how students might best develop a process that will help them
> write more effective academic essays.  These stories have often become so
> ingrained that instructors may not fully realize they are telling stories
> because they have become "common sense." Additionally, instructors do not
> realize that these stories carry with them a history that stretches back
> to
> the origins of composition studies during the late nineteenth and early
> twentieth centuries.  But for these very reasons, it is all the more
> important that we investigate them.
>
> We invite submissions to an edited collection that will focus on the
> "stories" that composition teachers tell about what they do in the
> classroom, and why they (or we) tell those stories.  What do we tell
> students about what the "expository essay" is, and why do we tell them
> that?  How do our stories reflect and/or refract different cultures?
> Submissions might focus on the essay as a genre, or on specific parts of
> the essay -- on language, form, or grammar, for example.  How do we
> explain
> the writing process, and why do we explain it that way?  Contributions
> might also focus on the stories that instructors help students to form
> during their courses:  do we encourage them to develop "alternative"
> stories?  What are they, and why are those stories seen as "better" than
> existing ones?
> 1-2 page proposals outlining potential submissions are due October 1.
> Acceptances will be notified by October 30.  Full drafts will be due
> January 30.  Please send electronic copies of the proposal to Linda
> Adler-Kassner (adlerk@umich.edu) and Susanmarie Harrington
> (sharrin@iupui.edu).  Paper copies may be sent to Linda Adler-Kassner,
> Writing Program, University of Michigan-Dearborn, 4301 Evergreen Road,
> Dearborn MI 48128.
>
=========================================================================
Date:         Wed, 2 Sep 1998 15:03:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: WPA Evaluators
In-Reply-To:  <Pine.SOL.3.95.980902143705.27498A-100000@ecom2>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Hello, everyone, and thanks.  I've just responded to Susan off-list.
>Doug, is that REALLY my e-mail address?  Hmmmmm..
>
>Deb H.
>
 
Nah, and Susan and I caught that.  (I'd copied your "x-sender" info by
mistake, hence the weird ecom2 stuff.)  As we all know your true identity is
 
gas54r0@UXA.ECN.BGU.EDU
 
though both addresses lead with gas.   I think yours is one of the more
venerable addresses around.  Even Bud Weiser's address is no longer as
strange as I remember it once being.
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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A former professor of mine, Kristine Hansen, forwarded me the job
announcement for the Writing Center Coordinator (#539). I will complete
my  Master's Degree in English this January from Brigham Young
University and I would like to apply for the job. I have contacted the
human resource dept. and requested an application. I was wondering if
you could tell me the salary range for the position. In the announcement
it says the salary is consistent with placement on the distirct contract
slary schedule, but I have been unable to find out any more than that.
 
Thanks so much,
Kacy Faulconer
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Yup, Doug.  And I'm proud of it: but given my stone-age e-mail address, I
guess I'm just a royal typewriter woman in an iMac world.
 
Deb
 
> >
> > Nah, and Susan and I caught that.  (I'd copied your "x-sender" info by
> mistake, hence the weird ecom2 stuff.)  As we all know your true identity is
>
> gas54r0@UXA.ECN.BGU.EDU
>
> though both addresses lead with gas.   I think yours is one of the more
> venerable addresses around.  Even Bud Weiser's address is no longer as
> strange as I remember it once being.
>
> Doug
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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Mime-Version: 1.0
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just wanted to pass the following along to you and any others interested in
your departments. thanks
 
---------------
                      POSITION ANNOUNCEMENT
           Department of Rhetoric and Writing Studies
                   San Diego State University
                San Diego, California 92182-4452
 
The Department of Rhetoric and Writing Studies at San Diego State
University is seeking applicants for a tenure-track position at the
rank of Assistant Professor or Associate Professor (without tenure)
beginning fall semester, 1999.
 
Ph.D. in technical/professional communication, rhetoric,
composition, or comparable area. Degree must be completed by
September 1, 1999.
 
Candidates should combine background in rhetoric and composition
studies with specialization in technical/professional communication
and strong knowledge of communication tools and technologies.
Interest in advanced composition also desirable. Responsibilities
include teaching graduate and undergraduate courses in rhetoric,
composition theory, and technical/professional communication;
helping develop a professionally oriented writing minor and
internship program; acting as liaison between the department, the
university, professional organizations, and the local professional
community; and participating in promoting written literacies across
the university curriculum. Demonstrated interdisciplinary teaching
and research interests, ability to work with students from diverse
cultural backgrounds, and a commitment to teaching excellence and
scholarship are essential.
 
Please submit (1) a letter of application indicating teaching and
research interests, (2) a detailed vitae, and, (3) letters from
three references. Applications will not be considered until these
items have been received. Direct correspondence to Professor Carol
Sweedler-Brown, Chair, Department of Rhetoric and Writing Studies,
San Diego State University, San Diego, CA 92182-4452. E-mail
inquiries should be sent to Darleen Rosa at drosa@mail.sdsu.edu.
Please refer to VPAA #99/00-12.
 
Review of applications will begin on November 1, 1998 and continue
until the position is filled.
 
     San Diego State University is an equal opportunity title
     VII employer and does not discriminate against persons
     on the basis of race, religion, national origin, sexual
     orientation, gender, marital status or disability.
 
Jane E. Hindman
Professor, Department of Rhetoric and Writing Studies
San Diego State University
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To Whom it May Concern:
 
I should have been more careful in replying to a message forwarded to me
from your group. It was an oversight on my part and I apologize for any
confusion if may have caused.
 
Sincerely,
Kacy Faulconer
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For those of you on the WPA list who are not also on the OS list, my
apologies for my "paranoid" message I sent yesterday (or was it the day
before?).  I looked at the subject line as I responded but not at the name
of the list--and so, my comments may have seemed strange.  I posted my
concerns/suggestions/questions to the OS list, not WPA.
 
 
Wiping the egg off my face,
 
Ruth
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Linda,
 
Thank you for the invitation!  I was just thinking about the stories I
tell my students about writing and the writing process!  I've told some
good ones lately, but I never thought about writing them down.  I'll see
if I can get something together in proposal form.
 
Thanks again!
 
Joanne
 
> -----Original Message-----
> From: linda adler-kassner [SMTP:adlerk@UMICH.EDU]
> Sent: Wednesday, September 02, 1998 2:31 PM
> To:   BPML23A@prodigy.com; tricarl@aol.com; cjsb@cwis.unomaha.edu;
> dblake@siu.edu; in5955@wlv.ac.uk; gnelms@siu.edu;
> martinj@griffon.mwsc.edu; seraph9k@siu.edu; lindacox@midwest.net;
> lmb3@siu.edu; sward@pbmo.net; slang@siu.edu; dively1@midwest.net;
> judys@shawnee.cc.il.us; patsw@siu.edu; hammer@apex.net;
> odneyp@siu.edu; jtaylor@mcmail.stlcc.cc.mo.us;
> faco3vc@rvcux1.RVC.CC.IL.US; egardner@siu.edu; talk2meg@mychoice.net;
> halliday@siu.edu; jferr692@mail.intrnet.net; zeligman@popmail.mcs.net;
> Nakamura.j@a1.brevard.cc.fl.us; clcos@siu.edu; jcogie@siu.edu;
> roleson@icc.cc.il.us; jewels@evansville.net;
> SIMPSON.P@a1.brevard.cc.fl.us; ciesielski@uwplatt.edu;
> borah@wilkes1.wilkes.edu; eenchelm@siu.edu; BruApp@aol.com;
> tjd5@siu.edu; drosene@siu.edu; mmayer@mtu.edu;
> mgiven.ucs@smtp.usi.edu; mosaic@siu.edu; eharvey@siu.edu;
> denn@siu.edu; ereynold@siu.edu; terigil@siu.edu;
> deranged@intertek.net; trishire@siu.edu; LDay67@aol.com
> Subject:      call for manuscripts - Stories Told In and Out of School
>
> A Call for Manuscripts for a book that Susanmarie Harrington and I are
> editing - Please circulate!
>
> Call for Manuscripts
> Stories Told In and Out of School: What the Essay Is and Who Writes It
>
> Among the stories that those of us who teach composition tell
> ourselves,
> perhaps none are as powerful as the ones about what it is that we
> teach and
> why we teach it as we do.  For example, instructors have stories about
> why
> they teach the essay as they do, and how writing that way is important
> for
> students' future successes. Each has a rationale - a story about why
> this
> is important - to justify their choices.  These larger stories include
> smaller ones: about what kind of language students should use to write
> essays and why that language is better, more appropriate, or more
> representative of something than another kind of language, or about
> how an
> essay should look.  Instructors will also tell stories about the
> writing
> process, and how students might best develop a process that will help
> them
> write more effective academic essays.  These stories have often become
> so
> ingrained that instructors may not fully realize they are telling
> stories
> because they have become "common sense." Additionally, instructors do
> not
> realize that these stories carry with them a history that stretches
> back to
> the origins of composition studies during the late nineteenth and
> early
> twentieth centuries.  But for these very reasons, it is all the more
> important that we investigate them.
>
> We invite submissions to an edited collection that will focus on the
> "stories" that composition teachers tell about what they do in the
> classroom, and why they (or we) tell those stories.  What do we tell
> students about what the "expository essay" is, and why do we tell them
> that?  How do our stories reflect and/or refract different cultures?
> Submissions might focus on the essay as a genre, or on specific parts
> of
> the essay -- on language, form, or grammar, for example.  How do we
> explain
> the writing process, and why do we explain it that way?  Contributions
> might also focus on the stories that instructors help students to form
> during their courses:  do we encourage them to develop "alternative"
> stories?  What are they, and why are those stories seen as "better"
> than
> existing ones?
> 1-2 page proposals outlining potential submissions are due October 1.
> Acceptances will be notified by October 30.  Full drafts will be due
> January 30.  Please send electronic copies of the proposal to Linda
> Adler-Kassner (adlerk@umich.edu) and Susanmarie Harrington
> (sharrin@iupui.edu).  Paper copies may be sent to Linda Adler-Kassner,
> Writing Program, University of Michigan-Dearborn, 4301 Evergreen Road,
> Dearborn MI 48128.
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Colleagues: Last year I solicited info from this list on schools who had
successfully created permanently renewable non-tenure line positions for
writing faculty.  Many of you responded and I was able to compile enough
data to get the issue on the agenda of AU's faculty senate for a vote this
fall..
 
But I need more data now to present a complete picture about what other
schools are doing on this staffing matter.  Could you please comment on the
list, or off-line directly to me (beaufor@american.edu) if your school does
NOT have renewable non-tenure line writing positions and relies on
"temporary" faculty.
 
I need to know:
 
1. what department administers your writing program?
 
2.  who's staffing your "temporary" positions?
 
3. what's the down side of constant turnover?  what's the upside?
 
4. what's the effect on the quality of instruction, if you have any
statistics to document such?
 
5. what drives this policy decision at your university?
 
6. what's the affect of this staffing policy on the quality of departmental
life?
 
 
Thanks in advance for this assistance!  I'll happily publish a summary of
responses to the list.
 
Anne Beaufort, Ph.D.
 
 
Director, College Writing Program
 
Department of Literature
American University
Washington, DC 20016-8047
202-885-2916
beaufor@american.edu
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The following ad will appear in the October MLA _JIL_.  Please feel free to
forward to other appropriate lists:
 
Tenure-track, Assistant Professor of English beginning Fall 1999.  Ph.D.
preferred, ABD considered.  We seek a candidate with composition/rhetoric
as primary field and the ability to teach a wide range of writing courses.
Ability to teach fiction writing also highly desirable, as is some
background in the study of literature and some experience in using
computers to teach writing.  Teaching load is 12 hours per semester or
equivalent.  AA/EO employer; applications by women and minorities are
encouraged.
 
Send letter of application, c.v., and 3 letters of recommendation by
November 1, 1998 to Jian-Zhong Lin, Search Committee Chair, English
Department,
Eastern Connecticut State University, 83 Windham St., Willimantic, CT 06226
 
*****************
 
Thanks
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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At 01:52 PM 9/3/98 -0400, you wrote:
>Colleagues: Last year I solicited info from this list on schools who had
>successfully created permanently renewable non-tenure line positions for
>writing faculty.  Many of you responded and I was able to compile enough
>data to get the issue on the agenda of AU's faculty senate for a vote this
>fall..
>
>But I need more data now to present a complete picture about what other
>schools are doing on this staffing matter.  Could you please comment on the
>list, or off-line directly to me (beaufor@american.edu) if your school does
>NOT have renewable non-tenure line writing positions and relies on
>"temporary" faculty.
>
>I need to know:
>
>1. what department administers your writing program?
 
English Department.
 
>2.  who's staffing your "temporary" positions?
 
The majority of adjuncts are trained by us: 6th-year Doctoral candidates;
former Buffalo Ph.D.'s living in the area.
 
A few are M.A.'s and Ph.D.'s with many years of experience teaching comp,
usually at community colleges or four-year colleges.
 
>3. what's the down side of constant turnover?  what's the upside?
 
The downside is lack of continuity and familiarity with the Composition
Program's philosophy and pedagogy.  Also, very good comp teachers may move
elsewhere or (happy to say) get tenure-track jobs, thus reducing our supply
of adjunct faculty.  There is also competition for adjuncts to teach comp
from area colleges; competition was very high this year.
 
The upside is from the adjunct's point of view.  Without these extra comp
lines, many 6th-year Ph.D. candidates would have trouble finishing their
dissertations, needing to seek money outside the University environment
where they can talk with their dissertation committees, use the library, etc.
>4. what's the effect on the quality of instruction, if you have any
>statistics to document such?
 
We have no statistics about adjuncts vs. TAs (who are funded for 5 years).
Since we have trained the vast majority of them, I doubt that the quality
of their instruction differs from that of the funded TAs.  The adjuncts not
trained by us are so experienced in teaching comp that I doubt there is any
diminution of quality in their teaching.
 
>5. what drives this policy decision at your university?
 
Money, money, money, and the unwillingness of the Powers That Be to commit
to a long-term strategy for funding comp.  Funding for SUNY, and its
campuses, starts with bad policy decisions on the part of the Board of
Trustees.  Campus funding is now totally FTE driven.
 
>6. what's the affect of this staffing policy on the quality of departmental
>life?
None, as far as the Department as a whole goes.  For me, as director of
comp, it makes for a long summer of work with no pay.
 
>
>Thanks in advance for this assistance!  I'll happily publish a summary of
>responses to the list.
>
>Anne Beaufort, Ph.D.
>
>
>Director, College Writing Program
>
>Department of Literature
>American University
>Washington, DC 20016-8047
>202-885-2916
>beaufor@american.edu
>
 
-----------
Mili Clark/Dir/Comp/SUNY/Buffalo/English
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I know that the issue of adjuncts/temporary faculty seems to get a lot of
"air time" on this list and others, but of course, it continues to be a
problem of both our departments in specific and universities in general.
This year our campus experienced more growth than anticipated, which left us
scrambling to find part-time instructors to teach a few writing and speech
courses almost until the very last minute.  I was a bit gleeful when
qualified applicants said, "I'd like to teach that class but not for that
salary."  (Since we're a strictly undergraduate campus and therefore no
graduate students to pick up the "slack," most of our adjuncts seem to be
high school teachers with MAs who pick up an extra class at night.) BTW, we
pay $500 per credit hour.  Although their response made staffing the courses
that much more difficult, it has now given us (I hope) some ammunition to
take to the Dean for pay raises-and that's what made me happy.
 
At our campus, we're going to have adjuncts-at least for the time being. I
don't like it, but I know that's the way it's going to be. However, I'm
hopeful we can increase adjuncts' salaries (to not nearly what they deserve
but more than what they're getting now).  It will be the first step, of what
I hope are many, toward addressing the inequity.
 
--Sharon
 
Sharon James McGee
Assistant Professor of English
College of Technology and Aviation
Kansas State University-Salina
2409 Scanlan Ave./183 C Crompton
Salina, KS  67401-8196
Phone:  785-826-2695
Fax:  785-826-2627
Email:  sjmcgee@mail.sal.ksu.edu <sjmcgee@mail.sal.ksu.edu>
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I'm sorry this is a bit long. Those not interested in the issue might want
to delete at this point . . .
 
On Thu, 3 Sep 1998, Anne Beaufort wrote:
 
>   Could you please comment on the
> list, or off-line directly to me (beaufor@american.edu) if your school does
> NOT have renewable non-tenure line writing positions and relies on
> "temporary" faculty.
>
> I need to know:
>
> 1. what department administers your writing program?
>
 
At the University of Tennessee in Knoxville, the English Department does.
 
> 2.  who's staffing your "temporary" positions?
 
Our "temporary" positions are always driven by the numbers in our fyc
courses. Initially, they were the result of extra section money brought in
by unexpected increases in the number of entering students (we have
about 6000 students in our fyc courses per year). We had a handful (now 2)
of "Permanent Part-time" staff who were guaranteed to receive the first
offers when extra-section money came in (and these positions carried
benefits).
 
However, our "temporary" positions have doubled over the past five years,
partly to accommodate the increasing numbers of our own PhDs who could not
find permanent positions the first year out (they usually do find
tenure-track positions elsewhere two or three years after completing their
degree). Ironically, though, the numbers of "temporary" staff promise to
grow if we decide to downsize the PhD program to respond to the present
job market, since we will lose our large TA pool.  Increasingly, our
"temporary" staff will become less-experienced graduates of our MA
program, who will have gone through our 2-year training program but will
be less likely to find better employment.
 
 We have also lost fulltime, five-year instructorships over the last few
years as those lines were increasingly used to open-up professorial lines
in lean budget years.  Since the "temporary" positions are part-time and
do not carry benefits, I am constantly fighting the battle that we are
exploiting teachers and need to examine ways to create a professional
writing program teaching staff (i.e., tenurable instructor lines that do
not have the "tenure" book requirement). This is difficult, though, since,
in the tradition of our state university system, no one office thinks it
has the ability to approve or deny a new class of teachers. I do suspect,
though, that the more stats I can collect about other departments heading
in this direction, the more my position will make sense to the different
levels of administration.
 
 >
> 3. what's the down side of constant turnover?  what's the upside?
 
Relying increasingly on part-time, temporary staff is not just
exploitative but enlarges the teaching staff rapidly (we have grown by a
third in the past five years), making it increasingly difficult to
maintain control over the teacher-training (which is ongoing at UTK and
depends on a core of experienced teachers to help mentor the new
teachers--new teachers used to make up only about a fourth of the staff
each year, now they are in the majority). We also find some of our MAs who
only go through the apprenticeship year before graduating coming into our
program as part-timers teaching as many as 5 comp courses their first term
in the classroom! (This doesn't happen much, but with our better MAs, they
appear a better risk than someone from outside with no familiarity with
the program or its philosophy.)
 
The upside? It's easier to get rid of bad teachers (you just don't rehire
them the next term). This doesn't always work, though, since any TAs who
are poor teachers end up staying longer in our overly-generous postdoc
part-time positions. (I am also arguing for competitive postdocs with the
permanent instructor proposal.)
 
>
> 4. what's the effect on the quality of instruction, if you have any
> statistics to document such?
 
Bad. Part-timers, since they don't receive benefits, must also teach
courses at surrounding institutions, making them less accessible to the
students as well as less able to participate in the decision-making of the
program (they are unavailable for service on committees, and, hence, have
little voice in the department and less contact with what others are
doing).
 
The greatest problem we have had, though, is grade inflation. Since our
Student Government Association publishes student evaluations each term,
many part-timers, afraid of not being rehired, grade leniently to get
better evaluations, and it works in a program as large as ours, because
the students are aware of how much work and what kinds of grades their
roommates are getting in their classes. The admnistration, too, values the
high student evaluations since the numbers give us a way to barter for a
bigger piece of the pie from the state legislature. That the numbers don't
necessarily reflect better teaching is going on doesn't seem to be an
issue, since the legislature thinks they do. And it is hard not to rehire
a teacher who is recognized by the university as a "good" teacher even if
the department knows otherwise. (I am seeking to fight this front by
proposing the evaluations for required courses not be published, but I
suspect the department won't go for this since the fyc courses make the
whole department look good . . .)
 
 
>
> 5. what drives this policy decision at your university?
 
money.
 
>
> 6. what's the effect of this staffing policy on the quality of
departmental
> life?
>
 
I have sort of answered this above, but the morale issue is a big one,
too. The more we split the teaching positions to accommodate more people,
the more good teachers feel less appreciated (especially if their student
evaluations go down because they demand more from their students). And the
more teachers feel underappreciated, the more this affects the community
of the classrooms and the morale of the individual students, who tend to
file more complaints when they discover their teacher is not fulltime
faculty.
 
--L. Bensel-Meyers
Director of Composition
Department of English
University of Tennessee, Knoxville
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If anyone teaching a graduate course in WPA theory this year, would like =
to have their students receive a free copy of the WPA journal's recent =
special issue on collaborative administration, please get in touch with =
me.  Doug Hesse and I thought that this might be an appropriate way to =
spend the remainder of the grant money my university supplied to help =
support the issue.  If you're interested, please contact me offline and =
let me know approximate enrollment numbers. =20
 
Jeanne
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Anne, in response to your questions:
 
 
>1. what department administers your writing program?
 
English
 
>
>2.  who's staffing your "temporary" positions?
 
Full-time faculty who have taken graduate coursework in rhetoric and
composition, about 2/3 of whom hold MAs, 1/3 of whom PhD's.
>
>3. what's the down side of constant turnover?  what's the upside?
 
We try to hire for the entire year, at a salary of $22-$25,000 for 4
courses a semester.  The salary includes full benefits, an office with
computer, and internet access, etc.  Yes, the salary is low.  I preface
this in a question about downsides and upsides to indicate that while these
are one-year contracts there is not a "constant turnover."
 
One problem, however, is that it is increasingly hard to hire people with
the qualifications we demand. (A couple of years ago I published on this
list our "minimum guidelines" for hiring writing faculty.)  I'm personally
happy that it is getting harder.
 
>
>4. what's the effect on the quality of instruction, if you have any
>statistics to document such?
 
Quality of instruction seems to be OK.  We have student course evaluations
but haven't really analyzed those.  We're doing a more extensive
qualitative review of all writing classes, including those taught by
temporary faculty.  The effect on the intellectual life of the department
is another question.
>
>5. what drives this policy decision at your university?
 
We wanted to allow first semester MA students to receive an assistantship
but not have to teach; instead they are mentored and co-teach a class.  To
accomplish this we needed to cover 30 sections of writing by other means.
That's 3 full-time teachers plus one 3/4 time.  The Dean and Provost
increased funding to the English department to allow us to do this.  We
have a few additional positions this year only because the university is
moving to a new general education program, and it was deemed important to
alleviate a "backlog" of students who needed to take writing courses.
 
>
>6. what's the affect of this staffing policy on the quality of departmental
>life?
 
This is the rub.  I really believe that any department, but especially a
PhD granting one, needs to have a faculty that is thoroughly involved in
all aspects of being university faculty members, including writing and
publishing, professional intellectual work,  long range projects on behalf
of the program, shared governance, and so on.  The folks we hire are fine
teachers.  But the circumstances of their hiring (and especially their
salaries) make it difficult for them to participate broadly in the
intellectual life of the department and profession.  Beyond that, having
such a faculty, however well qualified, provides problematic precedents to
state legislators all too eager to make university teaching parallel high
school teaching by discounting its historical mission to produce knowledge.
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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__With apologies for crossposting...__
 
This spring, I plan to teach for the first time my department's graduate
course in Research Methods. This 700-level course will enroll PhD and MA
students primarily in Rhetoric and Composition, with some enrollment
expected from other concentrations, especially Literary Studies.
 
I'm seeking the following resources now, and hope that some of you readers
out there will be able to help me out:
 
* sample syllabi and assignments
 
* expected outcomes
 
* MUST-read recommendations (no matter HOW far afield!)
 
* SHOULD-read recommendations
 
* tips for organizing the course, such as ratio of reading/discussion to
project-based work
 
* existing course or resource web sites that I and my students may consult
and/or cite
 
* suggestions for research projects that can be completed (or at least
begun) in a semester
 
* suggestions for publication-venues for such projects
 
* anecdotal or other wisdom/experience about methods courses
 
* specific suggestions about the integration of emerging technologies in
both the day-to-day teaching of the course *AND* in the integration of
emerging technologies with the content of the course
 
 
Depending on the amount and kind of responses I receive, I freely offer to
compile and post to the web bibliographic suggestions and teaching tips . .
. . for all to use.
 
 
 
 
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Writing Center || http://www.uwm.edu/Dept/English/wcenter/
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
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I have a favor to ask people on the list.  I am currently the Associate
Director of Composition and working on a dissertation at Texas Christian
University.  I am examining the professionalization and evolution of the
position of the Writing Program Administrator from its beginnings with
people such as Ed White, Ken Bruffee, Erika Lindemann, etc. to its current
form.  I am looking at everything from training for the job, to duties of
the job, to where WPAs go after the job.  I would be grateful to hear some
of the thoughts and experiences of the many people who subscribe to this
list in particular.  I have included some questions which cover many of
the topics in my dissertation.  I would be forever grateful to anyone who
might be able to answer any or all of these (or any other contributions
you might like to offer).
 
Thanks in advance for any information you can share with me.  Please post
any responses to me off-list at: acheckathorn@delta.is.tcu.edu
 
Questions:
1. What is your terminal degree?  In what area of specialization?
2. How and when did you get involved in writing program administration?
3. What were your early responsibilities as a WPA?  How have your
responsibilities as a WPA changed over the course of your experiences?
4. To what extent in your position of WPA do you feel that you are an
administrator?  Intellectual leader?  To what extent were you able to
choose the path you selected or was it ordained by the position?
5. Do you feel that the changing styles of writing program administration
are more symptomatic or personality-driven?  Why?
6. How much power do WPAs (or you as a WPA) really have?
7. How long have you served?  If no longer serving, what do you now do?
Why did you change?
8. What would be your advice to a new WPA?
 
Thanks again for any help,
 
Amy C. Heckathorn
Texas Christian University
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Does anyone have ready access to the Iowa English Newsletter?  I need to
know the current volume number for 1998.  Thanks.
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Clyde Moneyhun: Are you there?
 
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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To:       WPA-L@ASUVM.ASU.EDU
Subject:  Opening for Writing Center Coordinator
Date:     Tue, 1 Sep 1998 10:44:23
 
Pasadena City College (California) will open a new English Writing
Center in 1999 and is seeking a faculty coordinator to help develop
and then coordinate its operation. The position will begin in January
1999 and will include both classroom teaching and writing center
planning activities until the center becomes fully operational, at
which time the person hired will work full time as coordinator of the
center. This is a 12-month, tenure-track position.
 
Minimum qualifications: 1. Master's degree in English, literature,
comparative literature, or composition, OR a bachelor's degree in any
of the above AND a master's degree in linguistics, TESL, speech,
education with a specialization in reading, creative writing, or
journalism,OR a valid California Community College Instructor
Credential, OR the equivalent. 2. Demonstrated proficiency
in teaching at the community college level or its equivalent (e.g. 4-
year university of college). 3. Ability to work in a multiethnic
environment with students who have a variety of learning styles and
abilities.
 
Desirable qualifications: 1. Previous experience as a Writing Center
Director or co-director at the community college level or its
equivalent.  2. Knowledge of current trends and issues related to
college writing centers. 3. Organizational and computer skills.
 
For more information and to apply contact: Pasadena City College,
Office of Human Resources, (626)585-7388.  We cannot accept
applications by fax.
 
Final date to file district application: Friday, Sept. 18, 1998
 
Visit our website at: http://www.paccd.cc.ca.us
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4 September, 1998
 
Dear WPA Colleagues,
 
We are engaged in a year-long study of alternative approaches to writing
program administration.  Such alternatives might include collaborative,
hybrid (both WPA-centric and collaborative), or other configurations we
have not thought to name.  This research grows out of our own experiences
with collaborative administration, which we continue to investigate
through individual narrative reflections and group discussions of those
narratives.
 
We are writing to enlist your help.  If you define your approach to
writing program administration as "alternative" in some way, we would like
to ask you and your colleagues to fill out a brief questionnaire.  Based
on questionnaire responses, we then hope to follow up the questionnaire
with further study of a few sites.  What we have in mind for the
follow-up study are brief taped conversations among WPA collaborators in
response to a few open-ended questions.
 
The latter plan emerges from our own self-study, which reveals, not
surprisingly, that those of us involved in collaborative administration do
not always interpret our shared experiences in the same way.  Therefore,
key to our research are multiple perspectives on alternative
administration from those participating in such programs.
 
Please email us privately (agillam@csd.uwm.edu) if you consider your
program's approach to administration "alternative" and if you and your
administrative colleagues would be willing to fill
out brief (we promise!) questionnaires.  Let us know the names and
addresses of all to whom we should send the questionnaire. We will send the questionnaires
with stamped return envelopes in mid-September and hope for returns by
mid-October.  If any of you would prefer to fill out the questionnaire
over email, just let us know, and we will send the questionnaire to you
over email.
 
Thanks in advance for your cooperation.
 
Alice Gillam, Ilene Crawford, Laura Micciche, and Donna Strickland
University of Wisconsin - Milwaukee
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From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Pack Rat?
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Is there a pack rat on the list who might have saved one of the WPA
Consultant/Evaluator brochures from some years ago?  Deb and I are in the
process of revising it and it would sure help if someone would send us a
copy to work from.  Thanks, Ed White
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Peter, here's some stuff I would use in a research methodologies course:
 
Three texts I would require (but I belief in empiricism):
 
John R. Hayes, et al., Reading Empirical Research Studies:  The Rhetoric
of Research (Erlbaum, 1992).  [Terrific for beginning researchers]
 
Janice Lauer & J. William Asher, Composition Research:  Empirical
Designs (Oxford, 1988)
 
Stephen North, The Making of Knowledge in Composition (Boynton/Cook,
1987).
 
And some odds and ends of articles from the 90's, reflecting the turn
toward ethnographic research, gender, and some other of my interests.
Don't take this list as in any way definitive.  Just food for thought.
 
Berkenkotter    Carol   1991    Paradigm debates & sociocogn. inquiry   CCC 42
(2): 151-169
Brandt  Deborah 1992    The cognitive as the social     WC 9: 315-355
Bridwell-Bowles Lillian 1994    Research methodology in composition     Alan C.
Purves, NCTE, vol. II: 1037-1041
Burnett & Ewald R. E.   1994    Feminist methodology  and collaborative
research        J of Advanced Comp 1
Charny  Davida  1996    Empiricism is not a four-letter word    CCC 47: 567-593
Chiseri-Strater &       Elizabeth       1997    FieldWorking:  Reading and Writing
Research        Prentice-Hall
Cooper  Marilyn 1997    Distinguishing critical and post-positivist research
CCC 48.4, 556-565
Cross   Patricia K      1996    Classroom Research:  Implementing the Scholarship
of Teachign     Jossey-Bass
Cross   Patricia K.     1990    Teachers as scholars    AAHE Bulletin (Dec.): 4-5
Duin & Hansen   Ann Hill        1996    Nonacademic writing:  Social theory and
technology      (Eds.) Erlbaum
Fleischer       Cathy   1995    Composing Teacher-Research:  A Prosaic History  SUNY
Press
Flynn   Elizabeth       1995    Composition and scientism       CCC: 353-369
Frey    Olivia  1990    Beyond Literary Darwinism:  Women's Voices & Critical
Discourse        CE 52 (5): 507-526
Herndl  Carl G. 1991    Writing Ethnography:  Representation, rhetoric &
institutional practices CE 53, no. 3: 320-332
Johnson D. M.   1992    Approaches to Research in Second Language Learning
Longman
Kent    Tom     1997    Post-Process Theory:  New Directions for Composition
Research        (ed) Southern Illinois UP
Kirsch & Ritchie        Gesa    1995    Beyond the Personal: Theorizing a Politics of
Location in Composition Research        CCC 46 (1): 7-29
Kirsch & Sullivan       Gesa    1992    Methods & Methodology in Composition
Research        Southern Illinois U P
Kroll   Barry   1990    Second Language Writing Research:  Insights for the
Classroom       Cambridge UP
Langer & Applebee       Judith A.       1991    Musings RTE (4): 388-389
Lu & Horner     Min-Zhan        1998    The problematic of experience: Redefining
critical work in ethnography and pedagogy       CE 60.1 (March) 257-277
McCarthy & Fishma       Lucille Park    1991    Boundary conversations: conflict.
ways of kno     RTE 25 (4): 419-468
McCracken et al Nancy M.        1993    Gender in comp research:  a strange
silence (xx)    Fontaine, Sheryl ed : 352-373
Mortensen & Kirsch      Peter   1996    Ethics and Representation in Qualitative
Studies of Literacy     (eds) NCTE
Moss    Beverly J.      1992    Ethnography and composition (xx)        Gesa Kirsch &
Sullivan (eds): 153-171
Moss    Pamela  1996    Enlarging the dialogue in educational measurement:
voices from interpretive res. trad.     Educational Researcher 25 (1): 20-28
Penrose & Sitko Ann M.  1993    Hearing Ourselves Think:  Cognitive Research
Eds., Oxford UP
Pressley & Afflerba     Michael 1995    Verbal Protocols of Reading: Nature of
Constructively Responsive Reading (own  Erlbaum
Smagorinsky     Peter   1994    Speaking about Writing:  Reflections on Research
Methodology     Sage
Spellmeyer      Kurt    1993    Hermeneutics & the teaching of composition      Anne R.
Gere, ed: 9-29.
 
Rich Haswell
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Sorry, meant to send that list on research methodology to Peter, not to
the list.  I wasn't showing off.  Rich
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Rich
No apologies needed;  I printed the list off and already oredered one of the
books mentioned.  Thanks for making a mistake.
 
Kim
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Glad you sent it to all, Rich; I made an immediate copy for my own use.
I'm glad you keep North's book on the list, even thought it is getting old;
it has such scope and personality that it remains immensely useful.  --Ed
White
 
 
At 10:05 AM 9/6/98 +0000, you wrote:
>Sorry, meant to send that list on research methodology to Peter, not to
>the list.  I wasn't showing off.  Rich
>
>
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Please forgive cross-postings (for the second or third time), but we've had
requests to re-post the following notice.  If anyone interested in this
conference hasn't received a registration form, please e-mail
<writlisa@showme.missouri.edu>, call 573.882.4881, or access the cWa web
site:
http://www.mwsc.edu/~cwa .  Thanks.
 
--------------------------------------------------------------------------
 
Colloquium on Writing Assessment:  A Missouri Initiative
Taking It Home:  Turning Assessment Theory into Practice
Thursday and Friday, October 8-9, 1998
University of Missouri-Columbia
 
COLLOQUIUM SCHEDULE
 
Thursday, October 8, 1998
 
12:00   Registration
 
1:00    Ed White's First Keynote Presentation
        "The Opening of the Modern Era of Writing Assessment"
2:30    Breakout Groups
        Current Assessment Issues
3:30    Breakout Groups
        Innovative Assessment Methods
7:00    Dinner
        Eric Crump and Ed White:  Point-Counterpoint Discussion
        Moderated by Keith Rhodes
 
Friday, October 9, 1998
 
8:45    Ed White's Second Keynote Presentation
        "The Effects of Social Class on the Teaching of Writing"
10:00   Breakout Sessions
        Action plans
11:00   Closing Plenary Session
        Presentation of annual survey results
        Reports from previous session
        Business meeting
        Closing remarks
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Marty,
      Thanks for the reminder.  BTW, do you know the status of the
discussion list mentioned on the cWa 'meetings and membership' page?  The
subscription address <listproc@more.net> delivers an error message.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> Colloquium on Writing Assessment:  A Missouri Initiative
> Taking It Home:  Turning Assessment Theory into Practice
> Thursday and Friday, October 8-9, 1998
> University of Missouri-Columbia
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On Mon, 7 Sep 1998, Chet Pryor of Montgomery College-Germantown wrote:
->subscription address <listproc@more.net> delivers an error message.
 
Should be
 
  majordomo@more.net
 
MoreNET moved from listproc to majordomo a while back but apparently not
all references to the list were revised as well.
 
--Eric Crump
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              acw-l@ttacs6.ttu.edu, commcoll@lsv.uky.edu, deos-l@lists.psu.edu,
              epiphany-L@gmu.edu, facsup-l@uconnvm.uconn.edu,
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Thanks to all of you who responded to my request for information about
projects
that are integrating the theories and practices of WAC (writing across the
curriculum) and CAC (communication across the curriculum) with computer
communication. Many of your programs and projects have been cited in "WAC
Wired," a chapter I am writing with Art Young for a forthcoming edited
collection about the future of WAC (eds. McLeod, Miraglia, Thaiss, Soven).
 
If you have a Web site, I have included it among Electronic Communication
Across the Curriculum (ECAC) Resources
 
http://www.tc.cc.va.us/faculty/tcreisd/projects/ecac/resource/
 
with a link to ECAC World Wide Web sites at
 
http://www.tc.cc.va.us/faculty/tcreisd/projects/ecac/ecacsite.htm
 
and I welcome your comments about the site itself and about the categories of
resources.
 
If you find errors or know of sites that should be included, please e-mail me
privately and I will update the Web pages accordingly.
 
I appreciate the assistance of many colleagues over the past few years of
development of these resource lists.
 
Donna
 
Donna Reiss <tcreisd@tc.cc.va.us>
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd/
Coordinator of Online Learning http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent
Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0327
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------------------------------------------------------------------------
 
                        Thanks Eric.      C.P.
 
------------------------------------------------------------------------
> On Mon, 7 Sep 1998, Eric Crump wrote:
>
> On Mon, 7 Sep 1998, Chet Pryor wrote:
> ->subscription address <listproc@more.net> delivers an error message.
>
> Should be
>
>   majordomo@more.net
>
> MoreNET moved from listproc to majordomo a while back but apparently not
> all references to the list were revised as well.
>
> --Eric Crump
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Jeanne--
opies of the journal.  We're only 6 people but very interested in all
WPA issues.iI would love to have my ENG 695 class receive free ci would
You wrote:
>
>If anyone teaching a graduate course in WPA theory this year, would like =
>to have their students receive a free copy of the WPA journal's recent =
>special issue on collaborative administration, please get in touch with =
>me.  Doug Hesse and I thought that this might be an appropriate way to =
>spend the remainder of the grant money my university supplied to help =
>support the issue.  If you're interested, please contact me offline and =
>let me know approximate enrollment numbers. =20
>
>Jeanne
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Carole,
 
Thanks for your message.  I'll send the copies off this week.  Can you =
clarify the number needed and your mailing address?--the message came =
through in somewhat fragmented form.
 
Jeanne
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I'm going to teach that course for MA students winter qtr, although not for
the first time, but I'm rethinking what I'd like to do and playing with
constructing the course around discussions of argument---argument as genre
as a way of looking at comp/rhet theory and arg within our field as a way of
extending that discussion---probably working with theory attached to
Crosswhite's book.  Does this make sense?  Ideas?   Thanks for creating this
forum to discuss our evolving classes.
 
Carol Haviland
 
>__With apologies for crossposting...__
>
>This spring, I plan to teach for the first time my department's graduate
>course in Research Methods. This 700-level course will enroll PhD and MA
>students primarily in Rhetoric and Composition, with some enrollment
>expected from other concentrations, especially Literary Studies.
>
>I'm seeking the following resources now, and hope that some of you readers
>out there will be able to help me out:
>
>* sample syllabi and assignments
>
>* expected outcomes
>
>* MUST-read recommendations (no matter HOW far afield!)
>
>* SHOULD-read recommendations
>
>* tips for organizing the course, such as ratio of reading/discussion to
>project-based work
>
>* existing course or resource web sites that I and my students may consult
>and/or cite
>
>* suggestions for research projects that can be completed (or at least
>begun) in a semester
>
>* suggestions for publication-venues for such projects
>
>* anecdotal or other wisdom/experience about methods courses
>
>* specific suggestions about the integration of emerging technologies in
>both the day-to-day teaching of the course *AND* in the integration of
>emerging technologies with the content of the course
>
>
>Depending on the amount and kind of responses I receive, I freely offer to
>compile and post to the web bibliographic suggestions and teaching tips . .
>. . for all to use.
>
>
>
>
>Peter Sands, U. Wisconsin-Milwaukee
>sands@csd.uwm.edu || http://www.uwm.edu/~sands
>Writing Center || http://www.uwm.edu/Dept/English/wcenter/
>English Department || http://www.csd.uwm.edu/Dept/English/
>Epiphany Project || http://mason.gmu.edu/~epiphany
>414.229.4416 || 414.229.2643 (fax)
>
>
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---------- Forwarded message ----------
Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
To: wcenter@ttacs6.ttu.edu
Subject: student email--help
 
 
 
---------- Forwarded message ----------
Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
To: acw-l@ttacs6.ttu.edu
Subject: student email--help
 
At the University of Southern Colorado, my educational leaders want to
stop giving students email and will suggest instead that students use free
email for the web...is this happening anywhwere else?  I got into using
computers in school because I thought I was "wiring" already existing
learning networks...now it seems like my leaders are going to stratify
email users at my school (while telling students to get free email,
faculty will be "given" microsoft exchange).  Students and some teachers
currently use Pine and though some complain about it being old, it is free
and I don't have any probs with it...please help me with news of how how
email is served on your campus.
 
1) Do your students have supported email on your campus?
 
2) Do you use the same email system as your students use?
 
Thanks in advance for your reply, will hochman
=========================================================================
Date:         Thu, 10 Sep 1998 08:32:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Yes we have email for faculty and students, and yes we use the same
system. The University of Illinois absolutely could not function without
this setup. Email has become an integral means of communication between
faculty and students, faculty and faculty, and students and students. I
was wondering just this morning how administrators manage to make a
program run smoothly without it, having spent most of yesterday sending
and receiving.
 
Gail
 
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
 
On Thu, 10 Sep 1998, WILL HOCHMAN wrote:
 
> ---------- Forwarded message ----------
> Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
> From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
> To: wcenter@ttacs6.ttu.edu
> Subject: student email--help
>
>
>
> ---------- Forwarded message ----------
> Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
> From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
> To: acw-l@ttacs6.ttu.edu
> Subject: student email--help
>
> At the University of Southern Colorado, my educational leaders want to
> stop giving students email and will suggest instead that students use free
> email for the web...is this happening anywhwere else?  I got into using
> computers in school because I thought I was "wiring" already existing
> learning networks...now it seems like my leaders are going to stratify
> email users at my school (while telling students to get free email,
> faculty will be "given" microsoft exchange).  Students and some teachers
> currently use Pine and though some complain about it being old, it is free
> and I don't have any probs with it...please help me with news of how how
> email is served on your campus.
>
> 1) Do your students have supported email on your campus?
>
> 2) Do you use the same email system as your students use?
>
> Thanks in advance for your reply, will hochman
>
=========================================================================
Date:         Thu, 10 Sep 1998 08:39:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@OMNI.CC.PURDUE.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.SOL.3.96.980910082741.25830A-100000@staff2.cso.uiuc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here at Purdue, students need to have "purdue.edu" email addresses to
access class listservs and some other computing functions.  Without
university accounts for students, much of what we're doing with technology
and writing instruction could not take place.  I'd certainly want to be
sure that denying students university-based email accounts would not also
deny them access to educational opportunities.
 
Irwin Weiser
iweiser@omni.cc.purdue.edu
=========================================================================
Date:         Thu, 10 Sep 1998 08:54:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.SOL.3.96.980910083732.24229C-100000@omni.cc.purdue.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At Illinois State all students are given e-mail accounts identical to
faculty members' accounts.  In addition, students are also each given a
modest amount of space on a server (5 megs, I think), for web pages and
whatever documents they wish to store there.
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Thu, 10 Sep 1998 06:58:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
At the College of Southern Idaho, where I now work, students and faculty
have access to Pegasus mail on the college's server; but due to concerns
about the college "competing" with independent ISP's (Internet service
providers) in town, students are denied remote access to their CSI
accounts.  Those students who wish to use email from home, then, have
"free" email programs such as hotmail or excite, and they prefer to use
these.  I would prefer that everyone use a campus-based program for a
couple of reasons:  one, that Irwin Weiser mentioned--local addresses
sometimes make local listserv access possible; two--I really want to avoid
the commercialism and information-collection that goes on when people get
"free" email accounts.  Hotmail doesn't cost anything, but there's a long
form to fill out before they'll give you an account.
 
I'd push to retain local email services.
 
Kurt Bouman
=========================================================================
Date:         Thu, 10 Sep 1998 09:00:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert Newton <ROBERTNEWTON@DEPAUW.EDU>
Subject:      Re: student email--help
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
At DePauw University, Greencastle IN, the answer is "yes" to both
questions.
 
Bob Newton
=========================================================================
Date:         Thu, 10 Sep 1998 10:03:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Organization: GVSU
Subject:      Re: student email--help
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
We're the same as Doug describes here. Faculty have access to some
different servers and so forth.
 
 
Dan Royer
Grand Valley State University
 
Doug Hesse wrote:
 
> At Illinois State all students are given e-mail accounts identical to
> faculty members' accounts.  In addition, students are also each given a
> modest amount of space on a server (5 megs, I think), for web pages and
> whatever documents they wish to store there.
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
--
Dan Royer
Assistant Professor of
English and Director of Composition
2343 Mackinac Hall
Grand Valley State University
Allendale, Michigan  49401
http://www.gvsu.edu/english/
 
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616.364.8263
(my homepage)  http://www.gvsu.edu/royerd
(Process Papers homepage)  http://www.gvsu.edu/royerd/pp/
=========================================================================
Date:         Thu, 10 Sep 1998 10:21:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Hinnen, Dean" <Hinnend@SACREDHEART.EDU>
Subject:      Re: student email--help
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
Content-Transfer-Encoding: 7bit
 
Will,
   At Sacred Heart University, where we are in the fourth year of a
Mobile Student Computing Program (i.e., incoming freshman must buy
laptops), students and faculty alike use Microsoft Exchange server. We
are, however, on different servers, which means the student system
sometimes can down without the faculty knowing it and vice versa.
Although many of our students use free Internet-based mail as a backup
system, that's all it is--a backup to the absolutely essential Exchange
server.
 
Dean A. Hinnen
Department of Languages, Literature, & Media Studies
Sacred Heart University
5151 Park Avenue
Fairfield, CT 06432-1000
(203) 365-7503
hinnend@sacredheart.edu
 
 
>----------
>From:  WILL HOCHMAN[SMTP:hochman@USCOLO.EDU]
>Sent:  Thursday, September 10, 1998 9:27 AM
>To:    WPA-L@ASUVM.INRE.ASU.EDU
>Subject:       student email--help
>
>---------- Forwarded message ----------
>Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
>From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
>To: wcenter@ttacs6.ttu.edu
>Subject: student email--help
>
>
>
>---------- Forwarded message ----------
>Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
>From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
>To: acw-l@ttacs6.ttu.edu
>Subject: student email--help
>
>At the University of Southern Colorado, my educational leaders want to
>stop giving students email and will suggest instead that students use free
>email for the web...is this happening anywhwere else?  I got into using
>computers in school because I thought I was "wiring" already existing
>learning networks...now it seems like my leaders are going to stratify
>email users at my school (while telling students to get free email,
>faculty will be "given" microsoft exchange).  Students and some teachers
>currently use Pine and though some complain about it being old, it is free
>and I don't have any probs with it...please help me with news of how how
>email is served on your campus.
>
>1) Do your students have supported email on your campus?
>
>2) Do you use the same email system as your students use?
>
>Thanks in advance for your reply, will hochman
>
=========================================================================
Date:         Thu, 10 Sep 1998 09:27:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: student email--help
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Will--
 
I wish one of the *real* techies would respond because I think the issue
isn't one of email access.  The issue is having a server account.  If you
have a server account on a machine with an mail server, you have email.
 
I think the real issue here is one of access and what kind of Internet
capabilites your institution wants to provide.  Do all your students live
on campus and does your campus have sufficient computer labs for all your
students?  Does every dorm room have an ethernet connection for every
student in the room?
 
These are important questions because your campus is effectively saying
that students will have *NO* dial-up access.  This is the one of the
consequences of not having a server account.  One of the others is not
having the capability for having web space.
 
One other side of this is the issue Bud touched on in his response.  Many
schools allow access to some sites (like databases off of library pages)
only if the machine doing the searching has the right IP number or domain
name (Bud's purdue.edu example).  Since your school is denying dial-up
access, all work *must* be done on campus.
 
This may not be bad if all Southern Colorado's students live on campus
and the campus has sufficient computer support.  However, if you have a
sizable number of off campus students, they'll have to come to campus to
do their work.
 
BTW, all UALR students get email accounts when they register.  Those
accounts include web page options.
 
Good luck,
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 10 Sep 1998 09:28:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Hennessy <MH17@SWT.EDU>
Organization: Southwest Texas State University
Subject:      Re: student email--help
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
I'd like to subscribe to WPA Journal.  Can I do so by phone or email?  If not,
what is the organization's physical address and what are
subscription/membership rates?  Thanks.
 
--Michael Hennessy
SW Texas State Univ.
San Marcos
mh17@swt.edu
=========================================================================
Date:         Thu, 10 Sep 1998 07:41:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: student email--help
X-To:         WILL HOCHMAN <hochman@USCOLO.EDU>
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> and I don't have any probs with it...please help me with news of how how
> email is served on your campus.
>
> 1) Do your students have supported email on your campus?
 
Every student, both full and part-time, have email.  It is pine.
 
 
>
> 2) Do you use the same email system as your students use?
 
Yes, I do.  Like you, I don't mind the slowness and oldness of Pine, but
then, I'm slow and old.
>
 
Susan L. Taylor
Writing Program Administrator
UNLV
=========================================================================
Date:         Thu, 10 Sep 1998 10:56:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: training TAs
In-Reply-To:  <Pine.OSF.3.96.980904165217.21587B-100000@alpha1.csd.uwm.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Venerable listees:
 
I am working with a doctoral student who hopes to examine the training of
TAs, esp. for fy comp courses. Our system requires that she take (a) an
historical look at the issue and then (b) a contemporary/current scene
review. I have referred her to some sources I know: Bob Connors'
"Underclass" essay, e.g., Kate Latterell's dissertation of a few years
back, Wendy Bishop's "Something Old, Something New."
 
But I wonder if you could help me point her to other sources: either
archived on this list (I might have missed a discussion), or elsehwere.
I'd be grateful for help on or off-list <sn282@cnsvax.albany.edu>
 
Thanks
 
Steve North
=========================================================================
Date:         Thu, 10 Sep 1998 10:00:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Catherine Simpson Mitchell <csimpson@UTDALLAS.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
To answer your questions:
 
Yes, all students may request a Pine and/or Unix/PC account at the Univ.
of Texas at Dallas.
 
And, yes, all faculty and staff have the same accounts.
 
In reality, however, it's difficult to say how many students use the
accounts they pay for ($6/semester hour for Information Technology Fee)
since they are not informed of this access except accidentally or in
certain classes that make use of email lists, etc.
 
Also, the university recently underwent an accreditation audit and one of
the criteria for accreditation was computer access for all students,
including wiring of university-related housing for internet access. Your
university might consider that issue before it requires students to go
through an extra step to acquire an email account.
 
Good luck.
 
Catherine Simpson Mitchell
Univ. of Texas at Dallas
=========================================================================
Date:         Thu, 10 Sep 1998 08:00:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: training TAs
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
There's the spring 1996 _WPA_: see Latterell as well as Catalano, Clements
et al., "TA Training in English: An Annotated Bibliography."
Rita
 
 
>Venerable listees:
>
>I am working with a doctoral student who hopes to examine the training of
>TAs, esp. for fy comp courses. Our system requires that she take (a) an
>historical look at the issue and then (b) a contemporary/current scene
>review. I have referred her to some sources I know: Bob Connors'
>"Underclass" essay, e.g., Kate Latterell's dissertation of a few years
>back, Wendy Bishop's "Something Old, Something New."
>
>But I wonder if you could help me point her to other sources: either
>archived on this list (I might have missed a discussion), or elsehwere.
>I'd be grateful for help on or off-list <sn282@cnsvax.albany.edu>
>
>Thanks
>
>Steve North
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 10 Sep 1998 11:14:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Latterell <latterell@PSU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Will,
 
Since moving to the Penn State system, I've learned that, here, students
are given email accounts through the university for free, and that these
accounts never close. This means after graduation students have their
psu.edu email accounts for as long as they want them. The adminstration
sees it as a great way to keep in touch with alums and to keep alums in
touch with Penn State, if you know what I mean. No wonder the alumni
endowment is so big.
 
You might try contacting someone at Academic Computing at the University
Park campus to learn more.
 
Kate
 
 
 
 
 
>---------- Forwarded message ----------
>Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
>From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
>To: acw-l@ttacs6.ttu.edu
>Subject: student email--help
>
>At the University of Southern Colorado, my educational leaders want to
>stop giving students email and will suggest instead that students use free
>email for the web...is this happening anywhwere else?  I got into using
>computers in school because I thought I was "wiring" already existing
>learning networks...now it seems like my leaders are going to stratify
>email users at my school (while telling students to get free email,
>faculty will be "given" microsoft exchange).  Students and some teachers
>currently use Pine and though some complain about it being old, it is free
>and I don't have any probs with it...please help me with news of how how
>email is served on your campus.
>
>1) Do your students have supported email on your campus?
>
>2) Do you use the same email system as your students use?
>
>Thanks in advance for your reply, will hochman
 
 
----------------------------------------
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA  16601
 
voice: 814.949.5440
mailto:latterell@psu.edu
=========================================================================
Date:         Thu, 10 Sep 1998 10:32:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Glenn Blalock <gblalock@SFASU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <v03110700b21d28a722d8@[138.87.106.47]>
MIME-version: 1.0
Content-type: text/plain; charset=iso-8859-1
Content-transfer-encoding: 7BIT
 
At Stephen F. Austin State University, students receive an email account
when they are admitted, and it remains active until / unless they withdraw.
Primary email program in campus labs is PINE.
 
Students also have PPP access from their dorm rooms or off campus housing.
 
And the university provides a modest amount of server space for student WWW
pages.  This is our first full year to offer these latter two services.
 
Even with this university-provided access, a substantial number of students
end up with an independent service provider, either one of the local firms,
or AOL.  They say that they often have problems gaining access to University
services from off campus.
 
 
Glenn Blalock
=========================================================================
Date:         Thu, 10 Sep 1998 10:42:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rebecca Moore Howard <rhoward@GAMMA.IS.TCU.EDU>
Subject:      Re: training TAs
In-Reply-To:  <Pine.PMDF.3.95.980910105114.539060581B-100000@cnsvax.albany.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Steve, here's a whole bunch of sources, some of which may be useful:
 
Anson, Chris M.  "Portfolios for Teachers:  Writing Our Way to Reflective
Practice."  New Directions in Portfolio Assessment:  Reflective Practice,
Critical Theory, and Large-Scale Scoring.  Ed. Laurel Black, et al..
Portsmouth, NYH:  Boynton/Cook, 1994.  185-200.
 
Anson, Chris M., David A. Jolliffe, and Nancy Shapiro.  "Stories to Teach
By:  Using Narrative Cases in TA and Faculty Development."  WPA:  Writing
Program Administration 19.1-2 (Fall/Winter 1995):  24-37.
 
Bridges, Charles W., ed.  Training the New Teacher of College Composition.
Urbana:  NCTE, 1986.
 
Broder, Peggy F.  "Writing Centers and Teacher Training."  WPA:  Writing
Program Administration 13 (Spring 1990):  37-46.
 
Burch, C. Beth.  "Finding Out What's in Their Heads:  Using Teaching
Portfolios to Assess English Education Students-and Programs." Situating
Portfolios:  Four Perspectives.  Ed. Kathleen Blake Yancey and Irwin
Weiser.  Logan:  Utah State UP, 1997.  263-77.
 
Catalano, Timothy, et al.  "TA Training in English:  An Annotated
Bibliography."  WPA:  Writing Program Administration 19.3 (Spring 1996):
36-54.
 
CCCC Task Force on the Preparation of Teachers of Writing.  "Position
Statement on the Preparation and Professional Development of Teachers of
Writing."  College Composition and Communication 33 (1982):  446-9.
 
Cleary, Linda Miller, and Earl Seidman.  "In-Depth Interviewing in the
Preparation of Writing Teachers."  College Composition and Communication 41
(December 1990):  465-71.
 
Cogie, Jane.  "Theory Made Visible:  How Tutoring May Affect Development of
Student-Centered Teachers." WPA:  Writing Program Administration 21.1 (Fall
1997):  76-84.
 
Cooper, Allene, and D.G. Kehl.  "Development of Composition Instruction
Through Peer Coaching."  WPA:  Writing Program Administration 14.3 (Spring
1991):  27-40.
 
Devet, Bonnie.  "Errors as Discoveries:  An Assignment for Prospective
English Teachers."  Journal of Teaching Writing 15.1 (1996):  129-40.
 
Farber, Jerry.  "Learning How to Teach:  A Progress Report."  College
English 52 (February 1990):  135-41.
 
George, Diana.  "Who Teaches the Teacher?  A Note on the Craft of Teaching
College Composition."  College English 51, No. 4 (April 1989):  418-23.
 
Giroux, Henry A., and P. McLaren.  "Teacher Education and the Politics of
Engagement."  Harvard Educaional Review 56.3 (1986):  213-38.
 
Latterell, Catherine G.  "Training the Workforce:  An Overview of GTA
Education Curricula."  WPA:  Writing Program Administration 19.3 (Spring
1996):  7-23.
 
Long, Mark C., Jennifer H. Holberg, and Marcy M. Taylor.  "Beyond
Apprenticeship:  Graduate Students, Professional Development Programs and
the Future(s) of English Studies."  WPA:  Writing Program Administration
20.1-2 (Fall/Winter 1996):  66-78.
 
Mano, Sandra.  "Negotiating T.A. Culture."  Student Self-Assessment and
Development in Writing:  A Collaborative Inquiry.  Ed. Jane Bowman Smith
and Kathleen Blake Yancey.  Cresskill, NJ:  Hampton P, 1997.
 
Mountford, Roxanne, and Nedra Reynolds.  "Rhetoric and Graduate Studies:
Teaching in a Postmodern Age."  Rhetoric Review 15.1 (Fall 1996):  192-215.
 
 
Ohmann, Richard.  "Graduate Students, Professionals, Intellectuals."
College English 52 (March 1990):  247-57.
 
Swyt, Wendy.  "Teacher Training in the Contact Zone."  WPA:  Writing
Program Administration 19.3 (Spring 1996):  24-35.
 
Weiser, Irwin.  "Self-Assessment, Reflection, and the New Teacher of
Writing."  Student Self-Assessment and Development in Writing:  A
Collaborative Inquiry.  Ed. Jane Bowman Smith and Kathleen Blake Yancey.
Cresskill, NJ:  Hampton P, 1997.
 
Weiser, Irwin.  "Surveying New Teaching Assistants:  Who They Are, What
They Know, and What They Want to Know."  WPA:  Writing Program
Administration 14 (Fall/Winter 1990):  63-71.
 
Welch, Nancy.  "Resisting the Faith:  Conversion, Resistance, and the
Training of Teachers."  College English 55.4 (April 1993):  387-401.
 
Yagelski, Robert P.  "Portfolios as a Way to Encourage Reflective Practice
Among Preservice English Teachers." Situating Portfolios:  Four
Perspectives.  Ed. Kathleen Blake Yancey and Irwin Weiser.  Logan:  Utah
State UP, 1997.  225-43.
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Happy reading!
 
Becky Howard
 
>Venerable listees:
>
>I am working with a doctoral student who hopes to examine the training of
>TAs, esp. for fy comp courses. Our system requires that she take (a) an
>historical look at the issue and then (b) a contemporary/current scene
>review. I have referred her to some sources I know: Bob Connors'
>"Underclass" essay, e.g., Kate Latterell's dissertation of a few years
>back, Wendy Bishop's "Something Old, Something New."
>
>But I wonder if you could help me point her to other sources: either
>archived on this list (I might have missed a discussion), or elsehwere.
>I'd be grateful for help on or off-list <sn282@cnsvax.albany.edu>
>
>Thanks
>
>Steve North
 
 
 
 
Rebecca Moore Howard
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, TX 76129
O (817) 257-6242
H (817) 731-3359
F (817) 921-7709
rhoward@gamma.is.tcu.edu
 
Where are we going?  And what am I doing in this handbasket?
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: training TAs
X-cc:         sn282@cnsvax.albany.edu
In-Reply-To:  <Pine.PMDF.3.95.980910105114.539060581B-100000@cnsvax.albany.edu>
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Steve,
 
One of my doctoral advisees, Kirsti Sandy, is just now finishing a
dissertation on TA training.  Kirst may be be able to provide some
bibliography or insights.  Her email is kasandy@ilstu.edu.
 
Also, of course, see the cluster of TA training articles and annotated
bibliography in WPA 19.3, spring 1996, which includes an article by
Latterell.  That issue is among the first places I'd start.
 
 
Doug
 
 
>Venerable listees:
>
>I am working with a doctoral student who hopes to examine the training of
>TAs, esp. for fy comp courses. Our system requires that she take (a) an
>historical look at the issue and then (b) a contemporary/current scene
>review. I have referred her to some sources I know: Bob Connors'
>"Underclass" essay, e.g., Kate Latterell's dissertation of a few years
>back, Wendy Bishop's "Something Old, Something New."
>
>But I wonder if you could help me point her to other sources: either
>archived on this list (I might have missed a discussion), or elsehwere.
>I'd be grateful for help on or off-list <sn282@cnsvax.albany.edu>
>
>Thanks
>
>Steve North
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Subject:      Re: student email--help
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At ASU, everyone has email accounts of various kinds, and we have a mail serve
r that makes sure that we can all send mail to one another over various
systems. (I have an Outlook account, a Pine account, and an Office Vision
account.) Students and faculty have different kinds of access, however. On
campus, everyone has pretty much the same access. But only faculty and (I
think) some graduate students have PPP access via modems from off campus. If
students want PPP access, they have to get their own internet service provider
(ASU has a contract with 3 providers to offer this connectivity at about 10
bucks a month). Otherwise, they have text only access to the web from home. We
do have a ton of modems, and busy signals are rare, even at prime time in the
evenings. ASU student do not, yet, pay a technology fee. By the way, once
students get into their ASU account via the private ISP, the ASU addresses
with the <.edu> prefix dominates. I really like Penn State's policy of not
cancelling people's accounts. As long as it is text only email, I don't think
you run afoul of rules governing competition with private ISPs, and it's cheap
at the price. I think ASU is pretty slow to whack people's email access when
they leave, but I think that's a matter of priorities rather than policy. I
have a private ISP myself mainly for traveling. ATT offers local numbers in
most cities, thereby reducing drammatically connection costs back to the
campus.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>---------- Forwarded message ----------
>Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
>From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
>To: wcenter@ttacs6.ttu.edu
>Subject: student email--help
>
>
>
>---------- Forwarded message ----------
>Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
>From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
>To: acw-l@ttacs6.ttu.edu
>Subject: student email--help
>
>
>
>1) Do your students have supported email on your campus? yes, we have the
>Eudora System
>
>2) Do you use the same email system as your students use?Yes, the system
>is for the entire univ community
 
And yes we use email and email lists all the time, for communication at all
levels including class discussion.
>
 
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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From:         Donna Campbell <campbell@GONZAGA.EDU>
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> 1) Do your students have supported email on your campus?
 
Yes. All students pay a technology fee and have access to accounts (they
must sign up for them, but the accounts remain active until 6 months after
graduation). They also have PPP access in their dorm rooms, and the
university has contracted with an external service provider so that
faculty can have off-campus PPP access at a reduced rate (about $100 a
year).  Some students use Eudora or Netscape Mail, but most use Pine.
 
 
 >
> 2) Do you use the same email system as your students use?
>
 
Yes--I use Pine by choice, although many faculty members have their mail
forwarded to Pegasus mail on a local network.  Pine allows me to access
mail (especially mail stored in folders) from anyplace where there's a
telnet connection, so I don't have to worry about whether a message is on
the computer at work or the computer at home.
 
 
 
 
> Thanks in advance for your reply, will hochman
>
 
Hope this helps.
 
Donna Campbell
 
Donna M. Campbell                       |       Gonzaga University
Assistant Professor of English          |       AD Box 31   502 E. Boone
campbell@gonzaga.edu                    |       Spokane, WA 99258
http://www.gonzaga.edu/faculty/campbell |       (509) 323-6676
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1) Do your students have supported email on your campus?
 
Our students can all get wiu.edu mail accounts.  Not too long ago they had to
find out for themselves that these were available.  For the past two years,
though, there has been a session on computer access included in the freshman
orientation program and most students get their accounts active before they
start classes.
 
We have both Pine and Eudora available.
 
2) Do you use the same email system as your students use?
 
Yes--faculty and students (and staff) all have their accounts on the same
system.  Faculty and staff also have ccmail accounts for local on-campus
messaging.
 
 
One obvious argument is that if colleges expect students to use the technology
(as I do in all my classes), they ought to provide the means to do so.
Additionally, the school-supported system makes it easy for me to find my
student's addresses.  And I like the consistancy of address forms--a lot less
chance of typing an address in wrong!
 
Bruce
 
Bruce Leland
Western Illinois University
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: training TAs
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/10/98 08:37
 
For a blast from the past, check out Potts, Maureen, and David Schwalm. "A
Training Program for Teaching Assistants in Freshman English." WPA:Writing
Program Administration 7.1-2 (Fall/Winter 1983): 15-24. This describes the TA
training program we devised at UTEP in the early 80's. This thread got me to
dig it out and reread it. Not bad, except for an occasional over reliance on
certain cohesion devices. (There's another story in the publication of this
article as the MS followed the journal all over the country.)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> 1) Do your students have supported email on your campus?
>
Yes. Everyone gets a UNIX account which includes their email account.
 
 
> 2) Do you use the same email system as your students use?
>
We just switched to a two-tier system which is a consequence of the
really-user-friendly program being PC-based, whereas the
rather-user-friendly program is UNIX account based.
 
Since faculty regularly use the same machine all day, every day, it is
easy for them to use the Windowed email program which is internal to
Netscape, and they don't have to worry about the fact that Messenger
downloads mail to their local hard drives.
 
Since students regularly use various machines around campus, the PC
based program can cause multiple security and access problems, so they
should still use PINE within UNIX.
 
One consequence is that faculty can now easily deal with attachments,
but attached documents still represent a burden to recipients using
PINE.
 
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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Subject:      Teacher Education Cert. Exams
 
New Hampshire teachers-to-be are now required (as of 9/1/98) to sit for PRAXIS,
an ETS examination. As I understand it, there are three parts:
 
I: reading, writing, rithmetic
2: subject
3: teacher performance (to be taken first year in the classroom)
 
I've briefly reviewed the reading and writing sections on Part 1. The reading is
typical stuff (short pieces, i.d. salient information, etc.). The writing
consists of two parts, both of equal value: error identification, and an essay
(the prompts are brief position prompts: e.g. what should we do about
homelessness?).
 
Have any of your states required such a test for students seeking teaching
certification? If so, have the reading and writing portions had ramifications
for your writing programs?
 
Thanks.
 
Brad
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Brad;
 
We've had a very interesting two years here in Ohio where teacher certification has undergone a massive restructuring (licensure, etc -- I've actually had to go to the capital several times to discuss our BA in writing and how it's working with the state requirements).  In a way it's been nice to see our  future teachers (in my case, English) actually taking some English.
 
For the writing program, it's been a more difficult row to hoe, mainly because no one in the department wants additional writing courses and/or standards.  We've added a course on pedagogy, but ONLY (and it was a fight) because the state wanted it.
 
The whole deal has been interesting -- if changes are mandated, there's a good chance you can get extra money for hiring, training, etc (we're going to add a second writing person here next year -- a 100% increase).
 
Did that answer your question at all?  BTW -- our students have had to take Praxis for several years.  The education school on campus has been unwilling to let us get involved, but as more and more teachers didn't pass, we're starting to see some thawing of that line in the sand...(how's that for a freaking mixed metaphor...).
 
Cheers;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"The three main problems with our society today are violence, crime, and nudity."
--  From a student placement essay, summer 1998.
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See Language and Learning across the Curriculum issue.
This  wonderful last issue on FYC and FY Inquiry or
Writing Intensive models of first year programs presents a variety of
perspectives and models. I plan to use that issue
myself in working with faculy and my WC training class.
 
Karen Vaught-Alexander
 
On Thu, 10 Sep 1998, Rita Malenczyk wrote:
 
> There's the spring 1996 _WPA_: see Latterell as well as Catalano, Clements
> et al., "TA Training in English: An Annotated Bibliography."
> Rita
>
>
> >Venerable listees:
> >
> >I am working with a doctoral student who hopes to examine the training of
> >TAs, esp. for fy comp courses. Our system requires that she take (a) an
> >historical look at the issue and then (b) a contemporary/current scene
> >review. I have referred her to some sources I know: Bob Connors'
> >"Underclass" essay, e.g., Kate Latterell's dissertation of a few years
> >back, Wendy Bishop's "Something Old, Something New."
> >
> >But I wonder if you could help me point her to other sources: either
> >archived on this list (I might have missed a discussion), or elsehwere.
> >I'd be grateful for help on or off-list <sn282@cnsvax.albany.edu>
> >
> >Thanks
> >
> >Steve North
>
> Rita Malenczyk
> Director, University Writing Program
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> 860-465-4573 (phone), 860-465-4580 (fax)
> MALENCZYKR@ECSUC.CTSTATEU.EDU
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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I've heard a lot of hare-brained schemes in my time, Will.  This one's
right up a the top of the Stupid List.
 
For the record:
 
>1) Do your students have supported email on your campus?
 
YES!!
 
>2) Do you use the same email system as your students use?
 
YES--and I can just envision the chaos that would result if we all had
completely different mail servers.  It would affect my willingness to use
class listservs, and it might well wreak havoc with our OWL and with our
other online learning environments.
 
Good luck fighting this one.  I hope whichever one of your administrators
has the brain cell this month wakes up fast.
Bill
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i'm late in responding to this.  I hope it is still useful.  judy Kirscht
 
On Thu, 3 Sep 1998, Anne Beaufort wrote:
 
> Colleagues: Last year I solicited info from this list on schools who had
> successfully created permanently renewable non-tenure line positions for
> writing faculty.  Many of you responded and I was able to compile enough
> data to get the issue on the agenda of AU's faculty senate for a vote this
> fall..
>
> But I need more data now to present a complete picture about what other
> schools are doing on this staffing matter.  Could you please comment on the
> list, or off-line directly to me (beaufor@american.edu) if your school does
> NOT have renewable non-tenure line writing positions and relies on
> "temporary" faculty.
>
> I need to know:
>
> 1. what department administers your writing program?
>       The Writing Program is autonomous, reporting directly to the Dean
of Humanities.
> 2.  who's staffing your "temporary" positions?
>       Lecturers on a variety of contracts, most of whom are hired
through national search, have PhDs in comp. related fields, and comp.
experience.  We hire some emergency lecturers on a quarter to quarter
basis, but those hired through national search have one year renewable
contracts.  If, after 6 years, they pass a performance reviews, they
receive 3-year renewable contracts.
 
> 3. what's the down side of constant turnover? what's the upside? >
        We now have a considerable body of faculty on renewable 3-year
contracts.  Turnover is very low in this group.  The possibility of such
contracts makes turnover fairly low in the pre-six year group also.
 
 > 4.
what's the effect on
the quality of instruction, if you have any > statistics to document such?
        Positive.  On the campus-wide student evaluation scale of 1-4
(1=high), our courses consistently rate between 1 and 2.>
> 5. what drives this policy decision at your university?
>       Which policy?  The terms of employment between the 'temp'
employees and the University were hammered out through unionization and
negotiation while the writing program was still a part of the English
Dept.  Several external and internal reviews have produced current
admnistrative autonomy.
> 6. what's the affect of this staffing policy on the quality of departmental
> life?
>       It has enabled us to ask the kind of committment necessary to
build a professional curriculum and program, making the WP a permanent
place to work at a career.  The downside, of course, is the permanent
non-tenure status and the competition for post-6 posts.  So far the
university (after a 5 yr court battle with the union) hasn't tried to
arbitrarily limit the number of such posts -- one never knows, however.
 >
> Thanks in advance for this assistance!  I'll happily publish a summary of
> responses to the list.
>
> Anne Beaufort, Ph.D.
>
>
> Director, College Writing Program
>
> Department of Literature
> American University
> Washington, DC 20016-8047
> 202-885-2916
> beaufor@american.edu
>
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WILL HOCHMAN wrote:
>
> At the University of Southern Colorado, my educational leaders want to
> stop giving students email and will suggest instead that students use free
> email for the web...is this happening anywhwere else?
 
No, though the computing services here have gone through an
administrative upheaval, and their policy is now faculty-,
staff- and student-hostile.  Quite hostile.
 
> 1) Do your students have supported email on your campus?
 
Yes.  A network account is automatic.
 
> 2) Do you use the same email system as your students use?
 
We can.  Many of us use pop mail of some sort, since we
have machines in our offices, though.  The School of Business
is using Lotus Notes, though I use Netscape mail.
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WILL HOCHMAN wrote:
 
> ---------- Forwarded message ----------
> Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
> From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
> To: wcenter@ttacs6.ttu.edu
> Subject: student email--help
>
> ---------- Forwarded message ----------
> Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
> From: WILL HOCHMAN <hochman@meteor.uscolo.edu>
> To: acw-l@ttacs6.ttu.edu
> Subject: student email--help
>
> At the University of Southern Colorado, my educational leaders want to
> stop giving students email and will suggest instead that students use free
> email for the web...is this happening anywhwere else?  I got into using
> computers in school because I thought I was "wiring" already existing
> learning networks...now it seems like my leaders are going to stratify
> email users at my school (while telling students to get free email,
> faculty will be "given" microsoft exchange).  Students and some teachers
> currently use Pine and though some complain about it being old, it is free
> and I don't have any probs with it...please help me with news of how how
> email is served on your campus.
>
> 1) Do your students have supported email on your campus? yes
>
> 2) Do you use the same email system as your students use? on campus -
> yes...off campus - no
>
> Thanks in advance for your reply, will hochman
=========================================================================
Date:         Thu, 10 Sep 1998 17:48:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William P. Banks" <wbanks@GSAIX2.CC.GASOU.EDU>
Subject:      Ph.D. programs
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I hesitate posting this to the list because I'd hate for some battle among
universities and programs to begin, but I'm trying to find a Ph.D. program
in composition and rhetoric (perhaps "and cultural studies") with a strong
background in writing centers and writing center administration, but  one
that would allow some creativity in developing coursework/curriculum.  I'd
especially like to find a program that would allow me to minor in theater
and/or performance.
 
If anyone can recommend a program, please send me the recommendation
off-list.  I have searched the Internet, but a lot of what universities
post on their web pages are not the minor loop-holes and "ways in" that one
can discover once he/she is in the program, so I'm having trouble
deciphering if programs are "customizable" or not.
 
I certainly welcome any ideas!
 
Will
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
 
"To love another person is to see the face of God."  _Les Miserables_
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Why not reply on-list?  I think a number of us would be interested in
the responses.
 
Thanks, Mieke
 
 
 
Mieke Koppen Tucker
Bishop's University
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Steve, I served on a CCCC committee chaired by Dick Larson about the
preparation of college writing teachers.  We compiled a lengthy (43 pages)
annotated bibliography of articles, many of them about TA preparation.  Its
available as an ERIC document, 355 536.  Now dated of course (1993).
 
Might be useful for historic perspective.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
 
=========================================================================
Date:         Thu, 10 Sep 1998 18:33:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "James A. Inman" <jinman@UMICH.EDU>
Subject:      Re: Ph.D. programs
In-Reply-To:  <78666F1D92@ubishops.ca>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hey, all--
 
I just responded to Will off-list, but thought, at Mieke's invitation, I'd
post a quick reply for the list too.
 
The English and Education program at the University of Michigan is one
program which allows some customization.  Students typically take 4-6
courses each in the Department of English and the School of Education, but
our interests range widely from my own in computer literacy, to others in
teacher education, to still more in composition studies or writing program
administration.  One of our great strengths here is our diversity;
students regularly take courses outside of English and Education and
consult with program faculty to find courses which best fit a particular
emphasis.  Anne Ruggles Gere is our Program Director, and she takes a very
active role in each student's work and development.
 
If anyone's interested in learning more, please email off-list--I'd be
happy to say more about our work here and to make sure that informational
materials are sent to you.
 
Best wishes,
 
James
 
***********************************************************************
James A. Inman                          News Editor, _Kairos_
jinman@umich.edu                        Co-Coordinator, Netoric Project
http://www.umich.edu/~jinman            Chair, MMLA Computer Research
***********************************************************************
=========================================================================
Date:         Thu, 10 Sep 1998 19:06:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Writing Center Coordinator
Subject:      Re: student email--help
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>
In-Reply-To:  <35F7BC9F.B454140C@cccs.cccoes.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Thu, 10 Sep 1998, Stephen Thomas wrote:
 
> Will, at Community College of Denver all students automatically receive
> an email account which they can access IF they have PINE software (which
> they don't)
 
If your students have Windows 95, they might find
 ftp://ftp.cac.washington.edu/pine/pcpine/pm403w32.zip
PC-Pine version 4 useful.  I use it at home and in my office.  It can be
configured to read and write to folders on a local hard drive or on a
floppy so that you can get a degree of portability.
 
The newer versions of Pine know how to deal with attachments if you
configure the software.  That's the biggest problem with Pine (I think),
configuring it to work on a home system.  By the way, even though the
documentation says that it does not yet support offline mode.  I
discovered by accident that you can compose email when the network is not
running and by using the postpone command save the messages to send later.
I am offline right now.
 
robert
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 10 Sep 1998 14:19:45 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Undergraduate Writing Studies
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------42CE825E7DAE24FBD71FF72A"
 
This is a multi-part message in MIME format.
--------------42CE825E7DAE24FBD71FF72A
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
The English Department Chair has asked me to
submit asap suggestions for an undergraduate
writing major to be housed in our department.
Can anyone suggest where I could find examples
of what courses are typically required.  Hints
about how to convince the administration that such a
major would indeed be valuable and interesting
to students would also be appreciated.
 
Thank you,
 
Theresa Conefrey
English Department
University of Hawaii at Hilo
 
 
--------------42CE825E7DAE24FBD71FF72A
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Dr. Theresa Conefrey
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------42CE825E7DAE24FBD71FF72A--
=========================================================================
Date:         Thu, 10 Sep 1998 21:26:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Organization: GVSU
Subject:      Re: Undergraduate Writing Studies
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Theresa:
 
We are working on this very thing ourselves, so I'd be happy to share the
kinds of things we've been thinking. Roger Gilles has drawn up the course work
for an undergrad major that offers two tracks: creative and professional
writing. Just today we outlined an 18 credit "minor in writing" (as opposed to
a minor in English). This minor in writing will certainly be a go, even if our
writing major in a separate dept. is still a year or so away. My documents are
at work, but if Roger has his on his machine at home, perhaps he can send them
to you. If not, I'll look them up and send them to you Friday.
 
Dan Royer
Grand Valley
 
Theresa Conefrey wrote:
 
> The English Department Chair has asked me to
> submit asap suggestions for an undergraduate
> writing major to be housed in our department.
> Can anyone suggest where I could find examples
> of what courses are typically required.  Hints
> about how to convince the administration that such a
> major would indeed be valuable and interesting
> to students would also be appreciated.
>
> Thank you,
>
> Theresa Conefrey
> English Department
> University of Hawaii at Hilo
>
>   ------------------------------------------------------------------------
>
>   Dr. Theresa Conefrey <conefrey@hawaii.edu>
>   Department of English
>   University of Hawai'i
>
>   Dr. Theresa Conefrey
>   Department of English  <conefrey@hawaii.edu>
>   University of Hawai'i
>   Department of English  Work: (808) 974-7780
>   200 W. Kawili Street   Fax: (808) 974-7736
>   Hilo                   Netscape Conference Address
>   HI                     Netscape Conference DLS Server
>   96720
>   Additional Information:
>   Last Name  Conefrey
>   First Name Dr. Theresa
>   Version    2.1
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
=========================================================================
Date:         Thu, 10 Sep 1998 23:39:55 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Penning <KimLit@AOL.COM>
Subject:      Re: Ph.D. programs
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
In a message dated 9/10/98 7:22:04 PM EST, mktucker@UBISHOPS.CA writes:
 
<< Why not reply on-list?  I think a number of us would be interested in
 the responses.
 
 Thanks, Mieke
  >>
 
ditto!
 
Thanks,
Kim Penning
CSU,Chico
=========================================================================
Date:         Thu, 10 Sep 1998 21:00:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Undergraduate Writing Studies
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/10/98 18:26
 
My colleagues and I at ASU East are in the process of developing a new major
in Multimedia Writing and Technical Communication. We are pretty excited about
this and will report on our progress.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Sep 1998 06:14:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Reiss Donna <tcreisd@TC.CC.VA.US>
Subject:      Re: student email--help
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi Will-
 
1) Do your students have supported email on your campus?
 
Our students have had college e-mail for a little over a year, at first small
groups provided through a couple of English classes but now all who want it.
It's free on the campus network (and it's readable through Eudora Pro or
Netscape mail on our computers). We have no dial-in access for students, but
students can read their college e-mail accounts through anybody's Netscape
access, I think.
 
2) Do you use the same email system as your students use?
 
No. Personnel have Groupwise, but most of our faculty have only had computers
the past few months, so the several years they could have had e-mail accounts
were meaningless to them. For many reasons I disliked the Groupwise platform
and advocated for something else. Now faculty and staff have the option of
reading their groupwise 5 mail through the Web, Eudora, or Netscape--so I'm
becoming comfortable with it. It doesn't matter to me what system we each have
so long as our e-mail reaches each other.
 
Plus--
I encourage all students to have 2 e-mail accounts, the one the college
provides if they're on campus a lot plus a free Web-based mail. If they have
their own ISP at home, I suggest the Web mail as a second account. I also
encourage our online teachers to have a Web mail account. Why? When one is
down, the other is usually accessible.
 
For example, when Bonnie came through, the college closed down all its
servers,
so my online students and I were dependent on Web mail. When my electricity
went out for 4 days, I could go someplace else to access my Web mail. When I'm
on the road, I can access the Web mail more easily than I can reset the
browser
mail, especially figuring out what SMTP server to enter. Yahoo mail has
kept me
in touch more than once.
 
Our college doesn't provide any of us with anything for our home offices;
however, we can ftp to the Web server (took 2 years to get that authorized)
and
to our network home directories, where we can store a small amount of data.
 
I don't think our college needs to provide students or even faculty with ISPs
or dial-in access so long as it does provide appropriate access to resources.
For example, if students and faculty can access their college mail through
their home e-mail accounts or the Web or can access specialized online library
resources through the Web remotely as well as on campus, that might be
sufficient for the moment.
 
It's been fun though sometimes extremely frustrating to watch the
adminstration's attitudes change as computers have permeated the culture. When
we first suggested e-mail for our students, we were considered mavericks.
Three
years later, students expect e-mail as well as library cards and the college
recognizes its responsibility to provide that access.
 
Donna Reiss <tcreisd@tc.cc.va.us>
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd/
Coordinator of Online Learning http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent
Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0327
=========================================================================
Date:         Fri, 11 Sep 1998 09:20:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      Re: Undergraduate Writing Studies
Mime-Version: 1.0
Content-Type: text/plain
 
;Hel
=========================================================================
Date:         Fri, 11 Sep 1998 08:41:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: Undergraduate Writing Studies
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Theresa--
 
You might want to check out the site of the Department of Rhetoric and
Writing at the University of Arkansas at Little Rock.
 
The main page is:
 
www.ualr.edu/~rwdept/
 
You can work your way through the site or find the information about the
major at:
 
www.ualr.edu/~rwdept/trackii.html
 
and the minor at:
 
www.ualr.edu/~rwdept/minor.html
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Fri, 11 Sep 1998 10:05:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <robert.connors@UNH.EDU>
Subject:      Re: training TAs
In-Reply-To:  <v03110708b21d420d1acc@[138.87.106.47]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve--
 
I'm sending you snailmail a biblio printout from my old database program
of early journal articles 1890-1950.  Lots of dry holes, but perhaps a few
gushers for your student.  Hope so, anyway.
 
Bob Connors
=========================================================================
Date:         Fri, 11 Sep 1998 09:20:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: training TAs
In-Reply-To:  <WPA-L%98091009222607@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Of a slightly wider scope is _Preparing Graduate Students To Teach: A Guide
to Programs That Improve Undergraduate Education and Develop Tomorrow's
Faculty_ (1993) edited by Leo Lambert and Stacey Tice (both of Syracuse
University) and published by the American Association for Higher
Education's Teaching Initiative.
 
Tice's dissertation was titled "Preparing the Professoriate of the Future
for Teaching: An Analysis of TA Training Practices in the United States."
 
Marty Townsend
=========================================================================
Date:         Fri, 11 Sep 1998 10:21:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <robert.connors@UNH.EDU>
Subject:      Re: Ph.D. programs
In-Reply-To:  <3.0.5.32.19980910174810.007ce4e0@gsaix2.cc.gasou.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Will, you might want to check out info from our doctoral program here at
UNH.  We offer a PhD in comp & rhetoric with a minor area of the student's
choosing; most have chosen some literary area, but others have chosen
linguistics, administrative issues, cultural studies, or theory.  Tom
Newkirk in literacy issues and pedagogy, Pat Sullivan in research methods
and theory, Cindy Gannett in WAC theory/practice and language, and yr
humble servt in rhetoric, history, and writing center work are the core
faculty.  We also have close relations with the Ed. Dept., where Paula
Salvio brings her expertise in performance theory to bear, and the Theatre
faculty includes some very good people.  We just founded a Writing Center
five years ago as part of a burgeoning WAC Program, and doctoral students
are welcomed to get involved with both.  Don Murray and Don Graves were
instrumental in founding the ethos of the program (and are still often
around), but we've moved far beyond simple visions of process writing.
It's a good program, and our doctoral people have done well in their
careers.
 
Sorry for the commercial.  We now return you to our regularly scheduled
programming.
 
Bob Connors
=========================================================================
Date:         Fri, 11 Sep 1998 09:50:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@MAIL.NWMISSOURI.EDU>
Subject:      Re: student email--help
 
Here at Northwest Missouri State, our faculty and students all have
accounts on the old VAX system, which includes mail and web-page space.
We have for about twelve years now, and while it's old, it's familiar
and durable.  We've also been able to use PC programs to get mail
through a POP server, and many have been doing that for quite a while.
We have a gen ed course that most students take in their first year, if
they can, called "Using Computers," and students get to learn the basics
of their accounts in that class; but the student culture usually gets
them into e-mail well before that. Professors came around a bit more
slowly, but we're all pretty well connected now that every prof has a
laptop (and some also have PCs, though not in English, natcherly).
Recently we put PCs in every dorm room, raising the on-campus
student/computer ratio to about 5/3.  Since that time, many students
have been supplementing their on-campus accounts with free commercial
ones.  We just had our (seemingly annual) campus e-mail blow-out, so I
expect a good many of them are signing up for Hotmail, Yahoo, Juno,
etc., even as we speak. So e-mail is very heavily supported.
 
My sense is that, as usual, the answer here isn't either/or; it's both.
Out students get pretty good at using e-mail.  Especially in the second
semester, it's feasible to gear up for using it in an ordinary class, as
long as we plan a session or two in a computer lab (and the students
themselves pick up most of the burden of the instruction in that
setting).  But a time or two it's come in really handy that the students
and I also have our commercial accounts and can work around server
problems.
 
Now, the downside is that new students with a computer and a T-1
connection in their dorm room tend to do things like set up infinite
feedback loops of self-forwarded messages, or try to send Microsoft
Office as an e-mail attachment.  But it's a fast learning experience for
everybody when the inevitable crashes shut down everybody's mail
account.
 
And when that happens, we can always go back-door to the VAX, as I'm doing now.
 
 
 
Keith Rhodes,                            -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
660-562-1860                            | in our hearts."       |
krhodes@mail.nwmissouri.edu             |     -- Charles Peirce |
http://www.nwmissouri.edu/~krhodes
=========================================================================
Date:         Fri, 11 Sep 1998 09:18:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         FATCG@CC.USU.EDU
Subject:      Re: Undergraduate Writing Studies
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Our ug writing major is outlined on our web page, too.
http://english.usu.edu
 
Joyce Kinkead
Utah State University
=========================================================================
Date:         Fri, 11 Sep 1998 08:56:46 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Wanda Martin <wmartin@UNM.EDU>
Subject:      Re: Undergraduate Writing Studies
In-Reply-To:  <35F86CA0.E02D204D@hawaii.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The University of New Mexico has a well-established concentration called
Professional Writing, which attracts about a third of our English
majors.  See our website:  www.unm.edu/~english
 
Wanda Martin
=========================================================================
Date:         Fri, 11 Sep 1998 11:14:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         beth burch <bburch@BINGHAMTON.EDU>
Subject:      Re: Teacher Education Cert. Exams
In-Reply-To:  <9809101611.AA05420@niagara.rivier.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Brad, New York State teachers have a battery of tests, the New York State
Teacher Certification Examinasions (NYSTCE) to take before being certified.
 
Before they can be _provisionally_ certified, they must first take the
Liberal Arts and Sciences Test (LAST) [we're big on acronyms here], which
consists of approximately 80 multiple-choice questions and a written
assignment. This test "covers" scientific and mathematical processes,
historical and social scientific awareness, artistic expression and the
humanities, communication skills, and written analysis and expression. They
must also take the Assessment of Teaching Skills-Written (ATS-W), which is
subject-specific and level-specific (either pre-K, elementary, or
secondary). Each version of this test consists of 80 multiple-choice
questions and a written assignment; the ATS-W addresses knowledge of the
learner, instructional planning and assessment, instructional delivery, and
the professional environment.
 
Then comes the hurdle of the _permanent_ certificate. The provisional
certificate is valid for five years, during which time the candidate must
teach for I think two years (but I'll have to look that up). Before the
provisional certificate expires, the candidate must take the Content
Specialty Test (CST) in the Certificate title or academic area of
expertise, English for my students. This test contains approximately 100
multiple-choice questions. The last hurdle in the Assessment of Teaching
Skills-Performance (ATS-P), which requires a sample of actual teaching
performance in a school setting on videotape. The strictures on how the
videotape is taped and submitted are quite detailed.
 
As to how the test has affected writing programs, I can't say specifically.
Perhaps a colleague who has more experience directing a writing program can
comment.
 
C. Beth Burch
English Education
SUNY Binghamton
=========================================================================
Date:         Fri, 11 Sep 1998 10:24:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Re: Undergraduate Writing Studies
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Theresa--
 
We are in the process of setting up the requirements for a proposed Writing
Track, as an alternative to the traditional literature-based English major.
Our "writing majors" will still major in English, and their course
requirements will overlap somewhat with the "literature majors."  Here is a
draft of some catalog copy we are working on:
 
<<<<
Recommended Course Clusters in Writing
The English Writing Track offers students the ability to construct a
challenging curriculum from flexible options.  These options include
coursework in Journalism, Creative Writing, Professional Writing, and Rhetoric
and Composition.  Students may design their own curriculum in consultation
with their advisors, or base their work on one of these clusters of
recommended courses:
 
Journalism
ENG 305:  News Writing
ENG 306:  Feature Writing
ENG 316: Grammar and Politics of Standard English
ENG 365:  Journalism Practicum
 
Professional Writing
One journalism course
ENG 303:  Writing in Professional Fields
ENG 316: Grammar and Politics of Standard English
ENG 401: Composition IV: Theory and Research
 
Creative Writing
At least two different courses among the following:
 ENG 306:  Feature Writing
 ENG 311:  Writing Drama
 ENG 312:  Writing Fiction
 ENG 313:  Writing Poetry
(ENG 311, 312, and 313 can be repeated for additional credit.)
ENG 316: Grammar and Politics of Standard English
ENG 415:  History of Literary Theory
 
Composition and Rhetoric
One journalism course
One creative writing course:  ENG 311, 312, or 313
ENG 316: Grammar and Politics of Standard English
ENG 401:  Composition IV: Theory and Research
ENG 415:  History of Literary Theory
>>>>
 
In addition to the clusters of advanced courses, core requirements for all
majors will include the fyComp I-II sequence plus English 201: Composition
III: Classical Rhetorics and Contemporary Discourse.
 
We don't know yet how all this will fly--we may be similar stages of program
development.  Good luck.
 
Karin
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
 
 
Theresa Conefrey wrote:
 
> The English Department Chair has asked me to
> submit asap suggestions for an undergraduate
> writing major to be housed in our department.
> Can anyone suggest where I could find examples
> of what courses are typically required.  Hints
> about how to convince the administration that such a
> major would indeed be valuable and interesting
> to students would also be appreciated.
>
> Thank you,
>
> Theresa Conefrey
> English Department
> University of Hawaii at Hilo
>
>   ------------------------------------------------------------------------
>
>   Dr. Theresa Conefrey <conefrey@hawaii.edu>
>   Department of English
>   University of Hawai'i
>
>   Dr. Theresa Conefrey
>   Department of English  <conefrey@hawaii.edu>
>   University of Hawai'i
>   Department of English  Work: (808) 974-7780
>   200 W. Kawili Street   Fax: (808) 974-7736
>   Hilo                   Netscape Conference Address
>   HI                     Netscape Conference DLS Server
>   96720
>   Additional Information:
>   Last Name  Conefrey
>   First Name Dr. Theresa
>   Version    2.1
=========================================================================
Date:         Fri, 11 Sep 1998 11:29:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beverly Wall <beverly.wall@MAIL.TRINCOLL.EDU>
Subject:      Re: Undergraduate Writing Studies
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We don't yet have a major, but we've been astounded at student interest in
our recently developed Interdisciplinary Minor in Writing and Rhetoric.
 
Here's the URL:
http://www.trincoll.edu/~writcent/minor.html
 
_______________________________
Beverly Wall
Trinity College, Connecticut
beverly.wall@mail.trincoll.edu
=========================================================================
Date:         Fri, 11 Sep 1998 08:39:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: training TAs
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/11/98 07:18
 
Marty's entry reminds me to bring up again the Preparing Furture Faculty
project funded by Pew, AAC&U, and CGS. The web site of ASU's PFF program can
be found at www.asu.edu/graduate/pff/
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 11 Sep 1998 09:00:35 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donald Wolff <dwolff@EOSC.OSSHE.EDU>
Subject:      PRAXIS and Program Change
X-cc:         mshadle@eou.edu, davisr@eou.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Brad--
 
Oregon requires PRAXIS.  We changed our program significantly to
accommodate this test, but we wanted to do that anyway:  We had two
tracks--literature and writing and found that our future secondary teachers
did not adequately prepare themselves for the test--the lit majors didn't
do much writing and didn't study comp theory and couldn't analyze the
errors highlighted in that section of PRAXIS, and the writing majors didn't
read.  So we establsihed a third concentration, Discourse Studies, which
combines the two, includes two comp theory courses--Applied Discourse
Studies (200-level) and Writing Theory (300 level)-- and requires Methods
of Tutoring.  You can find a complete catalog description of the
concentration at:
 
http://bshepard.eosc.osshe.edu/catalog/14$ENGL.HTM
 
I am currently writing an article on the program and the collaboration
between English Studies and English Education it reflects.  It should be
finished in a week.  Contact me then if you're interested.  You might also
post your inquiry to the English Education listserv, sponored by NCTE.
Here's the email address, but you might have to subscribe to post and
receive replies:
 
ncte-ee@serv1.ncte.org
 
An important ramification is that our 200-level writing courses fill-up,
between the Discourse Stuides majors and minors, and a ready supply of
writing tutors are generated from the same group.  The only problem is not
all of those who take the tutoring course are all that interested in
tutoring or necessarily cut out for it, although it is the most important
course future teachers take, since it requires working on writing problems
with students in the /writing Lab.  So our Writing Lab Director, Mark
Shadle, and his course become a gatekeeper, not pleasant in the already
delicate tutoring situation.
 
Another "problem" is that the Discourse Studies (DS) concentration has
become our most popular one because of it's balance of comp, creative
writing, multi-genre/media, traditional lit, and multicultural elements.
In fact, it has become so popular and is such a solid preparation for
future teachers that the entire major and minor has been exported to
Central Oregon Community College (COCC) in Bend, 250 miles away.  it is now
possible to complete an Eastern Oregon University BA in DS at COCC!  The
enrollment there increased 125% in two years, for the major and minor (the
DS minor is the preferred one for future elementary teachers--preferred by
the students themselves, who can choose any academic minor).
 
But DS was designed for future teachers and it is so popular that many
students not particularly interested in teaching are drawn to it.  This
creates a bit of a problem in courses like my English 315:  Introduction to
Applied Linguitics, where the textbook, _Linguistics for Teachers_, and the
focus of my lectures may not appeal to those with little interest in
teaching.  For that reason we are providing more options in DS, like making
the second applied lingusitics course (Approaches to Grammar) optional so
that DS majors can take Writing 330:  The Electronic Word instead and
requiring Writing Theory while making Technical Writing an option.
 
Our majors have increased ninefold in the last ten years, in part due to
DS.  So far it is a problem we don't entirely mind having, as it led to two
new fulltime tenure track positions, conversions from part-time positions.
Ask me more on or off list about any of this if you wish.  You might want
to contact our Writing Lab Director, Mark Shadle, at <mshadle@eou.edu>.
 
dw
 
 
 
 
 
--Boundary_(ID_hwyaUX+jfWk4XUkVJFTRXQ)
Date: Thu, 10 Sep 1998 12:11:40 EDT
From: Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject: Teacher Education Cert. Exams
 
New Hampshire teachers-to-be are now required (as of 9/1/98) to sit for PRAXIS,
an ETS examination. As I understand it, there are three parts:
 
I: reading, writing, rithmetic
2: subject
3: teacher performance (to be taken first year in the classroom)
 
I've briefly reviewed the reading and writing sections on Part 1. The reading is
typical stuff (short pieces, i.d. salient information, etc.). The writing
consists of two parts, both of equal value: error identification, and an essay
(the prompts are brief position prompts: e.g. what should we do about
homelessness?).
 
Have any of your states required such a test for students seeking teaching
certification? If so, have the reading and writing portions had ramifications
for your writing programs?
 
Thanks.
 
Brad
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Date:         Fri, 11 Sep 1998 09:09:32 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donald Wolff <dwolff@EOSC.OSSHE.EDU>
Subject:      Re: WPA-L Digest - 9 Sep 1998 to 10 Sep 1998
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Theresa--
 
You might want to take a look at ours.  We have a Lit concentration, a
Writing concentration, and a Discourse Studies concentration, described in
a previous message today.  The entire program is descrbed at:
 
http://bshepard.eosc.osshe.edu/catalog/14$ENGL.HTM
 
The Writing concentration in particular is described at:
 
http://bshepard.eosc.osshe.edu/catalog/44$WRIT.HTM
 
 
 
Good luck!
 
dw
 
 
 
 
--Boundary_(ID_nUhc6yZFqZW2/DRPTEQzcA)
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
The English Department Chair has asked me to
submit asap suggestions for an undergraduate
writing major to be housed in our department.
Can anyone suggest where I could find examples
of what courses are typically required.  Hints
about how to convince the administration that such a
major would indeed be valuable and interesting
to students would also be appreciated.
 
Thank you,
 
Theresa Conefrey
English Department
University of Hawaii at Hilo
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Date:         Fri, 11 Sep 1998 09:34:24 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Teacher Education Cert. Exams
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/11/98 08:21
 
In AZ, in order to get certified, teachers will have to pass a test in
knowledge of teaching and knowledge of some content area. Apparently this
requirement applies to students currently in our teacher preparation programs,
BUT THE TESTS HAVE NOT YET BEEN DESIGNED. This will be a special challenge.
(Incidentally, like other republican states, AZ is test crazy. Soon high
school seniors will have to pass some sort of test in order to graduate, and
our state legislators have been strutting around very proud of themselves.
Then some wag suggested that THEY should take the tests and see how they do.)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 11 Sep 1998 11:41:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Virginia A. Chappell" <chappellv@VMS.CSD.MU.EDU>
Subject:      Re: Undergraduate Writing Studies
In-Reply-To:  <35F86CA0.E02D204D@hawaii.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Marquette has a popular "Writing-Intensive English major" that includes a
solid number of lit courses and options for courses from the Journalism
department, which is in a separate college.  It attracts creative writers
and people with a variety of goals in professional writing as well as a
lot of people headed for law school.
 
See
http://www.marquette.edu/english/major_w.html
 
We toyed with the idea of a writing minor a few years back, but discovered
that we would be so deluged with students that we wouldn't be able to
staff the courses adequately (i.e., with tenure line people).
 
Virginia
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI 53201-1881
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Date:         Fri, 11 Sep 1998 10:15:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Melody Leming-Wilson <mlwilson@TELEPORT.COM>
Subject:      Re: Ph.D. programs
MIME-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 7bit
 
I would be interested in more information.  I'm presently an adjunct and
thinking of going forward with the PhD, but I'm interested in places where
I can combine both the rhet&comp and the literature sides of my interests.
 
 
Also, as is so common, I'll need a spot with generous fellowships and
guarantees of tenure-track positions when finished.
 
Can you help?
 
Melody Leming-Wilson
 
----------
> From: James A. Inman <jinman@UMICH.EDU>
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: Ph.D. programs
> Date: Thursday, September 10, 1998 3:33 PM
>
> Hey, all--
>
> I just responded to Will off-list, but thought, at Mieke's invitation,
I'd
> post a quick reply for the list too.
>
> The English and Education program at the University of Michigan is one
> program which allows some customization.  Students typically take 4-6
> courses each in the Department of English and the School of Education,
but
> our interests range widely from my own in computer literacy, to others in
> teacher education, to still more in composition studies or writing
program
> administration.  One of our great strengths here is our diversity;
> students regularly take courses outside of English and Education and
> consult with program faculty to find courses which best fit a particular
> emphasis.  Anne Ruggles Gere is our Program Director, and she takes a
very
> active role in each student's work and development.
>
> If anyone's interested in learning more, please email off-list--I'd be
> happy to say more about our work here and to make sure that informational
> materials are sent to you.
>
> Best wishes,
>
> James
>
> ***********************************************************************
> James A. Inman                          News Editor, _Kairos_
> jinman@umich.edu                        Co-Coordinator, Netoric Project
> http://www.umich.edu/~jinman            Chair, MMLA Computer Research
> ***********************************************************************
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Date:         Fri, 11 Sep 1998 13:39:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William P. Banks" <wbanks@GSAIX2.CC.GASOU.EDU>
Subject:      Re: Undergraduate Writing Studies
In-Reply-To:  <35F86CA0.E02D204D@hawaii.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We're working on a major at Georgia Southern, so I'll be interesting in
hear the posts on this one!
 
Will
 
At 02:19 PM 9/10/1998 -1000, you wrote:
>The English Department Chair has asked me to
>submit asap suggestions for an undergraduate
>writing major to be housed in our department.
>Can anyone suggest where I could find examples
>of what courses are typically required.  Hints
>about how to convince the administration that such a
>major would indeed be valuable and interesting
>to students would also be appreciated.
>
>Thank you,
>
>Theresa Conefrey
>English Department
>University of Hawaii at Hilo
>
>
>Attachment Converted: "C:\EUDORA\Attach\vcard.vcf"
>
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
 
"To love another person is to see the face of God."  _Les Miserables_
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Date:         Fri, 11 Sep 1998 12:51:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: Undergraduate Writing Studies
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Virginia--
 
>We toyed with the idea of a writing minor a few years back, but discovered
>that we would be so deluged with students that we wouldn't be able to
>staff the courses adequately (i.e., with tenure line people).
 
Hmmmm...didn't know that Steve Jobs was on the Board at Marquette.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Fri, 11 Sep 1998 13:25:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rebecca Moore Howard <rhoward@GAMMA.IS.TCU.EDU>
Subject:      Re: Ph.D. programs
X-cc:         Claudia Knott <c.knott@tcu.edu>,
              Linda Hughes <hughes@GAMMA.IS.TCU.EDU>
In-Reply-To:  <WPA-L%98091110221541@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Melanie, TCU's English Ph.D.has a good balance between rhetoric and
literature and might suit your interests.  If you'll send your address to
our department secretary, Claudia Knott (c.knott@tcu.edu),
she can mail you the brochure for our graduate program.  You might also
want to visit our website, at http://www.eng.tcu.edu/eng/.  And of course
I'll be glad to answer questions.
 
Best wishes,
 
Becky Howard
 
 
>I would be interested in more information.  I'm presently an adjunct and
>thinking of going forward with the PhD, but I'm interested in places where
>I can combine both the rhet&comp and the literature sides of my interests.
>
>
>Also, as is so common, I'll need a spot with generous fellowships and
>guarantees of tenure-track positions when finished.
>
>Can you help?
>
>Melody Leming-Wilson
>
>----------
>> From: James A. Inman <jinman@UMICH.EDU>
>> To: WPA-L@ASUVM.INRE.ASU.EDU
>> Subject: Re: Ph.D. programs
>> Date: Thursday, September 10, 1998 3:33 PM
>>
>> Hey, all--
>>
>> I just responded to Will off-list, but thought, at Mieke's invitation,
>I'd
>> post a quick reply for the list too.
>>
>> The English and Education program at the University of Michigan is one
>> program which allows some customization.  Students typically take 4-6
>> courses each in the Department of English and the School of Education,
>but
>> our interests range widely from my own in computer literacy, to others in
>> teacher education, to still more in composition studies or writing
>program
>> administration.  One of our great strengths here is our diversity;
>> students regularly take courses outside of English and Education and
>> consult with program faculty to find courses which best fit a particular
>> emphasis.  Anne Ruggles Gere is our Program Director, and she takes a
>very
>> active role in each student's work and development.
>>
>> If anyone's interested in learning more, please email off-list--I'd be
>> happy to say more about our work here and to make sure that informational
>> materials are sent to you.
>>
>> Best wishes,
>>
>> James
>>
>> ***********************************************************************
>> James A. Inman                          News Editor, _Kairos_
>> jinman@umich.edu                        Co-Coordinator, Netoric Project
>> http://www.umich.edu/~jinman            Chair, MMLA Computer Research
>> ***********************************************************************
 
 
 
 
Rebecca Moore Howard
Associate Professor
Director of Composition
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, TX 76129
O (817) 257-6242
H (817) 731-3359
F (817) 921-7709
rhoward@gamma.is.tcu.edu
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Date:         Fri, 11 Sep 1998 16:55:04 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: Undergraduate Writing Studies
In-Reply-To:  In reply to your message of Fri, 11 Sep 1998 13:39:22 EDT
 
The English dept. at St. Lawrence University offers a Writing Major
and a Literature Major.  The writing mjor requires at least five
writing courses, two in the same track (creative non-fiction
fiction or poetry). We also offer workshops in expository writing and
screen writing.  Writing majors are required to take lit courses,
including two at the 300/400 level.  It's a popular major, often
combined with theater, govt, or environmental studies.  We can staff
it because SLU has no required composition housed in English.
 
Richard Jenseth
Director, University Writing Program
St. Lawrence University
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Date:         Fri, 11 Sep 1998 17:33:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Claire Lamonica <cclamon@ILSTU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.OSF.3.95.980910072704.18129E-100000@meteor.uscolo.edu >
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
At 07:27 AM 9/10/98 -0600, you wrote:
 
>---------- Forwarded message ----------
 
>Date: Thu, 10 Sep 1998 07:25:45 -0600 (MDT)
 
>From: WILL HOCHMAN <<hochman@meteor.uscolo.edu>
 
>To: wcenter@ttacs6.ttu.edu
 
>Subject: student email--help
 
>
 
>
 
>
 
>---------- Forwarded message ----------
 
>Date: Thu, 10 Sep 1998 07:25:01 -0600 (MDT)
 
>From: WILL HOCHMAN <<hochman@meteor.uscolo.edu>
 
>To: acw-l@ttacs6.ttu.edu
 
>Subject: student email--help
 
>
 
>At the University of Southern Colorado, my educational leaders want to
 
>stop giving students email and will suggest instead that students use free
 
>email for the web...is this happening anywhwere else?  I got into using
 
>computers in school because I thought I was "wiring" already existing
 
>learning networks...now it seems like my leaders are going to stratify
 
>email users at my school (while telling students to get free email,
 
>faculty will be "given" microsoft exchange).  Students and some teachers
 
>currently use Pine and though some complain about it being old, it is free
 
>and I don't have any probs with it...please help me with news of how how
 
>email is served on your campus.
 
>
 
>1) Do your students have supported email on your campus?
 
 
At Illinois State University all students have access to university e-mail accounts.  Some choose to use other accounts for various reasons.  I believe students sign up for their accounts during registration and receive training during orientation.  One of the charges of Foundations of Inquiry, a
 
general education course required of all freshmen, is to get students used to using their e-mail accounts to communicate with faculty and each other.
 
 
 
>2) Do you use the same email system as your students use?
 
 
Yes.  Faculty also have e-mail accounts through the university, although, like the students, some choose to have other accounts as well.
 
 
DISCLAIMER:  The answers above are based on the assumption that all is going well with university technology. We had a summer of technological advances which temporarily caused technological setbacks.
 
 
NOTE:  I'm new to this listserve and new to my position, and this is the first time I've gotten up enough nerve to respond to anything.  I'm counting on Doug Hesse to set the record straight if I've misrepresented anything.  :)
 
 
--Claire Lamonica
 
 
 
 
 
 
Claire C. Lamonica, D.A.                                phone:  (309) 438-3730
 
Assistant Director of Writing Programs          fax:     (309) 438-5414
 
Illinois State University                               e-mail:  cclamon@ilstu.edu
 
Normal  IL  61790-4240
 
 
<italic>"The [person] who does not read good books has no advantage over
the [person] who cannot read them."  --Mark Twain</italic>
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Date:         Fri, 11 Sep 1998 17:35:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Claire Lamonica <cclamon@ILSTU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <Pine.HPP.3.96.980910065243.2603A-100000@raven.csrv.uidaho. edu>
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
Oops! I just realized that on my first time out the door I duplicated information Doug had already posted.  Sorry.  I'll be more careful in the future!
 
 
 
 
Claire C. Lamonica, D.A.                                phone:  (309) 438-3730
 
Assistant Director of Writing Programs          fax:     (309) 438-5414
 
Illinois State University                               e-mail:  cclamon@ilstu.edu
 
Normal  IL  61790-4240
 
 
<italic>"The [person] who does not read good books has no advantage over
the [person] who cannot read them."  --Mark Twain</italic>
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Date:         Fri, 11 Sep 1998 17:55:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: student email--help
In-Reply-To:  <3.0.3.32.19980911173547.006ec6b8@mail.ilstu.edu>
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
>>>>
 
<excerpt>Oops! I just realized that on my first time out the door I
duplicated information Doug had already posted.  Sorry.  I'll be more
careful in the future!
 
</excerpt>
 
I'm delighted to see my fine new colleague, Claire Lamonica, on the
listserv.  Surely it is she who will be more dependable than me, and
I'll defer to her!
 
 
Doug
 
 
 
Doug Hesse                        /     Director of Graduate Studies
 
Professor of English          /     Vice President, WPA
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Fri, 11 Sep 1998 15:32:05 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Re: student email--help
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------A90B40065B9687226BEE9515"
 
This is a multi-part message in MIME format.
--------------A90B40065B9687226BEE9515
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
At UH-Hilo,  students and faculty can get free unix accounts.
Since modem connections to our servers freqently fail, many
people, faculty and students included, also have AOL or Aloha
net accounts.  For work in our electronic classroom, I've found
that hotmail accounts are more reliable than unix accounts.
 
Theresa Conefrey
University of Hawaii at Hilo
 
--------------A90B40065B9687226BEE9515
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Dr. Theresa Conefrey
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------A90B40065B9687226BEE9515--
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Re: Undergraduate Writing Studies
MIME-Version: 1.0
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This is a multi-part message in MIME format.
--------------DB1DCEFE34334DA3A2EBE254
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Thanks Dan.  Hope your program flies.  Talk of an undergraduate major
was in the air here even before I arrived fall 97, but it seems that now
there is
more widespread support for it.  Let's keep in touch about the progress
of
our programs.  Good luck!
 
Theresa Conefrey
University of Hawaii
 
--------------DB1DCEFE34334DA3A2EBE254
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Dr. Theresa Conefrey
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------DB1DCEFE34334DA3A2EBE254--
=========================================================================
Date:         Fri, 11 Sep 1998 15:45:21 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Re: Undergraduate Writing Studies
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------773208A3704303D8CDCA5DCB"
 
This is a multi-part message in MIME format.
--------------773208A3704303D8CDCA5DCB
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Dear Richard,
 
Thanks for the info.  I appreciate your taking time to reply to my post.
 
Theresa Conefrey
University of Hawaii
 
--------------773208A3704303D8CDCA5DCB
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Dr. Theresa Conefrey
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------773208A3704303D8CDCA5DCB--
=========================================================================
Date:         Fri, 11 Sep 1998 16:10:00 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Re: Undergraduate Writing Studies
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------866C5A3DAEDF3F5BF5463929"
 
This is a multi-part message in MIME format.
--------------866C5A3DAEDF3F5BF5463929
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Dear Joyce,
 
Thank you very much.  I found your web site helpful
and informative.
 
Theresa Conefrey
 
--------------866C5A3DAEDF3F5BF5463929
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Dr. Theresa Conefrey
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------866C5A3DAEDF3F5BF5463929--
=========================================================================
Date:         Fri, 11 Sep 1998 16:29:22 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      Apologies
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Thanks to everyone who responded to my request for info on
undergraduate writing programs.  Apologies for inadvertently
having sent some personal replies to the whole group.
 
 
Theresa Conefrey
University of Hawaii
=========================================================================
Date:         Sun, 13 Sep 1998 09:13:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brooke Hessler <hbhessler@DELTA.IS.TCU.EDU>
Subject:      Re: Ph.D. programs
X-To:         Melody Leming-Wilson <mlwilson@TELEPORT.COM>
In-Reply-To:  <WPA-L%98091110221541@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Melody,
 
I've been reading this thread with interest, but your posting is
especially relevant to the Ph.D. program with which I'm most
familiar: Texas Christian University.
 
TCU's program suits your requirements exactly.  We're a rather
small, select program with strong components in literature and
rhetoric/composition.  Our rhet/comp specialization is particularly
well respected, and our curriculum attempts to integrate lit and
rhet as much as possible. This feat is facilitated by regular
collaboration between our rhet/comp and lit faculty, who genuinely
like one another and generally share a commitment to drawing upon the
strengths of both emphases (I hear this is a bit of a miracle among
English Ph.D. programs).
 
TCU Ph.D.'s get jobs, most commonly as rhet/comp generalists who can
also teach lit.  You mentioned a "guarantee" of jobs--I'm not sure
anyone can offer that; however, our placement rate is quite high,
especially for rhet/comp specialists.
 
Finally, a number of fellowships are offered each year, with service
requirements ranging from none (i.e., some first-year
fellowships require no duties and enrollment in 4 classes per semester) to
one (i.e., teaching one course per semester while enrolled in 3-ish
classes). Because our program is course-intensive (our grad students take
3-4 classes per semester), you can complete your Ph.D. here in about 3
years if you enter with an MA (although most opt for around 4 years).
 
Feel free to contact me off-line for more information.  I'll look forward
to hearing from you!
 
Brooke Hessler
 
 
H. Brooke Hessler
Associate Director of Composition
Texas Christian University
Department of English
TCU Box 297270
Fort Worth, TX  76129
 
 
On Fri, 11 Sep 1998, Melody Leming-Wilson wrote:
 
> I would be interested in more information.  I'm presently an adjunct and
> thinking of going forward with the PhD, but I'm interested in places where
> I can combine both the rhet&comp and the literature sides of my interests.
>
>
> Also, as is so common, I'll need a spot with generous fellowships and
> guarantees of tenure-track positions when finished.
>
> Can you help?
>
> Melody Leming-Wilson
>
> ----------
> > From: James A. Inman <jinman@UMICH.EDU>
> > To: WPA-L@ASUVM.INRE.ASU.EDU
> > Subject: Re: Ph.D. programs
> > Date: Thursday, September 10, 1998 3:33 PM
> >
> > Hey, all--
> >
> > I just responded to Will off-list, but thought, at Mieke's invitation,
> I'd
> > post a quick reply for the list too.
> >
> > The English and Education program at the University of Michigan is one
> > program which allows some customization.  Students typically take 4-6
> > courses each in the Department of English and the School of Education,
> but
> > our interests range widely from my own in computer literacy, to others in
> > teacher education, to still more in composition studies or writing
> program
> > administration.  One of our great strengths here is our diversity;
> > students regularly take courses outside of English and Education and
> > consult with program faculty to find courses which best fit a particular
> > emphasis.  Anne Ruggles Gere is our Program Director, and she takes a
> very
> > active role in each student's work and development.
> >
> > If anyone's interested in learning more, please email off-list--I'd be
> > happy to say more about our work here and to make sure that informational
> > materials are sent to you.
> >
> > Best wishes,
> >
> > James
> >
> > ***********************************************************************
> > James A. Inman                          News Editor, _Kairos_
> > jinman@umich.edu                        Co-Coordinator, Netoric Project
> > http://www.umich.edu/~jinman            Chair, MMLA Computer Research
> > ***********************************************************************
>
=========================================================================
Date:         Sun, 13 Sep 1998 10:34:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rebecca Moore Howard <rhoward@GAMMA.IS.TCU.EDU>
Subject:      Re: Ph.D. programs
In-Reply-To:  <Pine.PMDF.3.95.980913085041.248467H-100000@DELTA.IS.TCU.EDU>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Good work, Brooke!  becky
=========================================================================
Date:         Sun, 13 Sep 1998 16:10:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chitra Duttagupta <cddg1@IMAP2.ASU.EDU>
Subject:      basic writers/remedial writing
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Hello everyone,
I am a doctoral student currently working on my portfolio papers, one of which
deals with the issue of basic writing. I am looking for some feedback from
members of this list regarding the distinction you make (if you do make a
distinction) between basic writing/writers and remedial writing/writers. What,
if any, is the major difference between the two groups, or are they one and
the same? Any response will be highly appreciated. You can either send your
feedback to the list, or e-mail me off list.
Thanks,
 
chitralekha duttagupta
cddg1@imap2.asu.edu
Have a nice day!
=========================================================================
Date:         Sun, 13 Sep 1998 21:20:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Brian A. Huot" <bahuot01@HOMER.LOUISVILLE.EDU>
Subject:      Watson Conference
X-To:         ecomp-l@listserv.nodak.edu
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
> 1998 Thomas R. Watson Conference on Rhetoric and Composition
>
> "Multiple Literacies for the 21st Century"
>
> The second biennial Watson Conference on Rhetoric and Composition will
> be held on the campus of the University of Louisville October 8-10,
> 1998. This year's conference, "Multiple Literacies for the 21st
> Century," will spotlight presentations by 20 featured speakers
> interspersed with concurrent presentations by more than 100 scholars and
> researchers. Presenters will focus on all aspects of literacy, looking
> toward challenges and opportunities for literacy in the 21st century.
>
> Featured speakers for the conference will be: Arthur Applebee, John
> Baugh, Charles Bazerman, Deborah Brandt, Davida Charney, Margaret
> Finders, Sarah Warshauer Freedman, Christina Haas, Gail Hawisher,
> Shirley Brice Heath, Ilona Leki, Shirley Brice Heath, Min-Zhan Lu, Peter
> Mortensen, Beverly Moss, John Ogbu, Victoria Purcell-Gates, Cynthia
> Selfe, Patricia Sullivan, and Dorothy Winsor.
>
> Registration for the conference includes shuttle transportation to and
> from the two conference hotels, continental breakfast and lunch all
> three days, and a catered reception Friday evening. Registration will be
> limited to the first 500 people who send in registration information
> (name, address, phone, institutional affiliation, and e-mail) along with
> a check made out to the University of Louisville for $100 (the
> registration fee for full-time graduate students is $50). Also, please
> let us know your meal preference (vegetarian or non-vegetarian).
> Currently, we are still accepting conference registrations.
>
> All correspondence should be sent to the Watson Conference Office,
> Department of English, University of Louisville, Louisville, KY 40292.
> Phone: (502) 852-1252. Fax: (502) 852-4182. For more complete
> information on this year's Watson Conference, including a copy of the
> conference program, lodging, and menu information, please visit the
> Watson Conference Website at www.louisville.edu/~watson
>
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
=========================================================================
Date:         Sun, 13 Sep 1998 22:42:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: Undergraduate Writing Studies
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Recently, Theresa Conefrey asked for advice about starting an undergraduate
writing major within the English Department. I gather from the responses
that there is student interest, but I wonder about English
Department/faculty interest?
 
At URI, we in the writing program are getting ready to propose a writing
"track" within the English major, and we are wondering what kind of
reception we are likely to receive from our departmental colleagues,
specifically the literature faculty.  At URI, there is a clear division
between the writing program--which doesn't have a major or minor-- and the
literature program, which has a major and minor.  We would be interested to
hear the points of resistance others have encountered and how you have
dealt with these issues.
Thanks!
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
=========================================================================
Date:         Sun, 13 Sep 1998 22:42:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: screen writing?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Richard Jenseth mentioned that his program offers workshops in screen
writing.  I would like to know if many writing programs are offering the
same or similar courses, i.e. writing for film or video, or perhaps,
writing for mass communications?  I would be interested hearing more about
such courses or visiting a website to see a syllabus, if possible.
 
Thanks for your help!
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
=========================================================================
Date:         Sun, 13 Sep 1998 20:57:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         kyburz@ASU.EDU
Subject:      Re: screen writing?
In-Reply-To:  <v01510108b2223ed76194@[131.128.23.142]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
On Sun, 13 Sep 1998, Linda K. Shamoon wrote:
 
> Richard Jenseth mentioned that his program offers workshops in screen
> writing.  I would like to know if many writing programs are offering the
> same or similar courses, i.e. writing for film or video, or perhaps,
> writing for mass communications?  I would be interested hearing more about
> such courses or visiting a website to see a syllabus, if possible.
>
> Thanks for your help!
> Linda
>
> Linda K. Shamoon                        tel. 401-874-4203
> Director
> College Writing Program                 email: shamoon@uriacc.uri.edu
> Department of English
> Independence Hall
> 60 Upper College Rd., suite 2           fax: 401-874-2580
> University of Rhode Island
> Kingston, Rhode Island 02881
> Home: 309 Doyle Ave.
> Providence, R. I. 02906
>
 
You might want to contact Andrea Greenbaum at the University of South Florida,
where I believe she teaches screenwriting. You can probably reach her through
the USF website, but I have no URL handy (sorry, but a web search should
produce the info you need).
 
 
 
Bonnie L. Kyburz
Arizona State University
kyburz@asu.edu
=========================================================================
Date:         Mon, 14 Sep 1998 07:41:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      Re: screen writing?
In-Reply-To:  <Pine.GSO.3.96.980913205447.11226A-100000@general2.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The Web site for the dept. of English at USF is at
http://www.cas.usf.edu/english/ and Andrea's Web site is at
http://chuma.cas.usf.edu/~greenbau/sched1.htm  (I'm not sure if this is
her current syllabus or not).
 
You can contact her at greenbau@chuma.cas.usf.edu
 
On Sun, 13 Sep 1998 kyburz@asu.edu wrote:
 
>
> You might want to contact Andrea Greenbaum at the University of South Florida,
> where I believe she teaches screenwriting. You can probably reach her through
> the USF website, but I have no URL handy (sorry, but a web search should
> produce the info you need).
>
>
>
> Bonnie L. Kyburz
> Arizona State University
> kyburz@asu.edu
>
 
******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                (813) 974-2421
Tampa, FL  33620                           (813) 974-2270 (Fax)
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
=========================================================================
Date:         Mon, 14 Sep 1998 08:51:43 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Apologies
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Theresa, have you kept a list of the undergraduate rhetoric programs
that mentioned to you?  About halfway I started getting intrigued in the
number and kinds of programs, but by then I had deleted the first half.
I full list would be appreciated, I suspect, by more than just this one
lazy member of the WPA-L.
 
Rich Haswell
=========================================================================
Date:         Mon, 14 Sep 1998 12:01:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Undergrad Writing Major
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I agree with Rich that it would be nice to have a compilation....  The
postings make it look as though undergraduate writing tracks, majors,
concentrations, and so on, are actually fairly common, which is good news
for those of us who are in the midst of proposing new programs.
 
I have a couple of questions for folks whose schools have established
undergraduate writing majors housed in the English department.  Has your
writing major been well received by the campus as a whole?  Has it drawn
English majors away from literary studies--that is, does the writing major
shift the same total number of English majors around between program
options--or has your writing major attracted new majors to English?
 
Thanks for any information.
 
Karin
 
Richard Haswell wrote:
 
> Theresa, have you kept a list of the undergraduate rhetoric programs
> that mentioned to you?  About halfway I started getting intrigued in the
> number and kinds of programs, but by then I had deleted the first half.
> I full list would be appreciated, I suspect, by more than just this one
> lazy member of the WPA-L.
>
> Rich Haswell
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
=========================================================================
Date:         Mon, 14 Sep 1998 11:10:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Undergraduate Writing Studies
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Ditto for Utah State's Professional Writing Option:  http://english.usu.edu
=========================================================================
Date:         Mon, 14 Sep 1998 13:30:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      Re: Undergrad Writing Major
Mime-Version: 1.0
Content-Type: text/plain
 
A quick response to Karin Evans:
 
<<I have a couple of questions for folks whose schools have established
undergraduate writing majors housed in the English department.
 
Has your writing major been well received by the campus as a whole?>>
 
YES.  I would say it has been better recieved by the campus as a whole than by the English department.
 
<<Has it drawn English majors away from literary studies--that is, does the writing major
shift the same total number of English majors around between program
options--or has your writing major attracted new majors to English?>>
 
There are two different answers for this.  1.  The department (especially the chair) is terribly afraid that the writing major will mean the end of literature; they do what they can to make writing look inconsequential at all times (recently they "got rid of" business writing and basic writing all the while crowing about how important writing is to the department -- it's hard to convice the dean that we're doing serious work and need more lines when we teach fewer and fewer courses).
 
2.  The numbers tell a different story -- we seem to be taking most of our majors away from communications.
 
Who really knows?
 
Cheers;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"There is no substitute for absolute lack of preparation."
=========================================================================
Date:         Mon, 14 Sep 1998 13:41:13 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re: Undergrad Writing Major
In-Reply-To:  In reply to your message of Mon, 14 Sep 1998 13:01:01 EDT
 
Karin and others,
 
At St. Lawrence (2,000 undergrad liberal arts school) the writing
major attracts lots of students and has been growing faster than
most majors on campus, and faster than the English literature
major.  In fact, this has been a source of tensions among the
English faculty.  Some of the tensions are quite worldly-- staffing,
ennrollments, budget, attention.  There's little doubt that the
success of the writing major comes-- to some degree--at the
expense of the lit major.
 
Other tensions run deeper, having more to do with an uneasiness
about what English studies is-- or should be-- about.
These tensions sometimes manifest themselves in indirect
debates over rigor in the writing major, or how seriously writing
majors take the literature courses they are required to take.  The
trope of compromise we've come to is worth noting:  the dept. says
that the broader purpose of creative writing is to enhance and
deepen the study of literature.  So, in a sense, the brash and
confident new kid is serving her senior.  I'm not sure how many
people actually believe it; certainly few students do.
 
Richard Jenseth
Director of Writing
St. Lawrence University
=========================================================================
Date:         Mon, 14 Sep 1998 13:06:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: screen writing?
In-Reply-To:  <v01510108b2223ed76194@[131.128.23.142]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My colleague Darsie Bowden, who earned an MFA in screenwriting before her
Ph.D. from Southern California, teaches screenwriting every other year
here at DePaul.  Her address is dbowden@wppost.depaul.edu.
 
David Jolliffe
DePaul, Chicago
=========================================================================
Date:         Mon, 14 Sep 1998 11:26:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      FW: Humanities Computing Specialist
MIME-version: 1.0
Content-type: text/plain
 
Dear WPA folks,
Please distribute this ad to persons who might be interested.  Thanks.
Best,
Duane
 
> Humanities Computing Specialist, English Department, Arizona State
> University
>
> Academic Associate Position, will serve as computer support specialist for
> teaching and research initiatives in the English Department.
>
> Essential Functions:  Support diverse faculty in literature, language,
> creative writing, composition/rhetoric, and education in using
> microcomputers for pedagogy and research; inform faculty of
> humanities-specific applications in computing; coordinate with Humanities
> Computing Facility.
>
> Required qualifications:  master's degree in appropriate field or minimum
> of two years experience with current humanities computing applications;
> familiarity with text analysis and "text inventional" writing programs;
> demonstrated knowledge of current issues and resources in humanities
> computing.
>
> Desired qualifications:  experience in interacting with humanities faculty
> in a computer support role; knowledge of multi-media software and the
> technical implementation of web-based courses.
>
> Nancy A. Gutierrez
> Chair
> Department of English
> Arizona State University
> Tempe, AZ 85287-0302
> Phone:  (602) 965-3168
> Fax:  (602) 965-3451
> Nancy.Gutierrez@asu.edu
>
>
=========================================================================
Date:         Mon, 14 Sep 1998 14:37:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Undergrad Writing Major
In-Reply-To:  <14SEP98.14782203.0029.MUSIC@MUSIC.STLAWU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Richard and others:
 
It's amazing how often we see the tensions you describe (below) played out
in various situations.  We ran into it when we proposed beefing up the
writing (rhet/comp) portion of our MA in English here.  Lit people ARE
threatened by our activities, and I guess they should be--our programs
tend to be popular and do to some extent "rob" students from them.  In
cynical moods I ask:  So should we cut back on what students want in order
to compel to take more lit?  In a more conciliatory mood, I point out:  If
we attract students to writing programs, maybe the "pie" will grow, and
there will be more students in the English Dept. than before--a good
thing.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        How we spend our days is, of course, how we spend our lives . . .
                                                -- Annie Dillard
 
-------------------------------------------------------------------------------
 
On Mon, 14 Sep 1998, JENSETH, RICHARD wrote:
 
> Karin and others,
>
> At St. Lawrence (2,000 undergrad liberal arts school) the writing
> major attracts lots of students and has been growing faster than
> most majors on campus, and faster than the English literature
> major.  In fact, this has been a source of tensions among the
> English faculty.  Some of the tensions are quite worldly-- staffing,
> ennrollments, budget, attention.  There's little doubt that the
> success of the writing major comes-- to some degree--at the
> expense of the lit major.
>
> Other tensions run deeper, having more to do with an uneasiness
> about what English studies is-- or should be-- about.
> These tensions sometimes manifest themselves in indirect
> debates over rigor in the writing major, or how seriously writing
> majors take the literature courses they are required to take.  The
> trope of compromise we've come to is worth noting:  the dept. says
> that the broader purpose of creative writing is to enhance and
> deepen the study of literature.  So, in a sense, the brash and
> confident new kid is serving her senior.  I'm not sure how many
> people actually believe it; certainly few students do.
>
> Richard Jenseth
> Director of Writing
> St. Lawrence University
>
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>Date: Mon, 14 Sep 1998 09:22:41 +0500
>To:LISTSERV@ASUVM.INRE.ASU.EDU
>From:dwolff@eosc.osshe.edu (Donald Wolff)
>
>Linda--
>
>Our Screenwriting course is offered ONLY via the Web.  Here's the URL:
>
>http://www.teleport.com/~cdeemer/syllabus.html
>
>I audited the course on behalf of our English/Writing faculty, to make
>sure it met program standards.  It's one of the best Web courses I've
>seen.  You know, your students could take the course via the Web--it's
>ready and staffed!
>
>dw
>
>
>
>--Boundary_(ID_7NJGN5fBOvjnmaORVioxdQ)
>Date: Sun, 13 Sep 1998 22:42:07 -0500
>From: "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
>Subject: Re: screen writing?
>MIME-version: 1.0
>Content-type: text/plain; charset="us-ascii"
>
>Richard Jenseth mentioned that his program offers workshops in screen
>writing.  I would like to know if many writing programs are offering the
>same or similar courses, i.e. writing for film or video, or perhaps,
>writing for mass communications?  I would be interested hearing more about
>such courses or visiting a website to see a syllabus, if possible.
>
>Thanks for your help!
>Linda
>
>Linda K. Shamoon                        tel. 401-874-4203
>Director
>College Writing Program                 email: shamoon@uriacc.uri.edu
>Department of English
>Independence Hall
>60 Upper College Rd., suite 2           fax: 401-874-2580
>University of Rhode Island
>Kingston, Rhode Island 02881
>Home: 309 Doyle Ave.
>Providence, R. I. 02906
>
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<fontfamily><param>Palatino</param>Ohio University Department of
English
 
 M.A. and Ph.D. in Rhetoric and Composition
 
Emphasis:  Pedagogy and Theory
 
Write Susan Crowl (crowls@ohiou.edu)
 
 English, Ellis 385, Ohio University, Athens, Ohio  45701
http://jupiter.phy.ohiou.edu/~english/ecomprhet.html Deadline for
applications is March 1.
 
 
 
 
 
 
 
</fontfamily>
 
Mara Holt
 
Associate Professor
 
Director of Composition
 
Ohio University
 
 
 
"It might feel good, it might sound a little somethin'
 
But [what's] the game if it don't mean nothin'.
 
                                                Public Enemy
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Please share these job ads.  Thanks.
 
> -----Original Message-----
> From: Myrna Morgan
> Sent: Monday, September 14, 1998 3:16 PM
> To:   DL.ORG.LA.ENG.FS
> Subject:      FW: 2 ads for 9/25 and 10/2 issues
>
> English department faculty may distribute the following two ads to any
> interested parties
>
> -----Original Message-----
> From: Myrna Morgan
> Sent: Monday, September 14, 1998 10:04 AM
> To:   'jobs@chronicle.com'
> Subject:      2 ads for 9/25 and 10/2 issues
>
>
>
> Assistant Professor.  Specialist in English Education, with an emphasis in
> rhetoric/composition or language.  Beginning August 16, 1999.  Doctorate
> in English Education or related field required by date of appointment.
> Also required: at least two years teaching experience at secondary or
> middle school level; publications in the field appropriate to rank.
> Desired qualifications: evidence of competence in computer-assisted
> instruction in rhetoric/composition or language; college-level teaching;
> experience in supervising student teachers.  Initial assignment two
> courses/semester (may include the supervision of student teachers);
> competitive salary; teaching opportunities at both graduate and
> undergraduate levels.  Letter of application and vita postmarked by
> November 15, 1998, then every Monday thereafter until filled, to Ken
> Donelson, Search Committee Chair, Department of English, Box 870302,
> Arizona State University, Tempe AZ, 85287-0302.  All applications
> acknowledged.  EO/AA.
>
> Associate Professor, fiction writing.  Beginning August 16, 1999.
> Required: MFA in creative writing or equivalent professional experience;
> publications appropriate to rank; recent evidence of excellence in both
> teaching and creative activity.  Initial assignment two courses/semester;
> competitive salary; teaching opportunities at both graduate and
> undergraduate levels; active role in overseeing MFA curriculum.  Letter of
> application and vita postmarked by November 2, 1998, then every Monday
> thereafter until position is filled, to Ron Carlson, Search Committee
> Chair, Department of English, Box 870302, Arizona State University, Tempe
> AZ, 85287-0302.  All applications acknowledged.  EO/AA.
>
>
>
> Myrna Morgan
> Executive Assistant
> Department of English
> Phone: (602) 965-8134
> FAX: (602) 965-3451
>
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Hello, everyone.  I'm writing to call to your attention the
freshly-advertised WPA Consultant-Evaluator Service in the new issue of
ADE. (It's an ideal place for English department Chairs to learn about
us.)
 
Ed and I are happy to have you use the advertisement as the occasion to
call further attention to the Service!
 
Regards,
 
Deb H.
 
Deborah H. Holdstein, Ph.D
Co-Director, WPA Consultant-Evaluator Service
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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>Hello, everyone.  I'm writing to call to your attention the
>freshly-advertised WPA Consultant-Evaluator Service in the new issue of
>ADE. (It's an ideal place for English department Chairs to learn about
>us.)
>
>Ed and I are happy to have you use the advertisement as the occasion to
>call further attention to the Service!
>
 
 
Deb,
 
Inside back cover and everything.  What a good neighborhood we've moved into.
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Doug, think of it as a form of "your tax dollars at work."  (!!!)
And besides, our presence will, I'm certain, increase property values in
that "neighborhood."
Deb
 
> >Hello, everyone.  I'm writing to call to your attention the
> >freshly-advertised WPA Consultant-Evaluator Service in the new issue of
> >ADE. (It's an ideal place for English department Chairs to learn about
> >us.)
> >
> >Ed and I are happy to have you use the advertisement as the occasion to
> >call further attention to the Service!
> >
> Deb,
>
> Inside back cover and everything.  What a good neighborhood we've moved into.
>
> Doug
>
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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Karin--
 
Our entire program has grown ninefold in the last ten years.  Discourse
Studies is a factor.  Previously we had both a Lit and Writing
concentration within the English major.  So Discourse Studies, Writing, and
Literature are all concentrations within a single major.  They're all
English majors.
 
We're a small program--nine FTE and two adjuncts--so we have to get along
more or less.
 
dw
 
 
>
>--Boundary_(ID_bdp4cLr1AV6v21Z2zn3FTg)
>Date: Mon, 14 Sep 1998 12:01:01 -0500
>From: Karin Evans <karine@ELMHURST.EDU>
>Subject: Undergrad Writing Major
>MIME-version: 1.0
>Content-type: text/plain; charset=us-ascii
>Content-transfer-encoding: 7bit
>
>I agree with Rich that it would be nice to have a compilation....  The
>postings make it look as though undergraduate writing tracks, majors,
>concentrations, and so on, are actually fairly common, which is good news
>for those of us who are in the midst of proposing new programs.
>
>I have a couple of questions for folks whose schools have established
>undergraduate writing majors housed in the English department.  Has your
>writing major been well received by the campus as a whole?  Has it drawn
>English majors away from literary studies--that is, does the writing major
>shift the same total number of English majors around between program
>options--or has your writing major attracted new majors to English?
>
>Thanks for any information.
>
>Karin
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At the core requirement level we have students take both lit and writing
courses, including  a 200-level Intro to Applied Lit Crit and Intro to
Applied Discourse Theory.  At the Capstone level we bring all three
tracks--lit, creative writing, and Discourse Studies--together for a team
taught capstone seminar, taught by a faculty member from writing (creative
or comp) and lit.  The upcoming seminar this fall on Writing and Critical
Theory will be taught by our writer-in-residence, George Venn, who also
edited the nationally acclaimed _Oregon Literature Series_ in 6 volumes,
and our 19th century brit lit professor, Tom Madden, who not only teaches
our lit theory courses but recently published a volume of poetry!  We model
for our students interest and expertise in *all* forms of discourse.  We
don't entirely escare the tensions many of you are report but we have
institutionalized the dialogue if not the common ground.
 
dw
 
 
>
>--Boundary_(ID_bdp4cLr1AV6v21Z2zn3FTg)
>Date: Mon, 14 Sep 1998 14:37:02 -0400
>From: "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
>Subject: Re: Undergrad Writing Major
>MIME-version: 1.0
>Content-type: TEXT/PLAIN; charset=US-ASCII
>
>Richard and others:
>
>It's amazing how often we see the tensions you describe (below) played out
>in various situations.  We ran into it when we proposed beefing up the
>writing (rhet/comp) portion of our MA in English here.  Lit people ARE
>threatened by our activities, and I guess they should be--our programs
>tend to be popular and do to some extent "rob" students from them.  In
>cynical moods I ask:  So should we cut back on what students want in order
>to compel to take more lit?  In a more conciliatory mood, I point out:  If
>we attract students to writing programs, maybe the "pie" will grow, and
>there will be more students in the English Dept. than before--a good
>thing.
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        How we spend our days is, of course, how we spend our lives . . .
>                                                -- Annie Dillard
>
>-------------------------------------------------------------------------------
>
>On Mon, 14 Sep 1998, JENSETH, RICHARD wrote:
>
>> Karin and others,
>>
>> At St. Lawrence (2,000 undergrad liberal arts school) the writing
>> major attracts lots of students and has been growing faster than
>> most majors on campus, and faster than the English literature
>> major.  In fact, this has been a source of tensions among the
>> English faculty.  Some of the tensions are quite worldly-- staffing,
>> ennrollments, budget, attention.  There's little doubt that the
>> success of the writing major comes-- to some degree--at the
>> expense of the lit major.
>>
>> Other tensions run deeper, having more to do with an uneasiness
>> about what English studies is-- or should be-- about.
>> These tensions sometimes manifest themselves in indirect
>> debates over rigor in the writing major, or how seriously writing
>> majors take the literature courses they are required to take.  The
>> trope of compromise we've come to is worth noting:  the dept. says
>> that the broader purpose of creative writing is to enhance and
>> deepen the study of literature.  So, in a sense, the brash and
>> confident new kid is serving her senior.  I'm not sure how many
>> people actually believe it; certainly few students do.
>>
>> Richard Jenseth
>> Director of Writing
>> St. Lawrence University
>>
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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I've been asked to post the following job ad for a friend not on this
list:
 
******************Please Post Widely**************************
---------------------------------------------------------------
JOB OPENING
Assistant Professor, Technical and Professional Writing
Northeastern University
Boston, MA
 
The Northeastern University Department of English seeks an
assistant professor in the field of technical and professional
writing to teach in its Master of Technical and Professional
Writing (MTPW) program, as well as at the undergraduate level.
All areas of specialization will be considered, but we have a
particular interest in talking with teacher/scholars in the
areas of computer-mediated communication or medical and
scientific communication. Some experience in industry or in
industry outreach is strongly preferred.  A PhD in Technical
Communication or a related field, awarded no later than August
1999, is required, along with a demonstrated commitment to
excellent teaching and scholarship. This position is listed
subject to the availability of funding.  Please send only a
letter of application and a curriculum vitae, postmarked no
later than 4 December, to Stuart Peterfreund, Chair /
Department of English / 406 HO / Northeastern University /
Boston, MA 02115
 
 
--
"What it all boils down to / Is that no one's really got it
figured out just yet."
   --Alanis Morissette
 
Roxanne D. Mountford, PhD
Assistant Professor of Rhetoric
University of Arizona
Tucson, AZ  85721
http://www.u.arizona.edu/~roxanne/
520-621-3866
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 Deb, will you talk a bit about fees for the Evaluator service. I assume
there's not a flat fee for all schools and programs. Or is the price
haggled over like at flea markets? Beth
 
 
>Doug, think of it as a form of "your tax dollars at work."  (!!!)
>And besides, our presence will, I'm certain, increase property values in
>that "neighborhood."
>Deb
>
>> >Hello, everyone.  I'm writing to call to your attention the
>> >freshly-advertised WPA Consultant-Evaluator Service in the new issue of
>> >ADE. (It's an ideal place for English department Chairs to learn about
>> >us.)
>> >
>> >Ed and I are happy to have you use the advertisement as the occasion to
>> >call further attention to the Service!
>> >
>> Deb,
>>
>> Inside back cover and everything.  What a good neighborhood we've moved
>>into.
>>
>> Doug
>>
>>
>> Doug Hesse                        /     Director of Graduate Studies
>> Professor of English          /     Vice President, WPA
>> Illinois State University     /    309-438-3667; fax 309-438-5414
>> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>>
>
>Deborah H. Holdstein, Ph.D
>Professor of English and Rhetoric
>Division of Liberal Arts
>College of Arts and Sciences
>Governors State University
>University Park, Illinois 60466
>Office Phone:  708.534.4586
>Fax:           708.534.7895
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Beth, the advertisement in ADE describes the costs, etc., but here's the
quick response, which I quote from the ad:  "Institutions pay
$3,000 to cover honoraria for the [*two*] consultant-evaluators, a $250
administrative fee, and transportation and other related, appropriate
expenses.  Each of the consultant-evaluators will spend four days or more
(one and a half days on campus) understanding the program and writing the
substantial report, including recommendations and responses
to specific issues."  That's the scoop, as it were.
 
Let me know if there are any further questions, ok?  Always glad to
respond. . ..
 
Deb H.
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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This is a multi-part message in MIME format.
--------------648DD9C66A61E274BBD5676E
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Thanks to all who offered information and advice.
 
Attached is (1) a list of courses I'm proposing for a new
writing major a University of Hawai'i-Hilo, and (2) a list
of requirements for writing majors at other universities
with readily accessible web pages.
 
If you are interested but can't read attachments, let me
know and I'll send the files in a long email message.
 
Theresa Conefrey
English Department
University of Hawai'i at Hilo
 
--------------648DD9C66A61E274BBD5676E
Content-Type: application/msword; name="Proposal for Writing Studies Major.doc"
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0M8R4KGxGuEAAAAAAAAAAAAAAAAAAAAAPgADAP7/CQAGAAAAAAAAAAAAAAABAAAALAAAAAAA
AAAAEAAASAAAAAEAAAD+////AAAAAC0AAAD/////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////
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CwAAAGABAAAMAAAAbAEAAA0AAAB4AQAADgAAAIQBAAAPAAAAjAEAABAAAACUAQAAEwAAAJwB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begin:          vcard
fn:             Dr. Theresa Conefrey
n:              Conefrey;Dr. Theresa
org:            University of Hawai'i
adr;dom:        Department of English;;200 W. Kawili Street;Hilo;HI ;96720;
email;internet: conefrey@hawaii.edu
title:          Department of English
tel;work:       (808) 974-7780
tel;fax:        (808) 974-7736
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: Teacher. Cert. Exams and Writing Programs
 
Thanks to all who posted responses. One particularly interesting dynamic for us
will be this:
 
Since the Writing Portion of the Praxis examination is 50% error i.d., will our
English Comp. classes be held primarily responsible for teaching error i.d. if
we begin to discover that our sophomore ed. majors don't do well on this?
Conversely, if the students do well on error i.d., what might these results
suggest (especially since we teach error i.d. only tangentially).
 
Our first group takes it in October, so the conversations are beginning in
earnest.
 
Brad
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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From:         "R. L. McDonald" <MCDONALDRL@VMI.EDU>
Subject:      Spilman Symposium
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Many people on this list are on our regular mailing list, but I thought some
others might like to know about the fifth Spilman Symposium on Issues in
Teaching Writing, to be held on November 7, 1998, at VMI.  The theme this
year is "After First-Year Composition: The Role of Writing in the Academy."
Susan McLeod and Gary Tate are the featured speakers.  Faculty from across
the disciplines are welcome, but registration is limited to eighty
participants.  For further information, please contact me directly or visit
the symposium page on our department's website:
 
http://www.vmi.edu/~english/en-Spil.html
 
We have a core group of "regulars" for this meeting but would be very happy
to welcome newcomers!
 
Robert L. McDonald
Coordinator, Spilman Symposium
Department of English & Fine Arts
Virginia Military Institute
Lexington, VA   24450
phone:  540-464-7240
fax: 540-464-7779
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Consultant-Evaluator Service and ADE
In-Reply-To:  <Pine.SOL.3.95.980915134038.22774B-100000@ecom6>
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Deb, the Executive Committee a couple of years ago voted in favor of
sliding fees, to be negotiated with individual institutions.  I'll check my
often faulty memory and minutes and write off-list.
 
Doug
 
>Beth, the advertisement in ADE describes the costs, etc., but here's the
>quick response, which I quote from the ad:  "Institutions pay
>$3,000 to cover honoraria for the [*two*] consultant-evaluators, a $250
>administrative fee, and transportation and other related, appropriate
>expenses.  Each of the consultant-evaluators will spend four days or more
>(one and a half days on campus) understanding the program and writing the
>substantial report, including recommendations and responses
>to specific issues."  That's the scoop, as it were.
>
>Let me know if there are any further questions, ok?  Always glad to
>respond. . ..
>
>Deb H.
>
>Deborah H. Holdstein, Ph.D
>Professor of English and Rhetoric
>Division of Liberal Arts
>College of Arts and Sciences
>Governors State University
>University Park, Illinois 60466
>Office Phone:  708.534.4586
>Fax:           708.534.7895
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Wed, 16 Sep 1998 09:18:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Teacher. Cert. Exams and Writing Programs
In-Reply-To:  <9809161325.AA05168@niagara.rivier.edu>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Brad, I suspect the Praxix measure may be even more destructive than it
appears.  I helped grade the essays some years back (sitting, thank
goodness, next to Pat Belanoff, who kept me sane), one among a massive
battallion of readers.  Contrary to most ETS essay readings these days, I
found that Praxis scoring put much emphasis on correctness, even to
the extent of downgrading the foreign accent of ESL writers. I hope that
is not still the case, but I would like to hear from other Praxis readers,
if any are on this list.  --Ed White
 
On Wed, 16 Sep 1998, Brad Stull wrote:
 
> Thanks to all who posted responses. One particularly interesting dynamic for us
> will be this:
>
> Since the Writing Portion of the Praxis examination is 50% error i.d., will our
> English Comp. classes be held primarily responsible for teaching error i.d. if
> we begin to discover that our sophomore ed. majors don't do well on this?
> Conversely, if the students do well on error i.d., what might these results
> suggest (especially since we teach error i.d. only tangentially).
>
> Our first group takes it in October, so the conversations are beginning in
> earnest.
>
> Brad
>
>                _______________________________________________
>
>
>                                 Rivier College
>                A Catholic, Liberal Education for Social Justice
>
=========================================================================
Date:         Wed, 16 Sep 1998 11:21:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
POSITION ANNOUNCEMENT
 
ASSISTANT PROFESSOR OF ENGLISH EDUCATION
 
PURDUE UNIVERSITY
 
 
 
Description:
 
Beginning assistant professor of English Education, Tenure track
with primary appointment in Department of English and one-third
appointment in Department of Curriculum and Instruction.  Starting
date of August 16, 1999.
 
 
Qualifications:
 
Earned Ph.D. by August 1999 and at least three years experience
teaching in secondary schools required.  Supervision of student
teachers and college teaching experience preferred.  Evidence of an active
research agenda and interest in one or more of the following--applications
of technology in the English classroom, assessment, multicultural
education--desirable.
 
 
Application Process:
 
Review of complete application files will begin October 1 and continue
until position is filled.  Interviews will be conducted at NCTE in
Nashville in November.  Send letter of application, vita, teaching
evaluations, and three letters of recommendation to:
 
                        Thomas P. Adler
                        Head, Department of English
                        Purdue University
                        1356 Heavilon Hall
                        West Lafayette,  IN  47907-1356
 
 
PURDUE UNIVERSITY IS AN EQUAL OPPORTUNITY/AFFIRMATIVE
ACTION EMPLOYER
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
In-Reply-To:  <v03110702b22516e6b194@[138.87.106.47]>
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Hi, y'all--
 
Two questions (not meant to be related):
 
1)      Does anyone know when the call for proposals for WPA grants will
        be posted?  If it has been posted and I have missed it, would
        someone please foward the information to me?
 
 
2)      Who would you say were the leading proponents of social
        construction in composition these days?
 
Ruth
 
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler-kassner <adlerk@UMICH.EDU>
Subject:      teaching/reflective practice circles
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A group of us at UM-D want to start teaching/reflective practice circles
for faculty on our campus.  We know other people are doing this, and we'd
like to get some info. on what happens at other campuses before we
re-invent the wheel here.  Can people e-mail info. to me off-list if your
campus does/did this?  We'd like to know about how groups are structured,
what kinds of things they cover, other things.  My e-mail is adlerk@umich.edu.
Thanks,
Linda
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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UNIVERSITY WRITING PROGRAM
UNIVERSITY OF UTAH
 
POSITION DESCRIPTION (to be filled for Fall 1999):
 
Full-time clinical or visiting position, two-year term beginning August
1999; Ph.D. preferred, M.A. acceptable.  We seek expertise in computer
applications in writing (including internet tools and CD-ROM) and
computer-assisted writing pedagogy.  Main responsibilites: develop
effective technological applications in the program curricula and train
teachers to use them, perhaps create them.  Teaching (equivalent of five
classes per year) includes regular expository writing courses and
workshops for writing teachers.  The University Writing Program is an
independent unit responsible for undergraduate expository writing
instruction.  Its faculty members represent various branches of
composition studies--pedagogy, critical discourse analysis, cultural
studies, and disciplinary rhetoric.
 
The University of Utah is an AA/EOE employer and encourages nominations of
and applications from women and minorities, and provides reasonable
accommodation to the known disabilities of applicants and employees.
 
Send letter and c.v. to Michael Rudick, Director, University Writing
Program, University of Utah, 255 S. Central Campus Drive, Rm. 3700, Salt
Lake City, UT 84112-0495, before 15 November 1998; applications will be
acknowledged.
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Please share this ad with interested persons.
 
> -----Original Message-----
> From: Nancy Gutierrez
> Sent: Wednesday, September 16, 1998 2:52 PM
> To:   DL.ORG.LA.ENG
> Subject:      HCF ad
>
> Please see below.  This ad is a more complete version than the last I sent
> to you.  Please distribute.  Thanks.
>
> ARIZONA STATE UNIVERSITY
> DEPARTMENT OF ENGLISH
>
>
> ACADEMIC ASSOCIATE (HUMANITIES COMPUTING SPECIALIST)
>
>   Academic Associate (Humanities Computing Specialist).  Position
>   targeted to begin January 1, 1999.  Serve as computer-support
>   specialist for teaching and research initiatives in the English
>   Department.
>
>   Essential functions: Support diverse faculty in literature, language,
>   creative writing, composition/rhetoric, and education in using
>   microcomputers for pedagogy and research; inform faculty of
>   humanities-specific applications in computing; coordinate with
>   Humanities Computing Facility.
>
>   Required qualifications: Masters degree in appropriate field or two
>   years experience with current humanities computing applications;
>   familiarity with text analysis and "text inventional" writing
>   programs; demonstrated knowledge of current issues and resources
>   in humanities computing.
>
>   Desired qualifications: Experience in interacting with humanities
>   faculty in a computer support role; demonstrated knowledge of
>   multi-media software and the technical implementation of web-
>   based courses.
>
>   Application procedure: Letter of application, current vita, and
>   names, addresses and phone numbers of three references by 5:00
>   p.m., Friday, October 16, 1998, and every Friday thereafter until
>   the position is filled to:
>
>                               HCF Search Committee Chair
>                               Department of English
>                               Arizona State University
>                               P.O. Box 870302
>                               Tempe AZ  85287-0302
>
>    General Information:  All applications acknowledged.  One year
>    contract.  EO/AA.
>
> Nancy A. Gutierrez
> Chair
> Department of English
> Arizona State University
> Tempe, AZ 85287-0302
> Phone:  (602) 965-3168
> Fax:  (602) 965-3451
> Nancy.Gutierrez@asu.edu
>
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Bekofske <ruth.bekofske@UC.EDU>
Subject:      Celcat scheduling program
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Dear David,
 
Your interest in Celcat was brought to my attention and I am going to
evaluate the software for the College of Arts and Sciences at University of
Cincinnati. As you work with Celcat, I would be interested in your
evaluation of it.
 
Thanks in advance,
Ruth Bekofske
 
 
======================================
Ruth Bekofske
Software Systems Engineer
College of Arts and Sciences
University of Cincinnati
144a McMicken Hall, ML37
Cincinnati, OH  45221
Phone: 513.556.0844
Fax: 513.556.0142
 
Ruth.Bekofske@uc.edu
Phone: 513- 556-0844
Fax: 513- 556-0142
======================================
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Subject:      The 26th Wyoming Conference on English
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>The Twenty-Sixth Wyoming Conference on English:
>Remembered Lives
>
>16-19 June, 1999
>
>The Wyoming Conference on English invites submissions on all
>aspects of autobiography and biography from scholars across
>our discipline.  We are interested in theoretically
>conscious work on autobiography and biography in their many forms
>from critics, creative writers and rhetoricians, and from interested
>scholars in other fields.
>
>Our plenary speakers will be: Nancy K. Miller, critic
>of autobiography and author of her own -Bequest and Betrayal:
>Memoirs of a Parents Death-;  Keith Gilyard, rhetorician, educator
>and author of -Voices of the Self- which deploys autobiography to
>intervene in national educational policy;  Tom Andrews, award
>winning poet and author of -Codeine Diary-.  The plenary speakers
>will be in residence throughout the conference, and will each offer
>a workshop.
>
>The conference will also include an -Autobiographical Orgy-,
>where the West's outstanding creative writers will read from
>their work.
>
>Our conference is famous for long talks under swaying pines
>that can change the way our discipline thinks.  Please join us
>in 1999.
>
>Proposals no longer than two double-spaced pages should reach
>the following address by March 1st, 1999:
>
>Caroline McCracken-Flesher
>Conference Director
>Department of English
>Box 3353
>University of Wyoming
>Laramie, WY 82071
>
>For further information, or to get on our mailing list,
>contact Shelley Straley at the above address, or email
>her at Straley@uwyo.edu.
 
 
Shelley Straley
English Department
straley@uwyo.edu
(307)766-6486
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Linda,
 
Sounds intriguing.  Would you mind letting the rest of us know what you
find out?  Thanks a lot.
 
Carmen Werder
Western Washington University
Bellingham, WA 98225
 
At 03:30 PM 9/16/98 -0400, linda adler-kassner wrote:
>A group of us at UM-D want to start teaching/reflective practice circles
>for faculty on our campus.  We know other people are doing this, and we'd
>like to get some info. on what happens at other campuses before we
>re-invent the wheel here.  Can people e-mail info. to me off-list if your
>campus does/did this?  We'd like to know about how groups are structured,
>what kinds of things they cover, other things.  My e-mail is
adlerk@umich.edu.
>Thanks,
>Linda
>
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X-To:         Uncensored Community College Listserv <UCC-L@taft.org>,
              Community College Discussions <COMMCOLL@LSV.UKY.EDU>,
              NCTE College Talk <college-talk@serv1.ncte.org>,
              Basic Writing Pedagogy/13-14 <cbw-l@tc.umn.edu>
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                          Conference:
 
Creating and Sustaining Learning Communities: Connections, Collaboration,
and Crossing Borders
 
As higher education responds to changes in student demographics, new
technologies, and public demands for accountability, over 200
universities, colleges and community colleges have found that Learning
Communities offer students and faculty opportunities to collaborate in the
construction of learning, to build appreciation for diversity, and to
strengthen critical thinking skills.  Innovative programs-- residential
programs, paired or clustered classes, team-taught programs or freshman
interest groups--provide creative methods to engage students and faculty
in new ways of learning.  At the University of South Florida, our flexible
Learning Community model, sponsored by a FIPSE grant, involves faculty
from science, social science, history, humanities, and fine arts teaching
collaboratively with 50 students for two years to satisfy general
education core requirements.  Our model emphasizes interdisciplinarity,
collaborative learning and teaching, writing across the curriculum,
instructional technology, and service learning.
 
Knowing we have a lot to learn from each other about establishing,
developing and assessing learning communities, we invite you to join us.
Jean MacGregor, Roberta Matthews, Dale Parnell, James Morrison, Dan
Tompkins, Eric Crump, Scott Evenbeck, Cindy Avens, and Dick Zelley--these
national learning community leaders will help us identify varied learning
community models, themes, and assessment procedures that will work well on
your campus.
 
Date:   March 11-13, 1999
Place:  Holiday Inn near University of South Florida and Busch Gardens,
        Tampa  -  800-206-2747 or 813-971-4710  -  Rate:  $85/room
 
We invite you to submit a proposal for a paper presentation or poster
session by October 15:
 
1. Present a paper on learning community models
2. Present a paper on learning community themes
3. Present a poster session to inform others of your learning community
   program
4. Present a paper on a major learning community issue
5. Present a paper on how to assess student learning or learning community
   programs
 
Send proposals to:  Joe Moxley, FIPSE Project Director
                    Lc@www.usf.edu
                    4202 East Fowler Avenue CPR 107
                    University of South Florida
                    Tampa, Florida  33620
                    Fax: 813-974-2270
 
        For additional information, see http://www.usf.edu/~lc
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SU of New York, Buffalo
Composition Program, Dept. of English
 
Associate/Full Professor in the Theory and Practice of Composition
 
 
This faculty position provides regular opportunities to teach graduate
seminars in composition and rhetorical theory.   This professor will also
work with the English Department's Composition Committee on the curricula
of our composition courses and the Practicum in Teaching, and may organize
workshops in pedagogy for composition (including
writing-in-the-disciplines) and literature courses.  A theoretical
grounding in literary or historical practice would be an advantage; we seek
someone who can enter into the discourse of the literature faculty as well
as that of the Composition Program.  Experience with computer-mediated
writing is highly desirable.  Applicants should have a minimum of five
years tenure-track teaching experience.
 
Send vita, description of your work,  and at least three letters of
recommendation, by 1 November 1998, to Chair, Composition Search Committee,
Department of English, SUNY at Buffalo, 306 Clemens Hall, Amherst, NY
14260-4610.
 
SUNY/Buffalo is an AA/EO employer.  Prospective applicants are invited to
visit the Department's web sites at
 
http://wings.buffalo.edu/academic/department/AandL/english/
 
                                and
 
http://www.acsu.buffalo.edu/~mclark/cp.html
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Dear Colleagues:
Our graduate seminar in Writing Program Administration here at Purdue is
looking at various genres of documents that describe/represent WPAs'
work: proposals for creating positions, position/job announcements,
in-house job descriptions, and WPAs' curriculum vitae.
 
We're interested in looking at how WPA positions are described in both
internal and external documents.  If you have a job description for the
position you hold, copies of advertisements for the job you hold or a
job your institution is advertising, or similar documents, I would
appreciate receiving copies of these.
 
If any of you are willing to allow the class to examine the ways you
have represented your WPA work on your _c.v._., we'd be especially
interested in seeing these.
 
Please write to me off list and we can arrange a way to receive a copy.
We can arrange ways to protect your anonymity if you wish.
 
Thanks for your help.
 
Shirley Rose
 
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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Here's a question for everyone who exploring writing majors and minors.
At my institution the person who coordinates our Writing Minor believes
that only "genre courses" should be allowed in the program.  The minor
"opens" with a writers' workshop on developing the habits of a writer,
and "closes" with a capstone course (Writer's Portfolio) in which
students create a portfolio of best works, write a rationale, learn deep
editing skills, etc.
 
So what should be the choices for the 4 courses in between?  If they're
all "genre courses" (a term still to be defined in this context), will
our students be well served?  I'm having a little trouble getting more
specificity on this issue, and much of what I think we should teach
apparently doesn't fit.  (Travel Writing does fit, but not Writing in
the Community or Writing for the World-wide Web, with its focus on
hypertext.)
 
SO. . .
        How would you all define the term "genre" for a writing program?
        What would you include on your list of genres?
        Is the "genre test" a reasonable way to design the courses in a writing
minor intended to serve students majoring in all disciplines?
 
I look forward to the range of wisdom this list always elicits!
 
Twila Yates Papay
Rollins College
Winter Park, FL 32789
tpapay@rollins.edu
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Twila, how to you and your colleagues view the primary purpose of your
program? Do you see it as occupational in any sense? That's not a bad word.
Are you trying to qualify your students for writing professions? Or is this
viewed as a liberal arts degree, general preparation for life and work?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Professor Papay:
 
This sounds very interesting. My compliments to the faculty member who is
the mastermind behind the program.
 
You could find more than enough genres--and sub-genres--for the four courses
you're talking about, for instance:
 
        genre:  academic paper
 
                sub-genres or "cousin genres": review of literature;
empirical study; theoretical "argument";
                        research prospectus; annotated bibliography; single
book review; dialogue paper; (this                         just scratches
the surface of possibilities)
 
        genre:  letter to the editor
 
        genre:  editorial
 
        genre:  web page research report
 
        genre:  feasibility study
 
        genre:  evaluative study (workworld context)
 
This list could go on all day, and, of course, at a liberal arts college
like Rollins your curriculum probably has quite a few genre demands embedded
in it already.  What I'd do is just brainstorm with colleagues and then
group the genre possibilities into different courses.
 
 
Best wishes!
 
Randy Popken
Tarleton State University
Stephenville TX
 
 
 
 
 
At 03:41 PM 9/19/98 -0400, you wrote:
>Here's a question for everyone who exploring writing majors and minors.
>At my institution the person who coordinates our Writing Minor believes
>that only "genre courses" should be allowed in the program.  The minor
>"opens" with a writers' workshop on developing the habits of a writer,
>and "closes" with a capstone course (Writer's Portfolio) in which
>students create a portfolio of best works, write a rationale, learn deep
>editing skills, etc.
>
>So what should be the choices for the 4 courses in between?  If they're
>all "genre courses" (a term still to be defined in this context), will
>our students be well served?  I'm having a little trouble getting more
>specificity on this issue, and much of what I think we should teach
>apparently doesn't fit.  (Travel Writing does fit, but not Writing in
>the Community or Writing for the World-wide Web, with its focus on
>hypertext.)
>
>SO. . .
>        How would you all define the term "genre" for a writing program?
>        What would you include on your list of genres?
>        Is the "genre test" a reasonable way to design the courses in a writing
>minor intended to serve students majoring in all disciplines?
>
>I look forward to the range of wisdom this list always elicits!
>
>Twila Yates Papay
>Rollins College
>Winter Park, FL 32789
>tpapay@rollins.edu
>
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The dissonance between the original job description and the expectations
of the job are often very telling. I mention a bit of this in my new
version as part of the first OT-action research a WPA does. After I get
through revising the article, I will dig up examples of the changing job
description which did not include re-negotiated work load or stipend by
xeroxing snippets from my program review.
 
Karen V.-A.
 
On Fri, 18 Sep 1998, shirley rose wrote:
 
> Dear Colleagues:
> Our graduate seminar in Writing Program Administration here at Purdue is
> looking at various genres of documents that describe/represent WPAs'
> work: proposals for creating positions, position/job announcements,
> in-house job descriptions, and WPAs' curriculum vitae.
>
> We're interested in looking at how WPA positions are described in both
> internal and external documents.  If you have a job description for the
> position you hold, copies of advertisements for the job you hold or a
> job your institution is advertising, or similar documents, I would
> appreciate receiving copies of these.
>
> If any of you are willing to allow the class to examine the ways you
> have represented your WPA work on your _c.v._., we'd be especially
> interested in seeing these.
>
> Please write to me off list and we can arrange a way to receive a copy.
> We can arrange ways to protect your anonymity if you wish.
>
> Thanks for your help.
>
> Shirley Rose
>
> Prof. Shirley K Rose
> English Department
> 1356 Heavilon Hall
> English Department\Purdue University
> West Lafayette, IN 47907-1356
>
> email: roses@purdue.edu
> phone: (765) 494-3730
> fax: (765) 494-3780
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Of course, David, with your usual accuity, you got right to the
problem.  The woman running the program appears to think anything that
we could connect to a job or call "practical" is immoral.  I, on the
other hand, think that if the liberal arts are preparing students for a
world of good living and good thinking, it would be helpful to them to
be able to tie things they like to do (like writing) to their career
plans.  Large numbrs of our students think the same, and they want to be
trained in a wider range of writing possibilities for life and work.
 
So far our Coordinator has agreed in theory to a "professional strand"
(some of us don't like the implication that creative writing is
"unprofessional"!).  But most courses proposed in it so far have been
frowned upon as being non-genre. So I need a wider definition og genre,
a "literary list" of an enormus range of genres, or a way to define the
stuff we need to teach as genre.  OR?!
 
Twila
 
David E. Schwalm wrote:
>
> Twila, how to you and your colleagues view the primary purpose of your
> program? Do you see it as occupational in any sense? That's not a bad word.
> Are you trying to qualify your students for writing professions? Or is this
> viewed as a liberal arts degree, general preparation for life and work?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Ah, here's the point, Randy.  Not one genre which you list is considered
to be a genre by the coordinator.  She would see these as business forms
irrelevant to the high work of genres.  The admired genres tend to be:
autobiography, spiritual autobiography, biography, expository writing,
novel, poetry, short story, play, children's lit, my travel writing,
etc.  Nothing on the internet is acceptable in the genre
classifications.
 
Twila
 
Randy Popken wrote:
>
> Professor Papay:
>
> This sounds very interesting. My compliments to the faculty member who is
> the mastermind behind the program.
>
> You could find more than enough genres--and sub-genres--for the four courses
> you're talking about, for instance:
>
>         genre:  academic paper
>
>                 sub-genres or "cousin genres": review of literature;
> empirical study; theoretical "argument";
>                         research prospectus; annotated bibliography; single
> book review; dialogue paper; (this                         just scratches
> the surface of possibilities)
>
>         genre:  letter to the editor
>
>         genre:  editorial
>
>         genre:  web page research report
>
>         genre:  feasibility study
>
>         genre:  evaluative study (workworld context)
>
> This list could go on all day, and, of course, at a liberal arts college
> like Rollins your curriculum probably has quite a few genre demands embedded
> in it already.  What I'd do is just brainstorm with colleagues and then
> group the genre possibilities into different courses.
>
> Best wishes!
>
> Randy Popken
> Tarleton State University
> Stephenville TX
>
> At 03:41 PM 9/19/98 -0400, you wrote:
> >Here's a question for everyone who exploring writing majors and minors.
> >At my institution the person who coordinates our Writing Minor believes
> >that only "genre courses" should be allowed in the program.  The minor
> >"opens" with a writers' workshop on developing the habits of a writer,
> >and "closes" with a capstone course (Writer's Portfolio) in which
> >students create a portfolio of best works, write a rationale, learn deep
> >editing skills, etc.
> >
> >So what should be the choices for the 4 courses in between?  If they're
> >all "genre courses" (a term still to be defined in this context), will
> >our students be well served?  I'm having a little trouble getting more
> >specificity on this issue, and much of what I think we should teach
> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
> >the Community or Writing for the World-wide Web, with its focus on
> >hypertext.)
> >
> >SO. . .
> >        How would you all define the term "genre" for a writing program?
> >        What would you include on your list of genres?
> >        Is the "genre test" a reasonable way to design the courses in a writing
> >minor intended to serve students majoring in all disciplines?
> >
> >I look forward to the range of wisdom this list always elicits!
> >
> >Twila Yates Papay
> >Rollins College
> >Winter Park, FL 32789
> >tpapay@rollins.edu
> >
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Twyla,
Genre is taking on expanding importance as a domain of inquiry where the
traditional rhetorical emphases on audience, purpose, and context can be
given more rigor by attending to the discursive relations, modes of
reasoning, and situation constraints of a particular domain.
 
Carolyn Miller's "Genre as Social Action" (QJS 70:151-67) is a useful
point of departure for assessing the expansion of interest in genre
studies, including several recent books drawing on work in pragmatics and
cognitive approaches to situated problem solving.  Genre is thus a rich
way to conceive of writing courses from a rhetorical point of view.  Your
post suggests that the insistence on genre as the operative category for
your work on your undergraduate major is not open to negotiation, perhaps
because the insistence comes from a powerful member of your department,
and the recent work with genre might help you to argue that courses on
community service and other areas are in fact genre courses, in the same
way that rhetoric was identified with the genres of deliberative,
epideictic and forensic discourse by Aristotle.  This line of reasoning
could be used to ingratiate yourself with your powerful colleague, while
simultaneously disarming his or her ability to attack the proposal by
appropriating her or his terms and then reconceptualizing them to suit
your purposes.  This is one of the rhetorical ways that one works with a
genre, and with those who have the power to formalize and maintain the
rules of a genre.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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During the last year I have spent some time reviewing John Trimbur's new
rhetoric _Call to Write_, coming out from Longman some time this year or
early next I think. The thing that makes this books so interesting and
different from the run of the mill rheto-reader is how it handles the idea
of genres. It does not cover fictional forms, like short story and
childrens lit, but it does do stuff like reports, autobiograhy, reviews,
proposals, etc, again not all the things Randy mentions but some. I don't
think this book will solve your problem, Twila, which basically seems to be
a narrow notion in your dept of genre as only a sort of bellelettristic
(sp???) exericise. But anyway, ask Longman to send you a copy as soon as
they get it printed and see if you think it's helpful on a conceptual
level.--Beth  Daniell
 
Ah, here's the point, Randy.  Not one genre which you list is considered
>to be a genre by the coordinator.  She would see these as business forms
>irrelevant to the high work of genres.  The admired genres tend to be:
>autobiography, spiritual autobiography, biography, expository writing,
>novel, poetry, short story, play, children's lit, my travel writing,
>etc.  Nothing on the internet is acceptable in the genre
>classifications.
>
>Twila
>
>Randy Popken wrote:
>>
>> Professor Papay:
>>
>> This sounds very interesting. My compliments to the faculty member who is
>> the mastermind behind the program.
>>
>> You could find more than enough genres--and sub-genres--for the four courses
>> you're talking about, for instance:
>>
>>         genre:  academic paper
>>
>>                 sub-genres or "cousin genres": review of literature;
>> empirical study; theoretical "argument";
>>                         research prospectus; annotated bibliography; single
>> book review; dialogue paper; (this                         just scratches
>> the surface of possibilities)
>>
>>         genre:  letter to the editor
>>
>>         genre:  editorial
>>
>>         genre:  web page research report
>>
>>         genre:  feasibility study
>>
>>         genre:  evaluative study (workworld context)
>>
>> This list could go on all day, and, of course, at a liberal arts college
>> like Rollins your curriculum probably has quite a few genre demands embedded
>> in it already.  What I'd do is just brainstorm with colleagues and then
>> group the genre possibilities into different courses.
>>
>> Best wishes!
>>
>> Randy Popken
>> Tarleton State University
>> Stephenville TX
>>
>> At 03:41 PM 9/19/98 -0400, you wrote:
>> >Here's a question for everyone who exploring writing majors and minors.
>> >At my institution the person who coordinates our Writing Minor believes
>> >that only "genre courses" should be allowed in the program.  The minor
>> >"opens" with a writers' workshop on developing the habits of a writer,
>> >and "closes" with a capstone course (Writer's Portfolio) in which
>> >students create a portfolio of best works, write a rationale, learn deep
>> >editing skills, etc.
>> >
>> >So what should be the choices for the 4 courses in between?  If they're
>> >all "genre courses" (a term still to be defined in this context), will
>> >our students be well served?  I'm having a little trouble getting more
>> >specificity on this issue, and much of what I think we should teach
>> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
>> >the Community or Writing for the World-wide Web, with its focus on
>> >hypertext.)
>> >
>> >SO. . .
>> >        How would you all define the term "genre" for a writing program?
>> >        What would you include on your list of genres?
>> >        Is the "genre test" a reasonable way to design the courses in a
>>writing
>> >minor intended to serve students majoring in all disciplines?
>> >
>> >I look forward to the range of wisdom this list always elicits!
>> >
>> >Twila Yates Papay
>> >Rollins College
>> >Winter Park, FL 32789
>> >tpapay@rollins.edu
>> >
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Twila:
 
Oooh, I see. . . big problem.
 
It sounds as if your coordinator needs a little theoretical background on
genres.  How about suggesting that she read Bakhtin's "The Problem of Speech
Genres," or Carolyn Miller's "Genre as Social Action," Amy Devitt's
"Generalizing about Genre," or John Swales' book Genre Analysis. (I've got
full bibliographic entries on these if you need them.)
 
In short, there's a whole big world of genres out there.  As Lester Faigley
has written, we can't NOT operate in a genre.  To limit the term genre to
high literary genres is absurd, quite restrictive for your students.  To
give them rhetorical flexibility (in the liberal arts tradition), you've got
to have them doing more than just literary genres.
 
Best wishes,
 
Randy
 
 
At 10:06 AM 9/21/98 -0400, you wrote:
>Ah, here's the point, Randy.  Not one genre which you list is considered
>to be a genre by the coordinator.  She would see these as business forms
>irrelevant to the high work of genres.  The admired genres tend to be:
>autobiography, spiritual autobiography, biography, expository writing,
>novel, poetry, short story, play, children's lit, my travel writing,
>etc.  Nothing on the internet is acceptable in the genre
>classifications.
>
>Twila
>
>Randy Popken wrote:
>>
>> Professor Papay:
>>
>> This sounds very interesting. My compliments to the faculty member who is
>> the mastermind behind the program.
>>
>> You could find more than enough genres--and sub-genres--for the four courses
>> you're talking about, for instance:
>>
>>         genre:  academic paper
>>
>>                 sub-genres or "cousin genres": review of literature;
>> empirical study; theoretical "argument";
>>                         research prospectus; annotated bibliography; single
>> book review; dialogue paper; (this                         just scratches
>> the surface of possibilities)
>>
>>         genre:  letter to the editor
>>
>>         genre:  editorial
>>
>>         genre:  web page research report
>>
>>         genre:  feasibility study
>>
>>         genre:  evaluative study (workworld context)
>>
>> This list could go on all day, and, of course, at a liberal arts college
>> like Rollins your curriculum probably has quite a few genre demands embedded
>> in it already.  What I'd do is just brainstorm with colleagues and then
>> group the genre possibilities into different courses.
>>
>> Best wishes!
>>
>> Randy Popken
>> Tarleton State University
>> Stephenville TX
>>
>> At 03:41 PM 9/19/98 -0400, you wrote:
>> >Here's a question for everyone who exploring writing majors and minors.
>> >At my institution the person who coordinates our Writing Minor believes
>> >that only "genre courses" should be allowed in the program.  The minor
>> >"opens" with a writers' workshop on developing the habits of a writer,
>> >and "closes" with a capstone course (Writer's Portfolio) in which
>> >students create a portfolio of best works, write a rationale, learn deep
>> >editing skills, etc.
>> >
>> >So what should be the choices for the 4 courses in between?  If they're
>> >all "genre courses" (a term still to be defined in this context), will
>> >our students be well served?  I'm having a little trouble getting more
>> >specificity on this issue, and much of what I think we should teach
>> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
>> >the Community or Writing for the World-wide Web, with its focus on
>> >hypertext.)
>> >
>> >SO. . .
>> >        How would you all define the term "genre" for a writing program?
>> >        What would you include on your list of genres?
>> >        Is the "genre test" a reasonable way to design the courses in a
writing
>> >minor intended to serve students majoring in all disciplines?
>> >
>> >I look forward to the range of wisdom this list always elicits!
>> >
>> >Twila Yates Papay
>> >Rollins College
>> >Winter Park, FL 32789
>> >tpapay@rollins.edu
>> >
>
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Hi, Karen--
 
That would be great, thanks.
 
Shirley
 
Karen Vaught-Alexander wrote:
>
> The dissonance between the original job description and the expectations
> of the job are often very telling. I mention a bit of this in my new
> version as part of the first OT-action research a WPA does. After I get
> through revising the article, I will dig up examples of the changing job
> description which did not include re-negotiated work load or stipend by
> xeroxing snippets from my program review.
>
> Karen V.-A.
>
> On Fri, 18 Sep 1998, shirley rose wrote:
>
> > Dear Colleagues:
> > Our graduate seminar in Writing Program Administration here at Purdue is
> > looking at various genres of documents that describe/represent WPAs'
> > work: proposals for creating positions, position/job announcements,
> > in-house job descriptions, and WPAs' curriculum vitae.
> >
> > We're interested in looking at how WPA positions are described in both
> > internal and external documents.  If you have a job description for the
> > position you hold, copies of advertisements for the job you hold or a
> > job your institution is advertising, or similar documents, I would
> > appreciate receiving copies of these.
> >
> > If any of you are willing to allow the class to examine the ways you
> > have represented your WPA work on your _c.v._., we'd be especially
> > interested in seeing these.
> >
> > Please write to me off list and we can arrange a way to receive a copy.
> > We can arrange ways to protect your anonymity if you wish.
> >
> > Thanks for your help.
> >
> > Shirley Rose
> >
> > Prof. Shirley K Rose
> > English Department
> > 1356 Heavilon Hall
> > English Department\Purdue University
> > West Lafayette, IN 47907-1356
> >
> > email: roses@purdue.edu
> > phone: (765) 494-3730
> > fax: (765) 494-3780
> >
>
> Karen Vaught-Alexander, Ph.D.
> karenva@up.edu
> University of Portland (OR)
> ******************************
> Because we have forgotten our kinship
> with the land,. . . our kinship with each
> other has become pale.
> --from Refuge, Terry Tempest Williams
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AS we try to develop our program in multimedia writing and technical
communication, I am getting an elementary education in the dimensions of
technical communication and some sense of the suspicions harbored in the
profession of English department based programs--precisely because of the
problem that Twila is facing. Steve Jaymar has touched on these issues as
well. English Department based programs tend to establish hierarchies among
genres with literary genres predictably at the very top and things like office
memos treated as beneath contempt. It also seems that we have to expand the
concept of audience to include human ffactors psych and other considerations
that go into "information design." Generally speaking, a good writer and
rhetorical analyst will not have too much trouble making the transition to any
writing task--UNLESS inhibited by hierarchical values that treat some kinds of
writing as valueless or beneath their powers.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Good point.  And the problem is -- very precisely -- with definitions of
genre that are too old or too "traditional" to meet modern rhetorical
needs and expectations.  Thanks for the reference.
 
Twila
 
Thomas P Miller wrote:
>
> Twyla,
> Genre is taking on expanding importance as a domain of inquiry where the
> traditional rhetorical emphases on audience, purpose, and context can be
> given more rigor by attending to the discursive relations, modes of
> reasoning, and situation constraints of a particular domain.
>
> Carolyn Miller's "Genre as Social Action" (QJS 70:151-67) is a useful
> point of departure for assessing the expansion of interest in genre
> studies, including several recent books drawing on work in pragmatics and
> cognitive approaches to situated problem solving.  Genre is thus a rich
> way to conceive of writing courses from a rhetorical point of view.  Your
> post suggests that the insistence on genre as the operative category for
> your work on your undergraduate major is not open to negotiation, perhaps
> because the insistence comes from a powerful member of your department,
> and the recent work with genre might help you to argue that courses on
> community service and other areas are in fact genre courses, in the same
> way that rhetoric was identified with the genres of deliberative,
> epideictic and forensic discourse by Aristotle.  This line of reasoning
> could be used to ingratiate yourself with your powerful colleague, while
> simultaneously disarming his or her ability to attack the proposal by
> appropriating her or his terms and then reconceptualizing them to suit
> your purposes.  This is one of the rhetorical ways that one works with a
> genre, and with those who have the power to formalize and maintain the
> rules of a genre.
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
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Exactly!  And what I suspected I'd get from this list were plenty of
broader more informed definitions for the term.  When I assemble what
everyone has said, I'll have a useful bibliography of works on "genre,"
as well as a range of broad definitions.  Who knows?  When I get back
from my sabbatical in Africa next fall, maybe I'll teach a course on the
genre of defining genre!
 
Twila
 
 
Randall Popken wrote:
>
> Twila:
>
> Oooh, I see. . . big problem.
>
> It sounds as if your coordinator needs a little theoretical background on
> genres.  How about suggesting that she read Bakhtin's "The Problem of Speech
> Genres," or Carolyn Miller's "Genre as Social Action," Amy Devitt's
> "Generalizing about Genre," or John Swales' book Genre Analysis. (I've got
> full bibliographic entries on these if you need them.)
>
> In short, there's a whole big world of genres out there.  As Lester Faigley
> has written, we can't NOT operate in a genre.  To limit the term genre to
> high literary genres is absurd, quite restrictive for your students.  To
> give them rhetorical flexibility (in the liberal arts tradition), you've got
> to have them doing more than just literary genres.
>
> Best wishes,
>
> Randy
>
> At 10:06 AM 9/21/98 -0400, you wrote:
> >Ah, here's the point, Randy.  Not one genre which you list is considered
> >to be a genre by the coordinator.  She would see these as business forms
> >irrelevant to the high work of genres.  The admired genres tend to be:
> >autobiography, spiritual autobiography, biography, expository writing,
> >novel, poetry, short story, play, children's lit, my travel writing,
> >etc.  Nothing on the internet is acceptable in the genre
> >classifications.
> >
> >Twila
> >
> >Randy Popken wrote:
> >>
> >> Professor Papay:
> >>
> >> This sounds very interesting. My compliments to the faculty member who is
> >> the mastermind behind the program.
> >>
> >> You could find more than enough genres--and sub-genres--for the four courses
> >> you're talking about, for instance:
> >>
> >>         genre:  academic paper
> >>
> >>                 sub-genres or "cousin genres": review of literature;
> >> empirical study; theoretical "argument";
> >>                         research prospectus; annotated bibliography; single
> >> book review; dialogue paper; (this                         just scratches
> >> the surface of possibilities)
> >>
> >>         genre:  letter to the editor
> >>
> >>         genre:  editorial
> >>
> >>         genre:  web page research report
> >>
> >>         genre:  feasibility study
> >>
> >>         genre:  evaluative study (workworld context)
> >>
> >> This list could go on all day, and, of course, at a liberal arts college
> >> like Rollins your curriculum probably has quite a few genre demands embedded
> >> in it already.  What I'd do is just brainstorm with colleagues and then
> >> group the genre possibilities into different courses.
> >>
> >> Best wishes!
> >>
> >> Randy Popken
> >> Tarleton State University
> >> Stephenville TX
> >>
> >> At 03:41 PM 9/19/98 -0400, you wrote:
> >> >Here's a question for everyone who exploring writing majors and minors.
> >> >At my institution the person who coordinates our Writing Minor believes
> >> >that only "genre courses" should be allowed in the program.  The minor
> >> >"opens" with a writers' workshop on developing the habits of a writer,
> >> >and "closes" with a capstone course (Writer's Portfolio) in which
> >> >students create a portfolio of best works, write a rationale, learn deep
> >> >editing skills, etc.
> >> >
> >> >So what should be the choices for the 4 courses in between?  If they're
> >> >all "genre courses" (a term still to be defined in this context), will
> >> >our students be well served?  I'm having a little trouble getting more
> >> >specificity on this issue, and much of what I think we should teach
> >> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
> >> >the Community or Writing for the World-wide Web, with its focus on
> >> >hypertext.)
> >> >
> >> >SO. . .
> >> >        How would you all define the term "genre" for a writing program?
> >> >        What would you include on your list of genres?
> >> >        Is the "genre test" a reasonable way to design the courses in a
> writing
> >> >minor intended to serve students majoring in all disciplines?
> >> >
> >> >I look forward to the range of wisdom this list always elicits!
> >> >
> >> >Twila Yates Papay
> >> >Rollins College
> >> >Winter Park, FL 32789
> >> >tpapay@rollins.edu
> >> >
> >
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Twila:
 
Another thought:
 
This would be a neat course to get some cross-disciplinary help in.  How
about getting some people (e.g.) from your communications program involved
in team-teaching or at least guest lecturing?  (I'm thinking in particular
of Wally Schmidt.  We're fellow Nebraskans; I had him for speech in high
school in 1966.)
 
Randy
 
At 10:06 AM 9/21/98 -0400, you wrote:
>Ah, here's the point, Randy.  Not one genre which you list is considered
>to be a genre by the coordinator.  She would see these as business forms
>irrelevant to the high work of genres.  The admired genres tend to be:
>autobiography, spiritual autobiography, biography, expository writing,
>novel, poetry, short story, play, children's lit, my travel writing,
>etc.  Nothing on the internet is acceptable in the genre
>classifications.
>
>Twila
>
>Randy Popken wrote:
>>
>> Professor Papay:
>>
>> This sounds very interesting. My compliments to the faculty member who is
>> the mastermind behind the program.
>>
>> You could find more than enough genres--and sub-genres--for the four courses
>> you're talking about, for instance:
>>
>>         genre:  academic paper
>>
>>                 sub-genres or "cousin genres": review of literature;
>> empirical study; theoretical "argument";
>>                         research prospectus; annotated bibliography; single
>> book review; dialogue paper; (this                         just scratches
>> the surface of possibilities)
>>
>>         genre:  letter to the editor
>>
>>         genre:  editorial
>>
>>         genre:  web page research report
>>
>>         genre:  feasibility study
>>
>>         genre:  evaluative study (workworld context)
>>
>> This list could go on all day, and, of course, at a liberal arts college
>> like Rollins your curriculum probably has quite a few genre demands embedded
>> in it already.  What I'd do is just brainstorm with colleagues and then
>> group the genre possibilities into different courses.
>>
>> Best wishes!
>>
>> Randy Popken
>> Tarleton State University
>> Stephenville TX
>>
>> At 03:41 PM 9/19/98 -0400, you wrote:
>> >Here's a question for everyone who exploring writing majors and minors.
>> >At my institution the person who coordinates our Writing Minor believes
>> >that only "genre courses" should be allowed in the program.  The minor
>> >"opens" with a writers' workshop on developing the habits of a writer,
>> >and "closes" with a capstone course (Writer's Portfolio) in which
>> >students create a portfolio of best works, write a rationale, learn deep
>> >editing skills, etc.
>> >
>> >So what should be the choices for the 4 courses in between?  If they're
>> >all "genre courses" (a term still to be defined in this context), will
>> >our students be well served?  I'm having a little trouble getting more
>> >specificity on this issue, and much of what I think we should teach
>> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
>> >the Community or Writing for the World-wide Web, with its focus on
>> >hypertext.)
>> >
>> >SO. . .
>> >        How would you all define the term "genre" for a writing program?
>> >        What would you include on your list of genres?
>> >        Is the "genre test" a reasonable way to design the courses in a
writing
>> >minor intended to serve students majoring in all disciplines?
>> >
>> >I look forward to the range of wisdom this list always elicits!
>> >
>> >Twila Yates Papay
>> >Rollins College
>> >Winter Park, FL 32789
>> >tpapay@rollins.edu
>> >
>
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Utah State University also has an English education position this year;
details can be found on the Department of English's web page
http://english.usu.edu
 
Joyce Kinkead
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I'd like to call your attention to the following position at Western
Washington University in Bellingham, Washington.  Thanks,  Donna Qualley
 
Assistant/Associate Professor in Rhetoric/Composition Studies
 
        Tenure-track assistant or associate professor in rhetoric/composition
studies beginning September 1999. Ph.D required by August 1999; salary
competitive. The successful candidate will be expected to contribute to the
design and administration of department and university writing programs.
Experience desired in one or more of the following areas:  writing program
administration, large-scale writing assessment, and
writing-across-the-curriculum. Secondary fields of interest may be in any
writing-related area: electronic and computer-mediated writing, literacy or
cultural studies, non-fiction prose writing, history of rhetoric,
professional and technical writing, and rhetorical theory. Before
reassignment for administrative duties, faculty typically teach a 3-2-2
load over three ten-week quarters as well as contribute to other programs
in the department, Applicants should provide evidence of effective
undergraduate teaching and, depending on experience, show an established
record of, or potential for strong scholarship. Send letter of application,
CV, and dossier to Composition Search Commmittee, Department of English,
Western Washington University, Bellingham WA 98225-9055 Interviews at MLA.
To receive full consideration, submit materials by November 9.
        We seek candidates who will provide cultural and experiential diversity to
the department. We will make a special effort to recruit candidates from
under-represented groups and will consider a shared appointment.  WWU is an
equal opportunity/affirmative action employer, committed to building a
diverse, broadly trained faculty and staff. Women, minorities, persons with
disabilities, Vietnam-era veterans and disabled veterans are encouraged to
apply. To request disability accomodateion, contact the ADA Coordinator at
(360) 650-3306 (V) or (360) 650-7606 (TTY).
        Richard Emmerson, Chair
        rickem@cc.wwu.edu
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On Mon, 21 Sep 1998, Twila Papay wrote:
 
> Exactly!  And what I suspected I'd get from this list were plenty of
> broader more informed definitions for the term.  When I assemble what
> everyone has said, I'll have a useful bibliography of works on "genre,"
> as well as a range of broad definitions.  Who knows?  When I get back
> from my sabbatical in Africa next fall, maybe I'll teach a course on the
> genre of defining genre!
>
> Twila
>
The genre of defining genre is a great idea. For suggested readings I
recommend a Derrida article (on the genre of genre definitions), and also
Todorov's work. (More precise citations are available if you need them).
These two also show that the contrast between narrow-minded versus
broad-minded definitions of genre is more complicated than simply a
division between litarary scholars and everyone else.See also Genet's
work, who traces back the geneology of (literary) genres to classical
rhetoric.
Ildiko Melis
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Randall Popken wrote:
 
>It sounds as if your coordinator needs a little theoretical background on
>genres.  How about suggesting that she read Bakhtin's "The Problem of Speech
>Genres," or Carolyn Miller's "Genre as Social Action," Amy Devitt's
>"Generalizing about Genre," or John Swales' book Genre Analysis. (I've got
>full bibliographic entries on these if you need them.)
 
>In short, there's a whole big world of genres out there.  As Lester Faigley
>has written, we can't NOT operate in a genre.  To limit the term genre to
>high literary genres is absurd, quite restrictive for your students.  To
>give them rhetorical flexibility (in the liberal arts tradition), you've got
>to have them doing more than just literary genres.
 
This is an excellently crafted tactical suggestion, even if it probably
won't work.  From inside the absurdity, there's no visible reason to read
any of this, nor do its points of possible connection connect for those who
see Bakhtin as just another filter through which to publish literary
criticism.  Thus, I'd suggest a stealth path as well.  The program clearly
needs more than just enough courses to fill it, and students will be asking
for further options once these are in place.  In the worst case, try at
least to get in place the "belletristic" forms that work best with the kind
of expanded program you have in mind for later--creative non-fiction essays,
certainly; script-writing, perhaps auto/biography (and teach it, so that you
can sneak in I-Searching).  At the far fringes of decency, consider
proposing the researched report (it's an academic genre too, after all),
which can be mutated into business-world and online genres.
 
If belletristic colleagues do start getting interested in putting their
sense of genre into dialogue, follow up with a copy of the Boyer Commission
report from last spring, and give them a taste of how relatively enlightened
colleagues from outside English are looking at what they want from student
writing.
 
But there's another angle.  Part of the interest in keeping it all
"creative" no doubt stems from a stealth desire on the other side to beef up
the program offerings with literature courses--after all, it makes sense to
study that which one will write, yes?  So a counter-tactic may be to propose
courses in studying a wider array of genres within the "regular" English
curriculum.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
"Everything we deal with in composition is fundamentally philosophical"
        - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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fyi
--Eric
 
---------- Forwarded message ----------
Date: Tue, 22 Sep 98 11:19:03 CST
From: gkirsch@ncte.org
 
   Dear Colleagues,
 
   There is considerable alarm within the academic community that the
   proposed database legislation would harm scholars and the
   development of knowledge because it would prohibit the reuse of
   information (databases) in different venues.
 
   Please take the time to make one phone call to your Senator,
   Capitol Switchboard 202/224-3121. Each senate office should receive
   the following message:
 
   Do *not* consider database legislation in the conference on
   implementing legislation for the WIPO Treaties (H.R.2281).
 
   The attached message from John Hammer (National Humanities
   Alliance) provides details. Thank you, Gesa Kirsch
 
   ______________________________ForwardHeader________________________
 
21 September 1998
 
TO:   NHA Members and Friends
 
FR: John Hammer <jhammer@cni.org>
 
RE:  The crunch comes on WIPO
 
There is urgent need for telephone calls or other communication with every
member of the Senate concerning the about-to-begin conference on the
implementation legislation for the WIPO treaties.  Each senate office should
receive communications carry the following message:
 
 
DO NOT CONSIDER DATABASE LEGISLATION IN THE CONFERENCE ON IMPLEMENTING
LEGISLATION FOR THE WIPO TREATIES (H.R.2281)
 
 
RECENT BACKGROUND - Late last week, the Senate passed a bill numbered
H.R.2281.  H.R. 2281 is the number assigned by the House for its
legislation to amend Title 17, United States Code, to implement  the World
Intellectual Property Organization (WIPO) Copyright Treaty and the WIPO
Performance and Phonograms Treaty. Slyly, the Senate struck all the House
language after the treaty enactment clauses and inserted in its place the
text of S. 2037, the WIPO legislation that passed the Senate in May.
 
A conference is expected as early as Wednesday of this week will seek to
reconcile differences between the two chambers' legislation.  As reported
on September 9, the House version of H.R. 2281 includes the entire
"Collections of Information Antipiracy Act" (H.R. 2652) -- a way of
securing a copyright-like protection for databases that is a) overly broad
with potentially deleterious effects on science, education, and
information; b) unlike copyright and patents, would grant open-ended
ownership that could be extended in perpetuity; meaningless "fair use"
provision because they do not apply to potential markets (i.e., most
scholarly and educational research are writing for actual, if small,
markets.  The administration believes the legislation is unconstitutional
but establishing that could take months...years.
 
The measure is offered with very little debate, no hearings in the Senate
and deserves to be examined as separate legislation in the next Congress.
 
All members of the Senate may be reached through the Capitol Switchboard
202/224-3121.
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Sorry to bother the list with this, but for reasons unknown my campus has
changed the name of the listserv computer from "wiley" to "mail."  I'd
appreciate your changing my address accordingly, most particularly for
listservs (Barry) and for directories (Dennis, Theresa, Eric).
                                --Ed White: ewhite@mail.csusb.edu
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Seems to me that David has put his finger on a major irony.  Lit folk tend
to be very aware of their "subject positions" and would be embarrassed to
say in class that the view of white wealthy males is the only correct one.
Yet the "subject position" that privileged lit is "at the very top" of all
writing remains a first principle, not to be questioned.  --Ed White
 
On Mon, 21 Sep 1998, David E. Schwalm wrote:
 
> AS we try to develop our program in multimedia writing and technical
> communication, I am getting an elementary education in the dimensions of
> technical communication and some sense of the suspicions harbored in the
> profession of English department based programs--precisely because of the
> problem that Twila is facing. Steve Jaymar has touched on these issues as
> well. English Department based programs tend to establish hierarchies among
> genres with literary genres predictably at the very top and things like office
> memos treated as beneath contempt. It also seems that we have to expand the
> concept of audience to include human ffactors psych and other considerations
> that go into "information design." Generally speaking, a good writer and
> rhetorical analyst will not have too much trouble making the transition to any
> writing task--UNLESS inhibited by hierarchical values that treat some kinds of
> writing as valueless or beneath their powers.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Please share the following position advertisement with colleagues.
 
--------------------------------------------------------------------------------------
Elon College
Department of English
Assistant Professor in English/Professional Writing
 
Seeking candidates in English/Professional Writing. The successful
candidate will lead writing faculty in shaping the professional writing
concentration and minor, and will expand students' internship
opportunities in the nearby vicinity of Greensboro, Winston Salem, and the
Research Triangle Park. Ph.D. preferred. Graduate coursework in
rhet/comp required; coursework in professional writing preferred. Also
preferred are experiences with online publishing, teaching professional
writing in CAI environments, and writing for industry. Teaching
responsibilities include introductory and upper-level writing courses.
 
Minority candidates are encouraged to apply. Send letter of application
and c.v. to Barbara Gordon, Search Chair, 2250 Campus Box, Elon College,
Elon College, NC  27244-2020. Applications received by Oct. 28 will
receive full consideration.
 
 
****************************************************************************
Tim Peeples                                     Office:  336-584-2260
Director, Writing Across the Curriculum         Home:  336-513-0137
Campus Box 2179                                 Fax:  336-538-2609
Elon College                                    Email: peeples@elon.edu
Elon College, NC  27244
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This are great stealth measures, Keith.  Interesting.y, we just
developed a usage for the stealth metaphor at a Committee W meeting I
chaired today, where we were considering options for both getting
students to accept diversity issues in the existing curriculum -- and to
get more faculty committed to at least acknowledging such issues.  How
much pedagogical and curricular innovation begins with the stealth
concept, I wonder?  And why are enlightened academics often receptive
only when we sneak up on each other?!
 
As I fit all these ideas together with a survey among our WAC faculty I
sneaked in, I'll try and give you all a sort of comprehensive wrap-up.
Twila
 
keith rhodes wrote:
>
> Randall Popken wrote:
>
> >It sounds as if your coordinator needs a little theoretical background on
> >genres.  How about suggesting that she read Bakhtin's "The Problem of Speech
> >Genres," or Carolyn Miller's "Genre as Social Action," Amy Devitt's
> >"Generalizing about Genre," or John Swales' book Genre Analysis. (I've got
> >full bibliographic entries on these if you need them.)
>
> >In short, there's a whole big world of genres out there.  As Lester Faigley
> >has written, we can't NOT operate in a genre.  To limit the term genre to
> >high literary genres is absurd, quite restrictive for your students.  To
> >give them rhetorical flexibility (in the liberal arts tradition), you've got
> >to have them doing more than just literary genres.
>
> This is an excellently crafted tactical suggestion, even if it probably
> won't work.  From inside the absurdity, there's no visible reason to read
> any of this, nor do its points of possible connection connect for those who
> see Bakhtin as just another filter through which to publish literary
> criticism.  Thus, I'd suggest a stealth path as well.  The program clearly
> needs more than just enough courses to fill it, and students will be asking
> for further options once these are in place.  In the worst case, try at
> least to get in place the "belletristic" forms that work best with the kind
> of expanded program you have in mind for later--creative non-fiction essays,
> certainly; script-writing, perhaps auto/biography (and teach it, so that you
> can sneak in I-Searching).  At the far fringes of decency, consider
> proposing the researched report (it's an academic genre too, after all),
> which can be mutated into business-world and online genres.
>
> If belletristic colleagues do start getting interested in putting their
> sense of genre into dialogue, follow up with a copy of the Boyer Commission
> report from last spring, and give them a taste of how relatively enlightened
> colleagues from outside English are looking at what they want from student
> writing.
>
> But there's another angle.  Part of the interest in keeping it all
> "creative" no doubt stems from a stealth desire on the other side to beef up
> the program offerings with literature courses--after all, it makes sense to
> study that which one will write, yes?  So a counter-tactic may be to propose
> courses in studying a wider array of genres within the "regular" English
> curriculum.
>
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> Keith Rhodes, Coordinator of Composition, Department of English
> Colden Hall, Northwest Missouri State University, Maryville, MO 64468
> 660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
> http://www.nwmissouri.edu/~krhodes
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> "Everything we deal with in composition is fundamentally philosophical"
>         - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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I think one of the best hopes for this program is the WAC faculty,
though the Coordinator is convinced their work would not be sufficiently
"rhetorical."  In the Research across the Disiplines courses I'm
planning, I intend to have a number of guest speakers.  Wally is a gret
option -- we share a lot of ideas for this area.  Twila
 
Randall Popken wrote:
>
> Twila:
>
> Another thought:
>
> This would be a neat course to get some cross-disciplinary help in.  How
> about getting some people (e.g.) from your communications program involved
> in team-teaching or at least guest lecturing?  (I'm thinking in particular
> of Wally Schmidt.  We're fellow Nebraskans; I had him for speech in high
> school in 1966.)
>
> Randy
>
> At 10:06 AM 9/21/98 -0400, you wrote:
> >Ah, here's the point, Randy.  Not one genre which you list is considered
> >to be a genre by the coordinator.  She would see these as business forms
> >irrelevant to the high work of genres.  The admired genres tend to be:
> >autobiography, spiritual autobiography, biography, expository writing,
> >novel, poetry, short story, play, children's lit, my travel writing,
> >etc.  Nothing on the internet is acceptable in the genre
> >classifications.
> >
> >Twila
> >
> >Randy Popken wrote:
> >>
> >> Professor Papay:
> >>
> >> This sounds very interesting. My compliments to the faculty member who is
> >> the mastermind behind the program.
> >>
> >> You could find more than enough genres--and sub-genres--for the four courses
> >> you're talking about, for instance:
> >>
> >>         genre:  academic paper
> >>
> >>                 sub-genres or "cousin genres": review of literature;
> >> empirical study; theoretical "argument";
> >>                         research prospectus; annotated bibliography; single
> >> book review; dialogue paper; (this                         just scratches
> >> the surface of possibilities)
> >>
> >>         genre:  letter to the editor
> >>
> >>         genre:  editorial
> >>
> >>         genre:  web page research report
> >>
> >>         genre:  feasibility study
> >>
> >>         genre:  evaluative study (workworld context)
> >>
> >> This list could go on all day, and, of course, at a liberal arts college
> >> like Rollins your curriculum probably has quite a few genre demands embedded
> >> in it already.  What I'd do is just brainstorm with colleagues and then
> >> group the genre possibilities into different courses.
> >>
> >> Best wishes!
> >>
> >> Randy Popken
> >> Tarleton State University
> >> Stephenville TX
> >>
> >> At 03:41 PM 9/19/98 -0400, you wrote:
> >> >Here's a question for everyone who exploring writing majors and minors.
> >> >At my institution the person who coordinates our Writing Minor believes
> >> >that only "genre courses" should be allowed in the program.  The minor
> >> >"opens" with a writers' workshop on developing the habits of a writer,
> >> >and "closes" with a capstone course (Writer's Portfolio) in which
> >> >students create a portfolio of best works, write a rationale, learn deep
> >> >editing skills, etc.
> >> >
> >> >So what should be the choices for the 4 courses in between?  If they're
> >> >all "genre courses" (a term still to be defined in this context), will
> >> >our students be well served?  I'm having a little trouble getting more
> >> >specificity on this issue, and much of what I think we should teach
> >> >apparently doesn't fit.  (Travel Writing does fit, but not Writing in
> >> >the Community or Writing for the World-wide Web, with its focus on
> >> >hypertext.)
> >> >
> >> >SO. . .
> >> >        How would you all define the term "genre" for a writing program?
> >> >        What would you include on your list of genres?
> >> >        Is the "genre test" a reasonable way to design the courses in a
> writing
> >> >minor intended to serve students majoring in all disciplines?
> >> >
> >> >I look forward to the range of wisdom this list always elicits!
> >> >
> >> >Twila Yates Papay
> >> >Rollins College
> >> >Winter Park, FL 32789
> >> >tpapay@rollins.edu
> >> >
> >
=========================================================================
Date:         Tue, 22 Sep 1998 14:20:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence G. Collins" <tcollins@MAROON.TC.UMN.EDU>
Subject:      basic writing position announcement
X-To:         cbw-l@tc.umn.edu
MIME-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Please note and pass along to interested colleagues.
Thanks.
 
Positions in Basic Writing:
 
 
General College
University of Minnesota
Twin Cities Campus
 
General information:  The General College of the University of
Minnesota-Twin Cities seeks one or two teacher-scholars in Basic Writing.
General College provides a developmental general studies curriculum and
serves lower division pre-transfer students who do not meet the admission
profiles of the highly selective freshman-admitting colleges in the
University. The successful candidate will provide leadership in Basic
Writing research, teaching, and service as a member of a multi-disciplinary
faculty committed to multicultural education. The successful candidate will
work in a technologically-rich teaching environment, and may be asked to
provide leadership in writing across the curriculum efforts or in the
Writing Center.
 
Position: One or two positions (Assistant Professor, Associate Professor,
or Professor) in Basic Writing.
 
Appointment: Nine month [B term], type [N] (probationary tenure track) or
[P] (indefinite tenure) beginning August, 1999.
 
Salary: Competitive, from a base minimum of $36,000 for a new assistant
professor. The positions will include funding for a graduate research
assistant for the first two years and other professional supports.
 
Essential qualifications:
1. Earned doctorate by the date of appointment in Composition, Rhetoric,
Education,  English, or a related field, with a dissertation on some aspect
of Composition Studies.
2. Research and publication in Basic Writing, including recent
publications.
3. Evidence of effective teaching of lower division students in
Composition, Basic Writing, or ESL.
 
Duties and responsibilities:
1. Maintain an exemplary research profile in Basic Writing and
Developmental Education.
2. Write proposals for funding to support Basic Writing research and
service projects appropriate to an urban research university.
3. Teach Basic Writing courses; the normal General College teaching load is
six courses per year, with reduction in the start-up year and opportunities
for reduction via grant-funded buy-outs in subsequent years.
4. As assigned, and with appropriate course-load adjustment, provide
service in one of the following:  writing program administration; support
disciplinary faculty designing writing intensive courses; or Writing Center
coordination.
5. Collegiate and University service.
 
Initial term of employment: The initial appointment will be annual
probationary for tenure track hire at Assistant Professor; if appropriate,
the successful candidate can be appointed with permanent tenure at the rank
of Associate Professor or Professor.
 
Nominations for the position are welcome.
 
Applications or nominations should be sent to:
Basic Writing Search
University of Minnesota-General College
240 Appleby Hall
128 Pleasant Street SE
Minneapolis, MN  55455
FAX: (612)625-0709
 
Application materials:
1. Letter of application indicating background for and interest in the
position; the letter should specifically address research and publication
plans in Basic Writing and/or developmental education and describe work in
progress.
2. Current vita.
3. Copies of recent representative publications or manuscripts.
4. Copies of recent syllabi for Basic Writing courses taught.
5. Three recent letters of reference which speak to research, teaching, and
leadership.
Applicants are free to include any additional materials they might wish to
submit.
 
Deadline: All materials must be received by 4:00 p.m on December 16, 1998
(postmarks are not sufficient).
 
Applicants are encouraged to review the General College Website before
applying <www.gen.umn.edu>.
 
The University of Minnesota is committed to the policy that all persons
shall have equal access to its programs, facilities, and employment without
regard to race, color, creed, religion, national origin, sex, age, marital
status, disability, public assistance status, veteran status, or sexual
orientation.
 
To request this material in alternative formats, please call (612)
625-2880.
 
 
Terry Collins
Director of Academic Affairs and Curriculum
Morse-Alumni Distinguished Teaching Professor of Writing and Literature
General College-University of Minnesota
246 Appleby Hall
128 Pleasant Street SE
Minneapolis, MN  55455   USA
(612)625-5366
FAX: (612)625-0709
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David,
 
I think the ms. I sent you for review may be missing 2 pp.  If you'll send =
me your fax number, I'll fax them just in case.
 
Thanks--
 
Jeanne
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These will be posted in the MLA list and other places, but I wanted to share
them with this group, and ask you all to pass them around to interested folk.
Key in the application--besides showing how one is qualified academically--is to
make a case for the "fit." That is to say this: why one wants to teaching in a
liberal arts college that is church-related. As the ad states, the school
welcomes people of all faiths. If you have any questions about the positions,
feel free to contact me off-list.
 
Brad
 
 
 
%Assistant Professor of English
 
Tenure-track position beginning Fall 1999. Ph.D. in English or related field.
Successful candidate will have primary responsibility for directing and teaching
in Rivier College's newly-developed freshmen writing core and will teach courses
in thematic and pre-nineteenth-century British literature. May involve some
upper-division/graduate courses in teaching theory and pedagogy. Experience in
Writing Across the Curriculum preferred.
 
 
 
%Assistant Professor of English and Communications
 
Tenure-track position beginning in Fall 1999. Ph.D. in English or Communications
to teach in our newly-developed freshman writing core and in our graduate and
undergraduate Writing/Communications programs. Responsibilities will include the
development and teaching of an introductory course in theatre production.
Preferred areas of expertise should include one or more of the following:
theatre, debating, public speaking, speech writing, film studies, or video
production.
 
 
Rivier College offers a Catholic Liberal Education with a commitment to social
justice. The College undertakes to live out this mission as an intentional
community, dedicated to the formation of intellect and character, and providing
its students with the experience of service-learning. The College welcomes women
and men from all faiths to its faculty, staff, and student body. Candidates for
teaching or administrative positions at Rivier must demonstrate, by means of
background, experience, or vision, a personal and professional commitment to
liberal arts education and to the promotion of the mission and traditions of a
Catholic college.
 
Send letter of application, vita, and the names of three references to Office of
Human Resources, Rivier College, 420 Main St., Nashua, NH 03060 by Nov. 20,
1998. EEO employe
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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This is really helpful, Ildiko!  I'm beginning to create my bibliography
of genre issues to complicate the question here, so I'd be grateful for
any references and specifics you can add to what you've mentioned.
 
And so it grows. . . .
 
Twila
 
Ildiko Melis wrote:
>
> On Mon, 21 Sep 1998, Twila Papay wrote:
>
> > Exactly!  And what I suspected I'd get from this list were plenty of
> > broader more informed definitions for the term.  When I assemble what
> > everyone has said, I'll have a useful bibliography of works on "genre,"
> > as well as a range of broad definitions.  Who knows?  When I get back
> > from my sabbatical in Africa next fall, maybe I'll teach a course on the
> > genre of defining genre!
> >
> > Twila
> >
> The genre of defining genre is a great idea. For suggested readings I
> recommend a Derrida article (on the genre of genre definitions), and also
> Todorov's work. (More precise citations are available if you need them).
> These two also show that the contrast between narrow-minded versus
> broad-minded definitions of genre is more complicated than simply a
> division between litarary scholars and everyone else.See also Genet's
> work, who traces back the geneology of (literary) genres to classical
> rhetoric.
> Ildiko Melis
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Who can direct me to books or articles which address putting teaching
observations to their best uses (e.g., real faculty development) as
opposed to their more common uses (e.g., administrative hedges against
lawsuits, or empty gestures toward quality control)?
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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Does anyone know if the deadline for getting an ad into the October MLA
list has definitely passed?
 
Dave Coogan
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Hi WPAers,
 
I'm gathering information on current practices used to train graduate
instructors at institutions that offer the M.A. but not Ph.D. in English.
At my university, even graduate students in our Rhet/Comp M.A. track have
not been allowed to teach in our freshman English program because the
Chancellor liked being able to tell parents of potential students that their
children would be taught only by "real" professors.  We have a new
chancellor now, and we want to develop a strong teaching preparation
sequence for our master's students.  Any models you can share with me about
the structure of your graduate curriculum, including the courses your
require, the kind of supervision TAs receive, etc., would be much appreciated.
 
Thanks!
 
Lauren Sewell
Dept. of English
University of Tennessee at Chattanooga
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It was the 18th, and they are firm.
 
 
 
t 11:40 AM 9/23/98 -0600, you wrote:
>Does anyone know if the deadline for getting an ad into the October MLA
>list has definitely passed?
>
>Dave Coogan
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Dave,
 
It has definitely passed.  The deadline was last Friday, September 18.
 
David Jolliffe
DePaul, Chicago
 
On Wed, 23 Sep 1998, David Coogan wrote:
 
> Does anyone know if the deadline for getting an ad into the October MLA
> list has definitely passed?
>
> Dave Coogan
>
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But there is a November list that come out and the deadline for copy on
that list is Oct. 23 I believe.
 
dan royer
 
On Wed, 23 Sep 1998, Linda Bergmann wrote:
 
> It was the 18th, and they are firm.
>
>
>
> t 11:40 AM 9/23/98 -0600, you wrote:
> >Does anyone know if the deadline for getting an ad into the October MLA
> >list has definitely passed?
> >
> >Dave Coogan
> >
> >
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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You might check, though, on the JIL on line, which I believe does not
adhere to the same deadlines.  Check the ADE web site at www.ade.org to be
sure.
 
Sue McLeod
 
>Dave,
>
>It has definitely passed.  The deadline was last Friday, September 18.
>
>David Jolliffe
>DePaul, Chicago
>
>On Wed, 23 Sep 1998, David Coogan wrote:
>
>> Does anyone know if the deadline for getting an ad into the October MLA
>> list has definitely passed?
>>
>> Dave Coogan
>>
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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     Position announcement
 
     The following position is being announced in the MLA JIL.  Please
     cross-post and distribute to any interested party.  Below is a
     slightly expanded version of the MLA listing.
 
     DIRECTOR OF COMPOSITION
 
     Rank and salary open; to assume administration of an established
     writing program of approximately 95 sections per semester; ESL
     and Honors Composition are separate programs.  Tenure track;
     Ph.D.  required, preferably in Composition/Rhetoric, but other
     fields considered; prefer candidates with experience in writing
     program administration.  Teach one course each semester.  Train
     and supervise graduate assistants and lecturers.  Nine month
     appointment, summers  possible.  MLA interviews.  Review of
     applications will begin November 15 and continue until position
     is filled.  Consult the department's website for additional
     information: www.writing.okstate.edu/english.  Applicants should
     send a letter, vita, and dossier including three letters of
     reference to: Edward P. Walkiewicz, Head, English Department,
     Oklahoma State University, 205 Morrill Hall, Stillwater, OK
     74078-4069.
 
     The English department at Oklahoma State University, consists of
     28 tenured and tenure track faculty and offers BA, MA, and PhD
     programs in traditional literary studies, technical writing,
     creative writing, TESL, linguistics, and Composition and
     Rhetoric.
 
     Oklahoma State University, a campus of approximately 20,000
     students, is located in Stillwater, a town of about 50,000,
     seventy five miles west of Tulsa and seventy five miles north and
     east of Oklahoma City (both about an hour by four-lane road).
     Undergraduates tend to come from the region, and this year have
     an average ACT composite score of 23.  Graduate students come
     from throughout the United States.  Stillwater is a safe and
     congenial community.  The cost of living is among the lowest in
     the region.  The OSU campus is attractive.  Recent legislation
     has created an OSU campus in Tulsa for upper division and
     graduate programs, and we expect to offer all of our degree
     programs there.  We are especially interested in interviewing
     applicants who will be comfortable in a small college town.
 
     I will be glad to talk or correspond with anyone who is interested in
     this position.  The position is available because, after thirteen
     years (22 in administration), I have decided to spend more time
     teaching and writing.  Please feel free to call (405) 744-9466 or
     contact me by e-mail at batteig@okstate.edu.  We will probably do some
     telephone interviews before making decisions about MLA interviews.
     Don't assume that you are excluded if you are not able to attend MLA.
 
     Richard Batteiger
     Director of Composition
     Oklahoma State University
     Stillwater, OK
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Hi Lauren
 
You can find out all about our graduate curriculum from our department web
site, www.bsu.edu/english/
 
However, let me speak specifically about our teacher training program at Ball
State, since I've been working with it for the past couple of years.  Our M.A.
students in Rhet/Comp are required to take a course called "Teaching English in
Higher Education", which is listed on the course list as Eng 610.  This is a
composition theory course.  However, the PhD students who plan to teach as
T.A.s in our department (and indeed, any M.A. student who eventually wants a
T.A.ship) takes an additional course called "Teacher Preparation Program,"
which is a practicum that meets to talk about classroom issues twice a week,
matches each TA with a mentor whose class they attend daily, requires the TAs
to develop a complete course syllabus and set of writing assignments, allows
them to share teaching materials and techniques throughout one semester, and
finally requires them to teach at least 2 classes of the mentor's course with
the Writing Program director and assistant observing.  These courses are taught
side-by-side (one on MW, and one on TTh); the WP director teaches Eng 610, and
the Assistant director teaches Teacher-Prep.
 
Though I don't have a URL of Eng 610 handy, I have taught T-Prep for the past 2
years while I've been the assistant WP director, and you can look at that
syllabus at www.bsu.edu/classes/english/t-prep.html
 
We believe that this intermixing of theory and praxis within the two classes,
and the mixing of discussion and *doing* that the T-Prep side of things offers,
really gets them into the discourse and reality of designing first-year writing
courses, teaching them, evaluating papers, and the whole enchalada.
 
Further, I feel like we put our money where our mouths (and philosophies) are:
while the TAs are taking 610 and T-prep, they are actually on assistantship,
and completing all of the requirements of the T-Prep course *is* the
assistantship (as opposed to being a credit course, like 610 is).  Therefore,
we feel okay about asking the TAs to attend the mentor's class, teach some,
create course materials, etc., because they're getting paid for it.
 
The following semester (the Spring semester), they are generally put into a
first-year writing course, as long as they passed 610 and T-Prep with no
serious reservations on the WPAs' parts.
 
So, that's how we train our PhD students (and MA students who intend to teach)
for the classroom.
 
(I do have another sort of issue to bring up here, though, but let me do that
in a second email message)
 
Joel English
Ball State U
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My other issue on this topic is a wierd one.  In the last message, I attested
to how the Eng610/T-Prep system worked at Ball State, but let me show you a
kinda strange scenario of how it can *not* work.
 
For our MA comp/rhet students, the theory course, 610, is a requirement.  The
T-Prep side is not *required*, though it is suggested for those who want to
teach.  For our MA *literature* students, not even Eng610 is required, because
it is composition theory, presumably not necessary for MAs in literature.  (The
lit PhD does, however, pick up the requirement for 610).
 
Now remember, in order to teach in the Writing Program as a MA student or PhD
student, you have to have had both 610 and T-Prep.  But in order to graduate
with a MA in literature, it is not mandatory to have had either of those.
 
At the same time, we *do* sometimes hire our own graduating MAs as contract
faculty members to teach in the Writing Program; even literature MAs (this is
what you said your school, UTennesseeChatanooga, did not do previously).  Do
you see where I'm going with this?  It is therfore possible for an MA
literature student, who we would not let teach if he didn't take 610 or TPrep
if he was still in the MA program or in the PhD program, to stop at the MA
level, and then be hired to teach for us!  Indeed, if that student would have
gone on to do a PhD, he would have been flagged and not been able to teach
until he was prepared with 610/Tprep; but since he's decided not to pursue the
doctorate at this time, he's all of the sudden "prepared enough" to teach for
us.
 
This is a twisted little loophole in our system.  And by the way, I use the
pronoun "he" because I've got a specific contract faculty member in mind who is
now teaching 6 classes after finishing his lit MA a year ago, never having
taken any sort of composition pedagogy course whatsoever.  This is strictly
against our policy for TAs and basic teacher training philosophy--if he would
have went on for his PhD, we'd have had him in 610/Tprep before he stepped into
the classroom.  But because of the slight discrepancy of requirements between
the Writing Program, English Department, and English Graduate Office, it
happens.
 
My suggested solution (and I say *suggested* because, as of this year, I'm no
longer Assistant director of the WP...my 2-year term is up and I'm finishing my
dissertation) is that we actually design an online--web-based--version of 610
for those teachers who have never had a composition pedagogy course.  What I
will suggest for Ball State, and for UTChattanooga, and perhaps anyone who has
such a need, is that we could develop a course that could be taken by new
teachers at a more-or-less self-paced process, with the requirements of the
graduate class and all.
 
For BSU's purposes, the course could be taken in the Spring--the second
semester of a new teacher's residency--so that they have the first term to get
a little practice and discover, perhaps, what they don't yet know
pedagogically.  Then, with the "money where our mouth is" kind of philosophy,
I'd suggest we give the teachers one course release time to read the theory,
write a few papers, and be a student of composition.  It wouldn't be quite as
"studenty" an experience, perhaps, as the PhD course experience is, but that's
okay; at least they'd be reading the important grounding material, dealing with
it, and writing about it some.  (The written materials would be turned in to
the Writing Program director, who would be teaching 610 anyway).
 
I might be breaking some listserv ettiquette here by basically thinking out
loud--no, worse, designing a course out loud.  But I'm just trying to think of
ways that we at BSU and others elsewhere can stop betraying our philosophical
and practical need for teacher training, just because someone got around a
loophole of a certain requirement.  I wonder if this online version of the
course would work.  What's your take?
 
Joel English
Ball State U
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hi, twila.
I'm sorry--I haven't been following the genre conversations.  I have see that
you have some excellent references and discussion that has moved the
conversation beyond what your bellitristic friends had in mind.
Did anyone mention  _Genres of Writing: Mapping the Territory of Discourses_?
Wendy Bishop & Hans Ostrom eds.  1997.
Irv
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Look's like it's my turn to send a message to the whole list that should =
have gone to one individual.  Sorry!
 
Jeanne
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The lead article in the latest issue of the _Journal of Teaching Writing_
is on the dynamics of peer observation, by Charles Moran and a number of
his grad students.  I found it quite helpful, but don't have it at hand for
an exact cite because I took it over to the reserve desk so that my staff,
about to embark on peer observation, can read it.
 
I'll be very interested to hear what others have to offer!
 
Virginia
 
 
At 12:01 PM 9/23/98 -0400, you wrote:
>Who can direct me to books or articles which address putting teaching
>observations to their best uses (e.g., real faculty development) as
>opposed to their more common uses (e.g., administrative hedges against
>lawsuits, or empty gestures toward quality control)?
>
>Tim McGee
>Coordinator of the Rhetoric Program
>The College of New Jersey
>
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI  53201-1881
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Tim, do share your findings with the list, and if anyone has positive (or
negative) experiences, I'd love to hear about them.  We're working with
something we've called "peer collaboration teams" here at TTU, and it's
hard to get people excited about real faculty development since I think
they're used to these activities being more along the lines of "empty
gestures".  I'm interested in how others are implementing these kinds of
programs.  So everyone, please share your experiences and ideas on the
list!
 
--Becky
 
At 12:01 PM 9/23/98, Tim McGee wrote:
 
>Who can direct me to books or articles which address putting teaching
>observations to their best uses (e.g., real faculty development) as
>opposed to their more common uses (e.g., administrative hedges against
>lawsuits, or empty gestures toward quality control)?
>
>Tim McGee
>Coordinator of the Rhetoric Program
>The College of New Jersey
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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The following should appear in the October JIL and its electronic companion.  It will eventually also find its way into the Chronicle.  Please email me off list with questions/comments.
 
Mount Union College
Instructor/Assistant Professor of Rhetoric/Creative Writing (Poetry)
 
Tenure-track position (to begin August, 1999) for generalist in rhetoric and composition to teach expository prose and the writing of poetry and to develop courses in a new and growing writing major.  Completed doctorate or progress toward the doctorate required (completed doctorate required for tenure).  Prior teaching experience also required.  Experience in writing across the curriculum or in basic writing helpful but not necessary.  Send application letter with resume, graduate transcript, and three letters of reference (with phone numbers) to Dr. John Bienz, Chair, Department of English, Mount Union College, Alliance, OH 44601.  We plan to interview at MLA [and perhaps CCC as well].  Review of applications will begin immediately and continue until the position is filled.  Mount Union College is an equal opportunity employer.
 
 
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"The three main problems with our society today are violence, crime, and nudity."
--  From a student placement essay, summer 1998.
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Does anyone have information regarding a conference concerned with Writing
Across the Curriculum, scheduled for June 1999 in Ithaca, New York.
 
Thanks,
 
Irene Clark
 
                         ___________________________________
                       /__________________________________/|
                      |             Irene L. Clark Ph.D.
|  |
                      |     Co-director,  The  Writing Program           |
|
                      |      University of Southern California
|  |
                      |   iclark@mizar.usc.edu 213-740-0231          |  |
                      |___________________________________|/
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You might want to check out the book I edited a few years back with NCTE
called "Evaluating Teachers of Writing."  Several members of the WPA list
have chapters in the book, which examines all the ways that teachers are
(or should be) evaluated, including student evals.  Includes chapters by
Ed White, Dave Schwalm, Deb Holdsteink Joyce Kinkead, Peter Elbow, among
others.  Christine Hult
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The state of South Carolina requires that folks teaching freshman comp have
at least 18 hours of graduate work.  To teach at Clemson, grad students
must also have taken a workshop (all day for five days) before the fall
semester begins; must take a graduate course in compositon theory (which we
try to have them take before they begin to teach, that is, as part of that
first 18 hours); must attend weekly practica (75 minutes) for both
semesters, run by the comp director; and must be supervised by a
tenure-track faculty member, who attends at least one class before mid-term
and one after, and looks at the TA's grading of a batch of papers at least
once before the mid-term and at least once after.
 
 
 
At 01:05 PM 9/23/98 -0400, you wrote:
>Hi WPAers,
>
>I'm gathering information on current practices used to train graduate
>instructors at institutions that offer the M.A. but not Ph.D. in English.
>At my university, even graduate students in our Rhet/Comp M.A. track have
>not been allowed to teach in our freshman English program because the
>Chancellor liked being able to tell parents of potential students that their
>children would be taught only by "real" professors.  We have a new
>chancellor now, and we want to develop a strong teaching preparation
>sequence for our master's students.  Any models you can share with me about
>the structure of your graduate curriculum, including the courses your
>require, the kind of supervision TAs receive, etc., would be much
appreciated.
>
>Thanks!
>
>Lauren Sewell
>Dept. of English
>University of Tennessee at Chattanooga
>
>
 
 
Martin J. Jacobi                                        e-mail:  mjacobi@clemson.edu
Director of Rhetoric and Composition            voice:   864-656-3040 or 3151
Department of English                           fax:     864-656-1345
Clemson University
Clemson, SC 29634-1503
 
"Do not trust in another god."
   --an inscription on the Temple of Nabu, the Assyrian god of writing
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Add to Joel's interesting comments this tidbit:
 
        With the job market the way it is in Lit, any program that doesn't
formally give credit for these types of "Prep" courses and for the actual
teaching is way out of step.  I think all grads should also have at least
one semester of Linguistics and TESOL (each).
 
        I think it was 1989 that the JIL had a demand rate for comp and
ESL at about 85 percent  combined.  Can't remember.
 
:-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Wed, 23 Sep 1998 15:19:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Coogan <coogan@CHARLIE.CNS.IIT.EDU>
Subject:      Re: Position Postings
In-Reply-To:  <l03010d10b22ef35e6a18@[134.121.50.17]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks, everyone.
 
Dave
 
 
>>
>>On Wed, 23 Sep 1998, David Coogan wrote:
>>
>>> Does anyone know if the deadline for getting an ad into the October MLA
>>> list has definitely passed?
>>>
>>> Dave Coogan
>>>
>
>
>Susan McLeod, Chair
>Department of English
>Washington State University
>Pullman, WA 99164-5020
>(509) 335-2581
>fax: (509) 335-2582
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The online JIL WILL update current listings and post new job ads weekly.
The October ads will actually be available online tomorrow.
 
 
 
--Jane Frick
SS/C 208 C Missouri Western
St. Joseph, MO 64507
(Phone) 816 271-4315 (FAX) 816 271-4543
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Hi all--
        I turned the graduate students in our program on to David Mamet's
_Oleanna_ (a must see for every teacher), and several of them are showing it
in their 101 classes because it fits in well with our assignment sequence on
language,  written and spoken discourses, rhetorical sensitivity. . . .
They're jazzed and report that their students have made valuable uses of the
film in their writing.  So everybody's happy and life is good.  But here's
the question:  one of the teaching assistants asked who or what the name
Oleanna refers to, since the female character's name is Carol.  I'm stumped.
Do any of you know the answer to this question?
        Thanks to all.
        Donna D-O
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
=========================================================================
Date:         Wed, 23 Sep 1998 13:52:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Who or what is "Oleanna"?
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/23/98 13:46
 
Damn, I'm glad you asked that. At least there's 2 of us.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I sent this question to a smaller group of people earlier, but now would
like more responses, if possible.  The question is:
 
Is it a good idea to interview at MLA for SENIOR positions in WAC?
 
I know it's a great idea to interview at MLA for assistant prof. positions,
but I've also interviewed at MLA for positions (such as Eng Ed and creative
writing) that weren't appropriate for MLA, i.e., the best people for the
job weren't going to MLA, so we ended up interviewing people who were
marginally qualified only because they were going to MLA, and that somehow
distorted our view of what we were looking for, that is, it was ultimately
a mistake.
 
I'd appreciate your thoughts, because I'm confounded at the moment, and I'm
being viewed as an expert on these matters, which is quite a bit of
responsibility :).
 
 
Mara Holt
Associate Professor
Director of Composition
Ohio University
 
 
"It might feel good, it might sound a little somethin'
But [what's] the game if it don't mean nothin'.
                                                Public Enemy
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>Does anyone have information regarding a conference concerned with Writing
>Across the Curriculum, scheduled for June 1999 in Ithaca, New York.
>
>Thanks,
>
>Irene Clark
 
The WAC conference is scheduled Thursday, June 3, 1999 to Saturday, June 5,
1999 at Cornell University.  Web site address is
http://www.arts.cornell.edu/jskwp/wac99.html
 
E-mail wac99-conf@cornell.edu and you'll be added to the mailing list.
 
Joe Martin
 
.........................................................................
 
Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
=========================================================================
Date:         Wed, 23 Sep 1998 17:01:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <199809232046.PAA05819@etsuodt.tamu-commerce.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I read in a review of this play/movie that the title referred to a land
swindle, "The Oleanna Swindle."  Ole and hiw wife Anna sold swamp land
(yes) to people who invested their life savings and then disappeared with
the money. The review speculated that education was the Oleanna Swindle of
the current times.
 
No joke.
 
 
At 03:45 PM 9/23/98 -0500, you wrote:
>Hi all--
>        I turned the graduate students in our program on to David Mamet's
>_Oleanna_ (a must see for every teacher), and several of them are showing it
>in their 101 classes because it fits in well with our assignment sequence on
>language,  written and spoken discourses, rhetorical sensitivity. . . .
>They're jazzed and report that their students have made valuable uses of the
>film in their writing.  So everybody's happy and life is good.  But here's
>the question:  one of the teaching assistants asked who or what the name
>Oleanna refers to, since the female character's name is Carol.  I'm stumped.
>Do any of you know the answer to this question?
>        Thanks to all.
>        Donna D-O
>Donna Dunbar-Odom
>Director, First-Year Composition
>Associate Professor of English
>Dept. of Literature and Languages
>Texas A&M - Commerce
>(formerly East Texas State University)
>Commerce, TX 75429
>
>
=========================================================================
Date:         Wed, 23 Sep 1998 17:27:08 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith Goleman <goleman@UMBSKY.CC.UMB.EDU>
Subject:      Re: M.A. students as graduate instructors
 
UMass-Boston has a program which prepares MA students on the composition
track of the English MA to teach English 101.  The program includes
a tutoring seminar plus tutoring, a seminar in the teaching of composition,
co-teaching English 101 with a composition specialist as mentor, and, if
selected, a year long internship.  The internship is usually supervised
by the same person who teaches the composition seminar.  During the summer,
the intern supervisor and 5-6 interns design an En 101 sequence as a staff.
Weekly meetings are held every week of the semester to plan classes, adjust
the sequence and to study the student writing.  This program has been
highly successful both in terms of the opportunity it offers MA students
to learn composition pedagogy and in the quality of instruction offered to
the first year students.
Judith Goleman
Director of Freshman English and Intern Program
UMass-Boston
=========================================================================
Date:         Wed, 23 Sep 1998 14:42:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lisa Gerrard <gerrard@HUMNET.UCLA.EDU>
Subject:      Re: Who or what is "Oleanna"?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Donna, I'm not familiar with Mamet's play, so I'm not sure the definition I
know will fit. As a child, I learned a folksong called "Oleanna,"
supposedly written by Norwegian immigrants in the 19th century. "Oleanna"
was the word (anyone here speak Norwegian?) for America, or the Promised
Land. These are the lyrics I remember:
 
Oh to be in Oleanna, that's where I want to be
Than be bound in Norway and bear the bonds of slavery.
 
(Chorus) Ole ole anna, ole ole anna
ole ole ole ole ole ole anna.
 
In Oleanna land is free, the corn and wheat just plant themselves
Then they grow four feet a day, while on your bed you rest yourselves.
 
(Chorus) ole, etc.
 
For what it's worth,
 
Lisa
 
Lisa Gerrard
gerrard@humnet.ucla.edu
=========================================================================
Date:         Wed, 23 Sep 1998 16:45:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: M.A. students as graduate instructors
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Martin J. Jacobi wrote:
>
> The state of South Carolina requires that folks teaching freshman comp have
> at least 18 hours of graduate work.  To teach at Clemson, grad students
> [ ... ]
> and must be supervised by a
> tenure-track faculty member, who attends at least one class before mid-term
> and one after, and looks at the TA's grading of a batch of papers at least
> once before the mid-term and at least once after.
 
And what qualifications must the supervising faculty member
fulfill--or is any faculty member allowed to supervise?
 
The big problem I have with this sort of program (I worked in
one for eleven years) is that a Ph.D. is not, as we all know,
an education degree, and it certainly does not qualify its holder
as even a mediocre teacher.  There are so many tenured faculty
members that are bad teachers that it is ludicrous to allow
them anywhere near grad students as mentors.
=========================================================================
Date:         Wed, 23 Sep 1998 16:51:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <3.0.1.32.19980923170135.006887c8@saturn.vcu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I've skimmed five reviews of the play, given to me by a colleague who is
directing _Oleanna_ on our campus right now. (I'm on a panel of
"discussants" following the play tomorrow night--yikes!)  The only
reference to the title's origin is a paranthetical remark in _National
Review Inc's_ 1993 piece that says "the infelicitous title refers to a
fool's paradise."
 
Guess that clears things up, eh?  If I learn anything more tomorrow, I'll
check back in.
 
Marty Townsend
=========================================================================
Date:         Wed, 23 Sep 1998 17:42:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Twila Papay <Twila.Papay@ROLLINS.EDU>
Organization: Rollins College
Subject:      Re: Genres and Writing Minors
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
No, that's a terrific work too, as long as I hide the word
"discourses."  Interestingly, the Coordinator with the genre rule is the
only person in our Department with a Rhet/Comp Ph.D.  (I'm a writing
person, but got my degree before it was possible to be in "writing."
There sometimes appear to be only 2 routes for writing people in a lit
department -- fight 'em or join 'em.  This colleague is the strongest
proponent of requiring a Shakespeare of all majors and minors.  ("How
can you write if you haven't read Shakespeare?")
 
An advantage of the Bishop book too is that it can't be accused of
jargon.
 
Thanks.
 
Twila
Irvin Peckham wrote:
>
> hi, twila.
> I'm sorry--I haven't been following the genre conversations.  I have see that
> you have some excellent references and discussion that has moved the
> conversation beyond what your bellitristic friends had in mind.
> Did anyone mention  _Genres of Writing: Mapping the Territory of Discourses_?
> Wendy Bishop & Hans Ostrom eds.  1997.
> Irv
=========================================================================
Date:         Wed, 23 Sep 1998 15:05:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Writing Across the Curriculum Conference
In-Reply-To:  <v03102800b22f14100ae1@[132.236.208.206]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Yes, and the Pedagogy and Theater of the Oppressed Conference is June 3-5
at CUNY.  Choose.
 
        :-)
 
        Bill
 
On Wed, 23 Sep 1998, Joe Martin wrote:
 
> >Does anyone have information regarding a conference concerned with Writing
> >Across the Curriculum, scheduled for June 1999 in Ithaca, New York.
> >
> >Thanks,
> >
> >Irene Clark
>
> The WAC conference is scheduled Thursday, June 3, 1999 to Saturday, June 5,
> 1999 at Cornell University.  Web site address is
> http://www.arts.cornell.edu/jskwp/wac99.html
>
> E-mail wac99-conf@cornell.edu and you'll be added to the mailing list.
>
> Joe Martin
>
> .........................................................................
>
> Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
> Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
> 174 Rockefeller Hall  |                         | fax:     607-255-4010
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Wed, 23 Sep 1998 17:26:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <v02140b00b22eaced9cf2@[128.97.208.88]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Lisa,
 
Thanks for writing.  I just came back to my office from an intense graduate
seminar and read this strand of postings.  There was something so
refreshing and, well, charming in having someone recite lyrics recalled
from childhood.  It made my late afternoon out here on the prairie.
 
Doug
 
>Donna, I'm not familiar with Mamet's play, so I'm not sure the definition I
>know will fit. As a child, I learned a folksong called "Oleanna,"
>supposedly written by Norwegian immigrants in the 19th century. "Oleanna"
>was the word (anyone here speak Norwegian?) for America, or the Promised
>Land. These are the lyrics I remember:
>
>Oh to be in Oleanna, that's where I want to be
>Than be bound in Norway and bear the bonds of slavery.
>
>(Chorus) Ole ole anna, ole ole anna
>ole ole ole ole ole ole anna.
>
>In Oleanna land is free, the corn and wheat just plant themselves
>Then they grow four feet a day, while on your bed you rest yourselves.
>
>(Chorus) ole, etc.
>
>For what it's worth,
>
>Lisa
>
>Lisa Gerrard
>gerrard@humnet.ucla.edu
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Wed, 23 Sep 1998 17:45:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Re: Who or what is "Oleanna"?
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
My father sang a version of that song when I was a kid--my favorite verse went
like this:
 
Little roasted piggies
runnin' through the village streets
inquiring so politely if
a slice of meat you'd like to eat.
 
Ole- Oleanna, Ole- Oleanna, etc.
 
:-)
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
=========================================================================
Date:         Wed, 23 Sep 1998 10:52:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce Simutis <simutisj2@UOFS.EDU>
Subject:      sexual harassment, WPAs, and contrapower
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
PLEASE RESPOND PRIVATELY.
 
While sexual harassment issues are hotly debated in public fora, they are
often kept quiet on college campuses--especially those in which female WPAs
are harassed by  male teachers.  If you've experienced such problems and
are willing to share them with me for an article I'm writing on
contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
ensured.
 
Thanks,
Joyce
 
Joyce Simutis, Ph.D.
Director of Composition
Department of English
 
The University of Scranton
Scranton, PA 18510
717.941.7905 (o)
717.941.6369 (f)
simutisj2@uofs.edu
=========================================================================
Date:         Wed, 23 Sep 1998 17:12:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jane V. Nelson" <JNelson@UWYO.EDU>
Subject:      Re: Writing Across the Curriculum Conference
MIME-version: 1.0
Content-type: text/plain
 
Funny you ask about a WAC conference in Ithaca.  I just asked Pat McQueeney
about the same thing.  She said her information says it's June 3, or
thereabouts, and she thinks that proposals are due soon.  But she hasn't
been able to access website information.
 
Jane Nelson
 
> ----------
> From:         Irene Clark[SMTP:iclark@RCF.USC.EDU]
> Sent:         Wednesday, September 23, 1998 1:33 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Writing Across the Curriculum Conference
>
> Does anyone have information regarding a conference concerned with Writing
> Across the Curriculum, scheduled for June 1999 in Ithaca, New York.
>
> Thanks,
>
> Irene Clark
>
>                          ___________________________________
>                        /__________________________________/|
>                       |             Irene L. Clark Ph.D.
> |  |
>                       |     Co-director,  The  Writing Program           |
> |
>                       |      University of Southern California
> |  |
>                       |   iclark@mizar.usc.edu 213-740-0231          |  |
>                       |___________________________________|/
>
=========================================================================
Date:         Wed, 23 Sep 1998 19:27:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "THERESE M. ZAWACKI" <tzawacki@OSF1.GMU.EDU>
Subject:      Re: Writing Across the Curriculum Conference
In-Reply-To:  <92684B9D01E8D111847E00AA00DD8FA5265665@telegraph.uwyo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Speaking of accessing info about submitting proposals to the
conference--unless you have adobe acrobat reader, you can't access the
guidelines at the website.  How about sending the guidelines on e-mail?
Would be appreciated by many, I'm sure.  Thanks.
 
Terry Myers Zawacki
Director, University Writing Center
English Department Faculty
George Mason University
Fairfax, VA  22030   (703)993-1187
tzawacki@gmu.edu
=========================================================================
Date:         Wed, 23 Sep 1998 18:31:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JOHN KERRIGAN <kerrigan@NEVADA.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <v02140b00b22eaced9cf2@[128.97.208.88]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The lyrics that Lisa Gerrard quotes from the Norwegian folk song are
actually included by Mamet as an epigraph in the printed version of the
play.  "Oleanna" means "fool's paradise," or at least can be interpreted
that way from the folk song.  I wrote a paper on Oleanna for one of my
classes about two years ago, arguing that the play is about education,
rather than about sexual harassment (as many reviewers have interpreted,
or at least framed their debates of the play).
 
Incidentally, one of my Ph.D. committee members, Chris Hudgins, is the
Vice President of the David Mamet Society (soon to publish a David Mamet
journal) and last year Las Vegas hosted an international David Mamet
conference.  If anyone would like to discuss Oleanna further off-list,
just let me know.  I'd be really interested to hear what anyone thinks of
or about the play.
 
-----------------------------------------------------------------------
John C. Kerrigan
co-Asst. Writing Program Administrator  Managing Editor
English Department -- Box 455011        The Ben Jonson Journal
University of Nevada, Las Vegas         University of Nevada, Las Vegas
4505 S. Maryland Parkway                4505 S. Maryland Parkway
Box 455011                              Box 455069
Las Vegas, NV  89154-5011               Las Vegas, NV  89154-5069
 
Office: (702) 895-3516
FAX:    (702) 895-4801
 
Ben Jonson Journal Home Page:
                http://www.nevada.edu/home/10/kerrigan/html/jonson.html
 
On Wed, 23 Sep 1998, Lisa Gerrard wrote:
 
> Donna, I'm not familiar with Mamet's play, so I'm not sure the definition I
> know will fit. As a child, I learned a folksong called "Oleanna,"
> supposedly written by Norwegian immigrants in the 19th century. "Oleanna"
> was the word (anyone here speak Norwegian?) for America, or the Promised
> Land. These are the lyrics I remember:
>
> Oh to be in Oleanna, that's where I want to be
> Than be bound in Norway and bear the bonds of slavery.
>
> (Chorus) Ole ole anna, ole ole anna
> ole ole ole ole ole ole anna.
>
> In Oleanna land is free, the corn and wheat just plant themselves
> Then they grow four feet a day, while on your bed you rest yourselves.
>
> (Chorus) ole, etc.
>
> For what it's worth,
>
> Lisa
>
> Lisa Gerrard
> gerrard@humnet.ucla.edu
>
=========================================================================
Date:         Wed, 23 Sep 1998 17:44:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <robert.connors@UNH.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <199809232046.PAA05819@etsuodt.tamu-commerce.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
There's also an old Kingston Trio song (on, I believe [dating himself
horribly] their "Here We Go Again" album), called "Oleanna."  (I may have
the spelling wrong, though,)  It's a comic song about the narrator seeking
to escape the repeated singing of a nonsense song, "Oleanna," by going to
the jungle, outer space, etc, where all the persons and aliens he meets
insist on singing the song to him.
 
(Hey, it's no more farfetched than Ole and Anna's swamp swindle!)
 
Magus of useless information Bob Connors
=========================================================================
Date:         Wed, 23 Sep 1998 20:24:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Who or what is "Oleanna"?
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/23/98 18:47
 
I popped in Oleanna as a search term in Alta Vista and got just a whole lot of
reviews of the drama in its various incarnations. One review presented the
Anna and Ole tale. What surprised me was that, in skimming several dozen more
(I also wanted to see what other people thought about the play), no one
addressed the rather obvious question of the meaning of the title. One would
think that when none of the characters is named Oleanna and it's not Oleanna
College and it isn't located in the town of Oleanna etc.--I say one would
think that critics would address this rather obvious question. If Mamet cited
the folks song lyrics an the epigraph of the printed play, well that's a solid
start.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 23 Sep 1998 20:58:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <v02130500b22eb8a2cdf2@[207.231.99.204]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Joyce, I'm not responding privately because I am curious about another
aspect of sexual harrassment, one I hear about with some frequency from
young female TAs particularly: sexual harrassment of young teachers by
students. How prevalent is this, I wonder?  --Ed White
 
On Wed, 23 Sep 1998, Joyce Simutis wrote:
 
> PLEASE RESPOND PRIVATELY.
>
> While sexual harassment issues are hotly debated in public fora, they are
> often kept quiet on college campuses--especially those in which female WPAs
> are harassed by  male teachers.  If you've experienced such problems and
> are willing to share them with me for an article I'm writing on
> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
> ensured.
>
> Thanks,
> Joyce
>
> Joyce Simutis, Ph.D.
> Director of Composition
> Department of English
>
> The University of Scranton
> Scranton, PA 18510
> 717.941.7905 (o)
> 717.941.6369 (f)
> simutisj2@uofs.edu
>
=========================================================================
Date:         Thu, 24 Sep 1998 07:30:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce Simutis <simutisj2@UOFS.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <Pine.GSO.3.96.980923205602.16433C-100000@mail.csusb.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Ed,
 
Julia Ferganchick-Neufang, among others, has written and talked about that
issue.  From talking to younger teachers, it happens much more often than
we'd like to think.  Julia, can you fill us in on your latest statistics?
 
Joyce
 
At 08:58 PM 9/23/98 -0700, you wrote:
>Joyce, I'm not responding privately because I am curious about another
>aspect of sexual harrassment, one I hear about with some frequency from
>young female TAs particularly: sexual harrassment of young teachers by
>students. How prevalent is this, I wonder?  --Ed White
>
>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>
>> PLEASE RESPOND PRIVATELY.
>>
>> While sexual harassment issues are hotly debated in public fora, they are
>> often kept quiet on college campuses--especially those in which female WPAs
>> are harassed by  male teachers.  If you've experienced such problems and
>> are willing to share them with me for an article I'm writing on
>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>> ensured.
>>
>> Thanks,
>> Joyce
>>
>> Joyce Simutis, Ph.D.
>> Director of Composition
>> Department of English
>>
>> The University of Scranton
>> Scranton, PA 18510
>> 717.941.7905 (o)
>> 717.941.6369 (f)
>> simutisj2@uofs.edu
>>
>
Joyce Simutis, Ph.D.
Director of Composition
 
Department of English                                                   simutisj2@uofs.edu
The University of Scranton                                              717.941.7905 (o)
Scranton, PA 18510                                                              717.941.6369 (f)
=========================================================================
Date:         Thu, 24 Sep 1998 08:33:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Martin <jam8@CORNELL.EDU>
Subject:      Re: Writing Across the Curriculum Conference
In-Reply-To:  <92684B9D01E8D111847E00AA00DD8FA5265665@telegraph.uwyo.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Funny you ask about a WAC conference in Ithaca.  I just asked Pat McQueeney
>about the same thing.  She said her information says it's June 3, or
>thereabouts, and she thinks that proposals are due soon.  But she hasn't
>been able to access website information.
 
I'd appreciate hearing from anyone who is having difficulty accessing the
website. It is accessible from my desktop, so I'd like to know if there's a
problem.  Here's the address if anyone would like to try
 
http://www.arts.cornell.edu/jskwp/wac99.html
 
Thanks,
 
Joe Martin
 
.........................................................................
 
Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
=========================================================================
Date:         Thu, 24 Sep 1998 09:13:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      Re: Writing Across the Curriculum Conference
MIME-Version: 1.0
Content-Type: text/plain
 
Irene --
 
I have a flyer on this conference.  Yes, it's 3-5 June, '99.  I could
fax you the flyer if you like, if you'll let me know your fax no.  Or,
on the flyer itself it offers the following:
 
email - wac99-conf@cornell.edu
phone - 607-255-2955
fax - 607-2552956
website - www.arts.cornell.edu/jskwp/wac99.html
 
Joel Wingard
Moravian College
Bethlehem, Pa
medjw01@moravian.edu
 
> -----Original Message-----
> From: Jane V. Nelson [SMTP:JNelson@UWYO.EDU]
> Sent: Wednesday, September 23, 1998 7:13 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Writing Across the Curriculum Conference
>
> Funny you ask about a WAC conference in Ithaca.  I just asked Pat
> McQueeney
> about the same thing.  She said her information says it's June 3, or
> thereabouts, and she thinks that proposals are due soon.  But she
> hasn't
> been able to access website information.
>
> Jane Nelson
>
> > ----------
> > From:         Irene Clark[SMTP:iclark@RCF.USC.EDU]
> > Sent:         Wednesday, September 23, 1998 1:33 PM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Writing Across the Curriculum Conference
> >
> > Does anyone have information regarding a conference concerned with
> Writing
> > Across the Curriculum, scheduled for June 1999 in Ithaca, New York.
> >
> > Thanks,
> >
> > Irene Clark
> >
> >                          ___________________________________
> >                        /__________________________________/|
> >                       |             Irene L. Clark Ph.D.
> > |  |
> >                       |     Co-director,  The  Writing Program
> |
> > |
> >                       |      University of Southern California
> > |  |
> >                       |   iclark@mizar.usc.edu 213-740-0231
> |  |
> >                       |___________________________________|/
> >
=========================================================================
Date:         Thu, 24 Sep 1998 09:11:50 -0500
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Dear Lauren Sewell--
 
A couple of years ago, the president of the university at which I teach
raised the issue of how well our MA/MFA TAs were prepared to teach composition.
He was prompted to do so by a state legislator who had expressed
concerns.  Here in Texas, there have even been rumblings about changing the
funding formula to discourage the use of TAs.  That is, state schools would get
a higher level of funding for courses taught by "regular" professors than for
courses taugh by TAs.  We count on our TAs to handle about half of the 220
sections of comp we teach each year, so such a change would be potentially
disatrous.
 
About 1/3 of our TAs already have the MA and substantial teaching experience
before the arrive here; they come here to earn an MFA.  But our situation might
nevertheless help shed light on yours.  I wrote a document for our president
describing the way in which we train TAs.  If you'd like to see it, send me
your personal email address (which I couldn't find in your posting).  The
document is rather long for a general posting.
 
--Michael Hennessy
Southwest Texas State University
mh17@swt.edu
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Just last week my intro to lit. class read Oleanna.  They really seemed
to enjoy the play and many came to the conclusion that Oleanna, or the
fool's paradise" referred to how political correctness sometimes gets out
of control.  We think we are creating a paradise where everyone is equal
but it gets out of control.
 
John Allison
Department of English, Foreign Language, and Philosophy
Morehead State University
Morehead, KY 40351
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Penn State has sent out a call for proposals for its semiannual rhetoric and
composition conference, July 4-7, 1999.  The keynote is Kathleen Jamieson
Hall (_Eloquence in the Electronic Age_ , _Spiral of Cynicism: the Press and
Public Good_ , and _Beyond the Double Bind: Women and Leadership_).  The
conference sponsors a website at http://www.psu.edu/dept/english/rhetcomp99/
and it has placed a December 1st deadline on proposal abstracts.   I
remember seeing the names of several listmembers as plenaries; perhaps they
could speak more about this conference.
 
    Chet Pryor / Montgomery College-Germantown / Germantown, Maryland 20876
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Thanks to all of you smart, well read people for your answers
to my question.  The answers are fascinating!  (Although I'm
sort of disappointed that Mamet would see education in terms
of a land swindle.  I mean, it's more complicated than that.)
 
By the way, the grad students are strongly urging me to
include _Oleanna_ as a required text the next time I teach
our graduate teaching colloquium.  I think I'll take that advice.
But should I show the film or have them read the play?  What's
y'all's advice?
 
Thanks again!
Donna D-O
 
At 10:02 AM 9/24/98 -0400, you wrote:
>Just last week my intro to lit. class read Oleanna.  They really seemed
>to enjoy the play and many came to the conclusion that Oleanna, or the
>fool's paradise" referred to how political correctness sometimes gets out
>of control.  We think we are creating a paradise where everyone is equal
>but it gets out of control.
>
>John Allison
>Department of English, Foreign Language, and Philosophy
>Morehead State University
>Morehead, KY 40351
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Mara,
 
Does where you interview have to be an either/or proposition?  It's
possible that some of the senior people you want to attract will be
attending MLA as interviewers for other positions at their own
universities.  But if you limit your interview location to just MLA, you'd
likely miss others.  CCCC is late, but not too late, in my view, especially
for "senior" people who chose to relocate for a wider (or at least
different) range of reasons than new folks.  I really think you're going to
have to interview at multiple sites and, given the paucity of "senior"
people in WAC, your likeliest scenario could be recruiting the person you
really want and working hard to get her or him, as U of Cincinnati did with
Barbara Walvoord in 1991 and as Notre Dame did when they wooed her to their
campus several years ago.
 
Marty Townsend
 
>I sent this question to a smaller group of people earlier, but now would
>like more responses, if possible.  The question is:
>
>Is it a good idea to interview at MLA for SENIOR positions in WAC?
>
>I know it's a great idea to interview at MLA for assistant prof. positions,
>but I've also interviewed at MLA for positions (such as Eng Ed and creative
>writing) that weren't appropriate for MLA, i.e., the best people for the
>job weren't going to MLA, so we ended up interviewing people who were
>marginally qualified only because they were going to MLA, and that somehow
>distorted our view of what we were looking for, that is, it was ultimately
>a mistake.
>
>I'd appreciate your thoughts, because I'm confounded at the moment, and I'm
>being viewed as an expert on these matters, which is quite a bit of
>responsibility :).
>
>
>Mara Holt
>Associate Professor
>Director of Composition
>Ohio University
>
>
>"It might feel good, it might sound a little somethin'
>But [what's] the game if it don't mean nothin'.
>                                                Public Enemy
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Michael Hennessy wrote:
 
Here in Texas, there have even been rumblings about changing the
funding formula to discourage the use of TAs.  That is, state schools
would
get a higher level of funding for courses taught by "regular" professors
than
for courses taugh by TAs.  We count on our TAs to handle about half of
the 220
sections of comp we teach each year, so such a change would be
potentially
disatrous.
 
I am writing:
 
This is tangential to the current thread, but I'd like to ask if it's
not possible to read the situation in Texas more positively than Michael
is. It looks to me as if Texas is "threatening" to encourage state
schools to hire more tenure-line faculty to teach composition. This may
indeed be at the expense of TAs--while they are in graduate school--but
once they graduate they may find that there are many more tenure-line
jobs available at Texas schools because of the increase in funding.
Sounds like good news!
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Let me add my voice to Marty's here, Mara.  To begin with, one should
probably avoid an interview with someone who's marginally qualified just
because he or she is going to MLA.  In my observation and experience, MLA
*is* the appropriate place to interview not only assistant profs, but
senior people as well.  Marty's right: and yet composition isn't the only
field where one must cast a net over several interview locations or
pursue a particular candidate in different ways.
 
The MLA Job Information List is one of a few important places to find
comp-related jobs; it seems to me unfortunate to miss the opportunity to
interview at the MLA, and one can accommodate (as people have,
historically, in any area of English) ways to consider people who aren't
going.  There's no way to "guarantee" that the people you want to
interview will be able to show up at any one particular site, but the MLA
is one likely place.
 
Best,
Deb H.
 
On Thu, 24 Sep 1998, Martha A. Townsend wrote:
 
> Mara,
>
> Does where you interview have to be an either/or proposition?  It's
> possible that some of the senior people you want to attract will be
> attending MLA as interviewers for other positions at their own
> universities.  But if you limit your interview location to just MLA, you'd
> likely miss others.  CCCC is late, but not too late, in my view, especially
> for "senior" people who chose to relocate for a wider (or at least
> different) range of reasons than new folks.  I really think you're going to
> have to interview at multiple sites and, given the paucity of "senior"
> people in WAC, your likeliest scenario could be recruiting the person you
> really want and working hard to get her or him, as U of Cincinnati did with
> Barbara Walvoord in 1991 and as Notre Dame did when they wooed her to their
> campus several years ago.
>
> Marty Townsend
>
> >I sent this question to a smaller group of people earlier, but now would
> >like more responses, if possible.  The question is:
> >
> >Is it a good idea to interview at MLA for SENIOR positions in WAC?
> >
> >I know it's a great idea to interview at MLA for assistant prof. positions,
> >but I've also interviewed at MLA for positions (such as Eng Ed and creative
> >writing) that weren't appropriate for MLA, i.e., the best people for the
> >job weren't going to MLA, so we ended up interviewing people who were
> >marginally qualified only because they were going to MLA, and that somehow
> >distorted our view of what we were looking for, that is, it was ultimately
> >a mistake.
> >
> >I'd appreciate your thoughts, because I'm confounded at the moment, and I'm
> >being viewed as an expert on these matters, which is quite a bit of
> >responsibility :).
> >
> >
> >Mara Holt
> >Associate Professor
> >Director of Composition
> >Ohio University
> >
> >
> >"It might feel good, it might sound a little somethin'
> >But [what's] the game if it don't mean nothin'.
> >                                                Public Enemy
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
=========================================================================
Date:         Thu, 24 Sep 1998 11:21:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <Pine.GSO.3.96.980923205602.16433C-100000@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I found in my 3 1/2 years that what Julia N-F calls "gender specific"
incidents happened frequently with the more attractive younger female TAs.
A woman over 40 never had this stuff. Only one male TA that I worked with
had to deal with this sort of crap. But every year there were real
challenges to authority and a kind of harassemnt for the young women, most
of whom had been thoroughly schooled by the culture in the notion that
women are supposed to be "nice" no matter what is going on. These were not
incidents that were, in my judgement, *sexual harassment* but they did
include harassment based on gender. N-F says the female teacher's political
power clashes with male cultural power. My distinction between sexual and
gender harassment may sound like splitting hairs, but I think there is a
real  distinction. The young women TAs who had undergrads coming on to them
learned quickly how to handle that, and the men backed off with great
embarassment when called on it.. The gender specific stuff was much harder
to deal with. Beth
 
Joyce, I'm not responding privately because I am curious about another
>aspect of sexual harrassment, one I hear about with some frequency from
>young female TAs particularly: sexual harrassment of young teachers by
>students. How prevalent is this, I wonder?  --Ed White
>
>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>
>> PLEASE RESPOND PRIVATELY.
>>
>> While sexual harassment issues are hotly debated in public fora, they are
>> often kept quiet on college campuses--especially those in which female WPAs
>> are harassed by  male teachers.  If you've experienced such problems and
>> are willing to share them with me for an article I'm writing on
>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>> ensured.
>>
>> Thanks,
>> Joyce
>>
>> Joyce Simutis, Ph.D.
>> Director of Composition
>> Department of English
>>
>> The University of Scranton
>> Scranton, PA 18510
>> 717.941.7905 (o)
>> 717.941.6369 (f)
>> simutisj2@uofs.edu
>>
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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There are sexual harassment stories in "Gender Roles and Faculty Lives in
Rhetoric and Composition (Enos, SIUP).
 
 
At 08:58 PM 9/23/98 -0700, you wrote:
>Joyce, I'm not responding privately because I am curious about another
>aspect of sexual harrassment, one I hear about with some frequency from
>young female TAs particularly: sexual harrassment of young teachers by
>students. How prevalent is this, I wonder?  --Ed White
>
>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>
>> PLEASE RESPOND PRIVATELY.
>>
>> While sexual harassment issues are hotly debated in public fora, they are
>> often kept quiet on college campuses--especially those in which female WPAs
>> are harassed by  male teachers.  If you've experienced such problems and
>> are willing to share them with me for an article I'm writing on
>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>> ensured.
>>
>> Thanks,
>> Joyce
>>
>> Joyce Simutis, Ph.D.
>> Director of Composition
>> Department of English
>>
>> The University of Scranton
>> Scranton, PA 18510
>> 717.941.7905 (o)
>> 717.941.6369 (f)
>> simutisj2@uofs.edu
>>
>
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In the five years I've been a WPA, I've had at least five incidents in
which GTAs turned to me for help because of student sexual harrassment.
Audrey Wick
 
On Wed, 23 Sep 1998, Edward White wrote:
 
> Joyce, I'm not responding privately because I am curious about another
> aspect of sexual harrassment, one I hear about with some frequency from
> young female TAs particularly: sexual harrassment of young teachers by
> students. How prevalent is this, I wonder?  --Ed White
>
> On Wed, 23 Sep 1998, Joyce Simutis wrote:
>
> > PLEASE RESPOND PRIVATELY.
> >
> > While sexual harassment issues are hotly debated in public fora, they are
> > often kept quiet on college campuses--especially those in which female WPAs
> > are harassed by  male teachers.  If you've experienced such problems and
> > are willing to share them with me for an article I'm writing on
> > contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
> > ensured.
> >
> > Thanks,
> > Joyce
> >
> > Joyce Simutis, Ph.D.
> > Director of Composition
> > Department of English
> >
> > The University of Scranton
> > Scranton, PA 18510
> > 717.941.7905 (o)
> > 717.941.6369 (f)
> > simutisj2@uofs.edu
> >
>
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Chet,
 
The Penn St. conference is always good. It is intense, with much
intellectual exchange, and yet it is in a pleasant setting (humidity
aside). It is also a good mix of rhetoric AND composition studies. A few
years ago they switched from every year to alternating years with RSA, and
they changed the format to make it more focused. I don't know if next
summer's conference will be as focused as the summer before last. In 1997
the theme was "Material Rhetorics and the Body." The number of papers was
limited, and participants had to have their papers (20 pages) done a month
in advance; the papers were posted on the web, and people were assigned
sessions to go to, so that at the end of the day you had been with some of
the same people across several sessions. It did not feel too structured,
and it lent a greater coherence than we usually get a conferences.
 
I recommend it highly. The people who put it on are always thoughtful hosts
(Jack Selzer, Jeff Walker, Cheryl Glenn, etc.)--I believe Cheryl Glenn is
the primary organizer for this coming conference.
 
Best, Dennis
 
 
 
>Penn State has sent out a call for proposals for its semiannual rhetoric and
>composition conference, July 4-7, 1999.  The keynote is Kathleen Jamieson
>Hall (_Eloquence in the Electronic Age_ , _Spiral of Cynicism: the Press and
>Public Good_ , and _Beyond the Double Bind: Women and Leadership_).  The
>conference sponsors a website at http://www.psu.edu/dept/english/rhetcomp99/
>and it has placed a December 1st deadline on proposal abstracts.   I
>remember seeing the names of several listmembers as plenaries; perhaps they
>could speak more about this conference.
>
>    Chet Pryor / Montgomery College-Germantown / Germantown, Maryland 20876
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Thanks, Theresa.  I'll look into those stories.
Joyce
 
At 08:41 AM 9/24/98 -0700, you wrote:
>There are sexual harassment stories in "Gender Roles and Faculty Lives in
>Rhetoric and Composition (Enos, SIUP).
>
>
>At 08:58 PM 9/23/98 -0700, you wrote:
>>Joyce, I'm not responding privately because I am curious about another
>>aspect of sexual harrassment, one I hear about with some frequency from
>>young female TAs particularly: sexual harrassment of young teachers by
>>students. How prevalent is this, I wonder?  --Ed White
>>
>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>
>>> PLEASE RESPOND PRIVATELY.
>>>
>>> While sexual harassment issues are hotly debated in public fora, they are
>>> often kept quiet on college campuses--especially those in which female
WPAs
>>> are harassed by  male teachers.  If you've experienced such problems and
>>> are willing to share them with me for an article I'm writing on
>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>>> ensured.
>>>
>>> Thanks,
>>> Joyce
>>>
>>> Joyce Simutis, Ph.D.
>>> Director of Composition
>>> Department of English
>>>
>>> The University of Scranton
>>> Scranton, PA 18510
>>> 717.941.7905 (o)
>>> 717.941.6369 (f)
>>> simutisj2@uofs.edu
>>>
>>
>
Joyce Simutis, Ph.D.
Director of Composition
 
Department of English                                                   simutisj2@uofs.edu
The University of Scranton                                              717.941.7905 (o)
Scranton, PA 18510                                                              717.941.6369 (f)
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Roger,
Now I don't want to get myself all caught up in curmudgeoning, but I
can't resist commenting on the Texas strand of this conversation,
tangential as it may well be:  Having been down here in the hook of Texas
for some time, and having observed the Texas legislature at work, I'm not
so sure that changing funding formulas to discourage TAs teaching courses
will eventuate in *tenure-track* positions for composition programs!  You
can't do that without raising revenue, God forbid!  I suspect we'd have
lots more layers of "temporary full time" faculty in all its glorious
arrays...  I'd like to be proven wrong of course.
Robb
 
Dr. Robb Jackson, Coordinator
Freshman Writing Program
Texas A&M University-Corpus Christi
Phone/Voice Mail (512) 994-2464
Fax: (512) 994-5844
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My experience here at K-State is similar to Beth's at Clemson.
 
-----Original Message-----
From: Beth Daniell <dbeth@CLEMSON.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Thursday, September 24, 1998 10:24 AM
Subject: Re: sexual harassment, WPAs, and contrapower
 
 
>I found in my 3 1/2 years that what Julia N-F calls "gender specific"
>incidents happened frequently with the more attractive younger female TAs.
>A woman over 40 never had this stuff. Only one male TA that I worked with
>had to deal with this sort of crap. But every year there were real
>challenges to authority and a kind of harassemnt for the young women, most
>of whom had been thoroughly schooled by the culture in the notion that
>women are supposed to be "nice" no matter what is going on. These were not
>incidents that were, in my judgement, *sexual harassment* but they did
>include harassment based on gender. N-F says the female teacher's political
>power clashes with male cultural power. My distinction between sexual and
>gender harassment may sound like splitting hairs, but I think there is a
>real  distinction. The young women TAs who had undergrads coming on to them
>learned quickly how to handle that, and the men backed off with great
>embarassment when called on it.. The gender specific stuff was much harder
>to deal with. Beth
>
>Joyce, I'm not responding privately because I am curious about another
>>aspect of sexual harrassment, one I hear about with some frequency from
>>young female TAs particularly: sexual harrassment of young teachers by
>>students. How prevalent is this, I wonder?  --Ed White
>>
>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>
>>> PLEASE RESPOND PRIVATELY.
>>>
>>> While sexual harassment issues are hotly debated in public fora, they
are
>>> often kept quiet on college campuses--especially those in which female
WPAs
>>> are harassed by  male teachers.  If you've experienced such problems and
>>> are willing to share them with me for an article I'm writing on
>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>>> ensured.
>>>
>>> Thanks,
>>> Joyce
>>>
>>> Joyce Simutis, Ph.D.
>>> Director of Composition
>>> Department of English
>>>
>>> The University of Scranton
>>> Scranton, PA 18510
>>> 717.941.7905 (o)
>>> 717.941.6369 (f)
>>> simutisj2@uofs.edu
>>>
>
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
=========================================================================
Date:         Thu, 24 Sep 1998 09:23:32 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Clark <iclark@RCF.USC.EDU>
Subject:      Re: Writing Across the Curriculum Conference
In-Reply-To:  Your message of Thu, 24 Sep 1998 09:13:01 -0400
 
Dear Joel--
 
I would greatly appreciate your faxing me the flyer since I was not able to
access details of the proposal requirements through the website (apparently I
don't have Adobe Acrobat).
 
My fax number is 213 740-4100
 
Many thanks.
 
Irene
=========================================================================
Date:         Thu, 24 Sep 1998 09:27:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         CJ <AZCacti@ASU.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <199809241434.JAA01569@etsuodt.tamu-commerce.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
At 09:33 AM 9/24/98 -0500, Donna Dunbar-Odom wrote:
>But should I show the film or have them read the play?  What's
>y'all's advice?
 
I have strong opinions about this:
 
Always do both when you can.
 
If there is more than one filmed version, show scenes from each.
 
If there is no filmed version, make students do some oral interp in class.
 
Always read first, Then show the film (that way, they get to own the
character as readers before being exposed to an actor/director's packaged
version).
 
If there is a deaf student in the class, get captioned versions of video
(if possible).
If there is a blind student in the class, discuss the effects of drama when
oral but not visual elements are accessible.
 
My 2 cents,
 
--CJ--
-----------------------------------------------
CJ Jeney
Arizona State University
Instructional Innovation Network
AZCacti@asu.edu
http://bestpractice.net
------------------------------------------------
=========================================================================
Date:         Thu, 24 Sep 1998 09:43:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <Pine.OSF.3.96.980923180256.10720A-100000@castor.nevada.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Oleanna is also a very virulent, prolific, multiplying bush.......
 
like Norwegians, tough.
 
        :-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 24 Sep 1998 09:44:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <Pine.GSO.3.96.980923205602.16433C-100000@mail.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
It works the other way, too.  Even for us old guys......
 
Bill
 
 
On Wed, 23 Sep 1998, Edward White wrote:
 
 
 
 
> Joyce, I'm not responding privately because I am curious about another
> aspect of sexual harrassment, one I hear about with some frequency from
> young female TAs particularly: sexual harrassment of young teachers by
> students. How prevalent is this, I wonder?  --Ed White
>
> On Wed, 23 Sep 1998, Joyce Simutis wrote:
>
> > PLEASE RESPOND PRIVATELY.
> >
> > While sexual harassment issues are hotly debated in public fora, they are
> > often kept quiet on college campuses--especially those in which female WPAs
> > are harassed by  male teachers.  If you've experienced such problems and
> > are willing to share them with me for an article I'm writing on
> > contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
> > ensured.
> >
> > Thanks,
> > Joyce
> >
> > Joyce Simutis, Ph.D.
> > Director of Composition
> > Department of English
> >
> > The University of Scranton
> > Scranton, PA 18510
> > 717.941.7905 (o)
> > 717.941.6369 (f)
> > simutisj2@uofs.edu
> >
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 24 Sep 1998 12:42:27 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lauren Sewell <Lauren-Sewell@UTC.EDU>
Subject:      thanks for TA preparation info
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks to all who have responded to my query for information about how you
prepare M.A. students to teach in your writing programs.
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
=========================================================================
Date:         Thu, 24 Sep 1998 11:52:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Batteiger <batteig@OKWAY.OKSTATE.EDU>
Subject:      oleanna
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
     I'm dating myself here.  In the late 1950s the Kingston Trio (the
     original) sang a song titled Oleanna.  It was mostly nonsense about a
     song that the speaker keeps hearing in absurd situations.  Fun.
     Rick Batteiger
     Oklahoma State
=========================================================================
Date:         Thu, 24 Sep 1998 17:54:56 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sandra Harrison <arx009@COVENTRY.AC.UK>
Subject:      Response papers
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I am running a technical communication course which will be bringing a
range of speakers from business and industry to talk to students. As part
of the assessment for the course I would like the students to write
response papers to some of these talks.
 
However, response papers are not normally used in the UK - I have never
actually seen one! So I am looking for advice: advantages, pitfalls, sample
assignments, etc.
 
Any information would be very welcome.
 
Sandra
 
Sandra Harrison
Coventry University
School of Art and Design
Priory Street
Coventry
CV1 5FB
 
Phone +44 1203 838894
Fax +44 1203 838667
E-mail sandra.harrison@cov.ac.uk
=========================================================================
Date:         Thu, 24 Sep 1998 12:46:01 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diane Penrod <PENROD@ROWAN.EDU>
Organization: Rowan University
Subject:      Looking for potential interviewees
 
Please forgive any cross-postings. Please distribute to any faculty member who
may find this project interesting....
 
I am working on a book manuscript that addresses the political and economic
issues surrounding large - scale assessment procedures and
computer-mediated composition classes in higher education. One of the
chapters is to discuss how various writing program administrators are
negotiating these two concerns in their departments.
 
I am looking for between 4 and 6 WPA folks who are interested in being
interviewed in depth via e-mail starting in early January. I have had some
great interest already, but I want to have representation from both two and
four year programs (at the four year level I want to include a mix of
comprehensive and research schools) from various geographic regions in the
US and Canada.
 
Also, I am including a chapter on how faculty at both the two and four year
levels are involved with the political and economic issues as teachers in
programs that have both a large - scale assessment procedure and CMC
courses. Since I have a few more interested individuals, I am looking for 3 or 4
more faculty (adjuncts and grad TAs who are involved in the teaching of CMC
classes and who participate in large - scale assessment are also welcome to
respond).
 
If you or one of your faculty members are interested in being interviewed in
early January, please contact me off list at penrod@rowan.edu.  I am asking for
potential interviewees now to guarantee good representation of faculty and
geographic region and to answer any early questions WPA folks or their staffs
have about this project.
 
Thanks.
Diane Penrod
Director, Research Center/Communications Institute
College Writing Department
College of Communication
Rowan University
Bozorth Hall
201 Mullica Hill Road
Glassboro,  NJ  08028
 
609-256-4330
"Culture is an instrument wielded by professors to manufacture professors, who
when their turn comes, will manufacture professors ."
                                                                                                                                                                                                                                                                                                                                                                                                                                                        -- Simone Weil
=========================================================================
Date:         Thu, 24 Sep 1998 13:06:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Martin <jam8@CORNELL.EDU>
Subject:      Writing Across the Curriculum Conference
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Speaking of accessing info about submitting proposals to the
>conference--unless you have adobe acrobat reader, you can't access the
>guidelines at the website.  How about sending the guidelines on e-mail?
>Would be appreciated by many, I'm sure.  Thanks.
 
Anyone who is interested in receiving the 1999 WAC Conference call for
papers but who cannot access the information on the website, can e-mail to
ask for a copy of the guidelines.  The address is jos2@cornell.edu.
 
We will send the guidelines as an e-mail attachment in Word (for the Mac)
5.1 format, so they should be readable by all Mac and Windows versions of
Word--though formatting may differ.  Anyone who has difficulties with that
process should ask to have the guidelines copied into the actual e-mail
message.
 
By the way, because of the late flurry of interest, we are extending the
deadline for proposals to October 15.
 
Joe Martin
 
.........................................................................
 
Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
=========================================================================
Date:         Thu, 24 Sep 1998 13:08:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      Re: Response papers
MIME-Version: 1.0
Content-Type: text/plain
 
Sandra,
 
You could consult David Bleich's work on the subject of response
statements -- his book "Subjective Criticism" would be a good source.
Also a College English article (1985) by Kathleen McCormick: "Theory in
the Reader: Bleich, Holland, and Beyond."   Also my own book --
"Literature: Reading and Responding to Fiction, Poetry, Drama, and the
Essay" (HarperCollins, 1996) is built on reader-response theory and
describes, discusses, promotes and assigns response-statement writing.
 
Joel Wingard
English Department
Moravian College
Bethlehem, Pennsylvania 18018
mejdw01@moravian.edu
> -----Original Message-----
> From: Sandra Harrison [SMTP:arx009@COVENTRY.AC.UK]
> Sent: Thursday, September 24, 1998 12:55 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Response papers
>
> I am running a technical communication course which will be bringing a
> range of speakers from business and industry to talk to students. As
> part
> of the assessment for the course I would like the students to write
> response papers to some of these talks.
>
> However, response papers are not normally used in the UK - I have
> never
> actually seen one! So I am looking for advice: advantages, pitfalls,
> sample
> assignments, etc.
>
> Any information would be very welcome.
>
> Sandra
>
> Sandra Harrison
> Coventry University
> School of Art and Design
> Priory Street
> Coventry
> CV1 5FB
>
> Phone +44 1203 838894
> Fax +44 1203 838667
> E-mail sandra.harrison@cov.ac.uk
=========================================================================
Date:         Thu, 24 Sep 1998 13:39:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: M.A. students as graduate instructors
In-Reply-To:  <009CCA9F.DA6F4B40.380@umbsky.cc.umb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
This is how we prepare our grad assistants to teach:
 
Before the start of the fall quarter, there's a two-day orientation and
kick-start on training--lots of meeting and greeting, getting to know the
comp program and its general pedagogical approach.
 
During the first quarter, our GAs don't teach--a real luxury!  We'll
probably lose it when we go to semesters in two years, but for not it's
great.
 
During that first quarter, GAs:  1) take a grad class in comp pedagogy
called "The Teaching of Writing" (it counts toward the MA); 2) attend a
weekly two-hour "practicum"; 3) "shadow" a faculty mentor who is teaching
comp (attending all class meetings, maybe teaching a class or two, maybe
reading a stack or two of papers, etc.); 4) observe an additional 16 hours
of classes taught by others (a full range from developmental to honors).
 
Starting the second quarter, GAs begin to teach, and continue to attend
the weekly two-hour practicum (which evolves into a kind of staff
meeting), for which they receive a full course credit (4 credits) across
the entire school year.  They also continue to rely on "faculty mentors,"
who observe their classes, check over their papers, etc.
 
After teaching for two quarters, GAs are done with training.  During the
second year, they still have faculty mentors who collect syllabi, may
visit a class, etc.--but it's much less intense.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
=========================================================================
Date:         Thu, 24 Sep 1998 15:54:27 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Who or what is "Oleanna"?
In-Reply-To:  <Pine.HPX.4.02.9809240942280.23491-100000@orion.U.Arizona.EDU>;
              from "William A Pedersen" at Sep 24, 98 9:43 am
 
Isn't that bush Oleander?
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
=========================================================================
Date:         Thu, 24 Sep 1998 14:57:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Bibliographical help
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Folks--
 
I have a big favor to ask.  I'm getting ready to send out the final draft
of a manuscript, and the editor correctly asked me to include both the
"WPA Intellectual Work Statement" and the "MLA Statement on Professional
Service" in my bibliography.  Naturally, the only version of the WPA
document to surface in my office is an old version I got from Bob
Schwegler.  I know the department's copy of the MLA document has become
ambulatory.
 
Could anyone be good enough to send me the bibliographical information
for either or both.  Off-list would be fine.
 
Thanks so much,
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 24 Sep 1998 15:05:08 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Who or what is "Oleanna"?
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
No, "Oleander" were the last words of Hero as she cast herself from the
cliff into the sea.
 
Rich Haswell
=========================================================================
Date:         Thu, 24 Sep 1998 15:17:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.EDU>
Subject:      Re: Looking for potential interviewees
In-Reply-To:  <17A6C65E20@elan.rowan.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Diane,
 
How much time do you expect your WPA interviews to take?
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
=========================================================================
Date:         Thu, 24 Sep 1998 15:21:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@MAIL.NWMISSOURI.EDU>
Subject:      Re: M.A. students as graduate instructors
 
Lauren Sewell wrote:
 
>I'm gathering information on current practices used to train graduate
>instructors at institutions that offer the M.A. but not Ph.D. in
English.
>At my university, even graduate students in our Rhet/Comp M.A. track
have
>not been allowed to teach in our freshman English program because the
>Chancellor liked being able to tell parents of potential students that
their
>children would be taught only by "real" professors.  We have a new
>chancellor now, and we want to develop a strong teaching preparation
>sequence for our master's students.  Any models you can share with me
about
>the structure of your graduate curriculum, including the courses your
>require, the kind of supervision TAs receive, etc., would be much
appreciated.
 
Can you calm my panic-stricken heart (growing moreso as the digest rolls
on and nobody else seems to be bothered by what's getting to me)?  Our
President likes to use the same line your old Chancellor did, and it's
the thing I like most about him.  Why do you want to make this change?
I love having professors teaching and M.A. students studying and
tutoring, and the campus as a whole is largely happy with the results.
Maybe it does depress departmental wages, keep class sizes at 25, and
make my job of coordinating the curriculum from below...um, dicey; but
at least we are accustomed to paying full professorial rate for our comp
classes.  It's a useful habit, one I'd be terrified to upset.
 
 
 
Keith Rhodes,                            -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
660-562-1860                            | in our hearts."       |
krhodes@mail.nwmissouri.edu             |     -- Charles Peirce |
http://www.nwmissouri.edu/~krhodes
=========================================================================
Date:         Thu, 24 Sep 1998 15:17:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Clemens <ThomasC@HCC.CC.IL.US>
Subject:      Re: Who or what is "Oleanna"?
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
Maybe the question has been answered already.  I recall Oleanna as a =
communal settlement in Pennsylvania sponsored by Ole Bull, the Norwegian =
violinist, in the mid 19th century.  Norwegian settlers came over, and the =
settlement lasted awhile, but eventually failed because of the toil of =
scratching out a subsistance living in a place that was marketed as =
paradise.  The failure of that settlement made its way into "folk song," =
because Oleanna became a metaphor for looking at the new land of America =
as a place where plenty abounds and for little work.  The marketing =
campaign worked on some Norwegians who lived in a country where land =
pressure was great, and farm laborers and small farmers had little =
opportunity to improve their living arrangements.  Of course, many of the =
Norwegian settlers found that it took until the second generation of their =
offspring before the "plenty" kicked in.  Sorry for the long-windedness.  =
Jeg liker historien til Norge.  The site of Oleanna is still marked.   =20
 =20
 =20
 
Thomas E. Clemens
Faculty in English
Heartland Community College
1226 Towanda Avenue
Bloomington, IL 61701
thomasc@hcc.cc.il.us
309-827-0500-438
=========================================================================
Date:         Thu, 24 Sep 1998 15:56:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Catherine Prendergast <cprender@UIUC.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <00cc01bde7d7$780acac0$0ab48281@inteng2.ksu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
This thread on sexual harrassment is interesting to me; I'd hate to see it
die off or go entirely off-list.  It seems that many WPAs are in the
institutional position of fielding sexual harrassment complaints.  I'm
curious how people handle them.  And if it's all that common, does one wait
till situations arise to address it or (and I hate this word) proactively
address the matter in training and orientation, and if so, how?
 
Catherine Prendergast
University of Illinois-Urbana/Champaign
 
 
At 11:22 AM 9/24/98 -0500, you wrote:
>My experience here at K-State is similar to Beth's at Clemson.
>
>-----Original Message-----
>From: Beth Daniell <dbeth@CLEMSON.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
>Date: Thursday, September 24, 1998 10:24 AM
>Subject: Re: sexual harassment, WPAs, and contrapower
>
>
>>I found in my 3 1/2 years that what Julia N-F calls "gender specific"
>>incidents happened frequently with the more attractive younger female TAs.
>>A woman over 40 never had this stuff. Only one male TA that I worked with
>>had to deal with this sort of crap. But every year there were real
>>challenges to authority and a kind of harassemnt for the young women, most
>>of whom had been thoroughly schooled by the culture in the notion that
>>women are supposed to be "nice" no matter what is going on. These were not
>>incidents that were, in my judgement, *sexual harassment* but they did
>>include harassment based on gender. N-F says the female teacher's political
>>power clashes with male cultural power. My distinction between sexual and
>>gender harassment may sound like splitting hairs, but I think there is a
>>real  distinction. The young women TAs who had undergrads coming on to them
>>learned quickly how to handle that, and the men backed off with great
>>embarassment when called on it.. The gender specific stuff was much harder
>>to deal with. Beth
>>
>>Joyce, I'm not responding privately because I am curious about another
>>>aspect of sexual harrassment, one I hear about with some frequency from
>>>young female TAs particularly: sexual harrassment of young teachers by
>>>students. How prevalent is this, I wonder?  --Ed White
>>>
>>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>>
>>>> PLEASE RESPOND PRIVATELY.
>>>>
>>>> While sexual harassment issues are hotly debated in public fora, they
>are
>>>> often kept quiet on college campuses--especially those in which female
>WPAs
>>>> are harassed by  male teachers.  If you've experienced such problems and
>>>> are willing to share them with me for an article I'm writing on
>>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>>>> ensured.
>>>>
>>>> Thanks,
>>>> Joyce
>>>>
>>>> Joyce Simutis, Ph.D.
>>>> Director of Composition
>>>> Department of English
>>>>
>>>> The University of Scranton
>>>> Scranton, PA 18510
>>>> 717.941.7905 (o)
>>>> 717.941.6369 (f)
>>>> simutisj2@uofs.edu
>>>>
>>
>>
>>Beth Daniell
>>Associate Professor                             864-656-5390
>>English                                         dbeth@clemson.edu
>>Clemson Univ                                    FAX 864-656-1345
>>Box 341503
>>Clemson, SC 29634-1503
>>
>>"The lyf so short, the craft so long to learne."
>>                                                        --Chaucer
>>
>
>
=========================================================================
Date:         Thu, 24 Sep 1998 14:29:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shawn Hellman <hellman@FLASH.NET>
Subject:      Re: sexual harassment
In-Reply-To:  <3.0.1.32.19980924155628.00810820@staff.uiuc.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
As a first year graduate student who has been listening in on the WPA
listserv, I was so glad to have heard this evolving conversation.  I am not
a GAT, but I have spoken with first year GAT students who find themselves
in this situation and who are unsure how to handle it.  Some of the
concerns expressed were about trying to determine if this problem is
appropriate to bring up to a supervisor (and who) or if it would it mark
them as not being "tough enough", "mature enough" or simply "too young" to
handle it on their own.  Even when supervisors are obviously available and
approachable, new  Gats might not be able to speak up.  Since I was
confided in and was unsure about my responsibility to keep "the secret", I
didn't know what to do or how to help.  Having never experienced the
problem, I had no answers to suggest.  I think posting the conversation
evolving on this list to GAT listserves would open up a conversation for
graduate students.  Perhaps one of the most painful parts of being a victum
of sexual harassment is keeping the secret.  If GATs knew this was a common
problem and it's not their fault, they might be able to create a support
system and discover how to solve it.  Graduate school can be unnerving
enough without our own students (and our own guilt) undermining our self
confidence.
~Shawn
At 03:56 PM 9/24/98 -0500, you wrote:
>This thread on sexual harrassment is interesting to me; I'd hate to see it
>die off or go entirely off-list.  It seems that many WPAs are in the
>institutional position of fielding sexual harrassment complaints.  I'm
>curious how people handle them.  And if it's all that common, does one wait
>till situations arise to address it or (and I hate this word) proactively
>address the matter in training and orientation, and if so, how?
>
>Catherine Prendergast
>University of Illinois-Urbana/Champaign
>
>
>At 11:22 AM 9/24/98 -0500, you wrote:
>>My experience here at K-State is similar to Beth's at Clemson.
>>
>>-----Original Message-----
>>From: Beth Daniell <dbeth@CLEMSON.EDU>
>>To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
>>Date: Thursday, September 24, 1998 10:24 AM
>>Subject: Re: sexual harassment, WPAs, and contrapower
>>
>>
>>>I found in my 3 1/2 years that what Julia N-F calls "gender specific"
>>>incidents happened frequently with the more attractive younger female TAs.
>>>A woman over 40 never had this stuff. Only one male TA that I worked with
>>>had to deal with this sort of crap. But every year there were real
>>>challenges to authority and a kind of harassemnt for the young women, most
>>>of whom had been thoroughly schooled by the culture in the notion that
>>>women are supposed to be "nice" no matter what is going on. These were not
>>>incidents that were, in my judgement, *sexual harassment* but they did
>>>include harassment based on gender. N-F says the female teacher's political
>>>power clashes with male cultural power. My distinction between sexual and
>>>gender harassment may sound like splitting hairs, but I think there is a
>>>real  distinction. The young women TAs who had undergrads coming on to them
>>>learned quickly how to handle that, and the men backed off with great
>>>embarassment when called on it.. The gender specific stuff was much harder
>>>to deal with. Beth
>>>
>>>Joyce, I'm not responding privately because I am curious about another
>>>>aspect of sexual harrassment, one I hear about with some frequency from
>>>>young female TAs particularly: sexual harrassment of young teachers by
>>>>students. How prevalent is this, I wonder?  --Ed White
>>>>
>>>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>>>
>>>>> PLEASE RESPOND PRIVATELY.
>>>>>
>>>>> While sexual harassment issues are hotly debated in public fora, they
>>are
>>>>> often kept quiet on college campuses--especially those in which female
>>WPAs
>>>>> are harassed by  male teachers.  If you've experienced such problems and
>>>>> are willing to share them with me for an article I'm writing on
>>>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>>>>> ensured.
>>>>>
>>>>> Thanks,
>>>>> Joyce
>>>>>
>>>>> Joyce Simutis, Ph.D.
>>>>> Director of Composition
>>>>> Department of English
>>>>>
>>>>> The University of Scranton
>>>>> Scranton, PA 18510
>>>>> 717.941.7905 (o)
>>>>> 717.941.6369 (f)
>>>>> simutisj2@uofs.edu
>>>>>
>>>
>>>
>>>Beth Daniell
>>>Associate Professor                             864-656-5390
>>>English                                         dbeth@clemson.edu
>>>Clemson Univ                                    FAX 864-656-1345
>>>Box 341503
>>>Clemson, SC 29634-1503
>>>
>>>"The lyf so short, the craft so long to learne."
>>>                                                        --Chaucer
>>>
>>
>>
>
>
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Keith,
 
Oh to have well-prepared professors willing and eager to teach first-year
writing! (We do have some wonderful ones, but only a few.)
 
What has happened on our campus is that comp courses are taught almost
exclusively by adjunct faculty.  While many of these teachers are excellent,
others (enough to make my job very stressful) have had no preparation to
teach writing (or to teach at all).  Because they are paid woefully
inadequate wages to teach, most of them have other jobs.  We can't ethically
ask them to participate in many professional development opportunities here
when doing so (for no additional money) would require them to cut short
their working hours at their OTHER job--the one that might actually pay them
a living wage.
 
Offering graduate students the opportunity to teach after a carefully
planned curriculum of studying, observing, and tutoring is one way to
provide more thoughtful and theoretically-informed teaching for our
undergraduates.  And I think it's providing a key learning opportunity for
graduate students.  I disagree with your suggestion that graduate students
who don't teach have a better opportunity to learn.  I've never learned more
than when I was teaching--especially as a graduate student.
 
And if you can tell me how to get the university administration to pay full
professorial rate for our comp classes, I'm all ears!!  LLS
 
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
=========================================================================
Date:         Thu, 24 Sep 1998 15:06:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Wyche <Susan_Wyche@MONTEREY.EDU>
Organization: CSU Monterey Bay
Subject:      Re: Bibliographical help
MIME-Version: 1.0
Content-Type: text/plain; charset=iso-8859-1
Content-Transfer-Encoding: 8bit
 
Barry,
 
I'd be interested in having the bibliographic information for both
articles as well.  Please keep it on the listserve.
 
Thanks,
 
Susan
=========================================================================
Date:         Thu, 24 Sep 1998 15:39:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-version: 1.0
Content-type: text/plain
 
I'm glad that we're addressing this on the WPA listserv. At ASU we address
sexual harassment in student orientation sessions.  We also address it in
both the Graduate College and Composition Program workshops for TAs.
Training and response procedures need to be in place, and every teacher
needs to be aware of them.  On most campuses the Affirmative Action Office
should happy to help with both.  I deal with perhaps a half dozen cases each
semester; I dealt with one today, as a matter of fact.  In most of those
cases, a "fireside chat" is enough to help the person stop the harassing
behavior.  I almost always inform the Office of Student Life and/or the
university's lawyers' office of the action that I've taken, and sometimes I
ask them to assist with cases.  In the "fireside chat" I usually pose the
question: "How would you feel if someone said that to or about your
mother/daughter/sister/significant other?" (I use female examples here
because every case in my limited experience has involved a male's harassing
a female.) That question seems to make the problem pretty clear.
Best,
Duane
> -----Original Message-----
> From: Catherine Prendergast [SMTP:cprender@UIUC.EDU]
> Sent: Thursday, September 24, 1998 1:56 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: sexual harassment, WPAs, and contrapower
>
> This thread on sexual harrassment is interesting to me; I'd hate to see it
> die off or go entirely off-list.  It seems that many WPAs are in the
> institutional position of fielding sexual harrassment complaints.  I'm
> curious how people handle them.  And if it's all that common, does one
> wait
> till situations arise to address it or (and I hate this word) proactively
> address the matter in training and orientation, and if so, how?
>
> Catherine Prendergast
> University of Illinois-Urbana/Champaign
>
>
> At 11:22 AM 9/24/98 -0500, you wrote:
> >My experience here at K-State is similar to Beth's at Clemson.
> >
> >-----Original Message-----
> >From: Beth Daniell <dbeth@CLEMSON.EDU>
> >To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
> >Date: Thursday, September 24, 1998 10:24 AM
> >Subject: Re: sexual harassment, WPAs, and contrapower
> >
> >
> >>I found in my 3 1/2 years that what Julia N-F calls "gender specific"
> >>incidents happened frequently with the more attractive younger female
> TAs.
> >>A woman over 40 never had this stuff. Only one male TA that I worked
> with
> >>had to deal with this sort of crap. But every year there were real
> >>challenges to authority and a kind of harassemnt for the young women,
> most
> >>of whom had been thoroughly schooled by the culture in the notion that
> >>women are supposed to be "nice" no matter what is going on. These were
> not
> >>incidents that were, in my judgement, *sexual harassment* but they did
> >>include harassment based on gender. N-F says the female teacher's
> political
> >>power clashes with male cultural power. My distinction between sexual
> and
> >>gender harassment may sound like splitting hairs, but I think there is a
> >>real  distinction. The young women TAs who had undergrads coming on to
> them
> >>learned quickly how to handle that, and the men backed off with great
> >>embarassment when called on it.. The gender specific stuff was much
> harder
> >>to deal with. Beth
> >>
> >>Joyce, I'm not responding privately because I am curious about another
> >>>aspect of sexual harrassment, one I hear about with some frequency from
> >>>young female TAs particularly: sexual harrassment of young teachers by
> >>>students. How prevalent is this, I wonder?  --Ed White
> >>>
> >>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
> >>>
> >>>> PLEASE RESPOND PRIVATELY.
> >>>>
> >>>> While sexual harassment issues are hotly debated in public fora, they
> >are
> >>>> often kept quiet on college campuses--especially those in which
> female
> >WPAs
> >>>> are harassed by  male teachers.  If you've experienced such problems
> and
> >>>> are willing to share them with me for an article I'm writing on
> >>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity
> is
> >>>> ensured.
> >>>>
> >>>> Thanks,
> >>>> Joyce
> >>>>
> >>>> Joyce Simutis, Ph.D.
> >>>> Director of Composition
> >>>> Department of English
> >>>>
> >>>> The University of Scranton
> >>>> Scranton, PA 18510
> >>>> 717.941.7905 (o)
> >>>> 717.941.6369 (f)
> >>>> simutisj2@uofs.edu
> >>>>
> >>
> >>
> >>Beth Daniell
> >>Associate Professor                             864-656-5390
> >>English                                         dbeth@clemson.edu
> >>Clemson Univ                                    FAX 864-656-1345
> >>Box 341503
> >>Clemson, SC 29634-1503
> >>
> >>"The lyf so short, the craft so long to learne."
> >>                                                        --Chaucer
> >>
> >
> >
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>Yes, that's true, but oleander is also a poisonous shrub (nerium oleander)
which grows in warmer climtes, parts of North Carolina and south.  In Texas
it is a common plant used down the center of highways.  Grows in white, pink,
red and is very fragrant.  There is a classic bad gothic movie in which the
husband tries to kill his bed-ridden wife by putting a potted oleanger in her
room.  The flowers are quite sweet.
 
 :)
 
> No, "Oleander" were the last words of Hero as she cast herself from the
> cliff into the sea.
>
> Rich Haswell
>
 
 
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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Tilly Warnock, Julie Jung, and I conducted a nation-wide study of female
teachers of college-level writing; there are too many disclaimers to name
here, but yes, the problem is very prevelent--well over 50 percent in our
study reported various types of contra-power harassment.
 
Having spent much time on this subject, the few suggestions I can offer are
these:
        Yes! Be proactive
        Establish a department policy for dealing with such problems (I have an
example of this if anyone is interested)
        Train teachers, especially new TAs to identify the beginings of such
situations and offer options for them.
        Make sure your campus dean of students knows about and understands
contra-power harassment.
        Encourage teachers to talk with each other and with you about problems
they are experiencing (many teachers either blame themselves for such
problems or fear they will lose their jobs for reporting conflicts in their
classes).
 
There is much to be done, but opening up the lines of communication is, I
think, the most important.
 
Julia
 
 
At 07:30 AM 9/24/98 -0400, you wrote:
>Ed,
>
>Julia Ferganchick-Neufang, among others, has written and talked about that
>issue.  From talking to younger teachers, it happens much more often than
>we'd like to think.  Julia, can you fill us in on your latest statistics?
>
>Joyce
>
>At 08:58 PM 9/23/98 -0700, you wrote:
>>Joyce, I'm not responding privately because I am curious about another
>>aspect of sexual harrassment, one I hear about with some frequency from
>>young female TAs particularly: sexual harrassment of young teachers by
>>students. How prevalent is this, I wonder?  --Ed White
>>
>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>
>>> PLEASE RESPOND PRIVATELY.
>>>
>>> While sexual harassment issues are hotly debated in public fora, they are
>>> often kept quiet on college campuses--especially those in which female
WPAs
>>> are harassed by  male teachers.  If you've experienced such problems and
>>> are willing to share them with me for an article I'm writing on
>>> contrapower, please contact me at simutisj2@uofs.edu.  Your anonymity is
>>> ensured.
>>>
>>> Thanks,
>>> Joyce
>>>
>>> Joyce Simutis, Ph.D.
>>> Director of Composition
>>> Department of English
>>>
>>> The University of Scranton
>>> Scranton, PA 18510
>>> 717.941.7905 (o)
>>> 717.941.6369 (f)
>>> simutisj2@uofs.edu
>>>
>>
>Joyce Simutis, Ph.D.
>Director of Composition
>
>Department of English
simutisj2@uofs.edu
>The University of Scranton
717.941.7905 (o)
>Scranton, PA 18510
     717.941.6369 (f)
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Shawn, thank you so much for posting this. This is exactly what I was
refering to when I said, in my previous post, that many teachers are afraid
to talk about these problems.  I found the best thing I can do for fellow
teachers is to tell them about my own experiences with these
conflicts--assuring them that they happen to many of us and that they are
not the teacher's fault.
 
Julia
 
At 02:29 PM 9/24/98 -0700, you wrote:
>As a first year graduate student who has been listening in on the WPA
>listserv, I was so glad to have heard this evolving conversation.  I am not
>a GAT, but I have spoken with first year GAT students who find themselves
>in this situation and who are unsure how to handle it.  Some of the
>concerns expressed were about trying to determine if this problem is
>appropriate to bring up to a supervisor (and who) or if it would it mark
>them as not being "tough enough", "mature enough" or simply "too young" to
>handle it on their own.  Even when supervisors are obviously available and
>approachable, new  Gats might not be able to speak up.  Since I was
>confided in and was unsure about my responsibility to keep "the secret", I
>didn't know what to do or how to help.  Having never experienced the
>problem, I had no answers to suggest.  I think posting the conversation
>evolving on this list to GAT listserves would open up a conversation for
>graduate students.  Perhaps one of the most painful parts of being a victum
>of sexual harassment is keeping the secret.  If GATs knew this was a common
>problem and it's not their fault, they might be able to create a support
>system and discover how to solve it.  Graduate school can be unnerving
>enough without our own students (and our own guilt) undermining our self
>confidence.
>~Shawn
>At 03:56 PM 9/24/98 -0500, you wrote:
>>This thread on sexual harrassment is interesting to me; I'd hate to see it
>>die off or go entirely off-list.  It seems that many WPAs are in the
>>institutional position of fielding sexual harrassment complaints.  I'm
>>curious how people handle them.  And if it's all that common, does one wait
>>till situations arise to address it or (and I hate this word) proactively
>>address the matter in training and orientation, and if so, how?
>>
>>Catherine Prendergast
>>University of Illinois-Urbana/Champaign
>>
>>
>>At 11:22 AM 9/24/98 -0500, you wrote:
>>>My experience here at K-State is similar to Beth's at Clemson.
>>>
>>>-----Original Message-----
>>>From: Beth Daniell <dbeth@CLEMSON.EDU>
>>>To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
>>>Date: Thursday, September 24, 1998 10:24 AM
>>>Subject: Re: sexual harassment, WPAs, and contrapower
>>>
>>>
>>>>I found in my 3 1/2 years that what Julia N-F calls "gender specific"
>>>>incidents happened frequently with the more attractive younger female TAs.
>>>>A woman over 40 never had this stuff. Only one male TA that I worked with
>>>>had to deal with this sort of crap. But every year there were real
>>>>challenges to authority and a kind of harassemnt for the young women, most
>>>>of whom had been thoroughly schooled by the culture in the notion that
>>>>women are supposed to be "nice" no matter what is going on. These were not
>>>>incidents that were, in my judgement, *sexual harassment* but they did
>>>>include harassment based on gender. N-F says the female teacher's
political
>>>>power clashes with male cultural power. My distinction between sexual and
>>>>gender harassment may sound like splitting hairs, but I think there is a
>>>>real  distinction. The young women TAs who had undergrads coming on to
them
>>>>learned quickly how to handle that, and the men backed off with great
>>>>embarassment when called on it.. The gender specific stuff was much harder
>>>>to deal with. Beth
>>>>
>>>>Joyce, I'm not responding privately because I am curious about another
>>>>>aspect of sexual harrassment, one I hear about with some frequency from
>>>>>young female TAs particularly: sexual harrassment of young teachers by
>>>>>students. How prevalent is this, I wonder?  --Ed White
>>>>>
>>>>>On Wed, 23 Sep 1998, Joyce Simutis wrote:
>>>>>
>>>>>> PLEASE RESPOND PRIVATELY.
>>>>>>
>>>>>> While sexual harassment issues are hotly debated in public fora, they
>>>are
>>>>>> often kept quiet on college campuses--especially those in which female
>>>WPAs
>>>>>> are harassed by  male teachers.  If you've experienced such problems
and
>>>>>> are willing to share them with me for an article I'm writing on
>>>>>> contrapower, please contact me at simutisj2@uofs.edu.  Your
anonymity is
>>>>>> ensured.
>>>>>>
>>>>>> Thanks,
>>>>>> Joyce
>>>>>>
>>>>>> Joyce Simutis, Ph.D.
>>>>>> Director of Composition
>>>>>> Department of English
>>>>>>
>>>>>> The University of Scranton
>>>>>> Scranton, PA 18510
>>>>>> 717.941.7905 (o)
>>>>>> 717.941.6369 (f)
>>>>>> simutisj2@uofs.edu
>>>>>>
>>>>
>>>>
>>>>Beth Daniell
>>>>Associate Professor                             864-656-5390
>>>>English                                         dbeth@clemson.edu
>>>>Clemson Univ                                    FAX 864-656-1345
>>>>Box 341503
>>>>Clemson, SC 29634-1503
>>>>
>>>>"The lyf so short, the craft so long to learne."
>>>>                                                        --Chaucer
>>>>
>>>
>>>
>>
>>
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Can we make a distinction between harassment and sexual harassment?
I have been harassed, to my astonishment as I think of myself as a
pretty confident at times even assertive woman (I was about to type
aggressive but that sounds too negative).  The harassment was not
overtly sexual, which I probably could have dealt with more easily
(he! I am sixties girl), but rather very nasty e-mails and letters
attacking me on personal grounds.  I complained immediately and got
apologies, but later heard that these individuals have done the same
to others who dared not complain.  I sometimes wonder if it wouldn't
be better to take the sexual out of sexual harassment.  My harassers
were male and there was probably a gender thing going on, but that
would be very difficult to prove.
 
Then there was also a problem with extreme feminists when I defended
some young women who entered a wet t-shirt contest, but maybe that's
another story.
 
 
Mieke
 
 
 
Mieke Koppen Tucker
Bishop's University
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Lauren,
        I just joined this list, which I have been meaning to do for a
while, because of the conversation you began.  I'm also quite interested
in hearing more about what others are doing in TA training programs for
MAs.  I have had the unique opportunity, over the past year and a half, to
reconceive the TA training program at CSUSB.  I just participated in a
dicussion about this exact issue on another list and sent a description of
our revised program.  I'll forward that note here, to address your
question and to invite suggestions.  I can also make available the
documents that I have developed to present the proposal to my faculty for
discussion and approval.
 
 
        Since our TA program began in the late 1980s, the department has
worked hard not to take advantage of the TAs as cheap labor.  Until just
recently, graduate students could not become TAs until after they finished
their course work.  We found, however, that waiting this long posed other
problems.  Students were not able to apply what they were learning to
their teaching while they were taking their classes.  Furthermore, since
our students generally need to support themselves, they were often taking
part-time positions teaching in community colleges before they would apply
(or instead of applying) for the TAship.
 
        As a way to address these concerns and to help more of our
students develop credentials on our campus before they go elsewhere, we
now ask them to finish four courses (two pedagogy-based, one comp theory
class, and an internship class that corresponds to a co-teaching
experience in a composition class (can range broadly) with a mentor).
Prospective TAs must also observe 20 hours of 101 teaching prior to
applying and include reports on these observations in their teaching
portfolios, which are part of their applications.  Applications include
statement of teaching philosophy, letters of recommendation, observations
reflections, transcripts, sample assignments, and a course description.
 
        Over the summer, the TAs meet with the TA coordinator to draft and
workshop their class syllabi and supporting materials.  And there is a
two-day workshop before classes begin to finish workshopping these
syllabi.
 
        The first quarter of teaching, TAs take a teaching seminar.  the
second quarter they participate in ongoing, collaborative group planning
and meet with the TA coordinator every other week.  TAs are observed by
the TA coordinator at least once every term (generally informally for
feedback and support). There is a committee of folks who help to do class
observations for evaluation purposes.
 
        We are presently in the first year of implementing this new
process and writing up each of the components.  By Winter term, we should
have all of the policies in place.
 
        I'd be really interested in hearing what you end up developing.
cheers,
jrg
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A quick note on the "exploitation" of TAs:
 
There's no doubt that they ("we" just a few years ago!) are exploited--TAs
teach college classes for college credit at a tiny fraction of the salary
of tenure/tenure-track people.  I understood this when I was a TA and
often observed how hard I was working for my money while there were profs
in the department doing half the work (teaching a small grad seminar or
two) for many times the dough.  Like a lot of rhet/comp TAs, I also did
adminstrative work for the same kind of money--running registration,
handling transfer students, etc. etc. etc.
 
At the same time, I wouldn't trade that experience for anything.  There's
no doubt that it helped me get a job, and no doubt it helped me do well on
the job for the first couple of years while I got my feet wet on a tenure
track--esp. the administrative stuff I did as a TA.  At my smallish
regional MA-granting school, we do have TAs in the English Dept., but they
have no chance (for now) to do comp administrative work.  Some of us will
be working hard to create a couple of TA admin positions in the comp
program.  If we succeed, will these TAs be exploited?  Oh, yeah.  They'll
also gain valuable on-the-job experience that will help them enter PhD
programs in rhet/comp and/or get and keep jobs in college writing.
 
We can work hard to improve working conditions for TAs (and for adjuncts,
and for tenure-track people, for that matter!)--better pay, benefits, etc.
But I think the reality is that there will always be a certain amount of
"apprenticeship exploitation," and I also think that there are benefits to
the TAs thus exploited.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Mieke, what you  are talking about is what Julia calls "gender-specific"
harassment, where gender roles are really crucial to the situation
actioins, etc, but where the harassment is not overtly sexual. This is an
important distinction.
 
GTAs who are getting either kind of harassment need to tell someone,
preferably some one who can do something or someone who can give good
advice about the next step. One would hope that would be the comp director,
either male or female. Or the dept chair.
 
Last year I had my TAs on an email list and when the gender-specific stuff
came up, the women brought it to the attention of the list. Other women,
but especially the men TAs gave great ideas for handing these jackass
students. In addition to practical solutions, they got solidarity, support,
and shared expereince. Never be quiet with this stuff.
 
As comp dir, I tried to be supportive and open and all that good stuff. But
I spent time in both workshop and practicum (see Martin Jacobi's recent
description of our training) on these issues. I gave them the univ booklet
on sexual harassment which is, considering how retrograde South Carolina
usually is, quite good.  Then I told my TAs in no uncertain terms that I
would see that they were fired if they had harassed or otherwise became
sexually involved with their fy students. I had one guy the first year who
was having conferences with female students in his room in the frat house.
I told him that it had already stopped and that if I ever heard a whisper
of this again, I'd file charges.
 
Among our grad students/TAs we've had more internal *sexual* harassment
than from elsewhere, either students or faculty. One guy TA was talking
dirty to the women in his office. I explained the concept of hostile work
environment to him. The dept chair moved him to a new office. And I gave
the "nice" woman a long lecture on not putting up with this kind of crap.
She had never told him that she found his remarks threatening or annoying.
Unlilke Duan I didn't report this to the proper office on campus, but I
think now I probably should have.  --Beth
 
 
r>Can we make a distinction between harassment and sexual harassment?
>I have been harassed, to my astonishment as I think of myself as a
>pretty confident at times even assertive woman (I was about to type
>aggressive but that sounds too negative).  The harassment was not
>overtly sexual, which I probably could have dealt with more easily
>(he! I am sixties girl), but rather very nasty e-mails and letters
>attacking me on personal grounds.  I complained immediately and got
>apologies, but later heard that these individuals have done the same
>to others who dared not complain.  I sometimes wonder if it wouldn't
>be better to take the sexual out of sexual harassment.  My harassers
>were male and there was probably a gender thing going on, but that
>would be very difficult to prove.
>
>Then there was also a problem with extreme feminists when I defended
>some young women who entered a wet t-shirt contest, but maybe that's
>another story.
>
>
>Mieke
>
>
>
>Mieke Koppen Tucker
>Bishop's University
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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I second Dennis' description of this conference.
 
For those interested in a brief description of next summer's conference
theme read on...However, you can find much detail about the conference at
this web site:
 
http://www.psu.edu/dept/english/rhetcomp99/
 
The theme is "Rhetorical Education in America." Here is a snippet from the
Call for Papers:
 
"Scholars of rhetoric and composition have long concerned themselves with
methods and models of education on both the undergraduate and graduate
levels. What training and experience best prepares us for addressing these
issues? How do we, in turn, inform students about the situations and
dimensions, the limitations and the potential, of persuasive language and
discourses? This cross-disciplinary working conference will explore the
purposes, problems, and possibilities of Rhetorical Education in America.
 
"This conference will be of interest to educators in a variety of areas:
anthropology, composition studies, cultural studies, education, English,
history, philosophy, psychology, religion, speech, sociology, and women's
studies.
 
 
----------------------------------------
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA  16601
 
voice: 814.949.5440
mailto:latterell@psu.edu
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On Thu, 24 Sep 1998, Catherine Prendergast wrote:
 
> This thread on sexual harrassment is interesting to me; I'd hate to see it
> die off or go entirely off-list.  It seems that many WPAs are in the
> institutional position of fielding sexual harrassment complaints.  I'm
> curious how people handle them.  And if it's all that common, does one wait
> till situations arise to address it or (and I hate this word) proactively
> address the matter in training and orientation, and if so, how?
>
> Catherine Prendergast
> University of Illinois-Urbana/Champaign
 
Just a couple of doors down from Cathy, I've been thinking along the same
lines. In fact, I've made a note to include a discussion of gender-related
intimidation in next year's orientation session for new TAs in the
Academic Writing Program. I've found that young female TAs are often
intimidated just by the size of some of the football players they teach,
and when that size is accompanied by an attitude problem such as
noncompliance, rowdiness, showing off, challenging authority, etc., the
experience can be quite overwhelming. We have a good support system for
our TAs in this program, but still I think a little training in what to
expect and how to deal with it when it happens would prevent small
problems from growing into large ones before anyone has a chance to
intervene. I once had a male student, roughly the size of a vending
machine,try to hand me a used Kleenex, while I was speaking to the class,
so he wouldn't have to get up to throw it away. Was he testing me to see
if he could gain the upper hand? Du-uh. . .I made gagging noises and said,
"Yuck, Marvin, throw away your own snotty Kleenex," the class laughed, and
we had a good relationship thereafter. No more tests. This sort of thing
happens all the time and new TAs don't even realize they're being "called
out." True, young men shouldn't try to dominate their female teachers, but
the teachers need to be aware of the game that's being played and know how
to return to the first serve.
 
Has anyone had experience in training TAs to deal with harassment on the
spot rather than just taking it up the chain of command?
 
Gail
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
at Urbana-Champaign
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This thread couldn't have come at a better (well, actually, WORSE) time for
me.  I've been dealing with problem male students making the lives of their
female TA's miserable and have read the messages in this thread, nodding
vigorously.  One male student told a TA in another course that he hated his
TA and wanted "to hit her in the head" every time he saw her.  Another very
young, very sweet, very cute TA (who very nearly resigned her assistantship)
had to regain control of her class after a week of chaos.  And we're worried
about another male student going postal in the writing center.  I think
we've got it all under control now, no one is quitting, and we've averted
physical harm, but the problem--at least this week--seems to fall in the
category of epidemic.  I'm exhausted!
 
Were these forms of sexual harassment?  Certainly all the TAs are women and
the problem people are male.  And all the women are young.  And their work
environment was certain hostile because of those young men's behavior.
 
I already include discussion of various forms of harassment and manipulation
(e.g. I'm thinking of how I had to untwist one former, sort of goofy-looking
male TA from around the fingers of a group of sorority women in his
class--yikes, that was a tortured metaphor, wasn't it) in our graduate
teaching colloquium and have made it a topic in our weekly staff meetings
this term.  I hate to focus on this too much, but how can we tell?
 
Mieke Koppen Tucker wrote:
>
>
>>Can we make a distinction between harassment and sexual harassment?
 
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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I was able to access the Ithaca WACO conference web site immediately--it
seems to work fine.
 
Jane
 
> ----------
> From:         Joe Martin[SMTP:jam8@CORNELL.EDU]
> Sent:         Thursday, September 24, 1998 6:33 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Writing Across the Curriculum Conference
>
> >Funny you ask about a WAC conference in Ithaca.  I just asked Pat
> McQueeney
> >about the same thing.  She said her information says it's June 3, or
> >thereabouts, and she thinks that proposals are due soon.  But she hasn't
> >been able to access website information.
>
> I'd appreciate hearing from anyone who is having difficulty accessing the
> website. It is accessible from my desktop, so I'd like to know if there's
> a
> problem.  Here's the address if anyone would like to try
>
> http://www.arts.cornell.edu/jskwp/wac99.html
>
> Thanks,
>
> Joe Martin
>
> .........................................................................
>
> Joe Martin, Director  |  Cornell University     | e-mail:
> jam8@cornell.edu
> Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
> 174 Rockefeller Hall  |                         | fax:     607-255-4010
>
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Donna, what you describe is not sexual harassment, but the gender-specfic
incidnets Julia N-F describes. Julia, please post bib cites on your work on
gender specific incident. The one I used with my TAs was in Forum I think.
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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As WPA I too used my office to confront male students who were harassing
female teachers, but my approach sounds different than Duane's.
 
The last case I remember distinctly was a student who had tapped his
teacher on her backside with the paper she had just returned him, in
"thanks."  I got him on the phone and said, "You're in big trouble, get
over to my office."  There I started out by telling him that he was one
step from getting kicked out of the university.  I then explained the
university's definition of sexual harrassment.  At that point I always
said something very carefully phrased, that I didn't know for sure what
exactly had happened in the classroom and I didn't want to hear the
student's side but if it came to a hearing that there had been plenty of
witnesses to the incident who would tell what they saw and heard.  I
didn't leave any opportunity for explanations or apologies, though I got
the usual "I didn't know" and blood-drained face.
 
I gave the student no opportunity to explain his side, and I made no
demands for him to apologize to the teacher, and I made no offer to
switch him out of the section.
 
I must have followed this procedure two or three times a year for the
decade that I was a WPA.  To my knowledge, no student ever gave his
teacher any further trouble.  Often the student apologized to the
teacher on his own, saying that he hadn't meant anything offensive.
 
I know my method was strong-arm stuff, giving the student no chance for
"dialogue."  But I don't regret it or apologize for it.
 
Rich Haswell
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Wow. There has been a lot of interesting discussion on this thread. I think
we raise this topic on wpa-l at least once every school year.
 
One thing I've noticed is how, every time it comes up, people quickly begin
to discuss how or the ways in which sexual harassment is overdetermined by
many other factors.  For instance, age of the teacher. And, dynamics of
power or authority between female teachers and male students, as this
relates to cultural assumptions about how power/authority can be expressed
and by whom. Even physical size--big male students, small female
teachers--(I think Gail Hapke makes mention of this).
 
I think the overdetermined nature of sexual harassment is a big reason why
TAs and WPAs have a hard time discussing harassment, identifying problems,
and dealing with them. The abstractness of the concept, the way it can be
muddied by several additional factors. And/or people want to think that it
doesn't exist, or that it isn't true in their particular case. New TAs,
just beginning to develop their new role as teacher/authority figure,
aren't prepared for/or don't recognized challenges to their authority.
 
Now, Shawn has added a new angle on this problem for me.
 
Shawn Hellman wrote:
"As a first year graduate student who has been listening in on the WPA
listserv, I was so glad to have heard this evolving conversation.  I am not
a GAT, but I have spoken with first year GAT students who find themselves
in this situation and who are unsure how to handle it.  Some of the
concerns expressed were about trying to determine if this problem is
appropriate to bring up to a supervisor (and who) or if it would it mark
them as not being "tough enough", "mature enough" or simply "too young" to
handle it on their own.  Even when supervisors are obviously available and
approachable, new  Gats might not be able to speak up.  Since I was
confided in and was unsure about my responsibility to keep "the secret", I
didn't know what to do or how to help.  Having never experienced the
problem, I had no answers to suggest.  I think posting the conversation
evolving on this list to GAT listserves would open up a conversation for
graduate students."
---end of excerpt---
 
It seems we may even need to consider that there are factors in the
structures of our writing programs that may be working against us, as we
try to deal with cases and, more importantly, try to prevent them.
 
Geez and it's friday afternoon...
 
Best, Kate
 
 
 
 
 
 
 
 
----------------------------------------
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA  16601
 
voice: 814.949.5440
mailto:latterell@psu.edu
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Gail:  I led a workshop on dealing with harassment in the classroom called
"protecting yourself in the classroom."  I shared some of stories from our
research, listened to many more stories, and offered numerous senarious for
students to work with.  I think this helped, the TAs appreciated it, but it
can never completely prepare one for such conflicts.
 
Julia
 
At 10:41 AM 9/25/1998 -0500, you wrote:
>On Thu, 24 Sep 1998, Catherine Prendergast wrote:
>
>> This thread on sexual harrassment is interesting to me; I'd hate to see it
>> die off or go entirely off-list.  It seems that many WPAs are in the
>> institutional position of fielding sexual harrassment complaints.  I'm
>> curious how people handle them.  And if it's all that common, does one wait
>> till situations arise to address it or (and I hate this word) proactively
>> address the matter in training and orientation, and if so, how?
>>
>> Catherine Prendergast
>> University of Illinois-Urbana/Champaign
>
>Just a couple of doors down from Cathy, I've been thinking along the same
>lines. In fact, I've made a note to include a discussion of gender-related
>intimidation in next year's orientation session for new TAs in the
>Academic Writing Program. I've found that young female TAs are often
>intimidated just by the size of some of the football players they teach,
>and when that size is accompanied by an attitude problem such as
>noncompliance, rowdiness, showing off, challenging authority, etc., the
>experience can be quite overwhelming. We have a good support system for
>our TAs in this program, but still I think a little training in what to
>expect and how to deal with it when it happens would prevent small
>problems from growing into large ones before anyone has a chance to
>intervene. I once had a male student, roughly the size of a vending
>machine,try to hand me a used Kleenex, while I was speaking to the class,
>so he wouldn't have to get up to throw it away. Was he testing me to see
>if he could gain the upper hand? Du-uh. . .I made gagging noises and said,
>"Yuck, Marvin, throw away your own snotty Kleenex," the class laughed, and
>we had a good relationship thereafter. No more tests. This sort of thing
>happens all the time and new TAs don't even realize they're being "called
>out." True, young men shouldn't try to dominate their female teachers, but
>the teachers need to be aware of the game that's being played and know how
>to return to the first serve.
>
>Has anyone had experience in training TAs to deal with harassment on the
>spot rather than just taking it up the chain of command?
>
>Gail
>
>Gail Hapke
>Assistant to the Director
>Academic Writing Program
>University of Illinois
>at Urbana-Champaign
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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Rich, there are times when strong arm stuff is exactly the way to go. --Beth
 
 
>As WPA I too used my office to confront male students who were harassing
>female teachers, but my approach sounds different than Duane's.
>
>The last case I remember distinctly was a student who had tapped his
>teacher on her backside with the paper she had just returned him, in
>"thanks."  I got him on the phone and said, "You're in big trouble, get
>over to my office."  There I started out by telling him that he was one
>step from getting kicked out of the university.  I then explained the
>university's definition of sexual harrassment.  At that point I always
>said something very carefully phrased, that I didn't know for sure what
>exactly had happened in the classroom and I didn't want to hear the
>student's side but if it came to a hearing that there had been plenty of
>witnesses to the incident who would tell what they saw and heard.  I
>didn't leave any opportunity for explanations or apologies, though I got
>the usual "I didn't know" and blood-drained face.
>
>I gave the student no opportunity to explain his side, and I made no
>demands for him to apologize to the teacher, and I made no offer to
>switch him out of the section.
>
>I must have followed this procedure two or three times a year for the
>decade that I was a WPA.  To my knowledge, no student ever gave his
>teacher any further trouble.  Often the student apologized to the
>teacher on his own, saying that he hadn't meant anything offensive.
>
>I know my method was strong-arm stuff, giving the student no chance for
>"dialogue."  But I don't regret it or apologize for it.
>
>Rich Haswell
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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One other bit of information, which may seem obvious, but works.  Remind
TAs to put into writing (in a teacher's log) any problems that they have
with students, and notify problem students in writing.  I've found that
you'll have more success ousting a student b/c of "breaking a written
contract" than you will on the basis of harassment, sexual or otherwise.
 
Julia
 
At 11:23 AM 9/25/1998 -0500, you wrote:
>This thread couldn't have come at a better (well, actually, WORSE) time for
>me.  I've been dealing with problem male students making the lives of their
>female TA's miserable and have read the messages in this thread, nodding
>vigorously.  One male student told a TA in another course that he hated his
>TA and wanted "to hit her in the head" every time he saw her.  Another very
>young, very sweet, very cute TA (who very nearly resigned her assistantship)
>had to regain control of her class after a week of chaos.  And we're worried
>about another male student going postal in the writing center.  I think
>we've got it all under control now, no one is quitting, and we've averted
>physical harm, but the problem--at least this week--seems to fall in the
>category of epidemic.  I'm exhausted!
>
>Were these forms of sexual harassment?  Certainly all the TAs are women and
>the problem people are male.  And all the women are young.  And their work
>environment was certain hostile because of those young men's behavior.
>
>I already include discussion of various forms of harassment and manipulation
>(e.g. I'm thinking of how I had to untwist one former, sort of goofy-looking
>male TA from around the fingers of a group of sorority women in his
>class--yikes, that was a tortured metaphor, wasn't it) in our graduate
>teaching colloquium and have made it a topic in our weekly staff meetings
>this term.  I hate to focus on this too much, but how can we tell?
>
>Mieke Koppen Tucker wrote:
>>
>>
>>>Can we make a distinction between harassment and sexual harassment?
>
>Donna Dunbar-Odom
>Director, First-Year Composition
>Associate Professor of English
>Dept. of Literature and Languages
>Texas A&M - Commerce
>(formerly East Texas State University)
>Commerce, TX 75429
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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I thought the bush was oleaster.
 
(pun that, RH)
 
Keith Rhodes
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To add another layer to this conversation, I was wondering if TA's are
offered any training/advice on how to deal with sexual/gender harassment
among students.
 
I'm a TA and had some male students enter into a pretty explicit
objectification of a female celebrity during a Daedalus InterChange
conversation.  It took me by surprise, and I tried to make it a teaching
opportunity where we kind of talked about what language "does"  and the
effect on indirect audiences etc etc, in the context of this kind of
"talk".  But, both male and female students seemed to think I was being too
"sensitive" which concerned me, as well.
 
I'm also interested, as I think Kate Latterell just brought up,  in the
adjectives in this thread.  Many of these narratives are making
distinctions like "young" "good-looking"  "cute" "sweet".  I have no doubt
that they are true descriptions of the victims in these situations, but I
don't think that these are necessarily productive ways of thinking about
what happens in these kinds of situations.  I'm not that sweet, and I still
have a lot of gender/ power things going on in my classroom.
 
This is a really interesting thread.
 
*******************************************
Paula Boyd
Department of English--Center for Writing Studies
University of Illinois at Urbana-Champaign
 
 
www.english.uiuc.edu/boyd/home
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Clyde, when you refer to your being a TA and that profs were "doing half
the work" that you did as a TA: has your perspective on this changed at
all since you've become a member of the ranked faculty.  Are there other
responsibilities that take up your time more than you anticipated?  Is
the committee work heavier?  What about mentoring? Advising? Being
responsible for writing all sorts of reports?  Are you saying that you
now work half as hard as a faculty member as you did as a TA?
 
On Fri, 25
Sep 1998, Dr. Clyde Moneyhun wrote:
 
> A quick note on the "exploitation" of TAs:
>
> There's no doubt that they ("we" just a few years ago!) are exploited--TAs
> teach college classes for college credit at a tiny fraction of the salary
> of tenure/tenure-track people.  I understood this when I was a TA and
> often observed how hard I was working for my money while there were profs
> in the department doing half the work (teaching a small grad seminar or
> two) for many times the dough.  Like a lot of rhet/comp TAs, I also did
> adminstrative work for the same kind of money--running registration,
> handling transfer students, etc. etc. etc.
>
> At the same time, I wouldn't trade that experience for anything.  There's
> no doubt that it helped me get a job, and no doubt it helped me do well on
> the job for the first couple of years while I got my feet wet on a tenure
> track--esp. the administrative stuff I did as a TA.  At my smallish
> regional MA-granting school, we do have TAs in the English Dept., but they
> have no chance (for now) to do comp administrative work.  Some of us will
> be working hard to create a couple of TA admin positions in the comp
> program.  If we succeed, will these TAs be exploited?  Oh, yeah.  They'll
> also gain valuable on-the-job experience that will help them enter PhD
> programs in rhet/comp and/or get and keep jobs in college writing.
>
> We can work hard to improve working conditions for TAs (and for adjuncts,
> and for tenure-track people, for that matter!)--better pay, benefits, etc.
> But I think the reality is that there will always be a certain amount of
> "apprenticeship exploitation," and I also think that there are benefits to
> the TAs thus exploited.
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Another bush, not fragrant, but ornamental--like the Russian olive.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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Yes, yes, yes, you're absolutely right about this, Theresa.  Rereading my
message, I see that I didn't make clear that I was talking about my
PERCEPTION of things as a grad student.  Most of what students see of
their profs is the classroom stuff, maybe some mentoring, that kind of
thing.  But so much of what profs do is hidden from view of their
students:  the committee work, the reports, the administrative stuff, the
work in the profession, the research, the writing, etc. etc. etc.  If we
calculated the hourly wage, I think it'd be a toss up to determine who's
more "exploited"!
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Fri, 25 Sep 1998, Theresa Enos wrote:
 
> Clyde, when you refer to your being a TA and that profs were "doing half
> the work" that you did as a TA: has your perspective on this changed at
> all since you've become a member of the ranked faculty.  Are there other
> responsibilities that take up your time more than you anticipated?  Is
> the committee work heavier?  What about mentoring? Advising? Being
> responsible for writing all sorts of reports?  Are you saying that you
> now work half as hard as a faculty member as you did as a TA?
>
> On Fri, 25
> Sep 1998, Dr. Clyde Moneyhun wrote:
>
> > A quick note on the "exploitation" of TAs:
> >
> > There's no doubt that they ("we" just a few years ago!) are exploited--TAs
> > teach college classes for college credit at a tiny fraction of the salary
> > of tenure/tenure-track people.  I understood this when I was a TA and
> > often observed how hard I was working for my money while there were profs
> > in the department doing half the work (teaching a small grad seminar or
> > two) for many times the dough.  Like a lot of rhet/comp TAs, I also did
> > adminstrative work for the same kind of money--running registration,
> > handling transfer students, etc. etc. etc.
> >
> > At the same time, I wouldn't trade that experience for anything.  There's
> > no doubt that it helped me get a job, and no doubt it helped me do well on
> > the job for the first couple of years while I got my feet wet on a tenure
> > track--esp. the administrative stuff I did as a TA.  At my smallish
> > regional MA-granting school, we do have TAs in the English Dept., but they
> > have no chance (for now) to do comp administrative work.  Some of us will
> > be working hard to create a couple of TA admin positions in the comp
> > program.  If we succeed, will these TAs be exploited?  Oh, yeah.  They'll
> > also gain valuable on-the-job experience that will help them enter PhD
> > programs in rhet/comp and/or get and keep jobs in college writing.
> >
> > We can work hard to improve working conditions for TAs (and for adjuncts,
> > and for tenure-track people, for that matter!)--better pay, benefits, etc.
> > But I think the reality is that there will always be a certain amount of
> > "apprenticeship exploitation," and I also think that there are benefits to
> > the TAs thus exploited.
> >
> > -------------------------------------------------------------------------------
> > Dr. Clyde Moneyhun                      Composition Program
> > (330) 742-1649                          English Department
> > camoneyh@cis.ysu.edu                    Youngstown State University
> > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> >
> >         Get up off of that thing and dance 'til you feel better.
> >                                         -- James Brown
> >
> > -------------------------------------------------------------------------------
> >
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
=========================================================================
Date:         Fri, 25 Sep 1998 14:50:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <mktucker@UBISHOPS.CA>
Subject:      Re: sexual harassment, WPAs, and contrapower
 
> I know my method was strong-arm stuff, giving the student no chance for
> "dialogue."  But I don't regret it or apologize for it.
 
Sometimes "dialogue" and "talking things over" as if there are equal
sides is destructive.  I applaud your approach; it also takes some
courage.
 
Mieke
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Paula has a good point.  It really doesn't help in a number of ways to
characterize those who experience gender/sexual harrassment in their
classrooms as "cute" "sweet" etc. That rhetoric seems to suggest that if
you only wore your skirt hem a couple of inches lower, or maybe beefed up
at the gym a little more, quit bleaching your hair or whatever, this might
not happen to you.  Collective experience suggests otherwise. But I'm also
curious about Gail's question: what can one do in the real time experience
of one's class to deal with challenging situations?  Or is sending it up
the line of command to a strong-arm man the only option?  I, too, have
historically had moderate success dealing with challenges from students
myself, though admittedly the advice on how to deal with those challenges
usually came from men I talked to.  Interestingly enough, women I talked to
tended to offer more wishy-washy solutions.
 
 
But At 01:24 PM 9/25/98 -0500, you wrote:
>To add another layer to this conversation, I was wondering if TA's are
>offered any training/advice on how to deal with sexual/gender harassment
>among students.
>
>I'm a TA and had some male students enter into a pretty explicit
>objectification of a female celebrity during a Daedalus InterChange
>conversation.  It took me by surprise, and I tried to make it a teaching
>opportunity where we kind of talked about what language "does"  and the
>effect on indirect audiences etc etc, in the context of this kind of
>"talk".  But, both male and female students seemed to think I was being too
>"sensitive" which concerned me, as well.
>
>I'm also interested, as I think Kate Latterell just brought up,  in the
>adjectives in this thread.  Many of these narratives are making
>distinctions like "young" "good-looking"  "cute" "sweet".  I have no doubt
>that they are true descriptions of the victims in these situations, but I
>don't think that these are necessarily productive ways of thinking about
>what happens in these kinds of situations.  I'm not that sweet, and I still
>have a lot of gender/ power things going on in my classroom.
>
>This is a really interesting thread.
>
>*******************************************
>Paula Boyd
>Department of English--Center for Writing Studies
>University of Illinois at Urbana-Champaign
>
>
>www.english.uiuc.edu/boyd/home
>
>
Catherine Prendergast
Assistant Professor
Department of English
Center for Writing Studies
University of Illinois - Urbana/Champaign
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I share Keith's coronary reaction. I'd think that WPAs and any other
faculty would cherish administrators who want real/regular/tenure-track
faculty to teach lower-level undergraduate courses, including
composition courses.
 
This doesn't mean that we should force unwilling or unprepared faculty
into these courses. We should never do that for any course. It means
that we should support a shift in thinking that has been occurring for
some time--that undergraduate education is a major selling point for
colleges and universities, and one way to sell it is to promise students
the best-qualified faculty available. We should support the notion that
ideally the "best-qualified" college faculty should possess terminal
degrees and tenure-track positions. And we should work to hire
tenure-track faculty who value the teaching of lower-level undergraduate
courses. This may mean cutting out adjunct positions and limiting TA
positions. But it will pay off in the long run.
 
Of course we all understand that many TAs, adjuncts, and full-time
non-TT faculty do a great job as teachers. This is because of who they
are, not what position they hold. Who are they? I hope they are future
tenure-track professors. I hope they are not future adjuncts, or
"permanent visitors," or whatever. If we work actively to protect such
non-TT *positions* from tenure-track positions, we are in effect saying
what we as a discipline have been deploring for all these years--that
composition teaching requires little or no special knowledge,
preparation, or training.
 
I agree with Clyde that the TA experience, while exploitative in
comparison to tenure-track jobs, is primarily a learning experience far
more valuable than the $9000 (or whatever) it pays. It is akin to the
undergraduate internship or student-teaching experience. As such we need
to preserve it, for everybody's sake. But we need to preserve it as a
learning experience, not as a job. A fairly slow-paced mentoring system
like the one Clyde and others have described seems best: a full year or
semester of course work, preceptorship, and faculty-shadowing prior to
full responsibility in the classroom, and one class per term as opposed
to two or three. I don't know exactly how things are at Arizona now, but
when I was there we taught two courses per term, and it was very nearly
a full-time job--as teaching two courses per term should be. Grad
students typically *took* two courses per term as well, so progress
through the program could be very slow. After six or eight years, we
*do* start thinking of TAing as our "job," but it's not, or shouldn't
be.
 
Far better to encourage people to get their coursework done and write
their dissertations than to carve out permanent slots for them at the
bottom of the university teaching structure. In the meantime, we should
cherish tenure-track-friendly administrators and try to persuade all the
others that the exploitative system of part-time and non-TT full-time
faculty is a bad way to attract good undergraduate students.
 
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Lauren Sewell wrote:
 
>What has happened on our campus is that comp courses are taught almost
>exclusively by adjunct faculty.
 
Heartbeat fully restored; your old Chancellor didn't put money where the
mouth led.  That's a course of a different color.  The old Chancellor's
claim itself is specious if one means to count any warm adjunct body as a
"real professor."
 
>And I think it's providing a key learning opportunity for
>graduate students.  I disagree with your suggestion that graduate students
>who don't teach have a better opportunity to learn.  I've never learned more
>than when I was teaching--especially as a graduate student.
 
Uh-oh, palpitation city again. I hope that, given the prior conditions you
described, yours is a good "the glass is half-full" attitude toward the best
locally available solution.  As a theoretical point, you wouldn't justify a
switch from classes taught by full faculty to classes taught by Master's
GAs, would you?  Teaching comp classes well is highly time-consuming, and
there's plenty of book-larnin' to be done in this field, especially early
on.  Our GAs work in the Writing Center, so they have teaching experiences
to spur and consolidate learning; they *don't* have stacks of papers or
portfolios to take home over the weekend, grades to assign (and defend),
etc.  I think I learned enough to last me through quite a bit of study and
reflection in well less then the entirety of my own teaching as a graduate
student.  In fact, I'm pretty sure I learned more during my semester in the
writing center, when I had time to think more carefully about what I was doing.
 
>And if you can tell me how to get the university administration to pay full
>professorial rate for our comp classes, I'm all ears!!
 
There's a journey of a thousand steps (we're only on about 800; we do have
some full-time, full-benefit, full-vote instructors). I wouldn't know how to
take many of them if I were suddenly tossed back to the starting line--which
is what I fear any time I hear people on this list touting the virtues of
GAs and TAS as mainline classroom teachers. I do know that step one is
avoiding the claim that anything less is actually a *good* result.  But step
two is avoiding the claim that "anybody can teach comp," so that the choice
of informed composition teachers over uninformed ones makes sense from this
perspective, too.
 
Keith Rhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
"Everything we deal with in composition is fundamentally philosophical"
        - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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sometimes labels are necessary to a conversation--they are after all tools
we use to do analysis.
 
Hardly any of my male, gray-haired, full professor type colleagues catch
this sort of grief from undergraduates. A petite woman, I get more than,
say, Martin Jacobi, who fits the above description, though he will probably
resent the category; but I, with many years of teaching experience, get
less  than untenured women in my dept and lots less than women TAs. I know
this from reports. I know the latter from experience. Once I was 23 or 24
teaching for the first time.
 
 I do not understand why trying to understand where how how often under
what circumstances  under what ideologies these behaviors are written is a
problem. --Beth
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Beth et al.  here is a list of the articles I've published on this issue,
I'd also be happy to provide more in-depth info to those who are
interested; please contact me off list.
 
Thanks, Julia
 
"Women and Online Education." First Monday (internet journal).  February 1998.
 
"Whose in Power? Student-to-Teacher Harassment from the Traditional
Classroom to Virtual Reality." Assembly on Computers in English Journal.
Fall 1997.
 
"Harassment Online." Karios.  2.2 (Fall 1997)
http://english.ttu.edu/kairos/2.2.
 
"Women's Work and Critical Pedagogy." The Writing Instructor. 16.1 (1996):
21-34.
 
"Breaking the Silence: Gender-Specific Problems in the Writing Classroom."
Composition Forum.  7.1 (1996): 17-30.
 
 
At 12:54 PM 9/25/1998 -0400, you wrote:
>Donna, what you describe is not sexual harassment, but the gender-specfic
>incidnets Julia N-F describes. Julia, please post bib cites on your work on
>gender specific incident. The one I used with my TAs was in Forum I think.
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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Rich:  one of the things I ask for in my research is for tenured faculty,
male faculty, ect. to do exactly this--help lead the fight for those who
are less powerful.
 
Thanks for the strong arm, Julia
 
At 01:54 PM 9/25/1998 -0400, you wrote:
>Rich, there are times when strong arm stuff is exactly the way to go. --Beth
>
>
>>As WPA I too used my office to confront male students who were harassing
>>female teachers, but my approach sounds different than Duane's.
>>
>>The last case I remember distinctly was a student who had tapped his
>>teacher on her backside with the paper she had just returned him, in
>>"thanks."  I got him on the phone and said, "You're in big trouble, get
>>over to my office."  There I started out by telling him that he was one
>>step from getting kicked out of the university.  I then explained the
>>university's definition of sexual harrassment.  At that point I always
>>said something very carefully phrased, that I didn't know for sure what
>>exactly had happened in the classroom and I didn't want to hear the
>>student's side but if it came to a hearing that there had been plenty of
>>witnesses to the incident who would tell what they saw and heard.  I
>>didn't leave any opportunity for explanations or apologies, though I got
>>the usual "I didn't know" and blood-drained face.
>>
>>I gave the student no opportunity to explain his side, and I made no
>>demands for him to apologize to the teacher, and I made no offer to
>>switch him out of the section.
>>
>>I must have followed this procedure two or three times a year for the
>>decade that I was a WPA.  To my knowledge, no student ever gave his
>>teacher any further trouble.  Often the student apologized to the
>>teacher on his own, saying that he hadn't meant anything offensive.
>>
>>I know my method was strong-arm stuff, giving the student no chance for
>>"dialogue."  But I don't regret it or apologize for it.
>>
>>Rich Haswell
>
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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With all respect for the strong armed men, it somewhat bothers me that
the strong arm solution is something that apparently works for men only.
Similarly, all the sexual harassment training I have gone through as a TA
were about a different situation from what seems to be typical. Namely,
they all stressed that we as
instructors have power, and anything we do with the students needs to be
seen in that perspective. Consequently, the typical sexual harassment
scenario seemed to be one in which the instructor (and mot typically a
male one) harassed the student (most typically a female one). What makes
preparing TAs effectively for such situations is that this is obviously a
narrow minded (although good intentined) approach.
Ildiko Melis
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Well, yes I can guess that male professors, gray-haired or not, are less
likely to be subject to the kind of stuff we are talking about because I do
think gender is an important feature here.  I can also imagine that
experience/rank is valid in terms of how students perceive the teacher's
status and competence or power and I even imagine that an experienced
tenured professor can present herself with more confidence.  I guess that
labels can help analysis, but what about women who wouldn't be described as
"petite"  "cute" or "sweet"?  That TA/Instructor MAYBE wouldn't be subject
to as many male students "making a play", but they may deal with being
objectified as much as anyone else.   I can imagine a situation where a
student suggests to such an instructor that her problem is she doesn't "get
any" and maybe she'd lighten up if she did .  When I was an undergraduate I
heard this kind of speculation myself, although not to the teacher.  Is
this something different than what we are talking about?  I don't know, I'm
just making this up.  I  think it would be interesting to find out if such
distinctions really do make a difference in how often a female TA
experiences these kind of contrapower moves from male students ( of course
then you'd have to try to define cute, sweet, etc.).  I kind of suspect
they don't, so I do think that using these features as analytic points
slides over what's really at the heart of this problem.
 
*******************************************
Paula Boyd
Department of English--Center for Writing Studies
University of Illinois at Urbana-Champaign
 
 
www.english.uiuc.edu/boyd/home
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Thank you, Theresa.  I would have asked the same questions.
 
Mary
 
Theresa Enos wrote:
>
> Clyde, when you refer to your being a TA and that profs were "doing half
> the work" that you did as a TA: has your perspective on this changed at
> all since you've become a member of the ranked faculty.  Are there other
> responsibilities that take up your time more than you anticipated?  Is
> the committee work heavier?  What about mentoring? Advising? Being
> responsible for writing all sorts of reports?  Are you saying that you
> now work half as hard as a faculty member as you did as a TA?
>
> On Fri, 25
> Sep 1998, Dr. Clyde Moneyhun wrote:
>
> > A quick note on the "exploitation" of TAs:
> >
> > There's no doubt that they ("we" just a few years ago!) are exploited--TAs
> > teach college classes for college credit at a tiny fraction of the salary
> > of tenure/tenure-track people.  I understood this when I was a TA and
> > often observed how hard I was working for my money while there were profs
> > in the department doing half the work (teaching a small grad seminar or
> > two) for many times the dough.  Like a lot of rhet/comp TAs, I also did
> > adminstrative work for the same kind of money--running registration,
> > handling transfer students, etc. etc. etc.
> >
> > At the same time, I wouldn't trade that experience for anything.  There's
> > no doubt that it helped me get a job, and no doubt it helped me do well on
> > the job for the first couple of years while I got my feet wet on a tenure
> > track--esp. the administrative stuff I did as a TA.  At my smallish
> > regional MA-granting school, we do have TAs in the English Dept., but they
> > have no chance (for now) to do comp administrative work.  Some of us will
> > be working hard to create a couple of TA admin positions in the comp
> > program.  If we succeed, will these TAs be exploited?  Oh, yeah.  They'll
> > also gain valuable on-the-job experience that will help them enter PhD
> > programs in rhet/comp and/or get and keep jobs in college writing.
> >
> > We can work hard to improve working conditions for TAs (and for adjuncts,
> > and for tenure-track people, for that matter!)--better pay, benefits, etc.
> > But I think the reality is that there will always be a certain amount of
> > "apprenticeship exploitation," and I also think that there are benefits to
> > the TAs thus exploited.
> >
> > -------------------------------------------------------------------------------
> > Dr. Clyde Moneyhun                      Composition Program
> > (330) 742-1649                          English Department
> > camoneyh@cis.ysu.edu                    Youngstown State University
> > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> >
> >         Get up off of that thing and dance 'til you feel better.
> >                                         -- James Brown
> >
> > -------------------------------------------------------------------------------
> >
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
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Hello, all:
 
I've been reading this thread and have these ideas to offer.
 
1) A "Serve Notice" policy needs to be produced and placed where all
users/students/facilitators can and must see it. This can be a "must read"
sheet that opens immediately on a web server that requires a box be checked
for an individual to use the server. In classrooms, it is simply an
agreed-upon list of words and behaviors that have been deemed
"unacceptable." Too many naive individuals--some mean-spirited, some simply
playful--can say/do the wrong things, but unless one has a written policy to
forbid certain behaviors, one can run aground of freedom-of-expression
arguments. But if one can show that "notice" has been served, one can show
where the policy has been violated.
 
2) As an article in ACADEME pointed out three or four years back, someone
dealing with these issues should have legal training. A privileged student
who has resources enough for a lawyer can turn the tables when the judge
asks the university people who are criticizing the student, "do you have
legal training in harassment and gender/workplace laws? Do you have a degree
in psychological counselling?" If the decision-makers who are trying to
discipline a student are Composition chairs, teaching assistants, and
departmental coordinators--none typically with legal training--things can go
badly, especially for a TA. You can often shame a student into behavioral
change, or you can transfer one into another section, but if he/she claims
that such action humiliated, demeaned, or damaged him/her, that's trouble
again. Not many cases go THAT far, but you don't want to be in the situation
of the ones that do.
 
3) Most cases can be resolved by bringing the conflicted parties together
for a declaration of what each will not tolerate of the other. A policy
should be composed that indicates who convenes this meeting and under what
circumstances it is considered closed.
 
Communication is always best; proactive measures, however saddening to need
them, are effective.
 
Chris Brooks
Wichita State University
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Please pass on these job announcements to your colleagues.  Many thanks,
L. Burton.  We're searching for four tenure-track positions and possible
full-time temporaries.
 
DIRECTOR, UNIVERSITY WRITING CENTER.  Tenure-track assistant professor.  M.
A.  required in Rhetoric and Composition or related field by the starting
date of the position, August 1, 1999; Doctorate preferred.  Candidates must
have a minimum of two years experience in tutoring and/or the
administration of a college or university writing center. All candidates
must have three or more years experience teaching college composition, as
well as three or more years experience with computer-assisted instruction,
expertise in teaching Basic as well as ESL writers, a minimum of two years
experience teaching distance-learning, grant-writing experience,  and
demonstrable research interest in composition and rhetoric.  Preferred
qualifications include publications in writing, tutoring, and/or writing
center administration, as well as demonstrable expertise working on writing
with faculty from diverse disciplines.   Seeking a director with a vision
for expanding the Center's role in serving the university community.
Duties will include providing support for writing and writing instruction
across campus,  for training and supervising writing tutors,  for advising
faculty in writing across the curriculum, and for conducting workshops for
faculty seeking to add writing to their own courses. Additional duties will
include teaching undergraduate and graduate courses as assigned in the
Department of Writing and Linguistics.   Initial screening of selected
applicants may occur at the Modern Language Association Conference in San
Francisco on December 27-30, 1998.  Send letter of application, curriculum
vitae, evidence of teaching excellence, and the names, addresses, e-mail
addresses, and telephone numbers of three references to Professors Mary
Marwitz and Betsy Nichols, Co-chairs, Search Committee, Department of
Writing and Linguistics, P. O. Box 8026, Georgia Southern University,
Statesboro, Georgia, 30460-8555.  Postmark deadline: December 10, 1998.
The names of applicants and nominees, resumes, and other general
non-evaluative information are subject to public inspection under the
Georgia Open Records Act.  Georgia Southern is an Equal
Opportunity/Affirmative Action Institution.  Persons who need
accommodation(s) in the application process under the Americans with
Disabilities Act should notify the search chair.  Georgia Southern
University, a unit of the University System of Georgia, is the largest and
leading center of higher education in the southern half of Georgia and is
third in student enrollment among public universities, serving
approximately 14,000 students.  As a comprehensive, residential university,
its mission is strongly centered on the education of undergraduate
students.  The University offers approximately 150 degree programs at the
baccalaureate, masters, and doctoral levels through six colleges.  Founded
in 1906, Georgia Southern became a regional university in 1990.  The
634-acre campus is located in Statesboro, a community of approximately
30,000 residents, 50 miles northwest of historic Savannah and 200 miles
southeast of Atlanta.
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Here's the second.
 
TECHNICAL AND PROFESSIONAL WRITING.  Tenure-track assistant professor.
Ph.D. required in technical and/or professional writing by the starting
date of the position, August 1, 1999.  Salary dependent upon
qualifications. Two to four years teaching experience is preferred.  All
candidates must have expertise in visual rhetoric and print production with
additional expertise in several of these areas: on-line communication,
hypertext, Web design and development, collaborative computing, research
methods, science writing, publication management, internship programs
(service learning in professional settings), editing, design, multi-media
production, contemporary rhetorical theory, organizational communication,
and some form of methodology.   Duties will include teaching first-year
composition, technical writing and Writing in the Workplace, as well as
other undergraduate and graduate courses in the Department of Writing and
Linguistics.  Initial screening of selected applicants may occur at the
Modern Language Association Conference in San Francisco on December 27-30,
1998.  Send letter of application, curriculum vitae, evidence of teaching
excellence, and the names, addresses, e-mail addresses, and telephone
numbers of three references to Professors Tim Giles and Marie Franklin,
Co-chairs, Search Committee, Department of Writing and Linguistics, P. O.
Box 8026, Georgia Southern University, Statesboro, Georgia, 30460-8555.
Postmark deadline: December 10, 1998.  The names of applicants and
nominees, resumes, and other general non-evaluative information are subject
to public inspection under the Georgia Open Records Act.  Georgia Southern
is an Equal Opportunity/Affirmative Action Institution.  Persons who need
reasonable accommodation(s) in the application process under the Americans
with Disabilities Act should notify the search chair.  Georgia Southern
University, a unit of the University System of Georgia, is the largest and
leading center of higher education in the southern half of Georgia and is
third in student enrollment among public universities, serving
approximately 14,000 students.  As a comprehensive, residential university,
its mission is strongly centered on the education of undergraduate
students.  The University offers approximately 150 degree programs at the
baccalaureate, masters, and doctoral levels through six colleges.  Founded
in 1906, Georgia Southern became a regional university in 1990.  The
634-acre campus is located in Statesboro, a community of approximately
30,000 residents, 50 miles northwest of historic Savannah and 200 miles
southeast of Atlanta.
=========================================================================
Date:         Fri, 25 Sep 1998 17:25:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Burton <lburton@GSVMS2.CC.GASOU.EDU>
Subject:      TENURE-TRACK OPENINGS (3RD OF FOUR)
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
#3
 
COMPUTERS AND COMPOSITION .  Tenure-track assistant professor.  Ph. D.  in
Rhetoric and Composition or related field required by the starting date of
the position, August 1, 1999.  Salary dependent upon qualifications. Two to
four years teaching experience is preferred.  All candidates must have
expertise with contemporary rhetoric as influenced by aural/visual
rhetorical integrations with written text,  and expertise in the theories
of computer instruction. Additional preferred qualifications include
experience teaching and developing courses in the design and production of
new digital media.   Duties will include teaching first-year composition as
well as other undergraduate and graduate courses in the Department of
Writing and Linguistics.  Initial screening of selected applicants may
occur at the Modern Language Association Conference in San Francisco on
December 27-30, 1998.  Send letter of application, curriculum vitae,
evidence of excellent teaching, and the names, addresses, e-mail addresses,
and telephone numbers of three references to Professors Mark Richardson and
Laura Milner, Co-chairs, Search Committee, Department of Writing and
Linguistics, P. O. Box 8026, Georgia Southern University, Statesboro,
Georgia, 30460-8555.  Postmark deadline: December 10, 1999.   The names of
applicants and nominees, resumes, and other general non-evaluative
information are subject to public inspection under the Georgia Open Records
Act.  Georgia Southern is an Equal Opportunity/Affirmative Action
Institution.  Persons who need reasonable  accommodation(s) in the
application process under the Americans with Disabilities Act should notify
the search chair.  Georgia Southern University, a unit of the University
System of Georgia, is the largest and leading center of higher education in
the southern half of Georgia and is third in student enrollment among
public universities, serving approximately 14,000 students.  As a
comprehensive, residential university, its mission is strongly centered on
the education of undergraduate students.  The University offers
approximately 150 degree programs at the baccalaureate, masters, and
doctoral levels through six colleges.  Founded in 1906, Georgia Southern
became a regional university in 1990.  The 634-acre campus is located in
Statesboro, a community of approximately 30,000 residents, 50 miles
northwest of historic Savannah and 200 miles southeast of Atlanta.
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#4 (Linguistics)
 
LINGUISTICS.  Tenure-track assistant or associate professor.  Ph.D.
required by the starting date of the position, August 1, 1999.  Salary
dependent upon qualifications.  Minimum of three years teaching experience
is preferred.  Successful candidates must demonstrate a willingness to
strengthen a new Linguistics program.   All candidates must have course
work or previous experience in teaching  History of the English Language,
Sociolinguistics, and Modern English Grammar.  Preference given to
candidates with background in additional areas, such as non-Indo-European
languages, Language and Society, and (con)textual analysis.  Must be able
to interact well with other departments such as anthropology, sociology,
communications, and Africana Studies.  Initial screening of selected
applicants may occur at the Modern Language Association Conference in San
Francisco on Dec. 27 - 30, 1998.  Send letter of application, curriculum
vitae, and the names, addresses, e-mail addresses, and telephone numbers of
three references to Professors Eleanor Agnew and Kathy Albertson,
Co-chairs, Search Committee, Department of Writing and Linguistics, P. O.
8026, Georgia Southern University, Statesboro, Georgia 30460-8555.
Postmark deadline: December 10, 1998.  The names of applicants and
nominees, resumes, and other general non-evaluative information are subject
to public inspection under the Georgia Open Records Act.  Georgia Southern
is an Equal Opportunity/Affirmative Action Institution.  Persons who need
reasonable accommodation(s) in the application process under the Americans
with Disabilities Act should notify the search chair.  Georgia Southern
University, a unit of the University System of Georgia, is the largest and
leading center of higher education in the southern half of Georgia and is
third in student enrollment among public universities, serving
approximately 14,000 students.  As a comprehensive, residential university,
its mission is strongly centered on the education of undergraduate
students.  The University offers approximately 150 degree programs at the
baccalaureate, masters, and doctoral levels through six colleges.  Founded
in 1906, Georgia Southern became a regional university in 1990.  The
634-acre campus is located in Statesboro, a community of approximately
30,000 residents, 50 miles northwest of historic Savannah and 200 miles
southeast of Atlanta.
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At 02:22 PM 9/25/98 -0500, keith rhodes wrote:
 
>I hope that, given the prior conditions you
>described, yours is a good "the glass is half-full" attitude toward the best
>locally available solution.
 
I certainly think it is.  Right now, hiring any full-time people to teach
first-year comp at competitive t-track wages is absolutely not an option for
us. In the specific case I'm describing for graduate students, we'd include
a teaching component in the education of our M.A. students, but only after
they had completed a well-designed, appropriately-paced preparation sequence
that included comp theory/practice coursework, tutoring, shadowing--all
before they taught.  That situation would replace what I think is an
egregious historic practice of hiring M.A.'s in literary studies who have
had little or no coursework in the teaching of writing.  That practice is an
extention of a very old idea:  "any warm body [with a M.A. in English] can
teach writing."
 
In short, what I want to see happen at my institution is that we employ the
most well-prepared teachers of writing that we can, given our incredibly
limited resources.  Here, the most realistic solution is to allow
well-prepared graduate students to teach if they so choose.
 
 
 
 
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
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RHETORIC AND COMPOSITION.  Possible full-time temporary positions depending
upon a budgetary decision expected in April of 1999.  M.A. in Rhetoric and
Composition or related field required by the starting date of the position,
August 1, 1999; doctorate preferred. All candidates must have a minimum of
one year's experience teaching college composition.  Preferred
qualifications include expertise in teaching Basic Writing as well as ESL,
one or more years experience teaching Business or Technical Writing, as
well as a minimum of one year of experience tutoring in a college or
university writing center.  Salary dependent upon qualifications.  Duties
will include teaching first-year composition courses, with the possibility
of teaching other undergraduate or graduate courses in the Department of
Writing and Linguistics.  Send letter of application, curriculum vitae,
evidence of excellent teaching, and the names, addresses, e-mail addresses,
and telephone numbers of three references to Professor Charlotte
Crittenden, Assistant Chair, Department of Writing and Linguistics, P. O.
Box 8026, Georgia Southern University, Statesboro, Georgia, 30460-8555.
Postmark deadline: December 10, 1998.   The names of applicants and
nominees, resumes, and other general non-evaluative information are subject
to public inspection under the Georgia Open Records Act.  Georgia Southern
is an Equal Opportunity/Affirmative Action Institution.  Persons who need
accommodation(s) in the application process under the Americans with
Disabilities Act should notify the assistant chair.  Georgia Southern
University, a unit of the University System of Georgia, is the largest and
leading center of higher education in the southern half of Georgia and is
third in student enrollment among public universities, serving
approximately 14,000 students.  As a comprehensive, residential university,
its mission is strongly centered on the education of undergraduate
students.  The University offers approximately 150 degree programs at the
baccalaureate, masters, and doctoral levels through six colleges.  Founded
in 1906, Georgia Southern became a regional university in 1990.  The
634-acre campus is located in Statesboro, a community of approximately
30,000 residents, 50 miles northwest of historic Savannah and 200 miles
southeast of Atlanta.
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About funding of courses in Texas.  It's probably not as threatening as
Michael hinted, but not as encouraging as Roger hoped.
 
As it was just explained to me, in a meeting an hour ago, for any
_undergraduate_ course (in any field) that is taught by a tenured or tenure
track professor, there will be a bonus for those credit hours from the state
of an extra 15% per student enrolled.
 
The rule is indeed designed to encourage colleges to put "full" faculty
rather than TA's and adjuncts into undergraduate teaching.
 
Different "knowledge areas" in Texas are funded differently, as are
undergrad, master's, and doctoral courses.  As you would all suspect, the
liberal arts area is the lowest funded.  In fact, it is the unit measurement
funded at the level of 1.0.  Science is funded at 1.53.  Agriculture at
2.05.  Those are for lower division courses.  Master's students in liberal
arts are funded at 3.94 and doctoral students at 12.04.
 
No wonder I try to get doctoral students into our program.
 
I'm not sure whether the liberal arts are lowest funded because they take
the least effort and/or training to teach, or whether this is a
supply/demand issue and there are plenty of liberal arts professors looking
for jobs.
 
We have an administration that is now saying each department should, and
each college must, generate state funds equal to its faculty salaries.  My
department of 17 tenure and TT profs brought in about $300,000 less last
year that we cost.  Ain't it fun!
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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I think it somewhat important not to conflate at least two separable issues here.
First is the ability of TAs (and teachers!) to control the class.  Though it is true
that women teachers get tested more often and more harshly than men teachers, as a
group, *every* new teacher gets tested by students.  And this goes double for TAs.
They must learn to control the classroom or conference or workshop or whatever it is
they are doing - or be willing to live and teach in chaos - which may be doable, but I
suspect is less effective overall.  Some of the notes on this topic seem to be more of
this type of problem.  Novice teachers often think that all students (not just most)
are like they were - generally well behaved and interested in learning - and that
consequently crowd and sometimes riot control techniques must be employed.
Fortunately, for all but the most timid and milktoast people these techniques can be
learned and used effectively.  It is easier to get control and lighten up later than
to start easygoing and become a dragon later.
 
The kleenex issue described in one of the posts is of this teacher-control type, it
seems to me.
 
I would distinguish this form of generic (though gender-linked (happens to women more
than men, and is rougher at times)) of "harassment" from more sex or gender-specific
harassment - harassment because they are women, not because they are teachers who
happen to be women.  This sort of harassment is generally more individual and less
group.  That is, one or two men will have attitudes toward women that they may openly
display or at times more invidiously display only when the two are alone, like in
conferences.  These attitudes will come out oftentimes in language and in physical
intimidation.
 
Most students will back off when called on it - especially if called on it early, but
not all students will.  I have had to step in on only two occasions that I recall in
my 12 years of teaching.  I have counseled teachers and TAs far more often than that -
and they have then been able to handle it themselves.
 
On the other side what I sometimes get, and the other male teachers get, is not
physical intimidation, but what I will call attempts at manipulation by feminine
wiles.  I  had one student students come to daytime conferences dressed in
off-the-shoulder cocktail dresses and pout and seem near tears and say "You just hate
me".  One student was cured of this behavior by a simple, but rather harsh "I don't
know you well enough to hate you."  I have had many other more subtle types of
sex-linked manipulative behavior tossed my way as well - as have most of the male
professors I have talked to.
 
As a male teacher a danger I am concerned about is being accused of harassing my
female students.  As a result of this concern, I always have the door open during
conferences with female students, I stay on my side of the desk (though it means I
need to edit upside down), and I never, ever touch a student - well, I have hugged my
research assistants at graduation.
 
For most cases I recommend that teachers NOT treat it as sexual harassment but as a
matter of control.  Women will be tested more than men, but I think often the best
response is just to keep control of the class rather than try to do consciousness
raising exercises.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about reality.  Metaphysics is a
restaurant where they give you a thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Steve:  I agree, to some extent, with your distinction below.  I argue,
however, that if we treat these conflicts--either of the type you
describe--as "control" issues, we are placing the responsiblity, and
therefore blame, on the teachers themselves.  This is simply an inaccurate
representation of student-to-teacher harassment.
 
I have six years of teaching experience, my twenties are now gone, and last
year I had a student call me a bitch in class--in front of my other
students--because his grade reflected a missing assignment (minus 10 pts
for not turning a draft on time as clearly stated in the syllabus).
 
This was not a situation I could control.  That student was angry, had
difficulty seeing a woman as an authority figure, etc.  My only recourse
was to expell him from the class; I could not control his behavior.
 
Yes, teachers have a responsiblity to manage classrooms (I wouldn't use the
word "control"), but students also have a responsiblity for their actions,
actions for which teachers should not be blamed.
 
Julia
 
At 08:25 AM 9/26/98 -0400, you wrote:
>I think it somewhat important not to conflate at least two separable
issues here.
>First is the ability of TAs (and teachers!) to control the class.  Though
it is true
>that women teachers get tested more often and more harshly than men
teachers, as a
>group, *every* new teacher gets tested by students.  And this goes double
for TAs.
>They must learn to control the classroom or conference or workshop or
whatever it is
>they are doing - or be willing to live and teach in chaos - which may be
doable, but I
>suspect is less effective overall.  Some of the notes on this topic seem
to be more of
>this type of problem.  Novice teachers often think that all students (not
just most)
>are like they were - generally well behaved and interested in learning -
and that
>consequently crowd and sometimes riot control techniques must be employed.
>Fortunately, for all but the most timid and milktoast people these
techniques can be
>learned and used effectively.  It is easier to get control and lighten up
later than
>to start easygoing and become a dragon later.
>
>The kleenex issue described in one of the posts is of this teacher-control
type, it
>seems to me.
>
>I would distinguish this form of generic (though gender-linked (happens to
women more
>than men, and is rougher at times)) of "harassment" from more sex or
gender-specific
>harassment - harassment because they are women, not because they are
teachers who
>happen to be women.  This sort of harassment is generally more individual
and less
>group.  That is, one or two men will have attitudes toward women that they
may openly
>display or at times more invidiously display only when the two are alone,
like in
>conferences.  These attitudes will come out oftentimes in language and in
physical
>intimidation.
>
>Most students will back off when called on it - especially if called on it
early, but
>not all students will.  I have had to step in on only two occasions that I
recall in
>my 12 years of teaching.  I have counseled teachers and TAs far more often
than that -
>and they have then been able to handle it themselves.
>
>On the other side what I sometimes get, and the other male teachers get,
is not
>physical intimidation, but what I will call attempts at manipulation by
feminine
>wiles.  I  had one student students come to daytime conferences dressed in
>off-the-shoulder cocktail dresses and pout and seem near tears and say
"You just hate
>me".  One student was cured of this behavior by a simple, but rather harsh
"I don't
>know you well enough to hate you."  I have had many other more subtle
types of
>sex-linked manipulative behavior tossed my way as well - as have most of
the male
>professors I have talked to.
>
>As a male teacher a danger I am concerned about is being accused of
harassing my
>female students.  As a result of this concern, I always have the door open
during
>conferences with female students, I stay on my side of the desk (though it
means I
>need to edit upside down), and I never, ever touch a student - well, I
have hugged my
>research assistants at graduation.
>
>For most cases I recommend that teachers NOT treat it as sexual harassment
but as a
>matter of control.  Women will be tested more than men, but I think often
the best
>response is just to keep control of the class rather than try to do
consciousness
>raising exercises.
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>"Metaphysics is not reality.  Metaphysics is names about reality.
Metaphysics is a
>restaurant where they give you a thirty-thousand page menu and no food."
>
>Robert M. Pirsig, Lila, p. 63 (1991).
>
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        Hi Professor Fulkerson!
 
        I left you a message on your machine, but since you then
appeared in my wpa-mail, I figured I would try this venue as well. I
have a PhD in 20th C. Poetry from Rutgers, where I worked as a wpa for 3
yrs, then went on to direct the writing across the curriculum program at
the U. of Redlands for 2 years, then came back east to teach at harvard
in expos for awhile, and have also been doing some research on writing
programs for Bedford/St Martins Publishers.
 
        I called and am writing to ask if I could interview you by phone
or e-mail in the coming month. I would like to know (as would bedford)
how you would describe the field of composition now vs. a few years ago,
what you think of textbooks, what your program's goals are, etc. In
short, what does it mean to teach writing at ASU?
 
        I would welcome the opportunity to talk to you or correspond by
e-mail, if that seems easier. And could I take you out to lunch or
dinner at the four C's, MLA, the Louisville conference, or some other
conference in the future? (that is what the expense acct. is for, and it
would allow us to thank you.)
 
        Thanks for your attention--
 
        Dawn Skorczewski
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Richard Fulkerson wrote:
 
>We have an administration that is now saying each department should, and
>each college must, generate state funds equal to its faculty salaries. My
>department of 17 tenure and TT profs brought in about $300,000 less last
>year that we cost.  Ain't it fun!
 
You just need better accountants.  All gen ed courses "earn" some
portion of the fees that retained students pay for further classes, and
required courses "earn" the difference between what students would
pay voluntarily and what the University is willing to pay in order to
make students take them.
 
 
 
Keith Rhodes,                            -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
660-562-1860                            | in our hearts."       |
krhodes@mail.nwmissouri.edu             |     -- Charles Peirce |
http://www.nwmissouri.edu/~krhodes
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Steve Jamar wrote: > >
> >I would distinguish this form of generic (though gender-linked (happens to
> women more
> >than men, and is rougher at times)) of "harassment" from more sex or
> gender-specific
> >harassment - harassment because they are women, not because they are
> teachers who
> >happen to be women.
>
I agree that there's a distinction between the sort of
not-overtly-sexual harassment that happens to all teachers and the sort
of not-overtly-sexual, but gender-related harassment that happens to women
because they are  women. I don't agree that the kleenex episode was of the
generic form, though. I've noticed a form of male-on-female testing that
goes on, not only between student and teacher but between student and
student, that involves the male trying to get the female to "serve" him in
some way. "Go get me a Coke from the machine" "Give me some of your candy
bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
to the "Why don't we ask Jane to take the meeting notes?" and "How about
if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
control of this sort of situation simply by refusing--the sort of attitude
we show in the refusal will set the tenor of the relationship thereafter.
I like the companionable, humorous refusal...but if the testing goes on,
I'll react more sternly. Have the other women on the list had similar
experiences?
 
Gail Hapke
Academic Writing Program
University of Illinois
at Urbana-Champaign
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Gail:  In answer to your question, the women who responded to our study
(see previous list of sources) often remarked that male students would ask
them to clean the room, make neater copies, etc.  Just the kind of
"services" you refer to. These are college students in college classes, by
the way.
 
>I agree that there's a distinction between the sort of
>not-overtly-sexual harassment that happens to all teachers and the sort
>of not-overtly-sexual, but gender-related harassment that happens to women
>because they are  women. I don't agree that the kleenex episode was of the
>generic form, though. I've noticed a form of male-on-female testing that
>goes on, not only between student and teacher but between student and
>student, that involves the male trying to get the female to "serve" him in
>some way. "Go get me a Coke from the machine" "Give me some of your candy
>bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
>to the "Why don't we ask Jane to take the meeting notes?" and "How about
>if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
>control of this sort of situation simply by refusing--the sort of attitude
>we show in the refusal will set the tenor of the relationship thereafter.
>I like the companionable, humorous refusal...but if the testing goes on,
>I'll react more sternly. Have the other women on the list had similar
>experiences?
>
>Gail Hapke
>Academic Writing Program
>University of Illinois
>at Urbana-Champaign
>
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Richard, it seems to me that this is an invitation to produce large, indeed
very large classes, presided over by a "real" faculty members and a bunch
of TA's and graders.  ARe there any limitations on class size?
 
At 04:45 PM 9/25/98 -0500, you wrote:
>About funding of courses in Texas.  It's probably not as threatening as
>Michael hinted, but not as encouraging as Roger hoped.
>
>As it was just explained to me, in a meeting an hour ago, for any
>_undergraduate_ course (in any field) that is taught by a tenured or tenure
>track professor, there will be a bonus for those credit hours from the state
>of an extra 15% per student enrolled.
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Yes, I've had similar situations where I've responded to a male student's
inappropriate behavior with "companionable, humorous refusal," and it
typically works well enough that I don't have to become stern.  There are
exceptions.  Last semester, in Advanced Exposition, I had a student who
kept giving me nicknames and addressing me using these nicknames.  (His
favorite was "Easter Bunny."  I don't know how he came up with it, and I'm
relatively certain I don't want to know.)  The first time, I just asked if
he had forgotten my name.  The second time, I asked if I should spell "Deb"
for him.  Eventually, since I knew he came to my class immediately after he
got out of History of the English Language, I asked him if he ever called
Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
Dr. Brosnahan by title.  I told him that I deserved as much respect as his
other [male] professors, so he should begin calling me Dr. Knutson.
Apparently, he liked this show of authority, because he immediately asked
me to go out for a beer with him.  I was about to tell him to get out, but
a couple of his classmates heard this and immediately jumped in and told
him he couldn't ask me that.  I never did get any real respect from him,
but he had enough respect for his classmates that he didn't try to push
things when they spoke up.
 
Students like that one bother me, but not nearly as much as those who
engage in the student-student testing that Gail mentioned.  I am a lot
tougher than the students realize before they test me.  I won't hesitate to
stand up for myself.  But many female students either won't stand up for
themselves, don't recognize that they are being tested, or even, for
reasons I can't begin to imagine, seem to enjoy letting the male students
assert power.
 
This semester, for example, I have two students from the baseball team in
one developmental writing class.  In one early paper, they each wrote about
how "everyone" looks up to them because they are athletes.  When I read
their papers, I thought they were both terribly naive.  I have already had
to kick them both out of class--more than once--for being disruptive and
unprepared.  Who could look up to them?  Yet one day this week, when I gave
the class a small group project to work on, two of my more serious female
students rushed to get in a group with these guys.  The baseball players
were very glad to have these women in their group because the women did all
of the work while the men sat and talked about completely unrelated topics.
 While I assume the women would have preferred it if the men would have
helped out on the assignment, the women were willing to do the assignment
without help if it meant they'd have an opportunity to be close to these
guys.  Naturally, the next time I assign a small group task, I'll assign
students to groups to see if other peers will force the baseball players to
work.  But I don't know that I can do anything to make these two women
understand that they shouldn't have to put up with such behavior.
 
Debra S. Knutson
Illinois State University
 
At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
>I agree that there's a distinction between the sort of
>not-overtly-sexual harassment that happens to all teachers and the sort
>of not-overtly-sexual, but gender-related harassment that happens to women
>because they are  women. I don't agree that the kleenex episode was of the
>generic form, though. I've noticed a form of male-on-female testing that
>goes on, not only between student and teacher but between student and
>student, that involves the male trying to get the female to "serve" him in
>some way. "Go get me a Coke from the machine" "Give me some of your candy
>bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
>to the "Why don't we ask Jane to take the meeting notes?" and "How about
>if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
>control of this sort of situation simply by refusing--the sort of attitude
>we show in the refusal will set the tenor of the relationship thereafter.
>I like the companionable, humorous refusal...but if the testing goes on,
>I'll react more sternly. Have the other women on the list had similar
>experiences?
>
>Gail Hapke
>Academic Writing Program
>University of Illinois
>at Urbana-Champaign
>
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Deb,
 
At the University of Oklahoma we held round table discussions led by women
faculty who were willing to listen to harassment scenarios and offer helpful
advice for responding to these contexts immediately.  TAs also shared some
strategies.  In your comments, you use "the first time;" "the next time," and
later you note that you are having a time of it with the athletes.  I can't
imagine myself allowing the second time to occur.  I am not wonder woman; I
just won't let it happen twice.  Why was it that the same student imagined he
could try it again?  I am not challenging what you did, because I don't really
have the details here, but if this is the norm,  I think you might ask other
faculty members for some help with this issue. Perhaps you might have a faculty
member visit your class and just observe the exchanges across gender lines and
power lines.  Are there specific elements within the classroom dynamic, the
population and local values that contribute to the issue?  I usually advise TAs
not to let students call them by their first name, for example, and not to sit
down at eye level, within and amongst the students for the entire hour. How you
fill the classroom space may be something to look at.   I have learned that
being formal does not necessarily make for bad teaching.  For me, structure,
formality, respect are visible even as, perhaps before, I invest myself
personally in their work.  You can be formal without being oppressive.
 
I guess my question has to do with one's classroom ethos.  Sometimes it is
difficult for new TAs to come into the classroom and construct themselves
professionally--with confidence.  When students read us as insecure and
vulnerable,wanting to be liked/loved, we open up spaces for this kind of
behavior.  Insecurity is natural for new TAs, but good planning, full class
hours, clear goals and an energetic, professional push from the instructor may
set a serious tone that clearly tells the students--"I may be a young female,
but I am not your buddy, your girlfriend or your sister; instead, I am your
college instructor, and we have lots to do.  Sorry, no time for funsy/cutesy
bunny talk."   As for the athletes, call the Atheletic Director, and/or the
AD's academic support people.  It sounds like they are playing high school with
you--getting kicked out and all that.
 
Ugh. That bunny thing makes me crazy.   I don't think women need big brothers
to step in for them as much as we need to step in/up to the tasks
ourselves--immediately respond, name it and explain it; shut it down; insist
that it will not happen again.  This means using the "When you said this, I
felt that...variety of statements;" student-code citing, written repimands.
The written reprimand with a xerox of the university behavior standards often
works.
 
Thanks for sharing your scenarios.
 
Deb
 
 
 
Debra S. Knutson wrote:
 
> Yes, I've had similar situations where I've responded to a male student's
> inappropriate behavior with "companionable, humorous refusal," and it
> typically works well enough that I don't have to become stern.  There are
> exceptions.  Last semester, in Advanced Exposition, I had a student who
> kept giving me nicknames and addressing me using these nicknames.  (His
> favorite was "Easter Bunny."  I don't know how he came up with it, and I'm
> relatively certain I don't want to know.)  The first time, I just asked if
> he had forgotten my name.  The second time, I asked if I should spell "Deb"
> for him.  Eventually, since I knew he came to my class immediately after he
> got out of History of the English Language, I asked him if he ever called
> Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
> Dr. Brosnahan by title.  I told him that I deserved as much respect as his
> other [male] professors, so he should begin calling me Dr. Knutson.
> Apparently, he liked this show of authority, because he immediately asked
> me to go out for a beer with him.  I was about to tell him to get out, but
> a couple of his classmates heard this and immediately jumped in and told
> him he couldn't ask me that.  I never did get any real respect from him,
> but he had enough respect for his classmates that he didn't try to push
> things when they spoke up.
>
> Students like that one bother me, but not nearly as much as those who
> engage in the student-student testing that Gail mentioned.  I am a lot
> tougher than the students realize before they test me.  I won't hesitate to
> stand up for myself.  But many female students either won't stand up for
> themselves, don't recognize that they are being tested, or even, for
> reasons I can't begin to imagine, seem to enjoy letting the male students
> assert power.
>
> This semester, for example, I have two students from the baseball team in
> one developmental writing class.  In one early paper, they each wrote about
> how "everyone" looks up to them because they are athletes.  When I read
> their papers, I thought they were both terribly naive.  I have already had
> to kick them both out of class--more than once--for being disruptive and
> unprepared.  Who could look up to them?  Yet one day this week, when I gave
> the class a small group project to work on, two of my more serious female
> students rushed to get in a group with these guys.  The baseball players
> were very glad to have these women in their group because the women did all
> of the work while the men sat and talked about completely unrelated topics.
>  While I assume the women would have preferred it if the men would have
> helped out on the assignment, the women were willing to do the assignment
> without help if it meant they'd have an opportunity to be close to these
> guys.  Naturally, the next time I assign a small group task, I'll assign
> students to groups to see if other peers will force the baseball players to
> work.  But I don't know that I can do anything to make these two women
> understand that they shouldn't have to put up with such behavior.
>
> Debra S. Knutson
> Illinois State University
>
> At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
> >I agree that there's a distinction between the sort of
> >not-overtly-sexual harassment that happens to all teachers and the sort
> >of not-overtly-sexual, but gender-related harassment that happens to women
> >because they are  women. I don't agree that the kleenex episode was of the
> >generic form, though. I've noticed a form of male-on-female testing that
> >goes on, not only between student and teacher but between student and
> >student, that involves the male trying to get the female to "serve" him in
> >some way. "Go get me a Coke from the machine" "Give me some of your candy
> >bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
> >to the "Why don't we ask Jane to take the meeting notes?" and "How about
> >if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
> >control of this sort of situation simply by refusing--the sort of attitude
> >we show in the refusal will set the tenor of the relationship thereafter.
> >I like the companionable, humorous refusal...but if the testing goes on,
> >I'll react more sternly. Have the other women on the list had similar
> >experiences?
> >
> >Gail Hapke
> >Academic Writing Program
> >University of Illinois
> >at Urbana-Champaign
> >
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On Sat, Sep 26 1998, Dawn Skorczewski wrote:
 
Professor Fulkerson...could I take you out to lunch or dinner at the four
C's, MLA,
the Louisville conference, or some other conference in the future? (that is
what the expense acct. is for....)
 ------------------------------------------------------------------
Dawn,
     Since your post was sent to the list, I assume there will be a line
forming; I'd like to be first in line.  And in the event that Rich doesn't
accept your kind offer, I volunteer to have dinner with you in his absence.
:-)
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Yes, we also train Tas to deal with sexual harassment among students.  In
the usual scenario, we get Student Life involved ASAP.
 
        -----Original Message-----
        From:   Paula Boyd [SMTP:pboyd@UIUC.EDU]
        Sent:   Friday, September 25, 1998 11:24 AM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        Re: sexual harassment, WPAs, and contrapower
 
        To add another layer to this conversation, I was wondering if TA's
are
        offered any training/advice on how to deal with sexual/gender
harassment
        among students.
 
        I'm a TA and had some male students enter into a pretty explicit
        objectification of a female celebrity during a Daedalus InterChange
        conversation.  It took me by surprise, and I tried to make it a
teaching
        opportunity where we kind of talked about what language "does"  and
the
        effect on indirect audiences etc etc, in the context of this kind of
        "talk".  But, both male and female students seemed to think I was
being too
        "sensitive" which concerned me, as well.
 
        I'm also interested, as I think Kate Latterell just brought up,  in
the
        adjectives in this thread.  Many of these narratives are making
        distinctions like "young" "good-looking"  "cute" "sweet".  I have no
doubt
        that they are true descriptions of the victims in these situations,
but I
        don't think that these are necessarily productive ways of thinking
about
        what happens in these kinds of situations.  I'm not that sweet, and
I still
        have a lot of gender/ power things going on in my classroom.
 
        This is a really interesting thread.
 
        *******************************************
        Paula Boyd
        Department of English--Center for Writing Studies
        University of Illinois at Urbana-Champaign
 
 
        www.english.uiuc.edu/boyd/home
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There's one catch here,Rich.  That is, Student Life and Affirmative Action
requires us to investigate these cases carefully to get both sides of the
story before taking any action.  That is, while I want to end the student's
harassment, I also have to make certain that I adhere to  all university
policies, as well as any applicable state and federal laws.  So sometimes I
need to consult the legal staff on campus to get their advice before
admonishing/reprimanding/responding to a student.  Sometimes the case is so
intricate that Student Life, Affirmative Action, or the Office of General
Counsel insists on handling the case directly.  I'm not wishy-washy in these
cases, but I do dot all the legal I's and cross the legal t's to protect
everyone's rights.
Best,
Duane
 
        -----Original Message-----
        From:   Richard Haswell [SMTP:rhaswell@FALCON.TAMUCC.EDU]
        Sent:   Friday, September 25, 1998 4:58 AM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        Re: sexual harassment, WPAs, and contrapower
 
        As WPA I too used my office to confront male students who were
harassing
        female teachers, but my approach sounds different than Duane's.
 
        The last case I remember distinctly was a student who had tapped his
        teacher on her backside with the paper she had just returned him, in
        "thanks."  I got him on the phone and said, "You're in big trouble,
get
        over to my office."  There I started out by telling him that he was
one
        step from getting kicked out of the university.  I then explained
the
        university's definition of sexual harrassment.  At that point I
always
        said something very carefully phrased, that I didn't know for sure
what
        exactly had happened in the classroom and I didn't want to hear the
        student's side but if it came to a hearing that there had been
plenty of
        witnesses to the incident who would tell what they saw and heard.  I
        didn't leave any opportunity for explanations or apologies, though I
got
        the usual "I didn't know" and blood-drained face.
 
        I gave the student no opportunity to explain his side, and I made no
        demands for him to apologize to the teacher, and I made no offer to
        switch him out of the section.
 
        I must have followed this procedure two or three times a year for
the
        decade that I was a WPA.  To my knowledge, no student ever gave his
        teacher any further trouble.  Often the student apologized to the
        teacher on his own, saying that he hadn't meant anything offensive.
 
        I know my method was strong-arm stuff, giving the student no chance
for
        "dialogue."  But I don't regret it or apologize for it.
 
        Rich Haswell
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I agree with Deb D. that a lot can be done by teachers themselves to
address behavior, but disagree that one can ever control other people to
the extent that the behavior is "guaranteed" to stop.  I also think what
was said about full preparation as a preventative was interesting.  By
implication male TAs and profs do not have that kind of pressure.  Let's
look at that a minute.  Women teachers on the one hand are getting strong
messages from current pedagogical theory to engage in student-centered
pedagogy, to break down the structures of authority in their classrooms so
students can really learn, and on the other hand are getting messages that
that's asking for trouble.  Personally, I've always felt those dual
pressures.  I don't for example have my undergrads call me by my first name
in deference to the reality that male bodies carry an inherent authority in
the classroom that does not adhere to female bodies.  Perhaps, then, women
have constricted options in terms of pedagogical approaches.  If this is
true, where is this discussed in the literature?
 
 
At 02:23 PM 9/26/98 -0500, you wrote:
>Deb,
>
>At the University of Oklahoma we held round table discussions led by women
>faculty who were willing to listen to harassment scenarios and offer helpful
>advice for responding to these contexts immediately.  TAs also shared some
>strategies.  In your comments, you use "the first time;" "the next time," and
>later you note that you are having a time of it with the athletes.  I can't
>imagine myself allowing the second time to occur.  I am not wonder woman; I
>just won't let it happen twice.  Why was it that the same student imagined he
>could try it again?  I am not challenging what you did, because I don't
really
>have the details here, but if this is the norm,  I think you might ask other
>faculty members for some help with this issue. Perhaps you might have a
faculty
>member visit your class and just observe the exchanges across gender lines
and
>power lines.  Are there specific elements within the classroom dynamic, the
>population and local values that contribute to the issue?  I usually
advise TAs
>not to let students call them by their first name, for example, and not to
sit
>down at eye level, within and amongst the students for the entire hour.
How you
>fill the classroom space may be something to look at.   I have learned that
>being formal does not necessarily make for bad teaching.  For me, structure,
>formality, respect are visible even as, perhaps before, I invest myself
>personally in their work.  You can be formal without being oppressive.
>
>I guess my question has to do with one's classroom ethos.  Sometimes it is
>difficult for new TAs to come into the classroom and construct themselves
>professionally--with confidence.  When students read us as insecure and
>vulnerable,wanting to be liked/loved, we open up spaces for this kind of
>behavior.  Insecurity is natural for new TAs, but good planning, full class
>hours, clear goals and an energetic, professional push from the instructor
may
>set a serious tone that clearly tells the students--"I may be a young female,
>but I am not your buddy, your girlfriend or your sister; instead, I am your
>college instructor, and we have lots to do.  Sorry, no time for funsy/cutesy
>bunny talk."   As for the athletes, call the Atheletic Director, and/or the
>AD's academic support people.  It sounds like they are playing high school
with
>you--getting kicked out and all that.
>
>Ugh. That bunny thing makes me crazy.   I don't think women need big brothers
>to step in for them as much as we need to step in/up to the tasks
>ourselves--immediately respond, name it and explain it; shut it down; insist
>that it will not happen again.  This means using the "When you said this, I
>felt that...variety of statements;" student-code citing, written repimands.
>The written reprimand with a xerox of the university behavior standards often
>works.
>
>Thanks for sharing your scenarios.
>
>Deb
>
>
>
>Debra S. Knutson wrote:
>
>> Yes, I've had similar situations where I've responded to a male student's
>> inappropriate behavior with "companionable, humorous refusal," and it
>> typically works well enough that I don't have to become stern.  There are
>> exceptions.  Last semester, in Advanced Exposition, I had a student who
>> kept giving me nicknames and addressing me using these nicknames.  (His
>> favorite was "Easter Bunny."  I don't know how he came up with it, and I'm
>> relatively certain I don't want to know.)  The first time, I just asked if
>> he had forgotten my name.  The second time, I asked if I should spell "Deb"
>> for him.  Eventually, since I knew he came to my class immediately after he
>> got out of History of the English Language, I asked him if he ever called
>> Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
>> Dr. Brosnahan by title.  I told him that I deserved as much respect as his
>> other [male] professors, so he should begin calling me Dr. Knutson.
>> Apparently, he liked this show of authority, because he immediately asked
>> me to go out for a beer with him.  I was about to tell him to get out, but
>> a couple of his classmates heard this and immediately jumped in and told
>> him he couldn't ask me that.  I never did get any real respect from him,
>> but he had enough respect for his classmates that he didn't try to push
>> things when they spoke up.
>>
>> Students like that one bother me, but not nearly as much as those who
>> engage in the student-student testing that Gail mentioned.  I am a lot
>> tougher than the students realize before they test me.  I won't hesitate to
>> stand up for myself.  But many female students either won't stand up for
>> themselves, don't recognize that they are being tested, or even, for
>> reasons I can't begin to imagine, seem to enjoy letting the male students
>> assert power.
>>
>> This semester, for example, I have two students from the baseball team in
>> one developmental writing class.  In one early paper, they each wrote about
>> how "everyone" looks up to them because they are athletes.  When I read
>> their papers, I thought they were both terribly naive.  I have already had
>> to kick them both out of class--more than once--for being disruptive and
>> unprepared.  Who could look up to them?  Yet one day this week, when I gave
>> the class a small group project to work on, two of my more serious female
>> students rushed to get in a group with these guys.  The baseball players
>> were very glad to have these women in their group because the women did all
>> of the work while the men sat and talked about completely unrelated topics.
>>  While I assume the women would have preferred it if the men would have
>> helped out on the assignment, the women were willing to do the assignment
>> without help if it meant they'd have an opportunity to be close to these
>> guys.  Naturally, the next time I assign a small group task, I'll assign
>> students to groups to see if other peers will force the baseball players to
>> work.  But I don't know that I can do anything to make these two women
>> understand that they shouldn't have to put up with such behavior.
>>
>> Debra S. Knutson
>> Illinois State University
>>
>> At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
>> >I agree that there's a distinction between the sort of
>> >not-overtly-sexual harassment that happens to all teachers and the sort
>> >of not-overtly-sexual, but gender-related harassment that happens to women
>> >because they are  women. I don't agree that the kleenex episode was of the
>> >generic form, though. I've noticed a form of male-on-female testing that
>> >goes on, not only between student and teacher but between student and
>> >student, that involves the male trying to get the female to "serve" him in
>> >some way. "Go get me a Coke from the machine" "Give me some of your candy
>> >bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
>> >to the "Why don't we ask Jane to take the meeting notes?" and "How about
>> >if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
>> >control of this sort of situation simply by refusing--the sort of attitude
>> >we show in the refusal will set the tenor of the relationship thereafter.
>> >I like the companionable, humorous refusal...but if the testing goes on,
>> >I'll react more sternly. Have the other women on the list had similar
>> >experiences?
>> >
>> >Gail Hapke
>> >Academic Writing Program
>> >University of Illinois
>> >at Urbana-Champaign
>> >
>
>
>
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Catherine:  I agree, and I think it's worth mentioning that the adive
female teachers receive is very similar to that women receive about rape:
act defensive, don't go anywhere alone, dress conservatively, etc.
 
Julia
 
At 06:42 PM 9/26/98 -0500, you wrote:
>I agree with Deb D. that a lot can be done by teachers themselves to
>address behavior, but disagree that one can ever control other people to
>the extent that the behavior is "guaranteed" to stop.  I also think what
>was said about full preparation as a preventative was interesting.  By
>implication male TAs and profs do not have that kind of pressure.  Let's
>look at that a minute.  Women teachers on the one hand are getting strong
>messages from current pedagogical theory to engage in student-centered
>pedagogy, to break down the structures of authority in their classrooms so
>students can really learn, and on the other hand are getting messages that
>that's asking for trouble.  Personally, I've always felt those dual
>pressures.  I don't for example have my undergrads call me by my first name
>in deference to the reality that male bodies carry an inherent authority in
>the classroom that does not adhere to female bodies.  Perhaps, then, women
>have constricted options in terms of pedagogical approaches.  If this is
>true, where is this discussed in the literature?
>
>
>At 02:23 PM 9/26/98 -0500, you wrote:
>>Deb,
>>
>>At the University of Oklahoma we held round table discussions led by women
>>faculty who were willing to listen to harassment scenarios and offer helpful
>>advice for responding to these contexts immediately.  TAs also shared some
>>strategies.  In your comments, you use "the first time;" "the next time,"
and
>>later you note that you are having a time of it with the athletes.  I can't
>>imagine myself allowing the second time to occur.  I am not wonder woman; I
>>just won't let it happen twice.  Why was it that the same student
imagined he
>>could try it again?  I am not challenging what you did, because I don't
>really
>>have the details here, but if this is the norm,  I think you might ask other
>>faculty members for some help with this issue. Perhaps you might have a
>faculty
>>member visit your class and just observe the exchanges across gender lines
>and
>>power lines.  Are there specific elements within the classroom dynamic, the
>>population and local values that contribute to the issue?  I usually
>advise TAs
>>not to let students call them by their first name, for example, and not to
>sit
>>down at eye level, within and amongst the students for the entire hour.
>How you
>>fill the classroom space may be something to look at.   I have learned that
>>being formal does not necessarily make for bad teaching.  For me, structure,
>>formality, respect are visible even as, perhaps before, I invest myself
>>personally in their work.  You can be formal without being oppressive.
>>
>>I guess my question has to do with one's classroom ethos.  Sometimes it is
>>difficult for new TAs to come into the classroom and construct themselves
>>professionally--with confidence.  When students read us as insecure and
>>vulnerable,wanting to be liked/loved, we open up spaces for this kind of
>>behavior.  Insecurity is natural for new TAs, but good planning, full class
>>hours, clear goals and an energetic, professional push from the instructor
>may
>>set a serious tone that clearly tells the students--"I may be a young
female,
>>but I am not your buddy, your girlfriend or your sister; instead, I am your
>>college instructor, and we have lots to do.  Sorry, no time for funsy/cutesy
>>bunny talk."   As for the athletes, call the Atheletic Director, and/or the
>>AD's academic support people.  It sounds like they are playing high school
>with
>>you--getting kicked out and all that.
>>
>>Ugh. That bunny thing makes me crazy.   I don't think women need big
brothers
>>to step in for them as much as we need to step in/up to the tasks
>>ourselves--immediately respond, name it and explain it; shut it down; insist
>>that it will not happen again.  This means using the "When you said this, I
>>felt that...variety of statements;" student-code citing, written repimands.
>>The written reprimand with a xerox of the university behavior standards
often
>>works.
>>
>>Thanks for sharing your scenarios.
>>
>>Deb
>>
>>
>>
>>Debra S. Knutson wrote:
>>
>>> Yes, I've had similar situations where I've responded to a male student's
>>> inappropriate behavior with "companionable, humorous refusal," and it
>>> typically works well enough that I don't have to become stern.  There are
>>> exceptions.  Last semester, in Advanced Exposition, I had a student who
>>> kept giving me nicknames and addressing me using these nicknames.  (His
>>> favorite was "Easter Bunny."  I don't know how he came up with it, and I'm
>>> relatively certain I don't want to know.)  The first time, I just asked if
>>> he had forgotten my name.  The second time, I asked if I should spell
"Deb"
>>> for him.  Eventually, since I knew he came to my class immediately
after he
>>> got out of History of the English Language, I asked him if he ever called
>>> Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
>>> Dr. Brosnahan by title.  I told him that I deserved as much respect as his
>>> other [male] professors, so he should begin calling me Dr. Knutson.
>>> Apparently, he liked this show of authority, because he immediately asked
>>> me to go out for a beer with him.  I was about to tell him to get out, but
>>> a couple of his classmates heard this and immediately jumped in and told
>>> him he couldn't ask me that.  I never did get any real respect from him,
>>> but he had enough respect for his classmates that he didn't try to push
>>> things when they spoke up.
>>>
>>> Students like that one bother me, but not nearly as much as those who
>>> engage in the student-student testing that Gail mentioned.  I am a lot
>>> tougher than the students realize before they test me.  I won't
hesitate to
>>> stand up for myself.  But many female students either won't stand up for
>>> themselves, don't recognize that they are being tested, or even, for
>>> reasons I can't begin to imagine, seem to enjoy letting the male students
>>> assert power.
>>>
>>> This semester, for example, I have two students from the baseball team in
>>> one developmental writing class.  In one early paper, they each wrote
about
>>> how "everyone" looks up to them because they are athletes.  When I read
>>> their papers, I thought they were both terribly naive.  I have already had
>>> to kick them both out of class--more than once--for being disruptive and
>>> unprepared.  Who could look up to them?  Yet one day this week, when I
gave
>>> the class a small group project to work on, two of my more serious female
>>> students rushed to get in a group with these guys.  The baseball players
>>> were very glad to have these women in their group because the women did
all
>>> of the work while the men sat and talked about completely unrelated
topics.
>>>  While I assume the women would have preferred it if the men would have
>>> helped out on the assignment, the women were willing to do the assignment
>>> without help if it meant they'd have an opportunity to be close to these
>>> guys.  Naturally, the next time I assign a small group task, I'll assign
>>> students to groups to see if other peers will force the baseball
players to
>>> work.  But I don't know that I can do anything to make these two women
>>> understand that they shouldn't have to put up with such behavior.
>>>
>>> Debra S. Knutson
>>> Illinois State University
>>>
>>> At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
>>> >I agree that there's a distinction between the sort of
>>> >not-overtly-sexual harassment that happens to all teachers and the sort
>>> >of not-overtly-sexual, but gender-related harassment that happens to
women
>>> >because they are  women. I don't agree that the kleenex episode was of
the
>>> >generic form, though. I've noticed a form of male-on-female testing that
>>> >goes on, not only between student and teacher but between student and
>>> >student, that involves the male trying to get the female to "serve"
him in
>>> >some way. "Go get me a Coke from the machine" "Give me some of your candy
>>> >bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
>>> >to the "Why don't we ask Jane to take the meeting notes?" and "How about
>>> >if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
>>> >control of this sort of situation simply by refusing--the sort of
attitude
>>> >we show in the refusal will set the tenor of the relationship thereafter.
>>> >I like the companionable, humorous refusal...but if the testing goes on,
>>> >I'll react more sternly. Have the other women on the list had similar
>>> >experiences?
>>> >
>>> >Gail Hapke
>>> >Academic Writing Program
>>> >University of Illinois
>>> >at Urbana-Champaign
>>> >
>>
>>
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Labeling too many things as sexual harassment waters down the concept to the point where
we start having to distinguish among serious and really serious and ordinary and mild
sexual harassment and among the consequences that flow from them.  This is not a real
huge problem, but overuse of a term does result in backlash and confusion.  The kleenex
issue is not harassment.  It isn't.  Not under any definition.  It is an attempt to
assert authority over the teacher.  And it was done by a male because the teacher was
female.  This does not make it harassment any more than tears or other manipulation by
female students of male professors is harassment.  The manipulative techniques differ,
and differ in important ways.  But manipulation is not always harassment, no matter how
"harassed" I may feel by it.
 
Some male teachers relate better to female students.  Some female teachers relate better
to female students.  Some male teachers relate better to male students.  Some female
teachers relate better to male students.    I'm sure we all know people of each type.
And I suppose there are a precious few (I don't know of one, though) who relate to both
male and female students equally well.  Although I generally relate more easily to women
students (for reasons I don't fully understand), I have had many wonderful, strong
relationships with men students as well.  How does this factor into harassment and
perceptions of harasssment?
 
Students come to college with a HS cultural background.  Among the things we wish they
would learn in HS is how to treat people as people.  Students come to law school with
college backgrounds.  Among the things we wish they had learned in college is how to
treat people as people and how to treat people with respect.
 
Students leave law school and among the disappointments is the extent to which many
students still don't respect others or treat people as people, not as members of a group.
 
This disappointment ought not stop us from continuing to try.
 
I once lectured a class because several students had used language demeaning to women in
a paper handed in to just me - it was not for general reading.  I was then the subject of
an anonymous scathing editorial in the next edition of the student newspaper for, among
other things, my midwestern provincialism and lack of understanding of the real urban
culture, which, I take it includes demeaning attitudes toward women.  The depth of these
attitudes today still surprises me.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about reality.  Metaphysics is a
restaurant where they give you a thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Debra,
 
Sometimes it doesn't matter what we do in a class or how we attempt to=
 structure the dynamic between students and teacher in the classroom.  I am=
 at a new university with a newly minted PhD, so no one here knows anything=
 about me, yet on the -very first day- of class a student was surfing the=
 internet about 15 minutes into the class.  I told him he needed to get off=
 of the web and focus on what was going on in class.  He told me that he was=
 checking his on-line dating service and was going to see about getting me a=
 date as well.  I had done nothing that contributed to this action, except I=
 am a young woman.  This action had nothing to do with whether I was having=
 students call me by my first name or not or whether I am working with a=
 student-centered pedagogy.  I think this relates to Steve Jamar's last=
 posting about how we hope students learn, at some point, to treat people=
 with respect, regardless of gender, orientation, race, religion, etc.  But=
 some students behave in an inappropriate manner no matter what the dynamic=
 of the class is, the relationship to the teacher is, or the gender of the=
 teacher. =20
 
 
Kim Dozier
 
 
 
At 02:23 PM 9/26/98 -0500, Debra Dew wrote:
 
 
>  Are there specific elements within the classroom dynamic, the
 
>population and local values that contribute to the issue?  I usually advise=
 TAs
 
>not to let students call them by their first name, for example, and not to=
 sit
 
>down at eye level, within and amongst the students for the entire hour. How=
 you
 
>fill the classroom space may be something to look at.   I have learned that
 
>being formal does not necessarily make for bad teaching.  For me,=
 structure,
 
>formality, respect are visible even as, perhaps before, I invest myself
 
>personally in their work.  You can be formal without being oppressive.
 
>
 
>I guess my question has to do with one's classroom ethos.  Sometimes it is
 
>difficult for new TAs to come into the classroom and construct themselves
 
>professionally--with confidence.  When students read us as insecure and
 
>vulnerable,wanting to be liked/loved, we open up spaces for this kind of
 
>behavior.  Insecurity is natural for new TAs, but good planning, full class
 
>hours, clear goals and an energetic, professional push from the instructor=
 may
 
>set a serious tone that clearly tells the students--"I may be a young=
 female,
 
>but I am not your buddy, your girlfriend or your sister; instead, I am your
 
>college instructor, and we have lots to do.  Sorry, no time for=
 funsy/cutesy
 
>bunny talk."   As for the athletes, call the Atheletic Director, and/or the
 
>AD's academic support people.  It sounds like they are playing high school=
 with
 
>you--getting kicked out and all that.
 
>
 
>Ugh. That bunny thing makes me crazy.   I don't think women need big=
 brothers
 
>to step in for them as much as we need to step in/up to the tasks
 
>ourselves--immediately respond, name it and explain it; shut it down;=
 insist
 
>that it will not happen again.  This means using the "When you said this, I
 
>felt that...variety of statements;" student-code citing, written repimands.
 
>The written reprimand with a xerox of the university behavior standards=
 often
 
>works.
 
>
 
>Thanks for sharing your scenarios.
 
>
 
>Deb
 
>
 
>
 
>
 
>Debra S. Knutson wrote:
 
>
 
>> Yes, I've had similar situations where I've responded to a male student's
 
>> inappropriate behavior with "companionable, humorous refusal," and it
 
>> typically works well enough that I don't have to become stern.  There are
 
>> exceptions.  Last semester, in Advanced Exposition, I had a student who
 
>> kept giving me nicknames and addressing me using these nicknames.  (His
 
>> favorite was "Easter Bunny."  I don't know how he came up with it, and=
 I'm
 
>> relatively certain I don't want to know.)  The first time, I just asked=
 if
 
>> he had forgotten my name.  The second time, I asked if I should spell=
 "Deb"
 
>> for him.  Eventually, since I knew he came to my class immediately after=
 he
 
>> got out of History of the English Language, I asked him if he ever called
 
>> Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
 
>> Dr. Brosnahan by title.  I told him that I deserved as much respect as=
 his
 
>> other [male] professors, so he should begin calling me Dr. Knutson.
 
>> Apparently, he liked this show of authority, because he immediately asked
 
>> me to go out for a beer with him.  I was about to tell him to get out,=
 but
 
>> a couple of his classmates heard this and immediately jumped in and told
 
>> him he couldn't ask me that.  I never did get any real respect from him,
 
>> but he had enough respect for his classmates that he didn't try to push
 
>> things when they spoke up.
 
>>
 
>> Students like that one bother me, but not nearly as much as those who
 
>> engage in the student-student testing that Gail mentioned.  I am a lot
 
>> tougher than the students realize before they test me.  I won't hesitate=
 to
 
>> stand up for myself.  But many female students either won't stand up for
 
>> themselves, don't recognize that they are being tested, or even, for
 
>> reasons I can't begin to imagine, seem to enjoy letting the male students
 
>> assert power.
 
>>
 
>> This semester, for example, I have two students from the baseball team in
 
>> one developmental writing class.  In one early paper, they each wrote=
 about
 
>> how "everyone" looks up to them because they are athletes.  When I read
 
>> their papers, I thought they were both terribly naive.  I have already=
 had
 
>> to kick them both out of class--more than once--for being disruptive and
 
>> unprepared.  Who could look up to them?  Yet one day this week, when I=
 gave
 
>> the class a small group project to work on, two of my more serious female
 
>> students rushed to get in a group with these guys.  The baseball players
 
>> were very glad to have these women in their group because the women did=
 all
 
>> of the work while the men sat and talked about completely unrelated=
 topics.
 
>>  While I assume the women would have preferred it if the men would have
 
>> helped out on the assignment, the women were willing to do the assignment
 
>> without help if it meant they'd have an opportunity to be close to these
 
>> guys.  Naturally, the next time I assign a small group task, I'll assign
 
>> students to groups to see if other peers will force the baseball players=
 to
 
>> work.  But I don't know that I can do anything to make these two women
 
>> understand that they shouldn't have to put up with such behavior.
 
>>
 
>> Debra S. Knutson
 
>> Illinois State University
 
>>
 
>> At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
 
>> >I agree that there's a distinction between the sort of
 
>> >not-overtly-sexual harassment that happens to all teachers and the sort
 
>> >of not-overtly-sexual, but gender-related harassment that happens to=
 women
 
>> >because they are  women. I don't agree that the kleenex episode was of=
 the
 
>> >generic form, though. I've noticed a form of male-on-female testing that
 
>> >goes on, not only between student and teacher but between student and
 
>> >student, that involves the male trying to get the female to "serve" him=
 in
 
>> >some way. "Go get me a Coke from the machine" "Give me some of your=
 candy
 
>> >bar" "Hold my coat" "Throw away my gum for me," etc. I think it's=
 related
 
>> >to the "Why don't we ask Jane to take the meeting notes?" and "How about
 
>> >if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
 
>> >control of this sort of situation simply by refusing--the sort of=
 attitude
 
>> >we show in the refusal will set the tenor of the relationship=
 thereafter.
 
>> >I like the companionable, humorous refusal...but if the testing goes on,
 
>> >I'll react more sternly. Have the other women on the list had similar
 
>> >experiences?
 
>> >
 
>> >Gail Hapke
 
>> >Academic Writing Program
 
>> >University of Illinois
 
>> >at Urbana-Champaign
 
>> >
 
>
 
>
 
>
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What is being taught these days about
paragraph structures?  In our first year
law student writing and reasoning
classes this year I have had many, many
(many more than ever before) students
insist that the last sentence of a
paragraph should be, in effect, the
transition sentence leading to the next
paragraph and the topic sentence of the
next paragraph.  (This is not how they
phrase it, but it is what they are doing
and defending far too vigorously.)  For
example, one student, in an exercise
comparing apples to oranges, concluded a
paragraph about the differences in color
between apples and oranges this way:
 
  "While color is a dissimilar feature
between oranges and apples, there are
many similarities between the two
objects."
 
The next paragraph started with the
naked:
 
"They are both fruits."
 
If this is what current college
composition courses are teaching in
general, I would like to know so that I
can anticipate this formalism in the
future and teach against it directly and
immediately, like some of the other
habits they bring with them.  Or is it
just a quirk about this particular group
this year?  (The students all come from
not only different composition teachers,
but different colleges and universities
- so this is not an isolated incident.)
Or is this just another example of
students over-correcting their omission
of transitions and not really
understanding about concluding a
paragraph in a way the sets up the next?
 
On the bright side, in general, the
students writing skills are better than
they were 5 and 10 years ago, so
something right is happening at the HS
and college levels.
 
BTW, in part to test this "new domain"
theory that is used to explain why
student writing experiences a fallback
in quality, I have had the students two
writings which are not set in legal
contexts.  Their performance on these
writings is about the same as in recent
past years when the writing was in
explicitly legal settings.  Surely they
have had to write papers comparing and
contrasting things before - or is this,
too, novel?  I had them compare apples
to oranges.  Not exactly legal in
content.  Despite the fact that in
general at the sentence level and the
paragraph level the writing is better
than 10 years ago, the large scale
structure is missing entirely and word
choice and precision remain huge
problems.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.
Metaphysics is names about reality.
Metaphysics is a restaurant where they
give you a thirty-thousand page menu and
no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Steve Jamar wrote:
>
> "They are both fruits."
 
LOL!
 
I am seriously impatient (boy, is this an understatement) with
the whole school of teaching form, whether it comes from one
of the writing instructors I have tried to train, or a lousy
textbook.  The whole idea that *ALL* paragraphs should follow
any sort of form is nonsense: whether a paragraph should have
a topic sentence or not, where that topic sentence should be
in the paragraph, how paragraphs transition into one another,
all these depend entirely on the function of the paragraph.
 
Teach the function and the form will follow.  No matter how
many times I said that, however, people always insisted on
focusing on form to the exclusion of everything else: "But
this is academic writing," or "But all paragraphs have to
have topic sentences!" or "But the textbook says ..." were
all responses I got, responses that were total crap.
 
Wonder why I took this position in the School of Business and
left teacher training and coordinating a writing program
behind?  Now you know.
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Duane, I understand what you are saying, and your course is the wiser
one, especially in this litigious age.  I'm no longer a WPA, and
probably a good thing, too.  The Kleenex scene (whether it is defined as
harrassment or not) makes me too angry, angry in a way that doesn't
befit the administrator, who indeed always has to hear both sides.  Once
in a class of mine there were two women and a man in the back row who
would make fun among themselves of a male student on the front row
corner with a motor disability that slightly affected his walking and
his speech.  After three days of this, something snapped in my head and,
in mid sentence, I told the three to see me after class.  By the time
the bell rang I had made myself so angry all I could do was tell them
that I could see them making fun of the other student and so could most
of the rest of the class and probably so could the student, and didn't
they think it about god-damn time they grew up.  Then I left the room
and it took me the rest of the morning to calm down.
 
Not a good way to handle it.  The man later apologized in my office,
said he knew that it had been "stupid," but the two women dropped my
class--switched sections, probably.
 
On the other hand, I think most college students and especially
first-year students would understand the reference to growing up.
Public verbal demeaning of others, especially others judged of less
power and outside of some in-group, is rife in high school.  Girls
ridicule boys, boys girls, athletes "geeks," non-athletes "jocks,"
students teachers, this clique that clique.  I've found in general that
college students understand when a teacher in effect says, that kind of
stuff is juvenile, leave it behind, you're of age now, this is a college
class where it is just like the real world, where we're all equal and
where in public discourse we show respect to one another.
 
And it's not bad to let students know--this may surprise some of
them--that in the adult world of college and beyond that there is legal
apparatus (such as student conduct codes and ombudsman offices and
harrassment laws) that assumes such respect.
 
Rich
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Hi, all--
 
The month of September is quickly passing us by and I haven't seen a
posting for the WPA grant proposals--does anyone have an idea when we will
have access to them?  Doug, how about you?  any info in this regard?
 
Thanks--
 
Ruth
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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In my discussion of the rude student from last semester, I did leave out a
number of details in the interest of brevity.  For example, the first time
he called me "Easter Bunny" was in the classroom, but before class started
and before most students had arrived.  The second time was when he ran into
me on the Quad, and while his behavior was still inappropriate, the setting
put a limit on what I could do in response.  The one time he did call me
"Easter Bunny" out loud in front of the rest of the class, I would have
taken measures to assure that would not happen again . . .  if the
student's classmates hadn't jumped in and let him know for me that that was
inappropriate.
 
Deb D. is quite correct in saying that I need to discuss the student
athletes' behavior with the athletic director's academic support people.
However, I have a reason for holding off.  Twice each semester, instructors
at ISU get progress reports to fill out for the student athletes in their
classes.  The progress reports have a space for the students' signature,
verifying that the students are granting the instructors permission to
release information about their academic progress to the athletic
department.  I am simply hesitant to discuss these students with the
athletic department until I have their written permission on file.  These
students know full well that they are coming to class unprepared and
behaving inappropriately, and I suspect there is a chance they are avoiding
turning their releases in to the athletic department.
 
I hope that in trying to keep my original post brief, I did not imply that
my classes are typically chaotic.  I actually exert a great deal more
control than do many of my colleagues.  The disrespectul students are the
exception, not the rule.  In fact, for every disruptive student, I have at
least two or three who seem nervous around me, and I have to work at
putting them at ease.  Many of my students are so used to lecture classes
that they are quite ill-at-ease in a class where they actually have to talk
to the instructor on occasion.  I've noticed that many students can't look
at me when I talk to them individually about their writing.  I had one who
visibly shook whenever I talked to him.  And just a couple of weeks ago, I
had a student who came and sat down in my classroom while he was bleeding
from the mouth because he didn't think he should ask me if it would be OK
for him to go home.  (Fortunately, one of his classmates persuaded him,
before class started, that if he told me he'd just been in a car accident,
I'd probably let him leave.)
 
So while I do certain things (like wearing "teacher clothes") to
distinguish myself from the students, I balance that out by doing other
things (like allowing my students to call me by my first name) to try to
make them comfortable discussing their writing with me.
 
Deb Knutson
Illinois State University
 
P.S.  Incidentally, I'm also hesitant to have students call me by my last
name because they have so much trouble pronouncing it correctly.  I'm not
going to gain any respect by having students call me Dr. Nutson, and that
mispronounciation isn't even that bad compared to some of the ways people
have butchered it.  My dissertation sat on the shelf of the library for
over a year before a friend advised me that there was a typo on the cover
making my name absolutely obscene.
 
At 02:23 PM 9/26/98 -0500, you wrote:
>Deb,
>
>At the University of Oklahoma we held round table discussions led by women
>faculty who were willing to listen to harassment scenarios and offer helpful
>advice for responding to these contexts immediately.  TAs also shared some
>strategies.  In your comments, you use "the first time;" "the next time," and
>later you note that you are having a time of it with the athletes.  I can't
>imagine myself allowing the second time to occur.  I am not wonder woman; I
>just won't let it happen twice.  Why was it that the same student imagined he
>could try it again?  I am not challenging what you did, because I don't
really
>have the details here, but if this is the norm,  I think you might ask other
>faculty members for some help with this issue. Perhaps you might have a
faculty
>member visit your class and just observe the exchanges across gender lines
and
>power lines.  Are there specific elements within the classroom dynamic, the
>population and local values that contribute to the issue?  I usually
advise TAs
>not to let students call them by their first name, for example, and not to
sit
>down at eye level, within and amongst the students for the entire hour.
How you
>fill the classroom space may be something to look at.   I have learned that
>being formal does not necessarily make for bad teaching.  For me, structure,
>formality, respect are visible even as, perhaps before, I invest myself
>personally in their work.  You can be formal without being oppressive.
>
>I guess my question has to do with one's classroom ethos.  Sometimes it is
>difficult for new TAs to come into the classroom and construct themselves
>professionally--with confidence.  When students read us as insecure and
>vulnerable,wanting to be liked/loved, we open up spaces for this kind of
>behavior.  Insecurity is natural for new TAs, but good planning, full class
>hours, clear goals and an energetic, professional push from the instructor
may
>set a serious tone that clearly tells the students--"I may be a young female,
>but I am not your buddy, your girlfriend or your sister; instead, I am your
>college instructor, and we have lots to do.  Sorry, no time for funsy/cutesy
>bunny talk."   As for the athletes, call the Atheletic Director, and/or the
>AD's academic support people.  It sounds like they are playing high school
with
>you--getting kicked out and all that.
>
>Ugh. That bunny thing makes me crazy.   I don't think women need big brothers
>to step in for them as much as we need to step in/up to the tasks
>ourselves--immediately respond, name it and explain it; shut it down; insist
>that it will not happen again.  This means using the "When you said this, I
>felt that...variety of statements;" student-code citing, written repimands.
>The written reprimand with a xerox of the university behavior standards often
>works.
>
>Thanks for sharing your scenarios.
>
>Deb
>
>
>
>Debra S. Knutson wrote:
>
>> Yes, I've had similar situations where I've responded to a male student's
>> inappropriate behavior with "companionable, humorous refusal," and it
>> typically works well enough that I don't have to become stern.  There are
>> exceptions.  Last semester, in Advanced Exposition, I had a student who
>> kept giving me nicknames and addressing me using these nicknames.  (His
>> favorite was "Easter Bunny."  I don't know how he came up with it, and I'm
>> relatively certain I don't want to know.)  The first time, I just asked if
>> he had forgotten my name.  The second time, I asked if I should spell "Deb"
>> for him.  Eventually, since I knew he came to my class immediately after he
>> got out of History of the English Language, I asked him if he ever called
>> Dr. Brosnahan "Easter Bunny."  He said of course not, he always addressed
>> Dr. Brosnahan by title.  I told him that I deserved as much respect as his
>> other [male] professors, so he should begin calling me Dr. Knutson.
>> Apparently, he liked this show of authority, because he immediately asked
>> me to go out for a beer with him.  I was about to tell him to get out, but
>> a couple of his classmates heard this and immediately jumped in and told
>> him he couldn't ask me that.  I never did get any real respect from him,
>> but he had enough respect for his classmates that he didn't try to push
>> things when they spoke up.
>>
>> Students like that one bother me, but not nearly as much as those who
>> engage in the student-student testing that Gail mentioned.  I am a lot
>> tougher than the students realize before they test me.  I won't hesitate to
>> stand up for myself.  But many female students either won't stand up for
>> themselves, don't recognize that they are being tested, or even, for
>> reasons I can't begin to imagine, seem to enjoy letting the male students
>> assert power.
>>
>> This semester, for example, I have two students from the baseball team in
>> one developmental writing class.  In one early paper, they each wrote about
>> how "everyone" looks up to them because they are athletes.  When I read
>> their papers, I thought they were both terribly naive.  I have already had
>> to kick them both out of class--more than once--for being disruptive and
>> unprepared.  Who could look up to them?  Yet one day this week, when I gave
>> the class a small group project to work on, two of my more serious female
>> students rushed to get in a group with these guys.  The baseball players
>> were very glad to have these women in their group because the women did all
>> of the work while the men sat and talked about completely unrelated topics.
>>  While I assume the women would have preferred it if the men would have
>> helped out on the assignment, the women were willing to do the assignment
>> without help if it meant they'd have an opportunity to be close to these
>> guys.  Naturally, the next time I assign a small group task, I'll assign
>> students to groups to see if other peers will force the baseball players to
>> work.  But I don't know that I can do anything to make these two women
>> understand that they shouldn't have to put up with such behavior.
>>
>> Debra S. Knutson
>> Illinois State University
>>
>> At 10:31 AM 9/26/98 -0500, Gail Hapke wrote:
>> >I agree that there's a distinction between the sort of
>> >not-overtly-sexual harassment that happens to all teachers and the sort
>> >of not-overtly-sexual, but gender-related harassment that happens to women
>> >because they are  women. I don't agree that the kleenex episode was of the
>> >generic form, though. I've noticed a form of male-on-female testing that
>> >goes on, not only between student and teacher but between student and
>> >student, that involves the male trying to get the female to "serve" him in
>> >some way. "Go get me a Coke from the machine" "Give me some of your candy
>> >bar" "Hold my coat" "Throw away my gum for me," etc. I think it's related
>> >to the "Why don't we ask Jane to take the meeting notes?" and "How about
>> >if Pam makes the coffee?" phenomenon. Just a bit cruder. Women can gain
>> >control of this sort of situation simply by refusing--the sort of attitude
>> >we show in the refusal will set the tenor of the relationship thereafter.
>> >I like the companionable, humorous refusal...but if the testing goes on,
>> >I'll react more sternly. Have the other women on the list had similar
>> >experiences?
>> >
>> >Gail Hapke
>> >Academic Writing Program
>> >University of Illinois
>> >at Urbana-Champaign
>> >
>
>
>
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I share some of Clay Bond's impatience with rigid formalism (but am a little
surprised at where he took refuge). We have some pretty good descriptions of
how prose tends to cohere--whether we talk about paragraphs or not. We pick up
a lot of this stuff from reading coherent prose, but we can also learn such
things from people who study coherence in prose: Holliday and Hassan, Pitkin,
Christensen, Williams, etc. The problem that Steve is raising is the nearly
inevitable transformation of context sensitive "strategies" into acontextual
"rules." And who's the villain? Well, I think people are just about as
uncomfortable with situational rhetoric as they are with situational ethics.
Thus, we have the 10 commandments rather than the 10 moral tendencies, and the
same process is at work. A good teacher may teach strategies, but students
will turn them into rules ir order to be sure they've got it right. Frequently
textbooks that have to educate teachers as well as students will turn
strategies into rules. Writing teachers who are not themselves good or
reflective writers may see rules where a confident writer would see strategies
or useful writing tips. Never under estimate the power of fossilization. I'm
feeling a bit stony myself today.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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One of the things we should be learning from the trials and tribulations of
the president is that real human behavior as we find it does not fit into any
simple paradigm or any simple agenda. The "family values" paradigm of the
conservative right offers a pleasant but utterly impoverished inventory of
human possibility, wholly incapable of accommodating the powerful forces of
darkness and brilliance that play out in our beliefs and actions. I suppose
what we call the "loss of innocence" is the realization that human
behavior--good and bad--cannot be contained or anticipated by simple models,
no matter how upbeat or admirable. I am convinced that the president's
behavior has not engendered the national outrage some hoped it would because
the one thing we know is our own lives. We know--even if we have successfully
hidden it from others--how far short we fall of the uncomplicated moral codes
of public myth, and yet most of us feel that we are pretty decent people
anyway, as loong as we don't look too closely at this or that episode or at
the stuff we really wanted to do but didn't. No wonder that almost no one is
buying into the moral outrage of some of our elected officials! Wouldn't it be
remarkable if the last true innocents were the members of congress? Nah.
 
So what's the point? There is nothing in our students' behavior--no matter how
little we like it--that should surprise or astound us. They are in the very
tough position of trying to figure out what is and is not civil behavior in a
post-innocence culture that has both no rule book and many different competing
rule books tied to particular agendas. They are creatures of our own making in
many ways (one of the dimensions of Oleanna is the lack of a point of
reference to judge between the conflicting views of the protagonists--neither
has a place to stand). Such periods of uncertainty make education difficult
but extraordinarily necessary amd interesting. It's really easy to teach
students who call you ma'am or sir, sit quietly, and take notes. That's not
the hand we dealt ourselves, fortunately. Oleanna shows us one
outcome--irrational mental and physical assault. We need to find another one.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> P.S.  Incidentally, I'm also hesitant to have students call me by my last
> name because they have so much trouble pronouncing it correctly.
 
 
That's why I tell my students to call me by my married name:
Mrs. Tucker.  (ms is great for young women).
Also makes making reservations etc. easier.
 
Mieke Koppen Tucker
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Date:         Sun, 27 Sep 1998 18:16:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <mktucker@UBISHOPS.CA>
Subject:      Re: sexual harassment, WPAs, and contrapower
 
David Schwalm's response is thoughtful, as always.
 
And what about poor Monica Lewinsky?  Don't your Republicans realize
that every woman shudders at the thought of herself, her sister, or
her daughter being forced to reveal intimate details of a sexual
encounter, one that was consensual at that?  Why are rape victims
protected and not poor Monica?  And such horrible exposure is of
course precisely why many harassment victims would rather forget
about the whole thing.  Who can blame them?
 
Mieke
 
 
Mieke Koppen Tucker
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Date:         Sun, 27 Sep 1998 18:30:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <mktucker@UBISHOPS.CA>
Subject:      Re: Paragraph structures
 
We also get students who have a highly structured formalism
drilled into them by desperate teachers (including the odd transition
that Steve mentions).  Our francophone students especially are taught
a very intricate presentation of arguments by the French school
curriculum, full of abstractions.  And they are very proud of it too!
So I have to just say that we English (which I'm not, but that's
beside the point) are only interested in the concrete: facts,
figures, dollars & cents--not lovely ideas and generalizations.  They
laugh and realize I'm exaggerating to make a point (I hope).
 
 
Mieke
 
 
Mieke Koppen Tucker
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Date:         Sun, 27 Sep 1998 16:33:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-version: 1.0
Content-type: text/plain
 
Rich,
You point to something that we need to consider in these cases.  How do our
affective responses to these situations help or hinder us as we struggle to
solve the problems at hand?  Sometimes it takes some effort to channel our
emotions productively.  I'm not always successful at it.  Thanks for the
reminder.
Best,
Duane
 
        -----Original Message-----
        From:   Richard Haswell [SMTP:rhaswell@FALCON.TAMUCC.EDU]
        Sent:   Sunday, September 27, 1998 6:15 AM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        Re: sexual harassment, WPAs, and contrapower
 
        Duane, I understand what you are saying, and your course is the
wiser
        one, especially in this litigious age.  I'm no longer a WPA, and
        probably a good thing, too.  The Kleenex scene (whether it is
defined as
        harrassment or not) makes me too angry, angry in a way that doesn't
        befit the administrator, who indeed always has to hear both sides.
Once
        in a class of mine there were two women and a man in the back row
who
        would make fun among themselves of a male student on the front row
        corner with a motor disability that slightly affected his walking
and
        his speech.  After three days of this, something snapped in my head
and,
        in mid sentence, I told the three to see me after class.  By the
time
        the bell rang I had made myself so angry all I could do was tell
them
        that I could see them making fun of the other student and so could
most
        of the rest of the class and probably so could the student, and
didn't
        they think it about god-damn time they grew up.  Then I left the
room
        and it took me the rest of the morning to calm down.
 
        Not a good way to handle it.  The man later apologized in my office,
        said he knew that it had been "stupid," but the two women dropped my
        class--switched sections, probably.
 
        On the other hand, I think most college students and especially
        first-year students would understand the reference to growing up.
        Public verbal demeaning of others, especially others judged of less
        power and outside of some in-group, is rife in high school.  Girls
        ridicule boys, boys girls, athletes "geeks," non-athletes "jocks,"
        students teachers, this clique that clique.  I've found in general
that
        college students understand when a teacher in effect says, that kind
of
        stuff is juvenile, leave it behind, you're of age now, this is a
college
        class where it is just like the real world, where we're all equal
and
        where in public discourse we show respect to one another.
 
        And it's not bad to let students know--this may surprise some of
        them--that in the adult world of college and beyond that there is
legal
        apparatus (such as student conduct codes and ombudsman offices and
        harrassment laws) that assumes such respect.
 
        Rich
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <360E3A69.69BF@falcon.tamucc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Now the secret is out.  Rich doesn't just want to teach; he wants to make
the world a better place.  Come to think of it, so do I.  Damn frustrating
world it is.  --Ed White
 
On Sun, 27 Sep 1998, Richard Haswell wrote:
 
> Duane, I understand what you are saying, and your course is the wiser
> one, especially in this litigious age.  I'm no longer a WPA, and
> probably a good thing, too.  The Kleenex scene (whether it is defined as
> harrassment or not) makes me too angry, angry in a way that doesn't
> befit the administrator, who indeed always has to hear both sides.  Once
> in a class of mine there were two women and a man in the back row who
> would make fun among themselves of a male student on the front row
> corner with a motor disability that slightly affected his walking and
> his speech.  After three days of this, something snapped in my head and,
> in mid sentence, I told the three to see me after class.  By the time
> the bell rang I had made myself so angry all I could do was tell them
> that I could see them making fun of the other student and so could most
> of the rest of the class and probably so could the student, and didn't
> they think it about god-damn time they grew up.  Then I left the room
> and it took me the rest of the morning to calm down.
>
> Not a good way to handle it.  The man later apologized in my office,
> said he knew that it had been "stupid," but the two women dropped my
> class--switched sections, probably.
>
> On the other hand, I think most college students and especially
> first-year students would understand the reference to growing up.
> Public verbal demeaning of others, especially others judged of less
> power and outside of some in-group, is rife in high school.  Girls
> ridicule boys, boys girls, athletes "geeks," non-athletes "jocks,"
> students teachers, this clique that clique.  I've found in general that
> college students understand when a teacher in effect says, that kind of
> stuff is juvenile, leave it behind, you're of age now, this is a college
> class where it is just like the real world, where we're all equal and
> where in public discourse we show respect to one another.
>
> And it's not bad to let students know--this may surprise some of
> them--that in the adult world of college and beyond that there is legal
> apparatus (such as student conduct codes and ombudsman offices and
> harrassment laws) that assumes such respect.
>
> Rich
>
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Date:         Sun, 27 Sep 1998 19:00:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Debra Dew <ddew@FALCON.TAMUCC.EDU>
Organization: Texas A & M University Corpus Christi
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------F503A38B918E1EB43E766816"
 
This is a multi-part message in MIME format.
--------------F503A38B918E1EB43E766816
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Mieke,
 
It is very difficult to grant the "poor" in your Monica appeal.  She
was/is bright enough to get the internship, but too ditsy to see the
impossibility of a furture with Wild Bill and his drive-by attitude to
their relationship?  I just can't buy that, especially after  she did
the hot Marilyn photos.  Goodybye Miss Innocent. Even if I did what she
did, I never would have told the truth.  Stupidity doesn't merit
sympathy.  I would actual want to have a life to look forward to.  She
deserves a smack in the head, and I hope her parents or siblings gave
her one.
 
Deb
 
Mieke Koppen Tucker wrote:
 
> David Schwalm's response is thoughtful, as always.
>
> And what about poor Monica Lewinsky?  Don't your Republicans realize
> that every woman shudders at the thought of herself, her sister, or
> her daughter being forced to reveal intimate details of a sexual
> encounter, one that was consensual at that?  Why are rape victims
> protected and not poor Monica?  And such horrible exposure is of
> course precisely why many harassment victims would rather forget
> about the whole thing.  Who can blame them?
>
> Mieke
>
> Mieke Koppen Tucker
 
 
 
--------------F503A38B918E1EB43E766816
Content-Type: text/x-vcard; charset=us-ascii; name="vcard.vcf"
Content-Transfer-Encoding: 7bit
Content-Description: Card for Debra Dew
Content-Disposition: attachment; filename="vcard.vcf"
 
begin:          vcard
fn:             Debra Dew
n:              ;Debra Dew
email;internet: ddew@falcon.tamucc.edu
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
 
 
--------------F503A38B918E1EB43E766816--
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Date:         Sun, 27 Sep 1998 19:51:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <ipeckham@HOME.COM>
Organization: @Home Network
Subject:      Re: Paragraph structures
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I like David's take on the relationship between strategies
and rules.  I think it would be interesting to find out
whether the interpretations break down according to
socioeconomic status--or according to some other grouping.
irv
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Date:         Sun, 27 Sep 1998 18:55:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@CC.WWU.EDU>
Subject:      WPA conference next summer
In-Reply-To:  <360EDD7B.C157A257@home.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Can anyone tell me where WPA is next summer? Thanks!
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Date:         Sun, 27 Sep 1998 23:47:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      The WPA Summer Conference - 1999
X-To:         Donna Qualley <djq@CC.WWU.EDU>
In-Reply-To:  <Pine.SOL.3.96.980927185501.19982A-100000@titan.cc.wwu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Sun, 27 Sep 1998, Donna Qualley wrote:
>
> Can anyone tell me where WPA is next summer? Thanks!
---------------------------------------------------------------------------
Donna,
      I just got the scoop from Shirley Rose and Bud Weiser, and I have
attached it below:
-       -       -       -       -       -       -       -       -       -
 
          The WPA Summer Conference - Purdue University 1999
 
The 1999 Council of Writing Program Administrators Annual Summer Workshop
and Conference will be held at Purdue University in West Lafayette,
Indiana.  The Workshop will begin Monday morning, July 12, and end on
Thursday afternoon, July 15.  The Conference will open on Thursday
evening, July 15, and conclude at noon on Sunday, July 18.
 
Those who choose to fly to the workshop and conference have at least three
options:
        1. The Indianapolis International Airport is less than an hour's
           drive from West Lafayette.  The Lafayette Limo has regular runs
           from the airport to the Purdue Memorial Union Club and back;
           you must make reservations.
 
        2. Chicago's O'Hare Airport is about 2 1/2 hours' drive from West
           Lafayette.  There is no regular shuttle service from O'Hare to
           West Lafayette.
 
        3. The Purdue Airport in West Lafayette is served by Northwest
           Airlink, connecting to Northwest Airlines in Detroit, and by
           United Express, connecting to United Airlines in Chicago.  Both
           regional carriers have several flights daily, and each can be
           seamlessly ticketed through the major airline it serves.  The
           Purdue Airport has free shuttle service to the Union Club
           hotel.
 
The Purdue Memorial Union Club is a large, full-service hotel right on
campus adjacent to Stewart Center, the building where the workshop and
conference sessions will be held. Rooms at one of the graduate residence
halls will also be available.  The Graduate Houses are just across the
street from the Stewart Center.
 
If you have any questions about local arrangements for the conference,
please let us know.  We're looking forward to hosting the 1999 meeting
here at Purdue.
 
Shirley Rose <roses@purdue.edu>  Bud Weiser <iweiser@omni.cc.purdue.edu>
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Date:         Sun, 27 Sep 1998 23:40:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <mktucker@UBISHOPS.CA>
Subject:      Re: sexual harassment, WPAs, and contrapower
 
Gee Deb, and I thought I was hard on my fellow women!  No matter what
Monica did, it was not illegal.  Maybe not sensible.  Nevertheless,
Monica did not deserve the treatment she got, dragged in front of a
grand jury and asked all these intimate details.  She held out for a
long time too.  Of course she was no Miss (Sexually) Innocent.  So
what?  Can you imagine having to relate what you did in your last
intimate encounter?  Yes, I think it is poor (and maybe foolish)
Monica.  And if it can be done to her, why not to you or me?
 
Mieke
 
 
> It is very difficult to grant the "poor" in your Monica appeal.  She
> was/is bright enough to get the internship, but too ditsy to see the
> impossibility of a furture with Wild Bill and his drive-by attitude to
> their relationship?  I just can't buy that, especially after  she did
> the hot Marilyn photos.  Goodybye Miss Innocent. Even if I did what she
> did, I never would have told the truth.  Stupidity doesn't merit
> sympathy.  I would actual want to have a life to look forward to.  She
> deserves a smack in the head, and I hope her parents or siblings gave
> her one.
>
> Deb
=========================================================================
Date:         Sun, 27 Sep 1998 23:06:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         CHRIS <BROOKS@WSUHUB.UC.TWSU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
About Monica--
 
Didn't all of this come out of Lewinsky's relationship with Linda Tripp?
Clinton is a guilty man but as far as I've heard, Clinton
wasn't telling anyone about the affair--Monica was. Kiss-and-tell should be a
high crime and/or misdemeanor, If we learn anything from this mess, it should
be a hard lesson about discretion--not only in what one shouldn't do, but what
one shouldn't tell.
=========================================================================
Date:         Sun, 27 Sep 1998 23:42:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <215FE3C1EE5@ubishops.ca>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Mieke and Deb:
 
I am of the smack-Monica-on-the-head party. She's NOT like
you or me or any other grown-up woman with an ounce of self-respect. If
half of what happened between her and Bill is true, then she wasn't
involved in an intimate encounter at all, she was serving as a handy
household sexual appliance. Not exactly what I'd like my daughter to be
when she grows up. . .
 
And MY mother would have smacked ME in the head.
 
Gail
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
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Date:         Sun, 27 Sep 1998 23:10:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Paragraph structures
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Steve,
I suspect there's a little of both going on:
 
>If this is what current college
>composition courses are teaching in
>general,
*snip*
>Or is this just another example of
>students over-correcting their omission
>of transitions and not really
>understanding about concluding a
>paragraph in a way the sets up the next?
 
For instance, I try to get students to see that each paragraph bears a
logical relationship with the one preceding and the one following it, and
that a good transition provides a lexical link, usually in the last
sentence(s) of one and the first of the next, that reinforces or even
states that logical relationship.  It would be easy for students to overdo
it, I suppose, to reduce that general principle to a hard and fast rule
over time.
 
>I had them compare apples
>to oranges.  Not exactly legal in
>content.  Despite the fact that in
>general at the sentence level and the
>paragraph level the writing is better
>than 10 years ago, the large scale
>structure is missing entirely and word
>choice and precision remain huge
>problems.
 
On the other hand, it could be the assignment.  I know you too well from
your postings over the years to think that you don't have some good reason
for having students do what conventional wisdom (and cliche) say one
shouldn't do.  But I'm not sure that I'd produce anything like my usual
standard of writing in response to such a prompt.  There's no real content
for them to engage with in that assignment.  So I'm not surprised that you
got poor writing in response.
Bill
 
Bill Condon, Director
Washington State University Writing Programs
Avery 202
Washington State University
Pullman, WA 99164-5046
http://www.wsu.edu/~bcondon/
bcondon@wsu.edu
509-335-2268
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Oh, boy, do I ever sympathize on this one!
Bill Condon
 
>> P.S.  Incidentally, I'm also hesitant to have students call me by my last
>> name because they have so much trouble pronouncing it correctly.
>
>
>That's why I tell my students to call me by my married name:
>Mrs. Tucker.  (ms is great for young women).
>Also makes making reservations etc. easier.
>
>Mieke Koppen Tucker
=========================================================================
Date:         Sun, 27 Sep 1998 23:48:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         CJ <AZCacti@ASU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <01J2BGSXYYQA95O0EO@WSUHUB.UC.TWSU.EDU>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
I am reading the voices of women who have been threatened, challenged,
intimidated, insulted, humiliated, hassled, and just plain hurt by clods
posing as students, and I feel their pain. All the workshops in the world
don't make it less when they go home at night. None of them should have to
lie awake questioning their abilities, their right to be in charge of a
classroom, their competence.
 
And I do understand that we all have our blind spots, and that it is very
hard for some to see the real life lesson that many of us have learned, so
here it is in ineloquent, bald terms:
 
Because we know that any female who has ever been remotely involved in a
harassment complaint is referred to as "The One You Should Never Talk To Or
Work With," we often suffer silently, and nobody can help us, because we
won't tell them. They can't make the danger of career death attached to
whistle-blowing  go away (perhaps academia is more tolerant, but not every
TA is going to have a lifelong career in teaching).
 
I know what I'm talking about. I was there as a TA (after reading the
reactions to others' stories in this thread, you'll pardon me for not
sticking my neck out by giving the details of my experiences). And if there
is one thing I know, it's that the same thing can happen again to me. And
again.  And all the advice and counselling and orientations and seminars
can't stop it, because -- and please don't think I'm speaking from anger or
ignorance-- here comes bald-faced statement #2:
 
I didn't do it. It was done to me, by a very very smart man. And there was
Nothing I could do without getting hurt worse, short of dropping out,
quitting, running away. And come to think of it....that would have hurt
worse than toughing it out, as I did.
 
So please stop making more pain and guilt for the women on this list who
are reporting on conditions they have experienced. If you think they are
lying, or wrong, or just sissies, fine. Speak your mind. If not, perhaps
take a pause before disregarding audience. They could just delete the
thread, but they might be reading it to find some help, some support.
 
Thank You,
 
CJ -- who never spoke up
 
 
**********************************************
CJ Jeney
Arizona State University
AZCacti@asu.edu
http://www.public.asu.edu/~starbuck/
http://bestpractice.net
------------------------------------------------------
"Knock on the sky and listen to the sound!" - Zen saying
"'S'cuse me while I kiss the sky." - Jimi Hendrix
"'S'cuse me while I kiss this guy." - CJ Jeney
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julie Drew <jdrew@UAKRON.EDU>
Organization: The University of Akron
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
gail hapke wrote:
>
 
> I am of the smack-Monica-on-the-head party. She's NOT like
> you or me or any other grown-up woman with an ounce of self-respect.
 
 
Gail:
 
This first sentence does nothing toward ensuring that our daughters will
avoid becoming convenient household sexual appliances when they grow up.
The second sentence, however, might be useful in talking about the
realities of sexual relationships that occur all the time between people
who are not always grown up and perhaps have less than an ounce of
self-respect--and what that can mean for them.  My inclination would be
that rather than trying to decide if Monica (and by implication all of
the many immature sexual participants out there who have little
self-respect and whose actions will reduce that even further)is/was
wrong, stupid, pathetic, ambitious, or whatever, that we might try some
public discussions about a sexual ethics of care.  An ethics in which
the dignity and self-esteem (as related to the sexual
encounter/relationship), just as the physical safety of one's partner
is, in part, one's responsibility.
 
I guess what I'm saying is that the scenario of the romantic, young,
immature woman with low self-esteem engaging in sexual activity with a
more powerful, perhaps older man who in effect sees her as a convenient
household sexual appliance is not unusual, just usually not newsworthy.
Whether Monica got what she deserved because she should have known
better or because she had the poor judgement to have a low self-esteem
seems hardly the point.  The frequency of such scenarios, and the ways
in which such events reproduce sexual participants who have very
different and quite unspoken agendas that *damage* people's lives, is.
 
julie
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce Simutis <simutisj2@UOFS.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
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Thanks to all who are responding on this critical issue.   Because I'm just
returning from a trip (without email access), I'm still trying to read and
digest all that's been said about sexual harassment and contrapower.  But I
was struck by Steve Jamar's point that various school cultures may not
encourage students to treat others with respect and dignity.  I see it in
hs and college students.  And my daughter, who just entered law school
after being in the workplace for four years, comments that that the
disrespectful behaviors of some male students toward their female (and
male) professors are very disruptive to those who take their studies
seriously.  I would argue that the standard in popular culture encourages
these sorts of harassment/power activities.  So while we may have the best
sexual harassment policies and procedures in place (and your institutions
are looking for litigation if they don't) and we may train teachers and
TAs, the behavior will continue as long as it's encouraged and accepted by
our silence.
 
Joyce
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From:         Helmuts Feifs <HFeifs@DPI.STATE.NC.US>
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Richard...you wrote  Richard Haswell<rhaswell@FALCON.TAMUCC.EDU> 09/25/98 07:58AM >>>
"As WPA I too used my office to confront male students who were harassing
female teachers, but my approach sounds different than Duane's.
 
At that point I always
said something very carefully phrased, that I didn't know for sure what
exactly had happened in the classroom and I didn't want to hear the
student's side but if it came to a hearing that there had been plenty of
witnesses to the incident who would tell what they saw and heard.  I
didn't leave any opportunity for explanations or apologies, though I got
the usual "I didn't know" and blood-drained face.
 
I gave the student no opportunity to explain his side, and I made no
demands for him to apologize to the teacher."
 
It sounds as if you have taken the handbok for KGB/SS Officers to heart.  What happned to due process and to the other protection we were led to expect in America, I guess not in higher ed !
 
Helmuts
=========================================================================
Date:         Sun, 27 Sep 1998 21:21:05 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Paragraph structures
In-Reply-To:  <360E6A79.6E3C5FD8@law.howard.edu>; from "Steve Jamar" at Sep 27,
              98 12:40 pm
 
Steve--I don't think there is any "what" but "whats."  And I fear it is all
rather unpredictable.  No--not unpredictable, very predictable buthard to
control.  The curriculum in the C&R Program I co-direct emphasizes an organic
approach to writing which emphasizes the roles of content and rhetorical aims
as the generators of form.  Our goals is to have students leave our courses
having accrued a broad range of options and strategies which will serve them
in other writing sites, academic, personal, professional.  That's our
curriculum: what with almost 75 people imlementing it, graduate students and
part-time faculty and fulltime faculty, all of whom, however seasoned or not,
have their own ideas about what should be taught and how--well, in that lies
thes predictable unpredicatbility.  If i answered what was being taught about
paragraphs idealistically, my answer would have nothing to do with the many
forms of paragraphs still taught and described in textbooks.  As I see it,
modes and forms are patterns of critical thinking, not patterns for
composition.  But abandoning form as foremost means teaching students to, as
Berthoff said many years ago, learn ways to make meaning out of chaos and
learn what choices are out there for writers and when to make them.  Frankly,
I am in a position--as a writer and teacher and middle-aged person and comp
program director--where I can opt for chaos and meaning making.  I think my
position is somewhat luxorious and I remember when I thanked the texts that
be for forms.
 
In brief--who knows what is really being taught, where, why and to whom?
 
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
=========================================================================
Date:         Mon, 28 Sep 1998 08:04:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <360F822A.6D87@uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Mon, 28 Sep 1998, Julie Drew wrote:
 
> gail hapke wrote:
> >
>
> > I am of the smack-Monica-on-the-head party. She's NOT like
> > you or me or any other grown-up woman with an ounce of self-respect.
>
Julie: I was quoting a previous post, but I don't think either the
originator of the phrase or I were really considering smacking anybody.
Gail
=========================================================================
Date:         Mon, 28 Sep 1998 09:17:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julie Drew <jdrew@UAKRON.EDU>
Organization: The University of Akron
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
gail hapke wrote:
 
> Julie: I was quoting a previous post, but I don't think either the
> originator of the phrase or I were really considering smacking anybody.
> Gail
 
 
Gail:
 
Of course I wasn't taking you literally; I apologize if my early-morning
writing (lack of) style succeeded in only that misperception, since the
greater part of my post was about another aspect of this discussion
entirely.  I thought your comment about what you don't want for your
daughter, in the midst of this public discussion of sex and sexual
relationships (a public discussion that doesn't often take place) is
exactly the kind of starting point for fruitful discussion to work
from.  I intended to try and build on your comment rather than to
criticize what was meant (by you or others who wrote it first) by
"smack-Monica-on-the-head."  I hope I'm being clearer now, but at the
same time I must confess to being uncomfortable, even in jest, with
language that applauds the idea of punishing women who engage in what
turns out to be unwise sexual relationships.
 
julie
=========================================================================
Date:         Mon, 28 Sep 1998 08:38:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <3.0.5.32.19980927234807.007cda50@imap1.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
>
> I know what I'm talking about. I was there as a TA (after reading the
> reactions to others' stories in this thread, you'll pardon me for not
> sticking my neck out by giving the details of my experiences).
>
> CJ -- who never spoke up
 
So let me stick my neck out, since administrators need to deal with
people whose necks are on the line. When I was an undergraduate, my
advisor, the guy I was writing my senior thesis for, developed a midlife
crisis at my expense and dogged me not only through my senior year but
after I'd gone to another university in another state as a graduate
student. When I was still on campus with him, we'd have conversations
like this: Gail: My typewriter is broken so I need to use the one in the
library. Advisor: How would you like to come over to my house and use MY
typewriter? Gail: Said the spider to the fly? I'm not sticking my neck
out TOO far, so that's a pretty tame example. I didn't complain to a
higher power because I felt sorry for the old guy. (He must have been all
of fifty. . .) Then he started waking me up in the middle of the night at
grad school with drunken midnight phone calls.  It got to the point where
I used to get chills (literally uncontrollable shaking) whenever the phone
rang. Sort of like Pavlov's dog. I had finally had enough. I didn't feel
sorry for him anymore. I was going to do something. Then he died of lung
cancer, which I didn't know he had, and I still feel guilty for hating him
as much as I did at the end. Isn't life just full of bizarre
contradictions (most of them in the shape of human beings)?
 
Gail Hapke
=========================================================================
Date:         Mon, 28 Sep 1998 08:42:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <360F8C55.4168@uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Julie: I didn't think you were taking me literally. Isn't it funny how
email works? If we could hear the tone of each other's voices or see each
other's expressions, we would have to do lots less explaining. Actually, I
was teasing.
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
=========================================================================
Date:         Mon, 28 Sep 1998 09:54:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julie Drew <jdrew@UAKRON.EDU>
Organization: The University of Akron
Subject:      Re: sexual harassment, WPAs, and contrapower
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
gail hapke wrote:
>
> Julie: I didn't think you were taking me literally. Isn't it funny how
> email works? If we could hear the tone of each other's voices or see each
> other's expressions, we would have to do lots less explaining.
 
So true.
 
 
Actually, I
> was teasing.
 
 
Thanks :)
 
 
>
> Gail Hapke
> Assistant to the Director
> Academic Writing Program
> University of Illinois
>    at Urbana-Champaign
>
> 294 English Building
> 608 South Wright Street
> Urbana IL 61801
> 217-244-1458
=========================================================================
Date:         Mon, 28 Sep 1998 10:01:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <360F8C55.4168@uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Julie--
 
Isn't it interesting that our metaphors for physical violence are so much
a part of our cultural fabric that we don't even realize their import in
what could pass for an innocent aside?  We do need to keep our "language
attennae" on, even at the risk of having someone call us PC (whatever that
phrase has come to mean!).
 
Ruth
 
 
On Mon, 28 Sep 1998, Julie Drew wrote:
 
> gail hapke wrote:
>
> > Julie: I was quoting a previous post, but I don't think either the
> > originator of the phrase or I were really considering smacking anybody.
> > Gail
>
>
> Gail:
>
>   I hope I'm being clearer now, but at the
> same time I must confess to being uncomfortable, even in jest, with
> language that applauds the idea of punishing women who engage in what
> turns out to be unwise sexual relationships.
>
> julie
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
=========================================================================
Date:         Mon, 28 Sep 1998 07:12:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Program Size
In-Reply-To:  <360F9508.4723@uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I apologize for interupting this thoughtful, important strand with such a
mundane questions, but I need answers as soon as anyone can give it to
me.
 
What defines a Writing Program as "large"?  5,000 students?  Over 100
sections?  Three first-year writing courses?  Number of teachers in the
program?
 
Our program runs approximately 5,000 students through per year.  We have
over 100 (128 right now) per semester.  We have a developmental course and
two first-year writing courses (we also have 101 and 102 for esl
students). I supervise 41 adjuncts (down from 50
last year because we have more tas who are teaching that one section, I
won't get
into that dilemma) and approx. 30 tas (acutally 35, but not all teach
Comp). Our classes are capped at 25 for the developmental course and 101,
and at 28 for 102 (done long before I became the WPA).  A rough,
conservative figure for the number of students per class is 20.
 
I don't consider our program large,(understand I went to grad school at
Florida State -- that defines "HUGE" for me) but I don't consider it
small either.
 
Could the list please offer me some perspective on this topic?  Feel free
to answer me on or off list.  Thank you.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Date:         Mon, 28 Sep 1998 09:12:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      plagiarism online
In-Reply-To:  <Pine.OSF.3.96.980928095829.18396D-100000@osf1.gmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On a totally different subject, I remember that someone once posted a site
that contained a listing of essay mills online. Some of the instructors in
my program could benefit from that, since a few students are suddenly
making dramatic improvements in their writing styles. . .  Naturally I
lost the post. Did anybody write it down? Gail
 
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
=========================================================================
Date:         Mon, 28 Sep 1998 10:41:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: plagiarism online
X-To:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
In-Reply-To:  <Pine.SOL.3.96.980928090943.3027C-100000@staff1.cso.uiuc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Mon, 28 Sep 1998, Gail Hapke wrote:
>
> I remember that someone once posted a site that contained a listing of
> essay mills online. Some of the instructors in my program could benefit
> from that, since a few students are suddenly making dramatic
> improvements in their writing styles. . . Naturally I lost the post. Did
> anybody write it down?
--------------------------------------------------------------------------
Gail,
     The post you are referring to appeared twice.   Here is one version
that is a little dated:
 
-       -       -       -       -       -       -       -       -       -
 
                _Krier's Internet Term Paper Site List_
 
                   Updated & Verified 26 October 97
                  by Tony Krier, Reference Librarian
                   Franklin Pierce College Library
        [homepage: http://raven.fpc.edu/NetWare/kriert/index.htm]
 
               (## notes new find  / * notes new location))
 
                _Pre-Written Papers (Free) Sites_
 
1. 1-Stop Research Paper Shop (A list of sites:
        http://members.tripod.com/%7ETexasTwister/
 
2. Absolutely Free Online Essays:
        http://www.elee..calpoly.edu/~ercarlso/papers.htm
 
3. ACI Net Guide to Termpapers:
        http://members.aol.com/aciplus/netguide.htm
 
4. Antal Bosch Research Papers (information technology):
        http://www.cs.rulimburg.nl/~antal/papers.html
 
5. Biology 310 Index of Term Papers 1995:
        http://algodones.unm.edu/~bmilne/bio310/termpapers.1995.html
 
6. BLS Research Papers (Economics): http://www.bls.gov/orehome.htm
 
7. Book Reports: http://www.azalea.net/personal/litening/book.htm
 
8. Brain Trust (now includes tests):
        http://www.univbrain.com/~lmccann/TheBrainTrust.shtml
 
9. The Blur of Insanity Cheating Page:
        http://www.cloud9.net/~insanity/cheatingpage.html
 
10. Casey Mulligan Research Papers (economics):
        http://www.spc.uchicago.edu/users/cbm4/
 
11. Charles Sabel Research Papers (Columbia Law School Professor):
        http://www.columbia.edu/~cfs11/
 
12. Copiale! (formerly La Trabajos Prefabricados)  (Spanish Papers):
        http://www.geocities.com/Athens/Acropolis/5757
 
13. Directory of /ftp/bytor: ftp://www.openix.com/ftp/bytor/
 
14. *Dorian's Paper Archive (Harvard):
        http://www.fas.harvard.edu/~dberger/papers
 
15. Essay Exchange: http://www.optec.no/essay/
 
16. Essay Page: http://www.azalea.net/personal/litening/essay.htm
 
17. Essays by Anders Bylund:
        http://www.geocities.com/Athens/Acropolis/3142/essays.html
 
18. Free Essay and Report Page:
        http://www.geocities.com/Athens/Acropolis/6660/
 
19. Federal Reserve Bank of Minneapolis research papers (economics):
        http://research.mpls.frb.fed.us/research/
 
20. Henry Baker's Archive of Research Papers (computer related):
        ftp://server.netcom.com/pub/hb/hbaker/home.html
 
21. Homework Free (English/Japanese/Korean):
        http://www.interpia.net/~cooljoe/paper/free.htm
 
22. Homework Homepage: http://indigo.ie/~darkstar/
 
23. Institute of Heart/Math Online Research Papers (medical):
        http://www.webcom.com/%7Ehrtmath/IHM/ResearchPapers/ResearchPapers.html
 
24. J. Michael Miller: http://members.aol.com/wnabyaduck/papers.html
 
25. K-theory Preprint Archives (math): http://www.math.uiuc.edu/K-theory/
 
26. Student Gorilla Tactics: http://www.islandnet.com/~tactics/
 
27. Magus Rex and A's in College:
        http://www.geocities.com/CollegePark/Quad/2888/
 
28. Mark's Paper Page:
        http://www.geocities.com/CollegePark/Quad/1683/paper.htm
 
29. Other People's Papers (Formerly: Report/Essay database):
        http://www.OPPapers.com/
 
30. School Sucks / Download Your Workload!: http://www.schoolsucks.com/
 
31. School Sucks Exams: http://www.schoolsucks.com/exams/
 
32. ## The Social Science Paper Publisher:
        http://www.vtex.net/samson/ssppmain.htm
 
33. S.U.S (English version): http://leden.tref.nl/robertpl/en/
 
34. Term Paper Page: http://www.azalea.net/personal/litening/term.htm
 
35. Term Papers Etc.: http://www.promote.net/papers/
 
36. Toonces Papers: http://hubcap.clemson.edu/%7Ectuten/papers.html
 
37. The Writing of Alan Fuller (Biblical prophecy/theology):
        http://ourworld.compuserve.com/homepages/AFuller/
 
38. ## Zakath's & Adam's house of reports:
        http://www.geocities.com/Athens/Parthenon/6556/main.html
 
                _Pre-Written Papers (Cost) Sites_
 
39. Academic Assistance: http://www.academicasst.com/
 
40. Academic Term Papers Homepage:
        http://www.termpaperassistance.com/2wrdsmain.htm
 
41. Academic Termpapers: http://www.academictermpapers.com/
 
42. Academic Termpapers Homepage (Same as #41=85 both addresses work):
        http://www.researchcentral.com/
 
43. A Term Papers: http://www.serve.com/doctor/
 
44. A1 Termpaper: http://www.a1-termpaper.com/
 
45. Allpapers.com: http://www.allpapers.com/on-file.htm
 
46. Cheat Factory (Membership requires upload of a subscriber's paper to
        the database): http://www.geocities.com/SoHo/8412/
 
47. Coshe's Reports on the Net (Initial Subscription Fee of $8.95
        (unlimited downloading):
        http://www.totally.net/coshes-reports/index.htm
 
48. Evil House of Cheat (Membership requires upload of a subscriber's
        paper to the database and/or Advertising for the Site):
        http://www.CheatHouse.com/
 
49. Genius Papers (Initial Subscription Fee of $9.95 (unlimited
        downloading)): http://www.geniuspapers.com/
 
50. High Performance Papers: http://www.execpc.com/~hppapers/
 
51. Ivy Essays (Graduate and Undergraduate Admission Essays):
        http://www.ivyessays.com/
 
52. Office World: http://Home.InfoRamp.Net/~essays/
 
53. Recycled Papers: http://www.recycledpapers.com/
 
54. Research Assistance: http://www.research-assistance.com/
 
55. Research Papers Online: http://www.ezwrite.com/
 
56. schoolpapers.com (formerly: Source, The) (Membership requires upload
        of a subscriber's paper to the database):
        http://www.schoolpapers.com/
 
57. The Paper Store (formerly: TERM PAPER HELP!):
        http://ourworld.compuserve.com/homepages/paperstore/
 
58. ## The Paper Store: http://www.paperwriters.com/intro.htm
 
59. Term Papers and Research Assistance by Collegiate Care:
        http://www.papers-online.com/
 
60. Term Paper Emporium: http://www.lasalle.edu/~minm1/terms1.html
 
61. Term Papers Exchange: http://www.con2.com.:80/~
 
62. Term Paper Warehouse: http://www.termpaperwarehouse.com/tpw/
 
63. Termpapers on File: http://www.termpapers-on-file.com/
 
                _Papers-Written-to-Order Sites_
 
64. Academic Termpapers Homepage: http://www.researchcentral.com/
 
65. ACI Writing Assistance Center Home Page: http://www.aci-plus.com/
 
66. Allpapers.com: http://www.allpapers.com/
 
67. ## Paper Store: http://www.paperwriters.com/kj11.htm
 
68. ## Paper Sure (was Paper Shack): http://www.papershack.com/
 
69. Prestigious Papers (subdivision of The Paper Store):
        http://www.carbuon.com/prestigious/
 
70. Research Papers Online: http://www.ezwrite.com/
 
71. Term Papers Exchange: http://www.con2.com.:80/~
 
72. Term Paper Warehouse: http://www.termpaperwarehouse.com/tpw/
 
         _"Could be gone" list (will verify by next update)_
 
73. Cheater.com (Membership requires upload of a subscriber's paper to the
        database): http://www.cheater.com/
 
74. Dave Siegel's Home Page of Research and Term Papers:
        http://www.oxy.edu:80/~dsiegel/
 
75. Paperz.com: http://www.paperz.com/ (temporarily out of business;  site
        posts BU's legal notice to appear)
 
76. Termpaper Clearance Sale: http://www.carbuon.com/papers/
 
77. Term Papers.On.Line Home: http://www.termpapersonline.com/
 
78. Writings.com: http://www.writings.com/
 
-----------------------------------------------------------------------
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 28 Sep 1998 09:41:28 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: plagiarism online
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
The list of online essay mills came from Donna Nelson-Beene, at Bowling
Green, and is dated 26 Oct 1997.  It lists 79 sites.  Her email is (or
was)
 
<dnelson@bgnet.bgsu.edu>
 
Rich
=========================================================================
Date:         Mon, 28 Sep 1998 07:45:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Sexual harrassment
X-To:         Automatic digest processor <LISTSERV@ASUVM.INRE.ASU.EDU>
In-Reply-To:  <199809260701.AAA10904@odo.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The recent posts on sexual harrassment have been very helpful, but my
delicate sensibilities were offended by a couple of points, minor ones
perhaps but here they are: No administrator should ever use the first
person singular pronoun in referring to a person, in my opinion.
Referring to a graduate student as "my GAT" is mildly offensive perhaps,
but it can very quickly evolve into a parental attitude that we have to
protect new teachers from predators.  Sometimes we have to hit students up
side the head to get their attention, but we always have to make sure that
we do not undermine the authority of teachers when we play the role of the
disciplinarian.  I do not mean to suggest that people have not considered
the latter point, and the former point may be just me.
 
Julia, which of the articles that you have published would be best in a
teacher training program?  Excuse my ignorance, but how do you locate
on-line journals such as those you cite?  Can you post the article from
such a journal to the listserve if you feel that one of those would be the
most helpful?
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Mon, 28 Sep 1998 07:53:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Campbell <campbell@GONZAGA.EDU>
Subject:      Re: Internet plagiarism (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here is a site that Arlie Peck (citing Sue McLeod) posted on 12 May 1998:
 
The Instructor's Guide to Internet Plagiarism
http://rideau.carleton.ca/~gsenecha/guide/index.html
 
 
Donna Campbell
campbell@gonzaga.edu
=========================================================================
Date:         Mon, 28 Sep 1998 10:54:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Helmuts Feifs <HFeifs@DPI.STATE.NC.US>
Subject:      Re: abuse of power
X-To:         rhaswell@FALCON.TAMUCC.EDU
Mime-Version: 1.0
Content-Type: text/plain
 
Rich noted....
 
"And it's not bad to let students know--this may surprise some of
them--that in the adult world of college and beyond that there is legal
apparatus (such as student conduct codes and ombudsman offices and
harrassment laws) that assumes such respect."
 
I think it instructive to point out that many, if not all, student conduct codes are not tested in a court of law and if they were would be found wanting.  The other vistages of  in loco parentis should be reviewed as well for fit with the "real" world.  The handling of  student speeech described in the rest of the post smacks of congitive micro manangement driven by an overweened sense of corrrectness.
 
Just because students and others act in ways that we might find offensive doesn't make them wrong or give the thought police  a mandate for action.  If you don't  think and act as I think you should I'll punish you with my adminstrative organs and then you'll be sorry, seeems to be the message.  Dherzinsky and Goebbels would be proud.
 
Helmuts
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Hi, everyone,
 
I have recently been given duties similar to those of Writing Program
Administration except they are not called that even though most of the
courses we teach at Montgomery College (a two-year college) are writing
courses.  One of the duties concerns dealing with the dual credit
teachers who teach embedded and concurrent Freshman English courses at
the high schools or the college.  In our college district an embedded
course is one in which the college curriculum for Rhetoric and
Composition I or Rhetoric and Composition II is embedded in the high
school curriculum.  A concurrent class can occur at either the high
school or the college and only the college curriculum is taught.
 
Since I have taken on this role, I have become curious as to how others
deal with dual credit programs and how people view these programs.
Therefore, I decided this would be a good list serve to ask for feedback
on dual credit courses.  I would appreciate some honest opinions from
anyone with an opinion on the topic.
 
1.  Are there dual credit courses being taught through your writing
program?
2.  What kind of institution do you teach at?
3.  Does your institution give transfer credit for courses taught
through dual credit programs from other colleges?
4.  How do you perceive dual credit courses?  Does your perception
change depending on whether the course is an embedded one or a
concurrent one?  Why or why not?
5.  Most dual credit courses are taught to seniors.  Do you see any
problem with having Juniors in high school begin to take the dual credit
courses?  Sophomores?
6.  What kind of administrative responsibility should the college have
to the high school teachers who teach these courses?   For example, who
should determine textbooks for the classes?  Outcomes?  The educational
requirements for the teachers? Class size?
7.  What kind of requirements are set for the students?  Are there SAT,
ACT or grade point averages used to determine what students are allowed
to take part in these courses?
8.  Do you see distance education as a feasible way to teach these
courses?  (Whether it's interactive television from one high school to
another, from the college to the high school or an Internet course in
similar situations.)
9.  Should organizations such as NCTE take a stance(s)  on dual credit
courses?
 
Again, I would appreciate any feedback on this topic.
 
Thanks.
 
Nancy Reichert
Montgomery College
Conroe, Texas
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Still is.  I'm afraid I no longer have that list in a computer file--but
I'll be happy to mail a hard copy to Gail or to anyone else who wants one.
 
Donna
 
 
>The list of online essay mills came from Donna Nelson-Beene, at Bowling
>Green, and is dated 26 Oct 1997.  It lists 79 sites.  Her email is (or
>was)
>
><dnelson@bgnet.bgsu.edu>
>
>Rich
 
 
 
____________________________________________________________________
Donna Nelson-Beene
Director, General Studies Writing Program
Department of English
Bowling Green State University
Bowling Green, OH 43403
 
 
dnelson@bgnet.bgsu.edu
419/372-7885
Fax 419/372-0333
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Dick-
 
I'd add a further explanation to what's happening in Texas as it relates to
TAs in the classroom and the future of graduate programs in the state. And
that is the 99-hour rule.
 
When I worked with Linda Myers and Fred Kemp at Texas Tech, we found that
this state legislated ceiling on funding of graduate students had an
immediate impact on our teaching ranks. The 99-hour rule states that the
state will not fund PhD students who have 99 credit hours or more. That
means doctoral students have a funding ceiling of four years (assuming
fulltime status), after which they cannot be funding *at all* by a public
(state) institution (that means they are refused TA-ships, fellowships,
research assistantships, tutoring, any and all funding that comes from
state coffers.)
 
I think the concept is a good one. It is aimed at protecting grad students
from exploitation, and it is a real encourager to keeping doctoral students
focused on making progress towards their degrees. But, it also is arbitrary
in the sense that not all doctoral programs progress in the same fashion.
What concerned me more in my last months at TTU was talk I heard from the
university-wide graduate committee that the state legislators were now
considering lowering that ceiling to 75 credit hours or the equivalent of 3
years of fulltime status. 3 years to complete a doctoral degree?! The
impact of this goes to teaching training as well as the material conditions
of our teaching staffs (whether they be MA or PhD TAs, part-timers, nonTT,
or fulltime tenure-track)....
 
Maybe all this talk (Richard's observation about FTEs and the thread about
MA students in the classroom) is taking us back to our discussion
of/debates about the impact of state-mandated re-structuring of budget
lines in public universities. Comments? Reactions?
 
Kate
 
 
>About funding of courses in Texas.  It's probably not as threatening as
>Michael hinted, but not as encouraging as Roger hoped.
>
>As it was just explained to me, in a meeting an hour ago, for any
>_undergraduate_ course (in any field) that is taught by a tenured or tenure
>track professor, there will be a bonus for those credit hours from the state
>of an extra 15% per student enrolled.
>
>The rule is indeed designed to encourage colleges to put "full" faculty
>rather than TA's and adjuncts into undergraduate teaching.
>
>Different "knowledge areas" in Texas are funded differently, as are
>undergrad, master's, and doctoral courses.  As you would all suspect, the
>liberal arts area is the lowest funded.  In fact, it is the unit measurement
>funded at the level of 1.0.  Science is funded at 1.53.  Agriculture at
>2.05.  Those are for lower division courses.  Master's students in liberal
>arts are funded at 3.94 and doctoral students at 12.04.
>
>No wonder I try to get doctoral students into our program.
>
>I'm not sure whether the liberal arts are lowest funded because they take
>the least effort and/or training to teach, or whether this is a
>supply/demand issue and there are plenty of liberal arts professors looking
>for jobs.
>
>We have an administration that is now saying each department should, and
>each college must, generate state funds equal to its faculty salaries.  My
>department of 17 tenure and TT profs brought in about $300,000 less last
>year that we cost.  Ain't it fun!
>
>>
>Richard Fulkerson
>Director of English Graduate Studies
>Department of Literature and Languages
>Texas A&M University-Commerce
>Commerce, TX 75429
 
----------------------------------------
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA  16601
 
voice: 814.949.5440
mailto:latterell@psu.edu
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O.K. so Monica will not be smacked in the head after all.  How about
the witches' dunking chair for her and her ilk:  all those who have
behaved immaturely and unwisely at some point in their lives in their
sexual relationships?
 
He Monica!  Wait up!  I'm right behind you!  Mieke
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There's a long tradition of assignment's like "comparing apples to oranges," a
notable example being Swift's meditation on a broomstick. It's generally an
exercise that challenges students to make something out of nothing.I have use
similar assignments as a way of helping students understand what it means to
"get interested" in a writing task that does not initially grab them. A
throwaway assigment I used to make on comparing nails and screw (industrial
apples and orangges) produced some ho hum papers but also some really
excellent technical documents explaining how they work and when you might opt
for one or the other and some wonderfully imaginative papers exploring the
metaphorical dimensions of the terms. I'd venture a generalization: no
assigment is bad if it has a point.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Did you see Andrew Sullivan's column in the NY TIMES yesterday re: Monica??
 
 
>David Schwalm's response is thoughtful, as always.
>
>And what about poor Monica Lewinsky?  Don't your Republicans realize
>that every woman shudders at the thought of herself, her sister, or
>her daughter being forced to reveal intimate details of a sexual
>encounter, one that was consensual at that?  Why are rape victims
>protected and not poor Monica?  And such horrible exposure is of
>course precisely why many harassment victims would rather forget
>about the whole thing.  Who can blame them?
>
>Mieke
>
>
>Mieke Koppen Tucker
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Nancy,
 
In 1995 the Missouri Colloquium on Writing Assessment adopted a policy
statement on the delivery of dual-credit composition courses.  URL is
mesc.edu/~cwa
 
Marty Townsend
 
>Hi, everyone,
>
>I have recently been given duties similar to those of Writing Program
>Administration except they are not called that even though most of the
>courses we teach at Montgomery College (a two-year college) are writing
>courses.  One of the duties concerns dealing with the dual credit
>teachers who teach embedded and concurrent Freshman English courses at
>the high schools or the college.  In our college district an embedded
>course is one in which the college curriculum for Rhetoric and
>Composition I or Rhetoric and Composition II is embedded in the high
>school curriculum.  A concurrent class can occur at either the high
>school or the college and only the college curriculum is taught.
>
>Since I have taken on this role, I have become curious as to how others
>deal with dual credit programs and how people view these programs.
>Therefore, I decided this would be a good list serve to ask for feedback
>on dual credit courses.  I would appreciate some honest opinions from
>anyone with an opinion on the topic.
>
>1.  Are there dual credit courses being taught through your writing
>program?
>2.  What kind of institution do you teach at?
>3.  Does your institution give transfer credit for courses taught
>through dual credit programs from other colleges?
>4.  How do you perceive dual credit courses?  Does your perception
>change depending on whether the course is an embedded one or a
>concurrent one?  Why or why not?
>5.  Most dual credit courses are taught to seniors.  Do you see any
>problem with having Juniors in high school begin to take the dual credit
>courses?  Sophomores?
>6.  What kind of administrative responsibility should the college have
>to the high school teachers who teach these courses?   For example, who
>should determine textbooks for the classes?  Outcomes?  The educational
>requirements for the teachers? Class size?
>7.  What kind of requirements are set for the students?  Are there SAT,
>ACT or grade point averages used to determine what students are allowed
>to take part in these courses?
>8.  Do you see distance education as a feasible way to teach these
>courses?  (Whether it's interactive television from one high school to
>another, from the college to the high school or an Internet course in
>similar situations.)
>9.  Should organizations such as NCTE take a stance(s)  on dual credit
>courses?
>
>Again, I would appreciate any feedback on this topic.
>
>Thanks.
>
>Nancy Reichert
>Montgomery College
>Conroe, Texas
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Tom:  I think the articles that would best suit the needs of TA training
are "Breaking the Silence," which is Composition Forum, and "Harassment
Online," which can be found at the following address:
 
http://english.ttu.edu/kairos/2.2/index_f.html
 
 
Julia
 
At 07:45 AM 9/28/98 -0700, you wrote:
>The recent posts on sexual harrassment have been very helpful, but my
>delicate sensibilities were offended by a couple of points, minor ones
>perhaps but here they are: No administrator should ever use the first
>person singular pronoun in referring to a person, in my opinion.
>Referring to a graduate student as "my GAT" is mildly offensive perhaps,
>but it can very quickly evolve into a parental attitude that we have to
>protect new teachers from predators.  Sometimes we have to hit students up
>side the head to get their attention, but we always have to make sure that
>we do not undermine the authority of teachers when we play the role of the
>disciplinarian.  I do not mean to suggest that people have not considered
>the latter point, and the former point may be just me.
>
>Julia, which of the articles that you have published would be best in a
>teacher training program?  Excuse my ignorance, but how do you locate
>on-line journals such as those you cite?  Can you post the article from
>such a journal to the listserve if you feel that one of those would be the
>most helpful?
>
>----------------------
>Thomas P Miller
>tpm@U.Arizona.EDU
>
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No, some of us live hours away from a Sunday NYTimes.  Could you give us a
synopsis?
 
By the way, I see Monica and think of the number of female grad students I
knew who had--um-- encounters with older professors. My first go-round in
graduate school was in the late '70s, and such abuse was common.  (I dropped
a class in '78 when the professor called me in his office and asked me if I
had any tatoos in "interesting places"  he "needed" to know about.) There
are so many similarities, and she's about the same age as many of the grad
students we work with.  I think we can learn a lot from her and what has
happened to her since (and why women do not report these abuses).
 
Donna D-O
 
At 10:20 AM 9/28/98 -0500, you wrote:
>Did you see Andrew Sullivan's column in the NY TIMES yesterday re: Monica??
>
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Pima Community College in AZ has just come up with policy and procedures
(quite compatible with the Missouri standards Marty refered to) for concurrent
enrollment courses that have a great deal of integrity. Guess what? THey took
the money out of it! The high school pays the teacher, and Pima CC eats the
tuition.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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My plagiarism site is at
http://www.wiu.edu/users/mfbhl/wiu/plagiarism.htm
 
Bruce
 
Bruce Leland
Western Illinois University
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To Susan Taylor:
 
Perhaps we all have had some sort of sizing in mind, Susan, when we
referred to our programs--as in conversations at conventions etc.  Here at
Bowling Green, we have fairly consistently referred to our fycomp program
as "middle-sized."  This year, we'll deal with maybe 7700 enrolled students
in 3 courses, about 335 sections of 23 students each.  We reserve the
characterization "large" for places like Ohio State or UMich, places where
first-year students number more than 10,000.
 
Don't know if this helps, but. . . .
                                                        John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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A propos of this thread, here's an announcement from the Chronicle on-line:
(It's being broadcast at my institution--folks might want to check to see
if they can get it taped, at least, by theirs.)
 
Sue McLeod
 
 
TODAY'S EVENTS
 
"How to Address Claims of Sexual Harassment: What the Law
Demands," a satellite conference, takes place today at the
University of Vermont.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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I have an on-line petition I can send to the list asking congress to
censure and move on from this topic. Is it legit to send it, or would I
bring down the internet police? I would prefer to have the govt vaccinating
babies. Or I can send it to individuals if sending it to the list is
offensive. --Beth Daniell
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Marty,
 
Thanks for the information.  Your address was a little off, but I found
the information at mwsc.edu/~cwa, and it will be useful to me.
 
Should I assume that most English professors agree with the findings of
the Colloquium and don't support dual credit courses?
 
If so, has anyone managed to get administration to rethink their dual
credit practices?  Currently our administration is allowing Juniors to
take Dual Credit courses--even some sophomores.  I have been racking my
brain trying to give solid reasons for not doing so.  I am willing to
use Piaget--even if he has been critiqued a bit recently--as well as the
role small composition classes at large colleges play in helping the
socialization process as well as the obvious:  lots of practice at
writing normally benefits students.  I also emphasize issues of academic
freedom.
 
Are there other good arguments out there?  Are there any studies that
follow dual credit students into colleges and show rates of success?
 
Thanks.
 
Nancy Reichert
Montgomery College
Conroe, TX
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On Sun, 27 Sep 1998, Elizabeth S Hodges wrote:
 
(snip)
>  But abandoning form as foremost means teaching students to, as
> Berthoff said many years ago, learn ways to make meaning out of chaos and
> learn what choices are out there for writers and when to make them.  Frankly,
> I am in a position--as a writer and teacher and middle-aged person and comp
> program director--where I can opt for chaos and meaning making.  I think my
> position is somewhat luxorious and I remember when I thanked the texts that
> be for forms.
> In brief--who knows what is really being taught, where, why and to whom?
 
I know what I taught today, just before I read Clay's post.  I told my
English 020 (Developmental English) students to make sure that each
paragraph had a clear topic sentence and contained at least five
sentences.  Aack!  That was my rule, passed out in response to a spate of
unfocused, underdeveloped paragraphs.  And I can say why I made my
proclamation:  it seemed like the quickest, most efficient way to help my
students improve their papers' focus and development.  But as Elizabeth
pointed out, wrestling with chaos and meaning-making is at the heart of
what I want my students to do (Ramage and Bean have called it "wallowing
in complexity").  I felt pressed for time--still do--and in telling my
students to follow these "rules" for the sake of speedy efficiency, I made
a "management" decision that flies in the face of what I claim I want to
be doing in my classes.  I don't feel I have the "luxury" of time to go
paragraph-by-paragraph with each student, helping each one find her focus
and showing her how to develop each point.  That's why I gave out my rule.
Clay's post, and this discussion, have reminded me what I really want my
students to learn:  flexible strategies for writing effective prose.  On
Wednesday, when we next meet, I'll back up a few steps and explain to my
students what my goals are; and I'll find a way to discuss focus and
development out of their own work, which I know will help them most (I
passed this up today due to technological limitations in the classroom:
no overhead or computer projector to show the whole class one thing at the
same time--another "efficiency" decision).  While some of them will
generalize what I say into a "rule," and while others won't be able to
write effective paragraphs without a "rule," I hope that most will see
that paragraph focus and development are important to effective
communication and meaning-making.  Sheesh, there's just no quick n' easy
way to do this, is there?  :)
 
Kurt Bouman
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Purdue.
 
 
At 06:55 PM 9/27/98 -0700, you wrote:
>Can anyone tell me where WPA is next summer? Thanks!
>
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Subject:      Re: sexual harassment, WPAs, and contrapower
In-Reply-To:  <01J2BGSXYYQA95O0EO@WSUHUB.UC.TWSU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
This listserv was my last refuge to get away from Monicagate.
Pu--leasssseee!!!
 
 
 
 
At 11:06 PM 9/27/98 -0600, you wrote:
>About Monica--
>
>Didn't all of this come out of Lewinsky's relationship with Linda Tripp?
>Clinton is a guilty man but as far as I've heard, Clinton
>wasn't telling anyone about the affair--Monica was. Kiss-and-tell should be a
>high crime and/or misdemeanor, If we learn anything from this mess, it should
>be a hard lesson about discretion--not only in what one shouldn't do, but
what
>one shouldn't tell.
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: plagiarism online
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If they really are suspicious, Gail, tell 'em to use a search engine that
searches the text of pages.  All you have to do is search for a sentence or
two that way.  If the paper came from the internet, you'll find it.
Bill
 
PS  Wouln't it be nice if our *first* assumption in such a case could be
that instruction was working?
 
>On a totally different subject, I remember that someone once posted a site
>that contained a listing of essay mills online. Some of the instructors in
>my program could benefit from that, since a few students are suddenly
>making dramatic improvements in their writing styles. . .  Naturally I
>lost the post. Did anybody write it down? Gail
>
>
>Gail Hapke
>Assistant to the Director
>Academic Writing Program
>University of Illinois
>   at Urbana-Champaign
>
>294 English Building
>608 South Wright Street
>Urbana IL 61801
>217-244-1458
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From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Program Size
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Susan,
I'd certainly describe your program as large.  In fact, I'd describe as
large any program that employs TAs and/or adjuncts to teach more than 1/4
of its sections.  Sheer size matters less to me than the complexity of the
WPA's job and the logistics involved in getting everyone more or less on
the same page.  With 5000 students and 100+ sections, you seem to have both
size AND complexity.  My sympathies!
Bill
 
>I apologize for interupting this thoughtful, important strand with such a
>mundane questions, but I need answers as soon as anyone can give it to
>me.
>
>What defines a Writing Program as "large"?  5,000 students?  Over 100
>sections?  Three first-year writing courses?  Number of teachers in the
>program?
>
>Our program runs approximately 5,000 students through per year.  We have
>over 100 (128 right now) per semester.  We have a developmental course and
>two first-year writing courses (we also have 101 and 102 for esl
>students). I supervise 41 adjuncts (down from 50
>last year because we have more tas who are teaching that one section, I
>won't get
>into that dilemma) and approx. 30 tas (acutally 35, but not all teach
>Comp). Our classes are capped at 25 for the developmental course and 101,
>and at 28 for 102 (done long before I became the WPA).  A rough,
>conservative figure for the number of students per class is 20.
>
>I don't consider our program large,(understand I went to grad school at
>Florida State -- that defines "HUGE" for me) but I don't consider it
>small either.
>
>Could the list please offer me some perspective on this topic?  Feel free
>to answer me on or off list.  Thank you.
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Writing Program Administrator           4505 Maryland Parkway
>Phone: (702) 895-3612                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
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For whatever perspective this offers, I'll note that at ASU Main
approximately 145 teachers offer approximately 600 sections of compositon to
almost 13,000 students.
 
> -----Original Message-----
> From: Bill Condon [SMTP:bcondon@WSU.EDU]
> Sent: Monday, September 28, 1998 11:13 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Program Size
>
> Susan,
> I'd certainly describe your program as large.  In fact, I'd describe as
> large any program that employs TAs and/or adjuncts to teach more than 1/4
> of its sections.  Sheer size matters less to me than the complexity of the
> WPA's job and the logistics involved in getting everyone more or less on
> the same page.  With 5000 students and 100+ sections, you seem to have
> both
> size AND complexity.  My sympathies!
> Bill
>
> >I apologize for interupting this thoughtful, important strand with such a
> >mundane questions, but I need answers as soon as anyone can give it to
> >me.
> >
> >What defines a Writing Program as "large"?  5,000 students?  Over 100
> >sections?  Three first-year writing courses?  Number of teachers in the
> >program?
> >
> >Our program runs approximately 5,000 students through per year.  We have
> >over 100 (128 right now) per semester.  We have a developmental course
> and
> >two first-year writing courses (we also have 101 and 102 for esl
> >students). I supervise 41 adjuncts (down from 50
> >last year because we have more tas who are teaching that one section, I
> >won't get
> >into that dilemma) and approx. 30 tas (acutally 35, but not all teach
> >Comp). Our classes are capped at 25 for the developmental course and 101,
> >and at 28 for 102 (done long before I became the WPA).  A rough,
> >conservative figure for the number of students per class is 20.
> >
> >I don't consider our program large,(understand I went to grad school at
> >Florida State -- that defines "HUGE" for me) but I don't consider it
> >small either.
> >
> >Could the list please offer me some perspective on this topic?  Feel free
> >to answer me on or off list.  Thank you.
> >_________________________________________________________________________
> ____
> >
> >Susan L. Taylor                         University of Nevada Las Vegas
> >Writing Program Administrator           4505 Maryland Parkway
> >Phone: (702) 895-3612                   PO Box 455011
> >Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
> >
> >     "When I dare to be powerful - to use my strength in the service of
> >      my vision, then it becomes less and less important, whether I am
> >      afraid." -----  Audre Lorde
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Subject:      Re: Paragraph structures
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>Kurt Bouman wrote:
>Sheesh, there's just no quick n' easy way to do this, is there?  :)>
 
Nope.
 
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Norgaard Rolf <norgaard@SPOT.COLORADO.EDU>
Subject:      Re: plagiarism online
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When faculty here at CU-Boulder approach me about this issue, I encourage
them to be proactive: craft assignments in ways that make plagiarism
virtually impossible.  Focused analytic or argumentative assignments, or
even enforcing the expectation that students offer a cogent account of
their reasoning, will discourage them from relying on the largely
descriptive, unfocused papers that are to be had online.
 
Cheers,
Rolf
 
 
 
Dr. Rolf Norgaard
University Writing Program
Campus Box 359
University of Colorado at Boulder
Boulder, CO 80309-0359
 
(303) 492-3605
FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
 
                "Everything that is excellent
                is as difficult as it is rare."
 
                                --Spinoza
 
 
On Mon, 28 Sep 1998, Bill Condon wrote:
 
> If they really are suspicious, Gail, tell 'em to use a search engine that
> searches the text of pages.  All you have to do is search for a sentence or
> two that way.  If the paper came from the internet, you'll find it.
> Bill
>
> PS  Wouln't it be nice if our *first* assumption in such a case could be
> that instruction was working?
>
> >On a totally different subject, I remember that someone once posted a site
> >that contained a listing of essay mills online. Some of the instructors in
> >my program could benefit from that, since a few students are suddenly
> >making dramatic improvements in their writing styles. . .  Naturally I
> >lost the post. Did anybody write it down? Gail
> >
> >
> >Gail Hapke
> >Assistant to the Director
> >Academic Writing Program
> >University of Illinois
> >   at Urbana-Champaign
> >
> >294 English Building
> >608 South Wright Street
> >Urbana IL 61801
> >217-244-1458
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Thanks Bill. It would be nice if we could assume that those improvements
were due to instruction, but alas, a couple of students actually improved
from an American spelling system to a British one. . .Gail
 
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
 
On Mon, 28 Sep 1998, Bill Condon wrote:
 
> If they really are suspicious, Gail, tell 'em to use a search engine that
> searches the text of pages.  All you have to do is search for a sentence or
> two that way.  If the paper came from the internet, you'll find it.
> Bill
>
> PS  Wouln't it be nice if our *first* assumption in such a case could be
> that instruction was working?
>
> >On a totally different subject, I remember that someone once posted a site
> >that contained a listing of essay mills online. Some of the instructors in
> >my program could benefit from that, since a few students are suddenly
> >making dramatic improvements in their writing styles. . .  Naturally I
> >lost the post. Did anybody write it down? Gail
> >
> >
> >Gail Hapke
> >Assistant to the Director
> >Academic Writing Program
> >University of Illinois
> >   at Urbana-Champaign
> >
> >294 English Building
> >608 South Wright Street
> >Urbana IL 61801
> >217-244-1458
>
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Subject:      responding to sexual harrassment scenarios
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CJ,
Your scenario as you describe it sounds like harassment:
 
> "I didn't do it. It was done to me, by a very very smart man. And there was
> Nothing I could do without getting hurt worse, short of dropping out,
> quitting, running away. And come to think of it....that would have hurt
> worse than toughing it out, as I did."
 
I am sorry  you went through this.The earlier scenario (Deb, from Illinois)
doesn't appear to be harassment in that the instructor has classroom authority
and may use it to shut down the disruptive flirtation of her students.  The
institution is behind her, so when I/we encourage her to use the power, we are
not being insensitive and cruel.  We are inviting her to be strong, and to
avail herself of support systems/strategies that are in place. The student is
not a professional harrasser; he is an initiate into "how we behave around
here" matters, like many undergraduates for whom we write our policies on
sexism, etc.  He needs to be taught; the instructor's role is to teach him how
women are treated around here.  He is teachable, unlike your professor.
 
In your scenario, the professor has the power, and your grade is on the line.
You don't have as much institutional support as the other instructor does in
terms of title, education, codes, grading power.  Students expect her to wield
her authority.  My comments invited her to do so, and to do it with
confidence.  This is a very supportive gesture.
 
Regarding your :
 
"So please stop making more pain and guilt for the women on this list who
are reporting on conditions they have experienced. If you think they are
lying, or wrong, or just sissies, fine."
 
Your voice  is forceful and it reveals your own history of pain.  When women
give other women specific advice for dealing with these events, why do you
imagine that they lack "sympathy," or wish to inflict pain?  You are narrowing
the options for a "right" response here.  I pushed Deb to look at her
experiences and to interpret them, and then to try a few options.  My urgency
always already includes sympathy, but problem-solver/administrator that i am, I
thought Deb was also asking for suggestions.   If I choose to speak from my own
experience and to offer her strategies, this doesn't make me a cruel,
insensitive woman.  I just don't get the "lying" comment.  As you respond out
of your own history, and imagine that sympathy is foremost here, I respond out
of my experience in dealing with similar scenarios, and re-present the scenario
for her consideration with, perhaps, a solution, in mind.  How would you have
responded if I was a male?   Ouch.
 
Support and help come in multiple forms.  Please offer Deb your own variety.
She can take what she values and leave the rest.  I imagine others out there
have either some strategies, or sympathy,but just stay silent because to speak
up invites inflammatory reactions.  This is a sensitive issue.  People hate
being called insensitive, cruel, etc.  I risked that when I answered Deb,
summed up what I saw and urged her to take action.  Actually, I didn't think
Deb needed a shoulder to cry on. Of course, that's my interpretation.   Posting
to a list invites a wide variety of responses.
 
It seems that we, again, are unclear about our understanding of  harrassment.
When I see a way out, I don't see harrassment.
 
I appreciate your candid critique.
 
Debra Frank Dew
Assistant Professor
Department of Humanities
Texas A & M University Corpus Christi
 
> Speak your mind. If not, perhaps
> take a pause before disregarding audience. They could just delete the
> thread, but they might be reading it to find some help, some support.
>
> Thank You,
>
> CJ -- who never spoke up
>
> **********************************************
> CJ Jeney
> Arizona State University
> AZCacti@asu.edu
> http://www.public.asu.edu/~starbuck/
> http://bestpractice.net
> ------------------------------------------------------
> "Knock on the sky and listen to the sound!" - Zen saying
> "'S'cuse me while I kiss the sky." - Jimi Hendrix
> "'S'cuse me while I kiss this guy." - CJ Jeney
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              College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
fyi
--Eric
_______________________ Forward Header____________________________
Subject: FYI and Redistribute or post on other listserves
Author:  "Adam Eisgrau" <AME@alawash.org> at Internet
Date:    9/28/98 1:10 PM
 
_________________________________________________________________
ALAWON                                       Volume 7, Number 113
ISSN 1069-7799                                 September 28, 1998
 
     American Library Association Washington Office Newsline
 
In this issue: (102 lines)
 
- URGENT!!!
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   HELP PRESERVE THE FUTURE OF FAIR USE AND DATABASE ACCESS:
            IT'S "NOW OR (PERHAPS) NEVERMORE" . . .=20
 
Thanks to those of you who have responded to the Washington
Office's latest copyright legislation alert (ALAWON vol. 7, #106,
Sept. 15, 1998) by contacting Congress.  It's official.  The
"Digital Millennium Copyright Act" (H.R. 2281) is now before a
Senate/House Conference Committee that's poised to act fast. The
Committee met for the first time late last Thursday and could
meet for the **last** time as early as Tuesday, Sept. 29! =20
 
Even if you've never contacted Congress before, now is the time
to phone and fax all members of the Conference Committee listed
below (especially if you are a constituent) to ask that they:=20
 
(1) SUPPORT **no less protection for fair use** than that
afforded by the House's version of H.R. 2281 (the Senate's
version contains no fair use protection at all); AND
 
(2) OPPOSE the inclusion of any "database protection" legislation
in the final version of the bill (Title V of the House bill
addresses this issue; the Senate bill is silent).
 
It's also urgent that both of your Senators -- even though
neither may be on the Conference Committee -- be asked to contact
Senate conference committee leaders Orrin Hatch (R-UT) and
Patrick Leahy (D-VT) immediately to relay the two critical
messages above.  For on-line sample letters, e-mail connections
to your Members of Congress and more background information,
please visit the Washington Office Web site at:=20
http://congress.nw.dc.us/ala/=20
 
With your help this past week, we have made headway, especially
on the "database protection" front.  Senators Burns (R-MT),
Conrad (D-ND), D'Amato (R-NY), Dorgan (D-ND), Lieberman (D-CT),
Moynihan (D-NY), Rockefeller (D-WV), Shelby (R-AL), Snowe (R-ME),
and Wyden (D-OR) all have written to Sens. Hatch and Leahy
expressing concern that database legislation should not be
incorporated into the "Digital Millennium Copyright Act." =20
 
If you live in Alabama, Connecticut, Maine, Montana, New York,
North Dakota, Oregon or West Virginia, please be sure to fax and
phone your thanks to these Senators right away.  They are under
heavy pressure from database protection proponents to withdraw
their objections to this seriously flawed legislation.  Your
immediate support and thanks will help them hold the line!
 
 "DIGITAL MILLENNIUM COPYRIGHT ACT" CONFERENCE COMMITTEE MEMBERS
 
SENATE
 
ST PTY    SENATOR                       PHONE          FAX
SC R      Strom Thurmond                224-5972       224-1300
UT R      Orrin G. Hatch, chairman      224-5251       224-6331
VT D      Patrick J. Leahy              224-4242 =20
 
HOUSE
ST-DST PTY     REPRESENTATIVE           PHONE          FAX
CA-26  D       Howard L. Berman         225-4695       225-5279
IL-6   R       Henry J. Hyde, chairman  225-4561       225-1166
LA-3   R       W. J. Tauzin             225-4031       225-0563
MI-14  D       John Conyers             225-5126       225-0072
MI-16  D       John D. Dingell          225-4071 =20
NC-6   R       Howard Coble             225-3065       225-8611
VA-6   R       Bob Goodlatte            225-5431       225-9681
VA-7   R       Tom Bliley               225-2815       225-0011
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Subject:      Re: plagiarism online
Mime-Version: 1.0
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>Thanks Bill. It would be nice if we could assume that those improvements
>were due to instruction, but alas, a couple of students actually improved
>from an American spelling system to a British one. . .Gail
 
Now that's good!  I once had a male student whose female partner wrote his
paper.  When he asked me how I figured it out, I pointed to the section on
page two where a clearly female voice discussed her experiences with
childbirth.
 
Some people are too dumb to be alive, much less in college.  ;-)
Bill
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Debra:  The difference you refer to below lies in the issue of who has
power, the one case is called harassment because the professor (the one
with power) is the offender; in the other case the students (the one
without institutional power) is the offender.  The whole discussion about
"contra-power harassment" (i'll try to forward sources on this as well)
centers on the fact that women, because they are seen as being culturally
less powerful than men, can be and are harassed by those who are in a lower
position of institutional power.
 
We cannot make judgements about harassment based on who has the
institutional power because cultural power is often much stronger.
 
Julia
 
At 03:25 PM 9/28/1998 -0700, you wrote:
>CJ,
>Your scenario as you describe it sounds like harassment:
>
>> "I didn't do it. It was done to me, by a very very smart man. And there was
>> Nothing I could do without getting hurt worse, short of dropping out,
>> quitting, running away. And come to think of it....that would have hurt
>> worse than toughing it out, as I did."
>
>I am sorry  you went through this.The earlier scenario (Deb, from Illinois)
>doesn't appear to be harassment in that the instructor has classroom
authority
>and may use it to shut down the disruptive flirtation of her students.  The
>institution is behind her, so when I/we encourage her to use the power, we
are
>not being insensitive and cruel.  We are inviting her to be strong, and to
>avail herself of support systems/strategies that are in place. The student is
>not a professional harrasser; he is an initiate into "how we behave around
>here" matters, like many undergraduates for whom we write our policies on
>sexism, etc.  He needs to be taught; the instructor's role is to teach him
how
>women are treated around here.  He is teachable, unlike your professor.
>
>In your scenario, the professor has the power, and your grade is on the line.
>You don't have as much institutional support as the other instructor does in
>terms of title, education, codes, grading power.  Students expect her to
wield
>her authority.  My comments invited her to do so, and to do it with
>confidence.  This is a very supportive gesture.
>
>Regarding your :
>
>"So please stop making more pain and guilt for the women on this list who
>are reporting on conditions they have experienced. If you think they are
>lying, or wrong, or just sissies, fine."
>
>Your voice  is forceful and it reveals your own history of pain.  When women
>give other women specific advice for dealing with these events, why do you
>imagine that they lack "sympathy," or wish to inflict pain?  You are
narrowing
>the options for a "right" response here.  I pushed Deb to look at her
>experiences and to interpret them, and then to try a few options.  My urgency
>always already includes sympathy, but problem-solver/administrator that i
am, I
>thought Deb was also asking for suggestions.   If I choose to speak from
my own
>experience and to offer her strategies, this doesn't make me a cruel,
>insensitive woman.  I just don't get the "lying" comment.  As you respond out
>of your own history, and imagine that sympathy is foremost here, I respond
out
>of my experience in dealing with similar scenarios, and re-present the
scenario
>for her consideration with, perhaps, a solution, in mind.  How would you have
>responded if I was a male?   Ouch.
>
>Support and help come in multiple forms.  Please offer Deb your own variety.
>She can take what she values and leave the rest.  I imagine others out there
>have either some strategies, or sympathy,but just stay silent because to
speak
>up invites inflammatory reactions.  This is a sensitive issue.  People hate
>being called insensitive, cruel, etc.  I risked that when I answered Deb,
>summed up what I saw and urged her to take action.  Actually, I didn't think
>Deb needed a shoulder to cry on. Of course, that's my interpretation.
Posting
>to a list invites a wide variety of responses.
>
>It seems that we, again, are unclear about our understanding of  harrassment.
>When I see a way out, I don't see harrassment.
>
>I appreciate your candid critique.
>
>Debra Frank Dew
>Assistant Professor
>Department of Humanities
>Texas A & M University Corpus Christi
>
>> Speak your mind. If not, perhaps
>> take a pause before disregarding audience. They could just delete the
>> thread, but they might be reading it to find some help, some support.
>>
>> Thank You,
>>
>> CJ -- who never spoke up
>>
>> **********************************************
>> CJ Jeney
>> Arizona State University
>> AZCacti@asu.edu
>> http://www.public.asu.edu/~starbuck/
>> http://bestpractice.net
>> ------------------------------------------------------
>> "Knock on the sky and listen to the sound!" - Zen saying
>> "'S'cuse me while I kiss the sky." - Jimi Hendrix
>> "'S'cuse me while I kiss this guy." - CJ Jeney
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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Nerium oleander, right?  My how our interests ramify.
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Julia,
 
I see your distinction, and yes, I think that power plays are made "uphill," if
you will.  I came in after the contra-power part, and picked up on the scenario
from my own local angle.  I see this as an important concern, especially for new
teachers who happen to be women.  I am glad the concept is there--to name it, and
explain, but how, then, does this impact how we address it?  My intent was not to
deny its existence, but rather, to offer suggestions for how one might address it,
take it very seriously and shut it down.  I think that it becomes harrassment if
the instructor (and this is surely a local decision) exhausts the available means
of stopping it.  Included in this are all those options available for responding
to unacceptable behaivior in the classroom.  I didn't see this happening in the
earlier scenario, so that is why I said I did not see it as harrassment.  I never
got the sense that the instructor signaled the student that it was in no way
acceptible, and she would not tolerate it.  Moving beyond the humorous approach, I
suggested that yet another strategy--the formal response in writing--would signal
that it is now time to stop and she means it.  (In this the cultural forces do
perhaps set her up for multiple attempts, yet the attempts can be made).  If the
student doesn't stop, another option is class withdrawal.  This option the
instructor didn't choose, and whether she went through a zillion more moves here,
I do not know.  I believe the institution would support her request to remove the
student from her class, cultural forces or no.  Am I crazy?
 
Nevertheless, I didn't interpret it as harrassment because I am not convinced that
the student believed it really bothered her though she was certainly bothered.  I
think this is a fundamental element for all kinds of harrassment.  So, we could
debate whether the instructor meant it or not, but the hesitancy I sensed in her
tone suggested this might be the case.  Based upon these limited details, I
offered a few strategies, and chose not to interpret the scenario as
harrassment.   In contrast, JC's horrible scenario left her option-less (as she
describes it).
 
I guess one might say that the usual strategies don't work when cultural forces
are at work, and that the institutional options may fail us. In the scenario under
consideration, I don't have enough detail to discern whether the instructor, or
cultural forces, or the institution (or a combination) is failing.  I simply saw
some options and suggested them because I do take this stuff seriously.  Perhaps
the harrassment label makes it a more serious offense, but I understand all
disruptive, immature behavior as such and respond to it.
 
I think that we will formulate many more variations of "harrassment" and that
seeing them is the key.  Even if I didn't see the scenario as harrassment (yet), I
did see it as a power play across gender lines, and simply unacceptible under a
wider umbrella of disruptive behavior.
 
Does this mean that bold acts of resistance must give in to the "cultural forces"
that invite young people to make moves like this?   Cultural forces and individual
choices motivate the young fellow to hit on his teacher.  However, there are
cultural forces out there that also enable a serious  response.  Perhaps the
contra-power research addresses this?
 
So, my question is, now that we can name the power-play as "contrapower," what are
the implications for the already available means of disrupting it?   Is the only
option to assume the role of "victim?"  Are you saying that we simply can't beat
it...it's too big?..it's too overwhelming?  When we discuss acceptable classroom
behavior, our policies, our dos and don'ts, wishes and desires for how we interact
in the classroom, aren't we contractually negotiating roles for this shared
context, and agreeing to them as mature adults? I am not suggesting that we can
lock out cultural forces, but surely we can name them and respond--that's all I
really want to be able to do.  Please say I can :-).
 
 
Thanks for your response.
 
Deb
 
 
>
 
>
>
> >
 
--------------16238A193CC2FA0E137DE934
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begin:          vcard
fn:             Debra Dew
n:              ;Debra Dew
email;internet: ddew@falcon.tamucc.edu
x-mozilla-cpt:  ;0
x-mozilla-html: FALSE
version:        2.1
end:            vcard
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fyi, will hochman
 
---------- Forwarded message ----------
Date: Mon, 28 Sep 1998 21:26:38 -0400 (EDT)
From: Tari Fanderclai <tari@nwe.ufl.edu>
Reply-To: acw-l@ttacs6.ttu.edu
To: ACW-L <acw-l@ttacs6.ttu.edu>, rhetnet-l@lists.missouri.edu
Subject: CW99 Online Call for Proposals
 
Please feel free to forward this post to anyone or any list you think
might be interested.  We would be especially grateful for any help
getting the word out to K-12 teachers, an audience we would very
much like to welcome at this conference and need some help reaching.
Thanks for your patience if you receive multiple copies of this.
 
 
 
* * Announcing the Computers and Writing '99 Online Conference! * *
 
As part of the 15th Computers and Writing Conference, CW99 Online offers
you a chance to participate in online conference events dedicated to the
conference theme of Tradition and Technology.  These will be unique
events--not simply "too bad you won't be there for the real thing" versions
of what you'll get in South Dakota!  CW99 Online runs from March
1 to June 7, 1999 and will include keynote speakers, presentations,
roundtables, panels, workshops, Town Hall sessions, and discussions in many
forums.  We'll hold real-time events on the MOO Connections, and we'll use
listservs for ongoing discussions.
 
Please see the CW99 Online site, linked to the conference page at
 
http://cw99.sdsmt.edu/
 
or go directly to the CW99 Online page at
 
http://web.nwe.ufl.edu/~tari/cw99online/
 
We invite your proposals for workshops, panels, presentations, roundtables,
and any other kind of session you can imagine holding on a MOO.  We intend
to provide lots of support for new MOOers who want to present, so don't
worry if you don't know how to use a MOO.  We'll also hold new MOOers
sessions for those who need some help in order to attend events.
 
Get involved in CW99 Online now--propose a session, become a CW99 Online
volunteer--or do both and get *two* lines on your vita!  See the web site
for all the information you need, and if you can't find what you need
there, please write to one of us!
 
In the next few weeks, we'll hold a few sessions on Connections designed to
help potential CW99 Online presenters--especially those unfamiliar with
MOOs--get started thinking about what they might propose for CW99 online.
We will vary the days and times of these sessions in an effort to
accommodate everyone's schedules and time zone differences.  Of course,
you aren't required to attend any of these sessions if you don't need
them, but if you do, watch this list or the CW99 Online web site for the
schedule.
 
On Sunday, October 4, from 3:00 p.m. to 3:30 p.m. EDT, we'll hold the
first of these information and orientation sessions.  From 3:00 p.m. to
3:30 p.m. EDT, we'll help novice MOOers get a feel for using Connections.
>From 3:30 p.m. to 4:00 p.m. EDT, we'll talk about what kinds of sessions
work well on a MOO, and demonstrate a variety of easy-to-use tools for
aiding presentations, workshops, round tables, and so on.  From 4:00
p.m. to 4:30 p.m., we invite people to brainstorm about possible topics and
kinds of presentations, and look for collaborators if they wish.
 
You can join us for any or all of those topics, depending on your
needs.  Connections's home page is at
 
http://web.nwe.ufl.edu/~tari/connections
 
You'll find helpsheets there for getting connected and using basic MOO
commands.  Please feel free to write to Tari Fanderclai at tari@nwe.ufl.edu
and ask for a character before this session, or join us by using a guest
character.
 
We'll probably be moving around some during the session, so when you get to
Connections, enter the command "join tari" (without the quotation marks) in
order to find us.
 
Join us at an orientation session!  Check out our job list and volunteer
for a task!  Send us a proposal!  And start planning now to participate in
CW99 Online!
 
 
Your CW99 Online Program Committee,
 
Tari Fanderclai
Human Factors Engineer, Collaborative Applications and Infrastructure
The MITRE Corporation
tari@nwe.ufl.edu
 
James A. Inman
Spencer Fellow, English and Education
University of Michigan
jinman@umich.edu
 
Sharon Cogdill
Associate Dean, College of Fine Arts and Humanities
St. Cloud State University
scogdill@stcloudstate.edu
=========================================================================
Date:         Mon, 28 Sep 1998 21:33:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         CJ <AZCacti@ASU.EDU>
Subject:      Re: responding to sexual harrassment scenarios
In-Reply-To:  <36100CCE.540BB8BC@falcon.tamucc.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Deb wrote:
 
>In your scenario, the professor has the power, and your grade is on the line.
 
Just for the record, the man who put me through what you correctly call
harassment was not a professor. He was another TA. Long story. Long ago.
 
And sorry if anyone thought crying on a shoulder was implied. I triumphed,
in a bizarre, pyrrhic way, and learned a lot. But I never considered
complaining and branding myself as a "harassment suit" woman.
 
CJ
**********************************************
CJ Jeney
Arizona State University
AZCacti@asu.edu
http://www.public.asu.edu/~starbuck/
http://bestpractice.net
------------------------------------------------------
"Knock on the sky and listen to the sound!" - Zen saying
"'S'cuse me while I kiss the sky." - Jimi Hendrix
"'S'cuse me while I kiss this guy." - CJ Jeney
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Please pass this ad along to other lists or people you think might be
interested. MTU might, indeed, be just beyond the End of the Earth, but it
is quite beautiful out there. I'm looking at Portage Lake through my office
window right now and the trees are turning, mist is rising, and an eagle
cruises by now and then. All true. Besides the good colleagues like Marilyn
Cooper, Cindy and Dickie Selfe, Dennis Lynch, Nancy Grimm, Randy
Freisinger, Beth Flynn, and others, we offer good students and a good
program. Colleagues at Tech have served as editors for such journals as
_Reader_, _The Writing Center Journal_, Computers and Composition_, and now
_Writing Program Administration Journal_. We hope you'll think seriously
about this program.
                                Diana
>
>
>
>Department Chair
>Humanities
>Michigan Technological University
>
>
>Applications are invited for the position of Chair, Department of
>Humanities, Michigan Technological University.  The Department has 30
>full-time faculty in humanistic fields including composition, modern
>languages  (French, German, Spanish), technical communication,
>communication and cultural studies, literature, philosophy, and
>linguistics.  It offers an MS and PhD in Rhetoric and Technical
>Communication, BS and BA in Scientific and Technical Communication, and BA
>in English and Liberal Arts.
>
>Michigan Tech has approximately 6,200 students and is located in Michigan's
>Upper Peninsula.
>
>Candidates should be established scholars with a commitment to
>interdisciplinary inquiry.  Preference will be given to candidates with
>administrative experience.  Salary competitive.  Send letter of
>application, vita, and names and addresses of 3 references to Randall R.
>Freisinger, Chair, Chair Search Committee, Department of Humanities,
>Michigan Technological University, 1400 Townsend Drive, Houghton, MI
>49931-1295.  Tel: (906)-487-2540.  We will begin screening applications on
>Nov. 16 but will also continue to accept applications until the position is
>filled.  MTU is an Equal Opportunity/Affirmative Action Educational
>Institution/ Employer. Visit our website:  www.hu.mtu.edu.
>
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------=_NextPart_000_011F_01BDEB8B.0D4D6780
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
September 29, 1998
 
Hi!  My name is Jennifer Krasula, and I'm the editorial assistant for =
the Basic Skills Division at Addison Wesley Longman Publishers in New =
York.  I am looking for professors who might be interested in reviewing =
a basic grammar text that is in the process of being revised for a 5th =
edition.  More particulars on the assignment are yet to come; I'm just =
trying to get some names to contact when the time arrives (in a week or =
so).  If anyone is interested, please respond to =
<jennifer.krasula@awl.com>.  Thanks!
 
Sincerely,
Jennifer Krasula
Editorial Assistant, Basic Skills
Addison Wesley Longman
 
------=_NextPart_000_011F_01BDEB8B.0D4D6780
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>September 29, 1998</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2>Hi!&nbsp; My name is Jennifer =
Krasula, and I'm=20
the editorial assistant for the Basic Skills Division at Addison Wesley =
Longman=20
Publishers in New York.&nbsp; I am looking for professors who might be=20
interested in reviewing a basic grammar text that is in the process of =
being=20
revised for a 5th edition.&nbsp; More particulars on the assignment are =
yet to=20
come; I'm just trying to get some names to contact when the time arrives =
(in a=20
week or so).&nbsp; If anyone is interested, please respond to=20
&lt;jennifer.krasula@awl.com&gt;.&nbsp; Thanks!</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2>Sincerely,</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2>Jennifer Krasula</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2>Editorial Assistant, Basic =
Skills</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2>Addison Wesley=20
Longman</FONT></DIV></BODY></HTML>
 
------=_NextPart_000_011F_01BDEB8B.0D4D6780--
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Duane:  Are there 13,000 individuals enrolled in these classes or do some
individuals take more than one FYW class?  That distinction is important
here at Florida State, where we have close to 4,000 First-Time-In-College
students, some of whom take 3 required FYW classes.  Carrie Leverenz
 
At 11:31 AM 9/28/98 -0700, you wrote:
>For whatever perspective this offers, I'll note that at ASU Main
>approximately 145 teachers offer approximately 600 sections of compositon to
>almost 13,000 students.
>
>> -----Original Message-----
>> From: Bill Condon [SMTP:bcondon@WSU.EDU]
>> Sent: Monday, September 28, 1998 11:13 AM
>> To:   WPA-L@ASUVM.INRE.ASU.EDU
>> Subject:      Re: Program Size
>>
>> Susan,
>> I'd certainly describe your program as large.  In fact, I'd describe as
>> large any program that employs TAs and/or adjuncts to teach more than 1/4
>> of its sections.  Sheer size matters less to me than the complexity of the
>> WPA's job and the logistics involved in getting everyone more or less on
>> the same page.  With 5000 students and 100+ sections, you seem to have
>> both
>> size AND complexity.  My sympathies!
>> Bill
>>
>> >I apologize for interupting this thoughtful, important strand with such a
>> >mundane questions, but I need answers as soon as anyone can give it to
>> >me.
>> >
>> >What defines a Writing Program as "large"?  5,000 students?  Over 100
>> >sections?  Three first-year writing courses?  Number of teachers in the
>> >program?
>> >
>> >Our program runs approximately 5,000 students through per year.  We have
>> >over 100 (128 right now) per semester.  We have a developmental course
>> and
>> >two first-year writing courses (we also have 101 and 102 for esl
>> >students). I supervise 41 adjuncts (down from 50
>> >last year because we have more tas who are teaching that one section, I
>> >won't get
>> >into that dilemma) and approx. 30 tas (acutally 35, but not all teach
>> >Comp). Our classes are capped at 25 for the developmental course and 101,
>> >and at 28 for 102 (done long before I became the WPA).  A rough,
>> >conservative figure for the number of students per class is 20.
>> >
>> >I don't consider our program large,(understand I went to grad school at
>> >Florida State -- that defines "HUGE" for me) but I don't consider it
>> >small either.
>> >
>> >Could the list please offer me some perspective on this topic?  Feel free
>> >to answer me on or off list.  Thank you.
>> >_________________________________________________________________________
>> ____
>> >
>> >Susan L. Taylor                         University of Nevada Las Vegas
>> >Writing Program Administrator           4505 Maryland Parkway
>> >Phone: (702) 895-3612                   PO Box 455011
>> >Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>> >
>> >     "When I dare to be powerful - to use my strength in the service of
>> >      my vision, then it becomes less and less important, whether I am
>> >      afraid." -----  Audre Lorde
>
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Hi, Nancy:  My response to your query is completely anecdotal.  I didn't
even know we had dual credit first year writing courses at Florida State
until I taught the second semester FYW course last spring and had a student
whose writing skills were the worst I had seen in a long time.  I asked him
if he had taken the first semester course and he said, "in high school."  I
can't imagine any high school teacher demanding the amount and kinds of
writing that we assign in our FYW course.  They have too many students and
too many classes to be requiring 3 or 4 drafts of 5 or 6 papers, each at
least 5 typed pages.  I think there are others on the list who have more
control over how dual credit courses are taught.  Like I said, we didn't
even know there was such a thing, so obviously no one asked us what we
thought constituted a college-level FYW course.  Sigh.
 
Carrie Leverenz
 
 
At 09:46 AM 9/28/98 -0500, you wrote:
>Hi, everyone,
>
>I have recently been given duties similar to those of Writing Program
>Administration except they are not called that even though most of the
>courses we teach at Montgomery College (a two-year college) are writing
>courses.  One of the duties concerns dealing with the dual credit
>teachers who teach embedded and concurrent Freshman English courses at
>the high schools or the college.  In our college district an embedded
>course is one in which the college curriculum for Rhetoric and
>Composition I or Rhetoric and Composition II is embedded in the high
>school curriculum.  A concurrent class can occur at either the high
>school or the college and only the college curriculum is taught.
>
>Since I have taken on this role, I have become curious as to how others
>deal with dual credit programs and how people view these programs.
>Therefore, I decided this would be a good list serve to ask for feedback
>on dual credit courses.  I would appreciate some honest opinions from
>anyone with an opinion on the topic.
>
>1.  Are there dual credit courses being taught through your writing
>program?
>2.  What kind of institution do you teach at?
>3.  Does your institution give transfer credit for courses taught
>through dual credit programs from other colleges?
>4.  How do you perceive dual credit courses?  Does your perception
>change depending on whether the course is an embedded one or a
>concurrent one?  Why or why not?
>5.  Most dual credit courses are taught to seniors.  Do you see any
>problem with having Juniors in high school begin to take the dual credit
>courses?  Sophomores?
>6.  What kind of administrative responsibility should the college have
>to the high school teachers who teach these courses?   For example, who
>should determine textbooks for the classes?  Outcomes?  The educational
>requirements for the teachers? Class size?
>7.  What kind of requirements are set for the students?  Are there SAT,
>ACT or grade point averages used to determine what students are allowed
>to take part in these courses?
>8.  Do you see distance education as a feasible way to teach these
>courses?  (Whether it's interactive television from one high school to
>another, from the college to the high school or an Internet course in
>similar situations.)
>9.  Should organizations such as NCTE take a stance(s)  on dual credit
>courses?
>
>Again, I would appreciate any feedback on this topic.
>
>Thanks.
>
>Nancy Reichert
>Montgomery College
>Conroe, Texas
>
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Deb:  I like your qualification of "I think that it becomes harrassment if
>the instructor (and this is surely a local decision) exhausts the
available means of stopping it."
 
I think we can and must act strongly to resolve situations such as these.
What I'm saying is this:  If we say that a teacher can stop/control
harassment (and I'm not refering to any specific situation b/c like you, I
don't think we have enought details to address specific cases) then when
harassment does occur, the blame is the teacher's alone for not
stopping/controling it.  Do you see what I mean?  I'm not saying we can't
do anything--of course we can and we should, but as administrators, we need
to be aware of the fact that the victims of harassment are not responsible
(to be blamed) for these situations.
 
Does that make sense?
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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CJ,
 
Crying on one's shoulder is never a bad thing to do either literally or
conversationally as a way of alleviating  the emotional turmoil which such
experiences absolutely do bring upon us.  My response was a post-trauma strategy,
and perhaps you just wanted me to step back and be a good listener.  Certainly,
your state or stage in the process is every bit as valid, warranted and yours for
the sharing.   If you write for the sharing and need reassurance, we have the
responsibility and the desire to hear you.  If you felt that I was not listening,
I am sorry you felt that.  I do have sympathy, along with a thick history with
this issue--at nineteen I was in the courtroom testifying for an attempted rape
case.  The creep got 4 years.  I heard the event from my dorm room, went outside
and intervened. Stupid, or what? And sure, there is more behind my passionate
countermoves, but what I really want to say to you is that the forcefulness of my
response is motivated by my distaste for Easter bunny behavior, not by my aversion
for shoulder crying--that's were recovery begins.
 
I believe that we can do something about this.  We just need to keep working on
strategy development  Sharing scenarios and helping one another "read" them is
part of this important work.
Thanks for your "read."  I hear you.
 
Best regards,
Deb
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barbara Little Liu <liub@ECSU.CTSTATEU.EDU>
Subject:      A small, nitpicking request
In-Reply-To:  <0F0100JHNA8PWA@asu.edu>
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Content-Type: text/plain; charset="us-ascii"
 
Everyone,
 
In order to keep from being distracted from my work throughout the day by
numerous new mail messages, I subscribe to WPA-L in digest form.  This
allows me to put aside a specific time each day to read yesterday's posts
and keep abreast of the conversation on this, my favorite list.
 
There is one small annoyance, however, that keeps the digest experience
from being as pleasant and time-saving as it could be: the tendency of so
many of us to include the text of posts to which we are responding--whether
or not that text is necessary to the sense of our own post.
 
Those of you who receive each post separately can simply read the
newly-written text, then close the post when you get to any quoted material
from earlier posts.  Those of us reading the digest form, however, must
scroll through many lines of quoted material before we can locate the next
post (and, believe me, the quoted material can sometimes be quite lengthy).
 I don't mean to be a whiner, but I think many of us who receive the list
in digest form would appreciate not having to scroll through so many pages
of text we've already read to get to the next post.
 
Could I suggest, perhaps, that good netiquette requires us to delete any
unnecessary material which our reply functions automatically include in our
posts?
 
Or am I being selfish here?  Do those who receive posts individually find
the inclusion of quoted material necessary or helpful to their continued
understanding of a thread?
 
What do you all think?  I look forward to reading your comments in tomorrow
morning's digest.
 
Thank you,
 
Barbara Liu
 
*******************************************************
               Dr. Barbara Little Liu
           Assistant Professor of English
        Eastern Connecticut State University
                    (860)465-4576
********************************************************
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Hello Jennifer--
 
I'm sorry, but currently my desk is dissappearing under a load of writing
and teaching projects. I appreciate your thinking of me, but I have to turn
you down this time.
 
Thanks again, Kate Latterell
 
 
At 9:25 AM 9/29/98, Jennifer Krasula wrote:
>September 29, 1998
>
>Hi!  My name is Jennifer Krasula, and I'm the editorial assistant for the
>Basic Skills Division at Addison Wesley Longman Publishers in New York.  I
>am looking for professors who might be interested in reviewing a basic
>grammar text that is in the process of being revised for a 5th edition.
>More particulars on the assignment are yet to come; I'm just trying to get
>some names to contact when the time arrives (in a week or so).  If anyone
>is interested, please respond to <jennifer.krasula@awl.com>.  Thanks!
>
>Sincerely,
>Jennifer Krasula
>Editorial Assistant, Basic Skills
>Addison Wesley Longman
>
><!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
><HTML>
><HEAD>
>
><META content=text/html;charset=iso-8859-1 http-equiv=Content-Type>
><META content='"MSHTML 4.72.3110.7"' name=GENERATOR>
></HEAD>
><BODY bgColor=#ffffff>
><DIV><FONT color=#000000 size=2>September 29, 1998</FONT></DIV>
><DIV><FONT color=#000000 size=2></FONT>&nbsp;</DIV>
><DIV><FONT color=#000000 size=2>Hi!&nbsp; My name is Jennifer Krasula, and I'm
>the editorial assistant for the Basic Skills Division at Addison Wesley
>Longman
>Publishers in New York.&nbsp; I am looking for professors who might be
>interested in reviewing a basic grammar text that is in the process of being
>revised for a 5th edition.&nbsp; More particulars on the assignment are yet to
>come; I'm just trying to get some names to contact when the time arrives (in a
>week or so).&nbsp; If anyone is interested, please respond to
>&lt;jennifer.krasula@awl.com&gt;.&nbsp; Thanks!</FONT></DIV>
><DIV><FONT color=#000000 size=2></FONT>&nbsp;</DIV>
><DIV><FONT color=#000000 size=2>Sincerely,</FONT></DIV>
><DIV><FONT color=#000000 size=2>Jennifer Krasula</FONT></DIV>
><DIV><FONT color=#000000 size=2>Editorial Assistant, Basic Skills</FONT></DIV>
><DIV><FONT color=#000000 size=2>Addison Wesley
>Longman</FONT></DIV></BODY></HTML>
 
_______________________
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA 16601
 
phone:  814.949.5440
email:  latterell@psu.edu
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I believe I just replied to the whole list for a message I thought was sent
to me privately. (Ugh.)
 
I am sorry for adding unnecessary items to your email boxes. Sorry. Sorry.
Sorry!
 
Kate
 
_______________________
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA 16601
 
phone:  814.949.5440
email:  latterell@psu.edu
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Subject:      Re: responding to sexual harrassment scenarios
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There are at least three definitions of "sexual harassment" operating
around us, and it's useful to keep them apart.  One is the legal
definition, involving the notion of harassment in general, which
involves actions that "cause substantial emotional distress" and which
"serve no legitimate purpose" (cf. US Penal Code Title 18 Subsection
1514(c)1.  Another is a much looser public definition which may include
behavior such as "sexual comments, jokes, gestures, or looks" (the
phrase is from the AAUW's report on "Hostile Hallways")
 
Eugene Volokh, of the UCLA Law School, has an interesting essay
discussing the difference between these two concepts; it can be found at
 
<http://www.law.ucla.edu/faculty/volokh/harasstv.htm>
 
But to respond to student behavior, I would recommend sticking with a
third definition, and that is the one found your college's code of
student conduct.  Every institution has one now, and they different
considerably.  Mine simply reads, "Sexual harassment is a request or
demand of a sexual nature of explicit or implicit expectation, or where
verbal or physcial conduct of a sexual nature has the effect of creating
an intimidating, offensive, or hostile environment."  But that would be
enough for Gail (or someone else) to explain to the student with the
Kleenex that he had initiated a gesture "of a sexual nature" that
"created an offensive environment" in the classroom.  I certainly would
interpret it that way.  The good thing about college definitions of
sexual harassment, usually, is that they are not as stringent as the
U.S. legal definition nor as loose as the public definition.
 
If you want to see an extremely precise definition and full explanation
of sexual harassment, for students, look at the Citadel's.  It's
available at
 
<http://www.citadel.edu/citadel/otherserv/hres/memo20.html>
 
Rich Haswell
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Dual-credit composition courses are proliferating throughout the Midwest.
Parents, students, secondary school administrators, and higher education
adminstrators LOVE these classes because they generate fantastic profits,
because the students usually get "high" grades from their high school
teachers for their college courses, and because the students don't have to
take composition when they actually go to college.
 
The Missouri Colloquium on Writing Assessment (cWa) will be discussing
(again) its policy regarding the dual-credit composition courses at its
annual meeting in Columbia, MO, next week because the state's Coordinating
Board has proposed three different revisions to its 1992 policy regarding
dual credit classes. We are optimistic that the final, adopted version (set
for December 1998) will strengthen on-campus academic departments' ability
to control the curriculum and staffing of these offerings.
 
I know that at least one round table will focus on dual-credit and that a
half-day workshop for those administering/supervising/teaching the high
school/composition classes will be offered at the 4 Cs. The workshop will
cover these topics: criteria for selecting students; the use of discrete or
mixed groups of students; the use of interactive television (ITV) and the
Internet; criteria for selecting secondary teachers to deliver these
courses; professional development for course teachers; interfaces between
secondary schools and college English departments and the role of the
English department liaison; outcomes assessment and success rates of
students; and guidelines for implementing and monitoring dual-credit
composition classes.
 
 
 
 
--Jane Frick
SS/C 208 C Missouri Western
St. Joseph, MO 64507
(Phone) 816 271-4315 (FAX) 816 271-4543
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FYI, OLEANNA is David Mamet's play--and a recent movie--about a female
student's odd and controversial sexual harrassment complaint against a
somewhat myopic and well-meaning male professor.
=========================================================================
Date:         Tue, 29 Sep 1998 08:00:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Program Size
MIME-version: 1.0
Content-type: text/plain
 
Carrie,
Right.  Some of these students do take more than one class with us.  Those
numbers I gave indicated enrollment, not separate students.  It may be the
case in our 200- , 300-, and 400-level courses that some students are taking
two or more at once.  With our new Writing Certificate, I'd guess that some
students will be doing that. It would be interesting to check that out.
Best,
Duane
> -----Original Message-----
> From: Carrie Leverenz [SMTP:cleverenz@ENGLISH.FSU.EDU]
> Sent: Tuesday, September 29, 1998 6:44 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Program Size
>
> Duane:  Are there 13,000 individuals enrolled in these classes or do some
> individuals take more than one FYW class?  That distinction is important
> here at Florida State, where we have close to 4,000 First-Time-In-College
> students, some of whom take 3 required FYW classes.  Carrie Leverenz
>
> At 11:31 AM 9/28/98 -0700, you wrote:
> >For whatever perspective this offers, I'll note that at ASU Main
> >approximately 145 teachers offer approximately 600 sections of compositon
> to
> >almost 13,000 students.
> >
> >> -----Original Message-----
> >> From: Bill Condon [SMTP:bcondon@WSU.EDU]
> >> Sent: Monday, September 28, 1998 11:13 AM
> >> To:   WPA-L@ASUVM.INRE.ASU.EDU
> >> Subject:      Re: Program Size
> >>
> >> Susan,
> >> I'd certainly describe your program as large.  In fact, I'd describe as
> >> large any program that employs TAs and/or adjuncts to teach more than
> 1/4
> >> of its sections.  Sheer size matters less to me than the complexity of
> the
> >> WPA's job and the logistics involved in getting everyone more or less
> on
> >> the same page.  With 5000 students and 100+ sections, you seem to have
> >> both
> >> size AND complexity.  My sympathies!
> >> Bill
> >>
> >> >I apologize for interupting this thoughtful, important strand with
> such a
> >> >mundane questions, but I need answers as soon as anyone can give it to
> >> >me.
> >> >
> >> >What defines a Writing Program as "large"?  5,000 students?  Over 100
> >> >sections?  Three first-year writing courses?  Number of teachers in
> the
> >> >program?
> >> >
> >> >Our program runs approximately 5,000 students through per year.  We
> have
> >> >over 100 (128 right now) per semester.  We have a developmental course
> >> and
> >> >two first-year writing courses (we also have 101 and 102 for esl
> >> >students). I supervise 41 adjuncts (down from 50
> >> >last year because we have more tas who are teaching that one section,
> I
> >> >won't get
> >> >into that dilemma) and approx. 30 tas (acutally 35, but not all teach
> >> >Comp). Our classes are capped at 25 for the developmental course and
> 101,
> >> >and at 28 for 102 (done long before I became the WPA).  A rough,
> >> >conservative figure for the number of students per class is 20.
> >> >
> >> >I don't consider our program large,(understand I went to grad school
> at
> >> >Florida State -- that defines "HUGE" for me) but I don't consider it
> >> >small either.
> >> >
> >> >Could the list please offer me some perspective on this topic?  Feel
> free
> >> >to answer me on or off list.  Thank you.
> >>
> >_________________________________________________________________________
> >> ____
> >> >
> >> >Susan L. Taylor                         University of Nevada Las Vegas
> >> >Writing Program Administrator           4505 Maryland Parkway
> >> >Phone: (702) 895-3612                   PO Box 455011
> >> >Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
> >> >
> >> >     "When I dare to be powerful - to use my strength in the service
> of
> >> >      my vision, then it becomes less and less important, whether I am
> >> >      afraid." -----  Audre Lorde
> >
=========================================================================
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Rich makes good points about the range of definitions for harassment. I
tend to use it in a very loose sense, meaning something like
"intentionally giving someone a hard time." Although that sort of
definition obviously has no merit in a courtroom or academic disciplinary
procedure, it makes sense to me as a way to describe classroom dynamics.
I'd like to make a further distinction between gender-based harassment and
sexual harassment. Obviously there is nothing sexual about demanding that
someone make the coffee or hold the used chewing gum (that happened
in one of my classes when a male student was supposed to give an oral
presentation. . .he tried to give his gum to the female student sitting
next to him), but there is certainly a gender power dynamic going on
there.
 
Gail
 
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
 
On Tue, 29 Sep 1998, Richard Haswell wrote:
 
> There are at least three definitions of "sexual harassment" operating
> around us, and it's useful to keep them apart.  One is the legal
> definition, involving the notion of harassment in general, which
> involves actions that "cause substantial emotional distress" and which
> "serve no legitimate purpose" (cf. US Penal Code Title 18 Subsection
> 1514(c)1.  Another is a much looser public definition which may include
> behavior such as "sexual comments, jokes, gestures, or looks" (the
> phrase is from the AAUW's report on "Hostile Hallways")
>
> Eugene Volokh, of the UCLA Law School, has an interesting essay
> discussing the difference between these two concepts; it can be found at
>
> <http://www.law.ucla.edu/faculty/volokh/harasstv.htm>
>
> But to respond to student behavior, I would recommend sticking with a
> third definition, and that is the one found your college's code of
> student conduct.  Every institution has one now, and they different
> considerably.  Mine simply reads, "Sexual harassment is a request or
> demand of a sexual nature of explicit or implicit expectation, or where
> verbal or physcial conduct of a sexual nature has the effect of creating
> an intimidating, offensive, or hostile environment."  But that would be
> enough for Gail (or someone else) to explain to the student with the
> Kleenex that he had initiated a gesture "of a sexual nature" that
> "created an offensive environment" in the classroom.  I certainly would
> interpret it that way.  The good thing about college definitions of
> sexual harassment, usually, is that they are not as stringent as the
> U.S. legal definition nor as loose as the public definition.
>
> If you want to see an extremely precise definition and full explanation
> of sexual harassment, for students, look at the Citadel's.  It's
> available at
>
> <http://www.citadel.edu/citadel/otherserv/hres/memo20.html>
>
> Rich Haswell
>
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Sandra,
 
don't know if anyone has gotten back to you on the list,
but I'd be happy to offer some advice about response
papers -- I usually ask my students to write about 300-500
words, and the most important point is not to summarize but
to focus on some issue -- ideally, the student would find
some common ground with the speaker on some issue and be
able to relate it to personal experience.  I urge my
students to take a position -- make an argument in support
of or refuting the speaker on some point.
 
Hope this helps!
 
Mike Zerbe
 
Michael J. Zerbe                    Office: 540-568-3763
Institute of Technical &         Fax:    540-568-8070
 Scientific Communication     Home: 540-801-0825
MSC 1803
James Madison University     E-Mail: zerbemj@jmu.edu
Harrisonburg, VA 22807
          USA
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Sandra,
 
I include an assignment for response papers in the monograph I wrote for
the HarperCollins Resources for Instructors series, WRITING, TEACHING,
LEARNING:  INCORPORATING WRITING THROUGHOUT THE CURRICULUM.  If you can
send me a mailing address, I'll send you a copy of the assignment.  (p.s.
Sorry for sending this to whole list--I accidentally deleted Sandra's
original posting.)
 
David Jolliffe
DePaul, Chicago
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Congratulations to Royer and Gilles--the Chronicle picked  up on their CCC
piece in their daily report.
 
Stuart
 
From: daily@chronicle.com
Date: Tue, 29 Sep 1998 08:00:00 EDT
To: daily@chronicle.com
Subject: 9/29/98 Daily Report from ACADEME TODAY
 
Academe Today's DAILY REPORT
for subscribers of The Chronicle of Higher Education
 
MAGAZINES & JOURNALS
 
A glance at the September issue of "College Composition and
Communication": Student self-placement in remedial writing
courses
 
Students should decide for themselves whether to take a remedial
composition course, write Daniel J. Royer and Roger Gilles, who
teach in the English department at Grand Valley State
University. They found that all available measures --
grade-point averages in high school, standardized-test scores,
and on-the-spot writing samples -- fail to identify the students
who need a remedial course before they can successfully complete
a standard composition class. If students are allowed to choose
-- with the aid of self-evaluation guidelines and other
information -- they can weigh important factors like their own
writing confidence, say Mr. Royer and Mr. Gilles. After two
years of overseeing self-placement at Grand Valley, in
Allendale, Mich., the authors say they still lack enough
information to know whether the new process helps more students
pass the standard course -- the ultimate purpose of remedial
placement. At the least, Mr. Royer and Mr. Gilles say, students
in the remedial class seem more open to being there. "We
continue to locate hundreds of students each year that feel they
need additional help with their writing, and we do it
efficiently and on terms the students understand and
appreciate," the authors conclude. The journal's World-Wide Web
address is http://ncte.org/ccc
_________________________________________________________________
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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As one of the more talkative listserv members, I've been thinking about
this issue, since we are all overburdened.  I'm not sure which is worse,
the overlengthy post that includes all previous postings or the cryptic
response without any context whatever. My intention, and perhaps my
practice, has become to write no more than one screen if at all possible
and to include only enough prior postings to provide necessary context.
In this case, Barbara's original post is necessary, I think.  --Ed White
 
On Tue, 29 Sep 1998, Barbara Little Liu wrote:
 
> Everyone,
>
> In order to keep from being distracted from my work throughout the day by
> numerous new mail messages, I subscribe to WPA-L in digest form.  This
> allows me to put aside a specific time each day to read yesterday's posts
> and keep abreast of the conversation on this, my favorite list.
>
> There is one small annoyance, however, that keeps the digest experience
> from being as pleasant and time-saving as it could be: the tendency of so
> many of us to include the text of posts to which we are responding--whether
> or not that text is necessary to the sense of our own post.
>
> Those of you who receive each post separately can simply read the
> newly-written text, then close the post when you get to any quoted material
> from earlier posts.  Those of us reading the digest form, however, must
> scroll through many lines of quoted material before we can locate the next
> post (and, believe me, the quoted material can sometimes be quite lengthy).
>  I don't mean to be a whiner, but I think many of us who receive the list
> in digest form would appreciate not having to scroll through so many pages
> of text we've already read to get to the next post.
>
> Could I suggest, perhaps, that good netiquette requires us to delete any
> unnecessary material which our reply functions automatically include in our
> posts?
>
> Or am I being selfish here?  Do those who receive posts individually find
> the inclusion of quoted material necessary or helpful to their continued
> understanding of a thread?
>
> What do you all think?  I look forward to reading your comments in tomorrow
> morning's digest.
>
> Thank you,
>
> Barbara Liu
>
> *******************************************************
>                Dr. Barbara Little Liu
>            Assistant Professor of English
>         Eastern Connecticut State University
>                     (860)465-4576
> ********************************************************
>
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In light of Rich's useful references, I wonder if I have been right in
calling the following a form of sexual harrassment: male student writing
offensive sexual material tangentially related to the assignment, knowing
that the female teacher must read and comment on it.  --Ed White
 
On Tue, 29 Sep 1998, Richard Haswell wrote:
 
> There are at least three definitions of "sexual harassment" operating
> around us, and it's useful to keep them apart.  One is the legal
> definition, involving the notion of harassment in general, which
> involves actions that "cause substantial emotional distress" and which
> "serve no legitimate purpose" (cf. US Penal Code Title 18 Subsection
> 1514(c)1.  Another is a much looser public definition which may include
> behavior such as "sexual comments, jokes, gestures, or looks" (the
> phrase is from the AAUW's report on "Hostile Hallways")
>
> Eugene Volokh, of the UCLA Law School, has an interesting essay
> discussing the difference between these two concepts; it can be found at
>
> <http://www.law.ucla.edu/faculty/volokh/harasstv.htm>
>
> But to respond to student behavior, I would recommend sticking with a
> third definition, and that is the one found your college's code of
> student conduct.  Every institution has one now, and they different
> considerably.  Mine simply reads, "Sexual harassment is a request or
> demand of a sexual nature of explicit or implicit expectation, or where
> verbal or physcial conduct of a sexual nature has the effect of creating
> an intimidating, offensive, or hostile environment."  But that would be
> enough for Gail (or someone else) to explain to the student with the
> Kleenex that he had initiated a gesture "of a sexual nature" that
> "created an offensive environment" in the classroom.  I certainly would
> interpret it that way.  The good thing about college definitions of
> sexual harassment, usually, is that they are not as stringent as the
> U.S. legal definition nor as loose as the public definition.
>
> If you want to see an extremely precise definition and full explanation
> of sexual harassment, for students, look at the Citadel's.  It's
> available at
>
> <http://www.citadel.edu/citadel/otherserv/hres/memo20.html>
>
> Rich Haswell
>
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I have a proposal for the special Communication Across the Engineering
curriculum issue of LLAD from Melinda Knight, but no return address.  I
think she is at one of the Cal Polys.
 
Does anyone know how I can reach her?
 
Sharon
 
 
 
 
Sharon Quiroz, Ed.
Language and Learning Across the Disciplines
218 Siegel Hall
Illinois Institute of Technology
Chicago, IL 60616
squiroz@charlie.cns.iit.edu
312 567 3566
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Rich's point and Ed's thoughtful response bring up an important point:
WPA's need to know the law, and they also need to know what their campus
codes of conduct are (which are not legal documents so much as guidelines
for civil behavior).  The law recognizes two definitions of sexual
harassment:  one is "quid pro quo" (demanding sexual favors for grades or
promitions and retaliating if there is refusal), the other is "hostile
environment" which has to do with repeated actions that create a work or
learning environment in which a person is made very uncomfortable.  The key
to the hostile environment is "repeated" actions--if someone does something
offensive once and is called on it, and doesn't repeat the action, it's not
sexual harassment in the legal sense.  Our university's sexual harassment
and discrimination policy recognizes a third category of behavior which is
termed "inappropriate" (but unlike the two above, not illegal)--that is,
"amorous relationships" between a teacher or other officer of the
university and a student or staff member for whom he or she has  a
professional supervisory responsibility.  This is viewed as conflict of
interest.  The infamous English prof who announced publically that her
sexual preference was graduate students would have been sanctioned severely
at my institution.
 
It's important to make the distinction between illegal behavior (quid pro
quo or hostile environment as defined by repeated actions) and that which
is inappropriate--folks just acting like jerks, but still exhibiting
behavior that needs a response of some kind.  If your institution doesn't
have a sexual harassment and discrimination policy, you should consult with
the campus legal advisor about writing one.  It's important to have these
policies in writing so that we all know what we are talking about and can
take appropriate action.
 
What that action should be is then directly related to the offense.  In
cases where the behavior is not illegal but is still offensive, I have
found that the best approach is to ask what kind of learning needs to take
place, and who needs to learn it, and proceed from there to take what seem
to be the appropriate steps.
 
Sue McLeod
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Congrats, indeed, to Royer and Gilles.  Someday, perhaps, the Chronicle
might actually admit that books about rhetoric and composition actually
belong in its weekly list of new publications.
 
David Jolliffe
DePaul, Chicago
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Can anyone tell me the command to subscribe to WPA-L in digest form. Each
time I try, I'm told that the program can't read DIGEST-WPA-L.
 
 
 
At 10:04 AM 9/29/98 -0500, you wrote:
>Everyone,
>
>In order to keep from being distracted from my work throughout the day by
>numerous new mail messages, I subscribe to WPA-L in digest form.  This
>allows me to put aside a specific time each day to read yesterday's posts
>and keep abreast of the conversation on this, my favorite list.
>
>There is one small annoyance, however, that keeps the digest experience
>from being as pleasant and time-saving as it could be: the tendency of so
>many of us to include the text of posts to which we are responding--whether
>or not that text is necessary to the sense of our own post.
>
>Those of you who receive each post separately can simply read the
>newly-written text, then close the post when you get to any quoted material
>from earlier posts.  Those of us reading the digest form, however, must
>scroll through many lines of quoted material before we can locate the next
>post (and, believe me, the quoted material can sometimes be quite lengthy).
> I don't mean to be a whiner, but I think many of us who receive the list
>in digest form would appreciate not having to scroll through so many pages
>of text we've already read to get to the next post.
>
>Could I suggest, perhaps, that good netiquette requires us to delete any
>unnecessary material which our reply functions automatically include in our
>posts?
>
>Or am I being selfish here?  Do those who receive posts individually find
>the inclusion of quoted material necessary or helpful to their continued
>understanding of a thread?
>
>What do you all think?  I look forward to reading your comments in tomorrow
>morning's digest.
>
>Thank you,
>
>Barbara Liu
>
>*******************************************************
>               Dr. Barbara Little Liu
>           Assistant Professor of English
>        Eastern Connecticut State University
>                    (860)465-4576
>********************************************************
>
>
Margaret A. McLaughlin
Associate Professor
Department of Writing and Linguistics
Georgia Southern University
Statesboro, GA 30460
E-mail mmclaugh@GaSoU.edu
Telephone: (912) 681-9223
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At 11:48 AM 9/29/98 -0500, you wrote:
>Congrats, indeed, to Royer and Gilles.  Someday, perhaps, the Chronicle
>might actually admit that books about rhetoric and composition actually
>belong in its weekly list of new publications.
>
>David Jolliffe
>DePaul, Chicago
>
 
Amen to that!  They could also consider using "composition" as a category
for job listings.
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Did anybody read the article on student sexual harrassment of other
students in the NYTimes today?
 
At 09:04 AM 9/29/98 -0700, you wrote:
>In light of Rich's useful references, I wonder if I have been right in
>calling the following a form of sexual harrassment: male student writing
>offensive sexual material tangentially related to the assignment, knowing
>that the female teacher must read and comment on it.  --Ed White
>
>On Tue, 29 Sep 1998, Richard Haswell wrote:
>
>> There are at least three definitions of "sexual harassment" operating
>> around us, and it's useful to keep them apart.  One is the legal
>> definition, involving the notion of harassment in general, which
>> involves actions that "cause substantial emotional distress" and which
>> "serve no legitimate purpose" (cf. US Penal Code Title 18 Subsection
>> 1514(c)1.  Another is a much looser public definition which may include
>> behavior such as "sexual comments, jokes, gestures, or looks" (the
>> phrase is from the AAUW's report on "Hostile Hallways")
>>
>> Eugene Volokh, of the UCLA Law School, has an interesting essay
>> discussing the difference between these two concepts; it can be found at
>>
>> <http://www.law.ucla.edu/faculty/volokh/harasstv.htm>
>>
>> But to respond to student behavior, I would recommend sticking with a
>> third definition, and that is the one found your college's code of
>> student conduct.  Every institution has one now, and they different
>> considerably.  Mine simply reads, "Sexual harassment is a request or
>> demand of a sexual nature of explicit or implicit expectation, or where
>> verbal or physcial conduct of a sexual nature has the effect of creating
>> an intimidating, offensive, or hostile environment."  But that would be
>> enough for Gail (or someone else) to explain to the student with the
>> Kleenex that he had initiated a gesture "of a sexual nature" that
>> "created an offensive environment" in the classroom.  I certainly would
>> interpret it that way.  The good thing about college definitions of
>> sexual harassment, usually, is that they are not as stringent as the
>> U.S. legal definition nor as loose as the public definition.
>>
>> If you want to see an extremely precise definition and full explanation
>> of sexual harassment, for students, look at the Citadel's.  It's
>> available at
>>
>> <http://www.citadel.edu/citadel/otherserv/hres/memo20.html>
>>
>> Rich Haswell
>>
>
>
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AS ARE WE ALL--EXCEPT FOR HENRY HYDE, WHO WAS AHEAD OF YOU, BUT GOT
KNOCKED INTO THE OLEANDER.  ;-)
 
On Mon, 28 Sep 1998, Mieke Koppen Tucker wrote:
 
> O.K. so Monica will not be smacked in the head after all.  How about
> the witches' dunking chair for her and her ilk:  all those who have
> behaved immaturely and unwisely at some point in their lives in their
> sexual relationships?
>
> He Monica!  Wait up!  I'm right behind you!  Mieke
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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>I include an assignment for response papers in the monograph I wrote for
>the HarperCollins Resources for Instructors series, WRITING, TEACHING,
>LEARNING:  INCORPORATING WRITING THROUGHOUT THE CURRICULUM.  If you can
>send me a mailing address, I'll send you a copy of the assignment.
 
David
 
Thanks for replying. I would be very pleased to see a copy of the
assignment. My address is:
 
Sandra Harrison
Coventry University
School of Art and Design
Priory Street
Coventry
CV1 5FB
United Kingdom
 
Phone +44 1203 838894
Fax +44 1203 838667
E-mail sandra.harrison@cov.ac.uk
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Jennifer--
 
I am sorry but I won't be able to help you.
 
Ruth fischer
 
 
On Tue, 29 Sep 1998, Jennifer Krasula wrote:
 
> September 29, 1998
>
> Hi!  My name is Jennifer Krasula, and I'm the editorial assistant for the Basic Skills Division at
Addison Wesley Longman Publishers in New York.  I am looking for professors who might be interested
in reviewing a basic grammar text that is in the process of being revised for a 5th edition.
More particulars on the assignment are yet to come; I'm just trying to get some names to contact
when the time arrives (in a week or so).
 
If anyone is interested, please respond to <jennifer.krasula@awl.com>.  Thanks!
>
> Sincerely,
> Jennifer Krasula
> Editorial Assistant, Basic Skills
> Addison Wesley Longman
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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One of my colleagues picked up the summary this morning and wanted to know if
there was any outcome data yet. I indicated that the attitudinal change was an
important starting point, but that I too would like to know if the system is
having measurable impact on the program. Whatcha got, Dan and Roger--or will
you be giving away your 4C's paper?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Assistant Professor of Technical and Professional Communication
 
        Technical and Professional Communication. Primary emphasis:
workplace research, technology. Ph.D. and   teaching experience required;
publications preferred. All requirements for degree must be completed by the
beginning of 1999-2000 academic year.
        The Department of English offers the B.A. in English, the M.A. in
English (with emphases in literature, creative writing, rhetoric and the
teaching of writing, technical and professional communication, and
literature and teacher licensure), and the Ph.D. in Rhetoric and
Professional Communication. All tenure-track faculty contribute to
undergraduate and graduate programs in English and to the undergraduate
General Education program through courses in literature and writing.
        New Mexico State University is the only Carnegie I Research
University with a minority enrollment of over 40%. Because of our location
in Las Cruces, NM, some 40 miles north of El Paso, TX, and Ciudad Juarez,
Mexico, NMSU faculty engage actively in border research issues.
        NMSU is an equal employment/affirmative action employer. We
encourage applications from women and minorities. Applications will be
acknowledged. Letter of application and c.v. with the names of three
references to Dr. Bill Bridges, Chair of the Personnel Committee, Department
of English, MSC 3-E, Las Cruces, NM 88003. We will interview at MLA. All
applications must be postmarked by November 16, 1998. Chris Burnham, Head
 
Las Cruces New Mexico 88003
     www.nmsu.edu/~english
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
=========================================================================
Date:         Tue, 29 Sep 1998 14:07:06 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
In-Reply-To:  In reply to your message of Tue, 29 Sep 1998 11:51:02 EDT
 
"well meaning"???
 
Hmmmmmmmm..........
 
Richard Jenseth
St. Lawrence University
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Regarding Barbara Liu's request that  people stop doing the she said/I say
postings and Ed White's rejoinder, I side with Liu.
 
The comments that include <what they said> then "what I say" get very distracting
if they continue for two or three dialogic turns.  I almost never read these.
 
Ed offers the other alternative: including the entire previous posting after the
current writer's comment.  This is better, but not best.  At least I have the
choice of chasing down the context.
 
Best, I think, is to offer context with a brief summary.  This might even be good
modeling for our students.
 
Irv
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I'd also be interested in learning how to subscribe to WPA-L in digest
form.  Anyone out there who can tell me?
 
Traci
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
Or call Juno at (800) 654-JUNO [654-5866]
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Irv,
    Perhaps there is room for compromise.  Including the immediate past post
for context, and nothing else, in a reply seems reasonable.
 
    Come to think of it, in the past, some of the worst offenders have been
on the Outcomes List.  On that list during the two year period I was
archiving posts, a few chained responses ran to five printed pages.  I think
that is as bad as it can get.
 
    As Ed wisely pointed out, some postings make little sense when context
isn't present.  Attaching the post one is responding to sets the context.
But you are correct also; the previous ten posts behind that one aren't
really necessary.
 
  Chet Pryor / Montgomery College-Germantown / Germantown, Maryland 20876
 
----------------------------------------------------------------------------
----
From: Irvin Peckham
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: A small, nitpicking request
Date: Tuesday, September 29, 1998 2:29PM
 
Regarding Barbara Liu's request that  people stop doing the she said/I say
postings and Ed White's rejoinder, I side with Liu.
 
The comments that include <what they said> then "what I say" get very
distracting
if they continue for two or three dialogic turns.  I almost never read
these.
 
Ed offers the other alternative: including the entire previous posting after
the
current writer's comment.  This is better, but not best.  At least I have
the
choice of chasing down the context.
 
Best, I think, is to offer context with a brief summary.  This might even be
good
modeling for our students.
 
Irv
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At 09:17 AM 9/29/98 -0700, Debra Dew wrote:
 
> . . . what I really want to say to you is that the forcefulness of my
>response is motivated by my distaste for Easter bunny behavior, not by my
aversion
>for shoulder crying--that's were recovery begins.
 
As the instructor who brought the Easter Bunny twist to this thread, I feel
the need to clarify why I originally brought up the Easter Bunny story:
 
--A number of people on this list were discussing methods of dealing with
sexual harrassment and other inappropriate gender-specific behavior.
--Someone suggested that responding to a student's first inappropriate
gender-specific comment with humor can be effective.
--I wanted to acknowledge that I have attempted the humor strategy--and it
typically works--but to also describe one scenario that resulted when the
humor strategy failed.
--I also wanted to acknowledge that I recognized I had other options
available when the humor strategy failed.  I was ready and willing to
exercise other options.
--I never did exercise the other options because the problem essentially
solved itself: when the other students in the class heard the student call
me Easter Bunny and invite me out for a beer, they jumped in and explained
to him that the behavior was inappropriate.  In some ways, this solution
was gratifying.  (The student was more convinced that his behavior was
inappropriate because his peers told him that it was than he would have
been just hearing it again from me.)  In some ways, the solution was
disappointing because I was angry and I felt, at the time, he got off too
easy by just getting a lecture from his peers.
--I thought the people on the list who were interested in hearing a variety
of solutions to inappropriate gender-specific behaviors would be interested
in a scenario where the other students in a class solved the problem.
 
I don't feel the need to "recover" from this situation.  I was surprised by
the student's behavior.  (This was a junior who had already taken the first
two composition classes.  In both of those classes, he had been given the
same rubric for class participation as he was given in my class.  I didn't
think there would be any question what constituted inappropriate behavior
according to those guidelines.)  But I was not devastated by his behavior.
I have faced many worse situations in my life.  I don't know what the best
term is for the student's behavior: sexual harrassment? gender-specific
inappropriate behavior? just plain jerkiness?  It may not have a
professional ring to it, but the last option somehow seems most accurate to
me.  At any rate, the semester is long over; the problem, long solved.
 
I am far more concerned about the second scenario I described in the Easter
Bunny post, but not for the reasons that have been addressed by people
responding to that post.  I have two student-athletes who are regularly
unprepared and disruptive.  I can deal with them.  They are rude to me, but
it's not a gender thing.  (They are equally rude to the TA who works with
me in this class, and he is an older, gray-haired gentleman retired from
his first two careers.)  But I am concerned that they treat their female
classmates badly.
 
In my first post, I explained that when I had them working on an in-class
collaborative project last week, they joined a group with two young women
and then made the women do all of the work.  The women did not seem to mind
the fact that they had to do all the work while the men sat and joked about
unrelated topics.  They did not seem to recognize the gender power dynamic
the men were invoking.  They actually seemed to be glad to be in a group
with these men.  I don't know whether that was because they think it's cool
to hang out with athletes, whether they find these men attractive, whether
they expect to do the work when they are grouped with men, or what.  They
weren't angry, but I was angry on their behalf.  In the future, I can keep
these women from being "stuck" in a group with the athletes (though they
might feel they are being punished rather than protected), but I don't know
what else I can or should do to prevent these women from accepting the
subservient role, from expecting to do all the work in a group regardless
of the makeup of the group.
 
Sorry for such a long post,
 
Debra Knutson
Illinois State University
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Deb, did you tell the women they were chumps? and explain why? How did they
respond? Beth
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Deb D wrote:
 
>...<snippage of really nice stuff> the forcefulness of my
>response is motivated by my distaste for Easter bunny behavior, not by my
aversion
>for shoulder crying--that's were recovery begins.
 
No apologies necessary, and I share the aversion to "Easter bunny" students
as much as the aversion to predatory professors. For some reason, the
students and professors never bother me, never make me feel pressured. I
just step aside or get in their faces.
 
It was a fellow TA who had me up against the wall (literally, repeatedly)
and I was more afraid of being labelled a "whiner" or "rat" than I was
afraid of him. Call me stupid... I think I was. I could have lied my way
into a situation far from his grasp, but was too mad to do it. I just
toughed it out, and in the end won. But really, I'm not sure any of it was
worth the effort.
 
>I believe that we can do something about this.  We just need to keep
working on
>strategy development  Sharing scenarios and helping one another "read"
them is
>part of this important work.
 
Yes, but that depends upon who "we" are. As educators, we don't get much
control, but as People, we can try to develop a culture of intolerance
where abusive sexism is concerned. Darned if i know how that's going to
happen.
 
CeeJ
**********************************************
CJ Jeney
Arizona State University
AZCacti@asu.edu
http://www.public.asu.edu/~starbuck/
http://bestpractice.net
------------------------------------------------------
"Knock on the sky and listen to the sound!" - Zen saying
"'S'cuse me while I kiss the sky." - Jimi Hendrix
"'S'cuse me while I kiss this guy." - CJ Jeney
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A well written long post never needs an apology.
J. Price/UNOmaha
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Joseph,
                You've missed to point, I think.   No one was ever asked to
apologize  --  just to trim the last 15 or so posts from a reply in order to
save bandwidth.    :-)   C.P.
 
 ------------------------------------------------------------------------
From: Joseph W. Price
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: SH and where we are now :-)
Date: Tuesday, September 29, 1998 5:07PM
 
A well written long post never needs an apology.
J. Price/UNOmaha
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Please pass the following ad on your faculty and TAs.  The UCSanta Barbara
Writing Program is an independent program teaching cross-disciplinary lower
division and specialized upper-division courses.  We are looking for good
composition teachers who want to grow.
 
University of California, Writing Program, Santa Barbara, CA 93106-3010
 
The UCSB Writing Program invites applications for the 1999-00 academic year
for part-time and full-time LECTURERS in basic and advanced composition,
writing in academic disciplines, and special courses for EOP students, as
well as upper division, discipline-specific courses such as business
writing, technical and scientific writing, and social science writing.
Salary range: $30,312-$34,536. Full-time Lecturers receive one-year
contracts with possibility of renewal. Terms and conditions of employment
are subject to UC policy and any appropriate collective bargaining
agreement. Prefer candidates with Ph.D., demonstrated excellence in
university teaching, and research, publication, or other professional
activity relevant to the teaching of writing. Send letter of application
and CV to: Madeleine Sorapure, Chair; Writing Program Appointments
Committee; University of California; Santa Barbara, CA 93106-3010. (No
electronic submissions please.) Additional materials may be requested. For
primary consideration, applications must be postmarked no later than
December 4, 1998. EE/AO
 
 
Judy Kirscht
Acting Director
Writing Program
UCSB
Santa Barbara, CA 93106
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David:
 
Well we have noticed the change in the way students, administrators, and faculty
feel about the course. We can also note that every student in the developmental
course should be in the course simply by virtue of the fact that they view
themselves as needing it after hearing us describe it and considering the
alternative (to begin with the regular first-year course). We can certainly
continue to mesaure student and teacher satisfaction with the choice by asking
them early on and as they leave the course if they still feel they made the right
decision--I suppose that is "measurable."
 
But I'd be curious to know what sort of questions you'd might have that would
speak to the impact of directed self-placement on the writing program. Indeed it
would be interesting to have some measurable feature of DS-P on the writing
program. It seems that most of the impact relates to students feeling properly
"placed" and to their being properly prepared for our regular first-year course.
 
Perhaps we should be measuring what happens to our developmental students after
they move on to the regular course. Even still this wouldn't say so much about our
_placement_ as it does our course though, right? Hmmm.
 
Anyway, Blakesly, Gilles, me, and others didn't get our pre-convention workshop on
DS-P accepted, although I believe that someone here on our list--perhaps some
faculty from Belmont College that are using DS-P--will be talking about how their
program is going. Roger correct me: we count six or eight schools that are now
using some version of DS-P? I also think that David Blakesley has some figures and
measures.
 
But again, what counts as "impact on the program"? Perhaps this would give us some
ideas of what sorts of things count as "success" when using directed
self-placement.
 
David E. Schwalm wrote:
 
> One of my colleagues picked up the summary this morning and wanted to know if
> there was any outcome data yet. I indicated that the attitudinal change was an
> important starting point, but that I too would like to know if the system is
> having measurable impact on the program. Whatcha got, Dan and Roger--or will
> you be giving away your 4C's paper?
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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My colleague is a social scientist and pretty quantitative. When I was a WPA,
I'd have been quite content with a significant drop in whining about placement
as measureed by the size of the vein in my forehead during the first week of
classes. You could, indeed, gather evidence about student and teacher
attitudes, on the grounds that a positive attitude toward the course should
improve learning. Then you could take a pre-post self-placement look at
success rates in the basic writing course itself and in the next course (just
to see if students place themselves too high, leading to an increased failure
rate or lower overall performance of students in that course.) Then you can
look at how self-placed students who succeed in the basic course do in the
nexthigher course. And you can look at retention--which is an indicator of
both attitude and performance. My quantitative friend is Vice Provost at the
Main campus and is very interested in how good placement can enhance student
success. Interestingly, success is not directly related to specific
competencies so much as it is to a general ability to stay in the game and
move ahead. Thus "institutional effectiveness" data are relevant, maybe even
moreso than bonified outcomes assessment.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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One standard way to measure the results of the self-placement program would
be to compare the persistence rate of juniors a couple of years later.
Let's say that the school's history is that 60% of entering students are
still enrolled in the junior year, with a placement test at the entrance
level.  Now, with self placement, are there more, the same, or fewer
juniors? One demonstrated effect of placement and support programs is that
they increase graduation rates.  Does self-placement, with the counseling
now in place, do that also?  --Ed White
 
>David:
>
>Well we have noticed the change in the way students, administrators, and
faculty
>feel about the course. We can also note that every student in the developmental
>course should be in the course simply by virtue of the fact that they view
>themselves as needing it after hearing us describe it and considering the
>alternative (to begin with the regular first-year course). We can certainly
>continue to mesaure student and teacher satisfaction with the choice by asking
>them early on and as they leave the course if they still feel they made the
right
>decision--I suppose that is "measurable."
>
>But I'd be curious to know what sort of questions you'd might have that would
>speak to the impact of directed self-placement on the writing program.
Indeed it
>would be interesting to have some measurable feature of DS-P on the writing
>program. It seems that most of the impact relates to students feeling properly
>"placed" and to their being properly prepared for our regular first-year
course.
>
>Perhaps we should be measuring what happens to our developmental students after
>they move on to the regular course. Even still this wouldn't say so much
about our
>_placement_ as it does our course though, right? Hmmm.
>
>Anyway, Blakesly, Gilles, me, and others didn't get our pre-convention
workshop on
>DS-P accepted, although I believe that someone here on our list--perhaps some
>faculty from Belmont College that are using DS-P--will be talking about how
their
>program is going. Roger correct me: we count six or eight schools that are now
>using some version of DS-P? I also think that David Blakesley has some
figures and
>measures.
>
>But again, what counts as "impact on the program"? Perhaps this would give
us some
>ideas of what sorts of things count as "success" when using directed
>self-placement.
>
>David E. Schwalm wrote:
>
>> One of my colleagues picked up the summary this morning and wanted to know if
>> there was any outcome data yet. I indicated that the attitudinal change
was an
>> important starting point, but that I too would like to know if the system is
>> having measurable impact on the program. Whatcha got, Dan and Roger--or will
>> you be giving away your 4C's paper?
>>
>> -- David E. Schwalm, Vice Provost and Dean of East College
>> ___ASU East--A New University for a New Century
>> ___6001 South Power Road
>> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>--
>Dan Royer
>Assistant Professor of English
>and Director of Composition
>
>2343 Mackinac Hall
>Grand Valley State University
>Allendale, MI 49401
>616-895-3488 w
>
>1437 Kenan Ave. NW
>Grand Rapids, MI 49504
>616-364-8263 h
>
>http://www.gvsu.edu/royerd (my homepage)
>http://www.gvsu.edu/royerd/pp  (Process Papers)
>http://www.gvsu.edu/english  (GVSU English Department)
>
>
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Thanks, David and Ed, for suggesting what type of data to collect.
 
As Dan mentioned, we're in our rookie season of a new Directed
Self-Placement and Stretch Program here at SIUC and have already begun
gathering data.  We're establishing baseline stats for performance and
retention under our prior system, have surveyed 2400 students at the
outset, will be surveying all of our teachers soon, and then will track
over time how students do in their writing courses and generally (at
least until their Junior year), including whether they stay in school.
We'll have some information shortly on how placement choice correlates
with gender (an issue Ed White brought up a while back).  Instructors of
English 100 have already been raving about how much they enjoy teaching
students at that level who self-select the course.
 
Our curriculum consists of a 100/101 Stretch Program, a stand-alone 101,
and then a 102 course.  Students who initially place themselves in 100
and 101 write diagnostic essays the first week of class.  We advise some
students to reconsider moving to 100 or 101 depending upon the results.
We also provide extra tutorial support for students who we believe
should be in 100 but who prefer to "work extra hard" and stay in 101.
So we'll be tracking the success rates of those in 100/101 Stretch,
those who may have placed themselves too highly, and those who chose 101
initially and did pretty well on the diagnostic.
 
We're planning on applying for a FIPSE grant to study and disseminate
the results of this initiative. Anyone who would really like to see
those results could help us out by sending me a note saying how much
you'd appreciate some relief for that bulging vein in your forehead the
first week of classes (eh, David?) . . .
 
Dave
 
 
"David E. Schwalm" wrote:
>
> My colleague is a social scientist and pretty quantitative. When I was a WPA,
> I'd have been quite content with a significant drop in whining about placement
> as measureed by the size of the vein in my forehead during the first week of
> classes. You could, indeed, gather evidence about student and teacher
> attitudes, on the grounds that a positive attitude toward the course should
> improve learning. Then you could take a pre-post self-placement look at
> success rates in the basic writing course itself and in the next course (just
> to see if students place themselves too high, leading to an increased failure
> rate or lower overall performance of students in that course.) Then you can
> look at how self-placed students who succeed in the basic course do in the
> nexthigher course. And you can look at retention--which is an indicator of
> both attitude and performance. My quantitative friend is Vice Provost at the
> Main campus and is very interested in how good placement can enhance student
> success. Interestingly, success is not directly related to specific
> competencies so much as it is to a general ability to stay in the game and
> move ahead. Thus "institutional effectiveness" data are relevant, maybe even
> moreso than bonified outcomes assessment.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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> From:    "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
> Subject: Re: responding to sexual harrassment scenarios
>
> Deb:  I like your qualification of "I think that it becomes harrassment if
> >the instructor (and this is surely a local decision) exhausts the
> available means of stopping it."
>
> I think we can and must act strongly to resolve situations such as these.
> What I'm saying is this:  If we say that a teacher can stop/control
> harassment (and I'm not refering to any specific situation b/c like you, I
> don't think we have enought details to address specific cases) then when
> harassment does occur, the blame is the teacher's alone for not
> stopping/controling it.  Do you see what I mean?  I'm not saying we can't
> do anything--of course we can and we should, but as administrators, we need
> to be aware of the fact that the victims of harassment are not responsible
> (to be blamed) for these situations.
>
> Does that make sense?
 
No.  Empowering someone to take charge and supporting them in doing so is not the same as blaming them
for the acts of others.  It is a non-starter to say that an assertion that a teacher needs to act to
stop harassment by students is the same thing as blaming the teacher for the harassment.  I do not
blame my son for getting picked on by bullies in school, but we still discuss ways to avoid becoming a
target and ways to respond to them.  I do not blame our LRW program instructors for being treated
condescendingly by "regular" faculty, but I do advise them of ways to combat it - by getting to know
the faculty, by doing scholarship, by working on faculty committees, etc.
 
I cannot control what the world will throw at me or anyone else - what I can do is help people I work
with respond to those slings and arrows and I can (to some extent anyway) control my own response to
such behavior.
 
If this sort of personal responsibility for oneself and empowerment and support of instructors and
teachers and TA's is blame according to Julia, so be it.  Sticking one's head in the sand and not
teaching control techniques and not teaching and learning coping skills and not preparing to respond to
unwarranted attacks of any kind, of which sexual harassment is just one subset, will not fix the
problem.  Mere support and recitations of "you are not to blame" and "it is not your fault" and the
like, though critically important when working with a teacher or TA who is the victim of such
harassment are far from sufficient responses if the aim is to educate our charges and make our own
lives more what we want them to be.
 
So, no, I do not equate empowering with blame.  I do not equate advice to control the situation with
blame for when the control techniques fail (as they sooner or later always will).  And I certainly do
not blame a teacher for harassment by students.
 
But despite all of this, there are some people who want to teach who do not have what it takes
emotionally to do it.  Some people want to be friends with all of the students.  Some expect students
to be like they were - excited about learning and respectful of teachers and authority in general.
Some take every test and slight personally.  Though one must guard against becoming too thick-skinned,
one cannot be too thin-skinned either.
 
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about reality.  Metaphysics is a restaurant where
they give you a thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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I appreciate this attention to what students bring with them to writing
and to how attitudes shape what's possible in learning.
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Please keep in mind that many, if not most, student conduct codes at public universities violate the
first amendment guarantee of free speech, if they are interpreted and applied as broadly as they are
written.  And this is true for the harassment parts especially.
 
But don't take this admonition any further than it should be taken, either.  Teachers can control
behavior and to a fair extent speech in their classrooms and can and should address inappropriate
behavior (even if the behavior is not illegal) both inside and outside of the classrooms.  But using
university codes as clubs as opposed to guidelines, especially at public universities, is asking for
problems - as many schools have found out.
 
And I say this as one who thinks that schools, public and private, have a great deal more power and
latitude than they often exercise in this area.  But there are *serious* problems when rules of decorum
become rules of law.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about reality.  Metaphysics is a restaurant where
they give you a thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Louise Phelps directed me to you.  I am writing a dissertation focused on
part-time writing teachers.  I wish to set the national context.  The
statistics I need are very simple.  Nationally, what percentage of
composition courses, particularly the freshman or sophomore required
courses, are taught by part-time faculty, by full-time faculty, or by
graduate student teaching assistants?  I only need rough numbers, to give a
general understanding of the national situation.  Can you refer me to a
study or publication of such statistics?
 
Thank you greatly, in advance,
 
Amanda Brown
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I don't know of a study, Amanda, but at GVSU (16,000 enrollment) we use about
80 to 90 percent part-time adjuncts to teach first-year writing. This would be
a lower percentage if I included some of the upper-level comp courses. Of
course we are trying to lower this percentage, but it's a slow process in that
the university has doubled in size in the last decade. We can't keep up. We are
hiring another tt comp person this year.
 
Dan
 
awbrown@MAILBOX.SYR.EDU wrote:
 
> Louise Phelps directed me to you.  I am writing a dissertation focused on
> part-time writing teachers.  I wish to set the national context.  The
> statistics I need are very simple.  Nationally, what percentage of
> composition courses, particularly the freshman or sophomore required
> courses, are taught by part-time faculty, by full-time faculty, or by
> graduate student teaching assistants?  I only need rough numbers, to give a
> general understanding of the national situation.  Can you refer me to a
> study or publication of such statistics?
>
> Thank you greatly, in advance,
>
> Amanda Brown
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Amanda,
 
Could NCTE steer you toward those numbers?  I'd write or call Gesa Kirsch
in Urbana and see if she knows of a data source.
 
David Jolliffe
DePaul, Chicago
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Amanda: The best quick source for you, maybe, would the MLA's "Final
Report of the Committee on Professional Employment," published in last
spring's ADE Bulletin. That document refers to a recent survey conducted
by Bettina Huber (if I remember rightly) asking a sample of depts. much
the question you are asking. As I recall, at BA-only institutions, 56% of
such courses were taught by non-tenure track and/or part-time faculty. At
MA- and PhD-granting institutions--where the numbers include TAs--the
percentages go to about 65% and a whopping 96%.
 
I'd check out the report, but also maybe contact Ms. Huber at MLA for the
research.
 
Steve North
 
On Wed, 30 Sep 1998 awbrown@MAILBOX.SYR.EDU wrote:
 
> Louise Phelps directed me to you.  I am writing a dissertation focused on
> part-time writing teachers.  I wish to set the national context.  The
> statistics I need are very simple.  Nationally, what percentage of
> composition courses, particularly the freshman or sophomore required
> courses, are taught by part-time faculty, by full-time faculty, or by
> graduate student teaching assistants?  I only need rough numbers, to give a
> general understanding of the national situation.  Can you refer me to a
> study or publication of such statistics?
>
> Thank you greatly, in advance,
>
> Amanda Brown
>
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Amanda--
 
If you need data from individual institutions, here at the University of
Tennessee-Knoxville, I have been tracking the increasing reliance on
part-timers as we lose fulltime teaching lines and retain new PhDs until
they are placed in the job market (some as fulltime postdocs; most as
part-time). This is what I have (our program has approx. 6500 students):
 
94-95: 15% fulltime instructors/20% part-time/65% TAs
95-96: 15% fulltime instructors/25% part-time/60% TAs
96-97: 10% fulltime instructors/27% part-time/63% TAs
97-98: 14% fulltime instructors/36% part-time/50% TAs
98-99: 7% fulltime instructors/40% part-time/53% TAs
 
--L. Bensel-Meyers
Director of Composition
Dept. of English
Univ. of Tennessee
Knoxville, TN 37996-0430
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Amanda,
       The figures you receive will vary greatly between 2-year
institution which teach fyc and four-year schools which teach fyc.  In
two-year institutions, generally, _all_ faculty are expected to teach
some composition.  Our institutional mission statement states the ratio
should be 65/35 (ft/pt).  In practice, we are closer to 50/50.
 
       Also, since a full faculty load in Maryland is 15 credit hours per
semester, full-time faculty, in theory, can teach up to five composition
courses per semester, regardless of ratio.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Wed, 30 Sep 1998 awbrown@MAILBOX.SYR.EDU wrote:
>
> Louise Phelps directed me to you.  I am writing a dissertation focused
> on part-time writing teachers.  I wish to set the national context.  The
> statistics I need are very simple.  Nationally, what percentage of
> composition courses, particularly the freshman or sophomore required
> courses, are taught by part-time faculty, by full-time faculty, or by
> graduate student teaching assistants?  I only need rough numbers, to
> give a general understanding of the national situation.  Can you refer
> me to a study or publication of such statistics?
>
> Thank you greatly, in advance,
>
> Amanda Brown
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Amanda Brown:
 
The group called the National Adjunct Faculty Guild (NAFG) has lots of
stats that might be useful to you.  They have an annual conference, a
journal/newsletter, etc.  I don't have their address handy just
now--presumaly they're on the Web now.  And there's also the
CCCC-affiliated group (the Non-Tenure-Track Faculty Special Interest
Group) that now publishes its newsletter Forum within particular issues of
CCC--twice a year, I believe?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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I am looking for text suggestions (both collections of essays and books
with a rhetoric/composition focus), for a sophomore (required) writing
course which is tied to a course in Industrial Education and Technology
(Technology in Society).
 
The course with which I will pair will be using the text _Contemporary
Technology_ by Linda Markert. The course is required of all students in
the school of science and technology.  We are not sure yet whether the
writing course should be a technical writing course or whether it should
be an intermediate expository (academic) writing course.
 
I would appreciate text suggestions that would fit either or both writing
focuses.  I may also choose to require a reader (such as Vitanza's _Cyber
Reader_) and am open to suggestions as to what single reader to choose.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
                      Writing Center Director
                 Jeder Mann Sein Eineger Fussball
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
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Here are two WWW sites for people who are interested in finding out about
other institutions and English departments.  This might be helpful for
someone involved in a job search.  But I like to surf these areas for
links to faculty home pages, where I've found interesting courses
(including syllabi) and ideas for teaching.
 
The University Pages:
        isl-garnet.uah.edu/Universities_g/
        Contains links to homepages of universities and colleges, listed
        by state.
 
English Department Homepages Worldwide:
        www.nyu.edu/gsas/dept/english/links/engdpts.html
        Links to departmental homepages are listed alphabetically, without
        regard to state.
 
raul sanchez
university writing program
+ department of english
university of utah
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At 10:04 AM -0400 9/30/98, robert delius royar wrote:
>I am looking for text suggestions
 
>We are not sure yet whether the
>writing course should be a technical writing course or whether it should
>be an intermediate expository (academic) writing course.
 
Not a tech writing book, But _Connections: A Guide to On-Line Writing_ is
strong on internet-supported/based academic writing articulated against an
adaptable traditional framework (audience, purpose, argument, etc.)
generated from an underlying collaborative/social constructionist
philosophy.  Doesn't slice, dice or puree, though.
 
http://www.abacon.com/connections/
</plug> Daniel.
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To the extent that you can make it work, self-selected placement is the
ideal, I firmly believe, and you have to admire institutions that in the
past have made it work for first-year composition.  But as Ed and David
and certainly everybody else seriously into writing assessment knows,
every institution is different, curriculum and teachers and students are
different, and the only way to go (and maintain professional honesty) is
to look really closely at as much of it as you can and try not to
deceive yourself out of expediency.
 
So I agree with previous posts that say, what are the outcomes of the
new system at Grand Valley?  To the measures suggested, I'd recommend
interviews with the students who self-selected into 098 and then did not
continue with 150 the next semester.  Dan and Roger note a 12% increase
in the number of these students, with the new system.  That's a scary
sign that ought to be investigated directly, don't you think?  I would
also emphasize comparing students' writing at mid-semester (not earlier)
in the two first-semester courses.  We did that at Washington State with
a mid-semester portfolio, and learned some valuable stuff--for instance
that students who had somehow avoided taking our placement exam were
doing worse in the regular course than were other students.  Bill Smith
has also noted early in a semester is not a good time to test
performance.  Dan and Roger found 38% of the ENG 098 students felt that
they had been improperly placed under their old system, but when in the
course was that attitude sampled?  At WSU, students who get placed (by
placement examination) into the required one-hour tutorial (taken with
the regular course) feel they have been done an injustice early on in
the course, at about the same rate, but by the end nearly all of them
felt that the course had been a good thing.
 
Which leads me to my main worry about student self-placement.  That is
the way it may walk arm in arm with student self-fulfilling prophecy.
I'm not so much concerned (although it is a legitimate concern) about
students who place themselves too high--the course itself, if it is a
good one, will correct that, and the student can learn a lesson.  I'm
concerned about the kind of student, with sufficient skill in writing to
succeed in the regular course but with low self-esteem, who will place
themselves into the 098 course and then find that the course well enough
fits their expectations, of themselves and of the course, and then they
will perform accordingly.  No "outcomes" testing, attitudinal or
otherwise, will ever discover that problem.  That kind of student needs
to be put into the regular course and shown that they can succeed
there.
 
Dan and Roger say they are relying now on "the people who knew our
students best:  the students themselves."  Am I old-fashioned in
thinking that sometimes people are their own worse enemy, and that in
some ways, specifically in writing ability and writing curriculum, lo
and behold, it is the composition expert who knows best?
 
Rich Haswell
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Steve: You are conflating two separate issues here; if you read my post,
you'll see that I do agree that we have agency as teachers when faced with
agressive students, and I recommend, as do you, that we teach teachers to
deal with it in an active way.  My other point is a theoretical one, it
relates to how we define the causes and solutions of harassment in general.
 Harassers are to blame. Period.  I think we agree much more than disagree
on this issue if we look carefully at the different aspects of the discussion.
 
Julia
 
At 08:29 AM 9/30/98 -0400, you wrote:
>> From:    "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
>> Subject: Re: responding to sexual harrassment scenarios
>>
>> Deb:  I like your qualification of "I think that it becomes harrassment if
>> >the instructor (and this is surely a local decision) exhausts the
>> available means of stopping it."
>>
>> I think we can and must act strongly to resolve situations such as these.
>> What I'm saying is this:  If we say that a teacher can stop/control
>> harassment (and I'm not refering to any specific situation b/c like you, I
>> don't think we have enought details to address specific cases) then when
>> harassment does occur, the blame is the teacher's alone for not
>> stopping/controling it.  Do you see what I mean?  I'm not saying we can't
>> do anything--of course we can and we should, but as administrators, we need
>> to be aware of the fact that the victims of harassment are not responsible
>> (to be blamed) for these situations.
>>
>> Does that make sense?
>
>No.  Empowering someone to take charge and supporting them in doing so is
not the same as blaming them
>for the acts of others.  It is a non-starter to say that an assertion that
a teacher needs to act to
>stop harassment by students is the same thing as blaming the teacher for
the harassment.  I do not
>blame my son for getting picked on by bullies in school, but we still
discuss ways to avoid becoming a
>target and ways to respond to them.  I do not blame our LRW program
instructors for being treated
>condescendingly by "regular" faculty, but I do advise them of ways to
combat it - by getting to know
>the faculty, by doing scholarship, by working on faculty committees, etc.
>
>I cannot control what the world will throw at me or anyone else - what I
can do is help people I work
>with respond to those slings and arrows and I can (to some extent anyway)
control my own response to
>such behavior.
>
>If this sort of personal responsibility for oneself and empowerment and
support of instructors and
>teachers and TA's is blame according to Julia, so be it.  Sticking one's
head in the sand and not
>teaching control techniques and not teaching and learning coping skills
and not preparing to respond to
>unwarranted attacks of any kind, of which sexual harassment is just one
subset, will not fix the
>problem.  Mere support and recitations of "you are not to blame" and "it
is not your fault" and the
>like, though critically important when working with a teacher or TA who is
the victim of such
>harassment are far from sufficient responses if the aim is to educate our
charges and make our own
>lives more what we want them to be.
>
>So, no, I do not equate empowering with blame.  I do not equate advice to
control the situation with
>blame for when the control techniques fail (as they sooner or later always
will).  And I certainly do
>not blame a teacher for harassment by students.
>
>But despite all of this, there are some people who want to teach who do
not have what it takes
>emotionally to do it.  Some people want to be friends with all of the
students.  Some expect students
>to be like they were - excited about learning and respectful of teachers
and authority in general.
>Some take every test and slight personally.  Though one must guard against
becoming too thick-skinned,
>one cannot be too thin-skinned either.
>
>
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>"Metaphysics is not reality.  Metaphysics is names about reality.
Metaphysics is a restaurant where
>they give you a thirty-thousand page menu and no food."
>
>Robert M. Pirsig, Lila, p. 63 (1991).
>
=========================================================================
Date:         Wed, 30 Sep 1998 08:01:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Chronicle of Higer Ed
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 09/30/98 03:46
 
By the way, my quantitative colleague and I were working off of the CHE
summary of Dan and Roger's article. I went home and read it, and it is clear
that they are collecting exactly the right kind of data to demonstrate that
self-placement "works." I apologize to them if there was anything in my
original post that suggested that they weren't doing their homework. The CHE
summary left out a few things.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Steve North writes:
 
>Amanda: The best quick source for you, maybe, would the MLA's "Final
>Report of the Committee on Professional Employment," published in last
>spring's ADE Bulletin. That document refers to a recent survey conducted
>by Bettina Huber (if I remember rightly) asking a sample of depts. much
>the question you are asking. As I recall, at BA-only institutions, 56% of
>such courses were taught by non-tenure track and/or part-time faculty. At
>MA- and PhD-granting institutions--where the numbers include TAs--the
>percentages go to about 65% and a whopping 96%.
>
 
I can elaborate on the MLA figures, using a report that David Laurence of
ADE shared with me for a talk I gave last summer.  The ADE report is
comprehensive and definitive, I believe, but it is as yet unpublished, I
think; my copy has all sorts of provisos about copyright and distributing
without permission. Nonetheless, I share part of the figures with you (they
correspond with Steve's.)
 
Before doing so, let me note that MLA occasionally gets bashed on this
listserv, and perhaps it occasionally deserves it.  But that organization
has been progressive than others in the past few years in generating the
kinds of data like this that  help understand the state of writing and its
teaching.  That includes a couple of organizations writing folks tend to
regard more dearly.
 
So, end of sermon and on with the figures:
 
In PhD granting institutions, 4.6 percent of first year writing course
sections are taught by tenure-track instructors, 14.4% by full-time
adjuncts, 20.4% by part-time faculty, and 60.6% by TA's.
 
In MA granting institutions, 44.4 percent of first year writing course
sections are taught by tenure-track instructors, 9% by full-time adjuncts,
38.7% by part-time faculty, and 7.9% by TA's.
 
In BA granting institutions, 49.4 percent of first year writing course
sections are taught by tenure-track instructors, 12.3% by full-time
adjuncts, 38.3% by part-time faculty, and 0% by TA's.
 
For the full citation of this source, I urge you to contact David Laurence,
ADE Director, at MLA.
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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David:
 
Well yes, the Chronicle did leave out a few things, and I don't like it that
directed self-placmement gets shortened to self-placment--these are very
different notions. Nevertheless, as you rightly pointed out, there is a great
deal more information to gather. I'd like to be more methodical about
quantifying, if possible, DS-P's effect and your note gives us ideas. David
Blakesly seems to have a good sense of how to complile some data which he's been
collecting at SIU-C.
 
BTW, what sort of data is there to indicate the impact of portfolio placement or
traditional essay-exam placement on a writing program. It seems that most of
that data is simply about reliability and not about the fuller kind of impact
that you describe, which of course is really what is most interesting.
 
Dan
 
"David E. Schwalm" wrote:
 
> By the way, my quantitative colleague and I were working off of the CHE
> summary of Dan and Roger's article. I went home and read it, and it is clear
> that they are collecting exactly the right kind of data to demonstrate that
> self-placement "works." I apologize to them if there was anything in my
> original post that suggested that they weren't doing their homework. The CHE
> summary left out a few things.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
Dan Royer
Assistant Professor of
English and Director of Composition
2343 Mackinac Hall
Grand Valley State University
Allendale, Michigan  49401
http://www.gvsu.edu/english/
 
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616.364.8263
(my homepage)  http://www.gvsu.edu/royerd
(Process Papers homepage)  http://www.gvsu.edu/royerd/pp/
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>>> Julia Ferganchick-Neufang <jfneufang@UALR.EDU> 09/30/98 12:49PM >>>
Steve: You are conflating two separate issues here; if you read my post,
you'll see that I do agree that we have agency as teachers when faced with
agressive students,
 
 
Julia,
 
Is harrassment always 'agressive'?
 
Helmuts
=========================================================================
Date:         Wed, 30 Sep 1998 11:58:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: %'s refs for dissert
In-Reply-To:  <v03110703b23794bebb02@[138.87.106.47]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As an old MLA-basher myself, let me echo Doug H.'s recognition that they
have recently made important contributions to us all (including "us" in
rhet/comp) with good job stats info, and also several important
publications from the MLA press.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Beth Daniell wrote:
 
> Deb, did you tell the women they were chumps? and explain why? How did they
> respond?
 
Beth,
 
Hmmm.  How to interpret your "chumps."  :-)  I have often been the "chump"
myself, and sometimes other people have helped me discover it because I needed
a little affirmation, identification and the like.  It is not up to me to tell
people who or what they are.  My general response is--what is your sense of
what's happening?  How do you feel about it?  How is it affecting your class?
What would you like to change about it?  If you want to change it/these
elements, what ideas do you have?  As a facilitator, I enable the person to
tell it, to assess it, to imagine options, and then to support their choices,
support in terms of policies, guidelines, university services, etc.  Yes, I do
say, "If it is unacceptable, and it is negatively impacting your class, go
ahead and act on it."  That action often begins with a student/instructor
discussion.
 
Chumps...  If any "chumping"occurs, the discovery of chumpness belongs to the
person/s immediately involved.  I don't push people into categories--I listen,
restate, ask for clarification and faciltate.   I qualify my responses as mine,
my ideas as mine when I do share strategies or common experiences because it is
simply the responsible thing to do.
 
Hope that answers your question.
 
Deb
 
 
> Beth
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
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The MLA has full information on this.  Contact either David Laurence or
Phyllis Franklin; they have spoken on this and presented stats at CCCC for
the last 2 years.
 
 
At 09:27 AM 9/30/98 -0400, you wrote:
>Amanda--
>
>If you need data from individual institutions, here at the University of
>Tennessee-Knoxville, I have been tracking the increasing reliance on
>part-timers as we lose fulltime teaching lines and retain new PhDs until
>they are placed in the job market (some as fulltime postdocs; most as
>part-time). This is what I have (our program has approx. 6500 students):
>
>94-95: 15% fulltime instructors/20% part-time/65% TAs
>95-96: 15% fulltime instructors/25% part-time/60% TAs
>96-97: 10% fulltime instructors/27% part-time/63% TAs
>97-98: 14% fulltime instructors/36% part-time/50% TAs
>98-99: 7% fulltime instructors/40% part-time/53% TAs
>
>--L. Bensel-Meyers
>Director of Composition
>Dept. of English
>Univ. of Tennessee
>Knoxville, TN 37996-0430
>
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As the editor of CCC, I was of course thrilled to see Dan and Roger's
article on directed self-placement featured in the Chronicle, and I've also
been follwing the very interesting responses to their work on this listserv.
 
Which leads me to ask:  Another different (and potentially much larger)
forum for this exchange is the new *CCC Online*, edited by Tod Taylor, at
 
http://ncte.org/ccc/
 
I wonder if the people who have contributed to this exchange so far would
consider also posting their comments on *CCC Online*?  Thanks!
 
Joe Harris
Editor, CCC
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Do we want only stats for English teaching? The use of adjunct faculty is
heavy in other areas--Math, languages, communication, for example--and common
in many more. I think I recently saw a number like 37% of all undergraduate
instruction is delivered by adjunct faculty and TAs. P D Lesko--are you out
there?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Tue, 29 Sep 1998, Ed White wrote:
> One standard way to measure the results of the self-placement program would
> be to compare the persistence rate of juniors a couple of years later.
 
Another way to measure these results could be by looking at final course
grades--assuming that the grading criteria have been stable and that final
course grades correlate with writing ability (assumptions I don't want to
take on right here, right now).  Has the ratio of grades
remained constant throughout the courses before and after the switch to
self-placement? What about "follow-up" grades--do students who self-placed
show higher grades in subsequent comp courses than students who did not
self-place?
 
Kurt Bouman
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Just another take on the appearance of the CHE article on self-placement:
I just received an email from our college's public relations office
today, pointing *my* attention to the article.  Clearly, others
in our institutions have their ears pricked for news about writing.
And I've found the discussions about data-collection useful; we moved
to self-placement this fall, too, and I am putting together a follow-up
study to see how our procedures are working.  It is helpful to me to
hear your conversations (even those that are based only on a reading
of the CHE article!).
 
Thanks,
Wini Wood
--------------------------------------------------------------------
Winifred J. Wood
Director of the Writing Program
Wellesley College
106 Central St.
Wellesley MA 02482              wwood@wellesley.edu
--------------------------------------------------------------------
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That is a good question, Dan. I think portfolio placement is still
relatively rare and experimental at the entry level, particularly with
large institutions.  The U of AZ, for instance, has a terrific pilot
program, in cooperation with Tucson area high school teachers; it may be
the only placement program in the country to provide students with written
feedback about their writing.  But it is only available to a small number
of entering students.  The Miami U pf program is only for a few hundred
entering students seeking advanced placement.  The WSU program is a
mid-career assessment.  Do we actually have a few pf placement programs
and, if so, are any of them doing the research on effectiveness we have
been talking about?  --Ed White
 
On Wed, 30 Sep 1998, Dan Royer wrote:
 
> David:
>
> Well yes, the Chronicle did leave out a few things, and I don't like it that
> directed self-placmement gets shortened to self-placment--these are very
> different notions. Nevertheless, as you rightly pointed out, there is a great
> deal more information to gather. I'd like to be more methodical about
> quantifying, if possible, DS-P's effect and your note gives us ideas. David
> Blakesly seems to have a good sense of how to complile some data which he's been
> collecting at SIU-C.
>
> BTW, what sort of data is there to indicate the impact of portfolio placement or
> traditional essay-exam placement on a writing program. It seems that most of
> that data is simply about reliability and not about the fuller kind of impact
> that you describe, which of course is really what is most interesting.
>
> Dan
>
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We appreciate Rich's comments and any other feedback we can get that
helps us fully investigate the effectiveness of directed self-placement
here on our campus. We are investigating such things as attitudes,
success in ENG 150 (the regular, required course), and retention. So far
we have not noted any dramatic changes from 1995, when we had a more
traditional placement system, but we hope to be able to report fully
relatively soon.
 
So many variables affect any "outcomes" we might investigate. Here at
Grand Valley, for example, our freshman class has grown by over 10% per
year for three years running. We literally don't have enough seats to
allow every freshman to take ENG 150 during their first year. This may
explain why some of our ENG 098 students put off taking ENG 150. The
school has raised admission standards as a result of our growing
enrollments, so our freshman profile is changing from year to year, too.
And this past summer, the Admissions people changed the summer
orientation program without consulting us, so Dan and I were unable to
do the same 10-minute speech that we describe in the article (luckily,
we will get our speech back next year). And of course our teachers vary
from year to year, so even "instruction" can hardly be considered a
constant. My point is not that we should forego careful investigation of
outcomes, but simply that it's always hard to draw certain conclusions
from the numbers. We will, however, do our best to draw tentative
conclusions.
 
Dan and I agree with Rich that "it is the composition expert who knows
best." But we choose to exert that expertise not during summer
orientation, or even during the first week of class, but after a whole
semester with a student in a class. What directed self-placement says is
that any assessment short of a semester-long assessment of student
writing ability falls short because it is based on insufficient data.
Even full-scale entrance-portfolio assessment is based on writing
produced outside the context of the university, so it's difficult to say
how well such writing applies to writing done in university classes.
When we say that students know themselves the best, we mean that they
know themselves the best UNTIL we get a chance to work with them for a
full semester in our required composition course (a real and fairly
constant context). Then we make the call, and we do it with a
team-graded portfolio grading system at the end of ENG 150.
 
Rich's concern about students who self-place themselves too "low" is an
interesting one. We try, first of all, to make ENG 098 a real class, a
good class, so that even very good writers will get something out of it.
And we also try to build the confidence of our ENG 098 students, so that
when they leave the class they feel ready (and really are ready) for ENG
150. I'm not sure it would bother us if ALL of our entering freshmen
took ENG 098--assuming we could staff the sections, that is. Then we'd
have them all for two full semesters on the freshman level, something we
gave up a few years ago when we adopted a junior-level composition
course.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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            CONFERENCE ANNOUNCEMENT
                      and
               CALL FOR PROPOSALS
 
      National Writing Centers Association
                      and
    East Central Writing Centers Association
                   Conference
 
              Writing Center 2000:
    Meeting the Challenges of the New Century
 
    Indiana University, Bloomington, Indiana
               April 15-17, 1999
 
KEYNOTE SPEAKERS will Muriel Harris and Edward M. White.
 
THOSE INVITED TO ATTEND include writing center administrators and staff,
university and high school teachers and administrators, graduate and
undergraduate writing consultants and tutors, and teachers of writing in
composition programs and across the disciplines.
 
TOPICS will include, but are not limited to, defining the evolving missions
of writing centers, reconciling theory and practice, and considering writer
centers' effects on the culture of writing in their institutions.
 
PROPOSALS are solicited for individual presentations, panel presentations,
interactive workshops, and poster presentations, and should be submitted by
December 1, 1998; submission guidelines will be mailed to the members of
the NWCA and regional writing center associations and are available as well
at http://www.indiana.edu/~nwca99/.  To request a proposal form, or to be
sure that you are on the mailing list for the call (now in process of being
mailed) and for registration materials (to be mailed in January), e-mail
nwca99@indiana.edu.  Proposals and inquiries may be directed to Ray Smith,
Director, Campus Writing Program, Franklin Hall 008, Indiana University,
Bloomington, Indiana, 47405.  Phone 812-855-4928.
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Amanda,
 
    Let me check around for you.  I can't think of any off hand, but one of our
part-time faculty gave a 4Cs presentation on the subject.  I will see her today
and ask her and get back to you.  BTW, say "hello" to Louise for me.
 
Mark Wiley
CSULB
 
awbrown@MAILBOX.SYR.EDU wrote:
 
> Louise Phelps directed me to you.  I am writing a dissertation focused on
> part-time writing teachers.  I wish to set the national context.  The
> statistics I need are very simple.  Nationally, what percentage of
> composition courses, particularly the freshman or sophomore required
> courses, are taught by part-time faculty, by full-time faculty, or by
> graduate student teaching assistants?  I only need rough numbers, to give a
> general understanding of the national situation.  Can you refer me to a
> study or publication of such statistics?
>
> Thank you greatly, in advance,
>
> Amanda Brown
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Dear WPAers,
        Just for a change of pace from the weighty issues we're
investigating this fall, can anyone point me to a clarification of MLA style
for quotes within quotes when using "(qtd in ...)"?  I keep seeing
examples--even in the MLA Handbook--that use only regular quotes ("..."),
but logically it would see as if such quoting of quotations would always
take internal quotes ("'...'"). My apologies if this is an easy one, but I
can't seem to locate clear guidance.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
"Everything we deal with in composition is fundamentally philosophical"
        - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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Sorry about this post.  I neglected to read the address line and assumed it was
addressed to me personally.
 
Mark
 
Wiley, Mark L (Dr) wrote:
 
> Amanda,
>
>     Let me check around for you.  I can't think of any off hand, but one of our
> part-time faculty gave a 4Cs presentation on the subject.  I will see her today
> and ask her and get back to you.  BTW, say "hello" to Louise for me.
>
> Mark Wiley
> CSULB
>
> awbrown@MAILBOX.SYR.EDU wrote:
>
> > Louise Phelps directed me to you.  I am writing a dissertation focused on
> > part-time writing teachers.  I wish to set the national context.  The
> > statistics I need are very simple.  Nationally, what percentage of
> > composition courses, particularly the freshman or sophomore required
> > courses, are taught by part-time faculty, by full-time faculty, or by
> > graduate student teaching assistants?  I only need rough numbers, to give a
> > general understanding of the national situation.  Can you refer me to a
> > study or publication of such statistics?
> >
> > Thank you greatly, in advance,
> >
> > Amanda Brown
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Sure I'd be happy to respond to questions.  Codicil: I'm on the WPA list,
and I have been around in composition a long time, but I'm not really a WPA.
And I'm not, in a lot of ways, very current about the profession.  (I have
been working so much on argument and argument textbooks that I realized a
few nights ago I don't even know what the current commonly used rhetorics
are for first-semester courses.)
 
I'll be at Louisville and CCCC.  And rarely turn down a free lunch.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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Roger,
 
From an affective position, I do not think you are adequately noticing the
personal and intimate advantages (no not Monica intimate) students gain
from your type of placement.
 
Here they have made a decision, with some assistance for sure but still
theirs to make, and by itself, that is an impetus for direction,
discipline and determination.  It's a lot harder to be DDD in dealing with
somebody else's choice that impacts you directly.
 
From Dewey through Moffett, Noddings, Gore and Martin, so many have
repeated that the single most important factor in better learning is the
establishment of a safe learning environment--by the student's definition,
remember--and yet we continue to avoid doing what we know we should do.
Your approach is the best possible first step toward such an environment,
and it involves the students in the making of their own lives.
 
You could firm up support for your method with further evaluations of
affective and success data, but an ethnographic approach should be used as
well.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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My dept. chair recently gave me a copy of "Statement from the Conference
on the Growing Use of Part-Time and Adjunct Faculty," *Academe*, Jan/Feb
1998, pg. 54-60.  The statement was prepared from representatives from 10
academic associations (the MLA and associations in history, math,
philosophy, sociology, as well as the NCTE and the AAUP),
and the report discusses overall trends in patterns of faculty hiring.  It
also has a statement on policies needed to sustain quality instruction and
an action plan for the organizations attending.
 
The opening section of the report looks at % of part-time positions,
growth of community colleges, degrees held by faculty, variation by
discipline, and working conditions.
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
Dept. of English, 425 University Boulevard           fax: (317) 274-2347
Indianapolis IN 46202-5140
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So far, the only universal entry-level portfolio-based writing assessment I
know of it the one at Michigan, which I understand is now being phased out.
This past summer is likely to have been its last.
 
At any rate, a team of folks involved in that project did a lot of research
that established the portfolio's effects on FY Comp classes: more accurate
placements than the essay test had allowed; higher satisfaction on the part
of students and teachers with placements at all levels; better attitudes
about the assessment on the part of students, who trusted the portfolio far
more than they'd trusted the essay test.  There's more, and I understand a
lot of it will be in an upcoming article in _Assessing Writing_.
 
So the answers to Ed's concluding questions, as far as I know, are "Not any
more" and "Yes, it did, and the results should be available soon."  Maybe
one of the co-authors is on this list and can provide more information?
Bill
 
>That is a good question, Dan. I think portfolio placement is still
>relatively rare and experimental at the entry level, particularly with
>large institutions.  The U of AZ, for instance, has a terrific pilot
>program, in cooperation with Tucson area high school teachers; it may be
>the only placement program in the country to provide students with written
>feedback about their writing.  But it is only available to a small number
>of entering students.  The Miami U pf program is only for a few hundred
>entering students seeking advanced placement.  The WSU program is a
>mid-career assessment.  Do we actually have a few pf placement programs
>and, if so, are any of them doing the research on effectiveness we have
>been talking about?  --Ed White
>
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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No Linda, we don't have any official limitation on class size.  In the
department we have tried to keep 101 classes to 25, but the university
pushed them to 30 this term.  The only limit would be classroom size, and we
have one auditorium in our building that probably seats 200.
 
In fact, for a variety of tricky reasons, this semester we did put all basic
writers into a single section of English 100, with one teacher.  I'm not
sure how large it ended up, between 70 and 110 I think.  And they do split
up at least half the time to be directed by GA's.
 
I hate it.
 
And I like Keith's remarks about more sophisticated accounting procedures.
Since about 30% or so of our costs come from student fees, at least that
factor ought to be worked in.
 
But I have accepted as a Platonic given that in a state/funding situation an
English department would only show a profit if (1) it had nearly all
first-year courses taught by adjuncts/TA's at minimum wage and (2) had some
huge lecture classes in literature.  Otherwise, since it's a labor-intensive
business and the labor (tenure-track faculty) are expensive, it simply won't
"pay its own way."
 
Does that make sense?
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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 Theresa,
 
If it's changeable (and if you didn't edit out the baseball sentence in my
statement), "playoff" SHOULD BE "wild card"
 
Marty
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Bill Condon relates that the U of Michigan folks found that their
portfolios made for "more accurate placement." How is "accurate
placement" defined, I wonder? Is this determined by course grade, by
teacher perceptions, by comparison to some past method, by retention
rate, by overall graduation GPA, or what? It seems like a difficult
claim to make for any method, since we have no "perfect" standard
against which to measure our placement methods.
 
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Red-faced apologies to the list for inadvertantly sending a private post.
 
Marty Townsend
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Go the website of the American Association of University Professors for
information on this. http://www.aaup.org/ptlink.htm They also put out an
indepth report some time ago on this which may be available.
Bill Gilbert, Assistant Composition Coordinator at Cal State U Long Beach.
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ASSOCIATE PROFESSOR in Rhetoric and Composition to direct a program that serves the diverse student body of
     a private, metropolitan university. We seek a scholar with research interests in any area of composition studies, together
     with experience in writing program administration and development, who can work with emergent programs in
     writing-across-the-curriculum and in learning communities. Responsibilities include teaching of graduate seminars,
     supervision of graduate teaching assistants and full-time lecturers, oversight of the Writing Center, and development of
     CAI classrooms. Preferred candidates will bring an interdisciplinary perspective to the teaching of writing and an ability
     to conceptualize composition in terms of its changing relationship to English studies, the university, and professional
     discourses. We especially seek candidates with interests and expertise in one or more of the following areas: diagnostics
     and ESL; literacy, ethnic and cultural studies; computers and composition. Requirements: Ph.D. in Rhetoric and
     Composition, demonstrated excellence in teaching and administration, and publications commensurate with rank. Send
     letter of application and cv by 10 November 1998 to Thomas Goodman, Director of Composition and Chair of Search
     Committee, Department of English, University of Miami, P.O. Box 248145, Coral Gables, FL 33124. The
     University of Miami is an Equal Opportunity/Affirmative Action Employer.
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I think you drop the internal quotes if you say qtd. in.  It's redundant
and unnecessary.
 
> -----Original Message-----
> From: keith rhodes [SMTP:krhodes@MAIL.NWMISSOURI.EDU]
> Sent: Wednesday, September 30, 1998 2:17 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      a tiny point: quotes within quotes
>
> Dear WPAers,
>         Just for a change of pace from the weighty issues we're
> investigating this fall, can anyone point me to a clarification of MLA
> style
> for quotes within quotes when using "(qtd in ...)"?  I keep seeing
> examples--even in the MLA Handbook--that use only regular quotes
> ("..."),
> but logically it would see as if such quoting of quotations would
> always
> take internal quotes ("'...'"). My apologies if this is an easy one,
> but I
> can't seem to locate clear guidance.
>
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> ^
> Keith Rhodes, Coordinator of Composition, Department of English
> Colden Hall, Northwest Missouri State University, Maryville, MO 64468
> 660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
> http://www.nwmissouri.edu/~krhodes
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> ^
> "Everything we deal with in composition is fundamentally
> philosophical"
>         - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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The University of Louisville has been conducting a portfolio placement
option for incoming first-year students who have graduated from a Kentucky
public high school. Brian Huot oversees the project and there have been 2
or 3 other collaborators (includuing myself).  We presented a panel at CCCC
last April and have a manuscript in draft that is based on info collected
over the last 4 years.  An article in _Kentucky English Bulletin_ (Dec.
1996, I think) by Theresa Lowe and Huot outlines the basic program although
we have collected more data since that article was published.
 
 
 
**********************************************************************
Peggy O'Neill
Department of Writing and Linguistics
P.O. Box 8026
Georgia Southern University
Statesboro, GA 30460
(912) 681-0234
poneill@gasou.edu
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Accuracy has to be defined locally, I suspect.  At Michigan, we made the
transition from a 50-minute impromptu argument to a writing portfolio.  I'm
working from memory here, so forgive me if I turn out to be inaccurate, but
I believe we measured accuracy in three ways, one of which caused some
unexpected resistance from the English Department:
 
1.  We surveyed teachers early in the term and later in the term to ask if
any students seemed to be placed either at too high a level or too low a
level for the class.  We found that with portfolios, we had "misplaced"
only one student in a typical class of 22.  And even that turned out to be
a high count, since instructors indicated that for about half of the
"misplaced" students, the failure to perform resulted from not coming to
class, not handing in assignments, etc--motivational factors no portfolio
could be expected to measure, since they go far beyond measuring writing
ability.
 
2.  We looked at grades.  Students placed into the regular FY Comp class,
with only a few exceptions, earned B's or better.  We looked at this as a
good result--students placed into the regular course were thriving there.
Their performances compared favorably with those of students who took the
preparatory course first and then the regular course.  The English
Department didn't like that argument.  They wanted us to place on the basis
of "survive," rather than "thrive."  They wanted to give more C's and D's.
"C is an honorable grade," said several faculty.  "You can tell the rigor
of a course by the number of D's and F's," said some others.  And, of
course, they wanted to avoid the appearance of grade inflation.
 
3.  We looked at the rate at which students who were assessed at the end of
the preparatory course (ECB Writing Practicum), again by portfolio,
exempted the regular FY Comp course.  Upon instituting the entry-level
portfolio, that rate dropped from 25% to 12-13%.
 
In all three cases, we had evidence that placements were more accurate with
portfolios--less teacher frustration over "misplaced" students, better
student performances (as measured by grades) in the regular course, and a
lower exemption rate coming out of Practicum--even though the portfolio
assessment placed a slightly higher percentage of students into Practicum.
 
Given a different institution with a different system, the measures used
would have to fit the system.  And in this case, the ECB was folded into
the English Department before there could be any study of longer term
effects such as junior-level retention or graduation rates.
 
Hope this helps,
Bill
 
>Bill Condon relates that the U of Michigan folks found that their
>portfolios made for "more accurate placement." How is "accurate
>placement" defined, I wonder? Is this determined by course grade, by
>teacher perceptions, by comparison to some past method, by retention
>rate, by overall graduation GPA, or what? It seems like a difficult
>claim to make for any method, since we have no "perfect" standard
>against which to measure our placement methods.
>
>
>--
>Roger Gilles
>2337 Mackinac Hall
>Grand Valley State University
>Allendale, MI  49401
>
>e-mail: gillesr@river.it.gvsu.edu
>web: http://www.gvsu.edu/~gillesr
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
=========================================================================
Date:         Wed, 30 Sep 1998 20:50:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Organization: GVSU
Subject:      Re: Chronicle of Higer Ed
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Joe:
 
It looks to me like the responses that are solicited by CCC Online should be
more formal statements rather than dialogue. Is the Online area a place for
general dialogue?
 
Dan
 
Joseph Harris wrote:
 
> As the editor of CCC, I was of course thrilled to see Dan and Roger's
> article on directed self-placement featured in the Chronicle, and I've also
> been follwing the very interesting responses to their work on this listserv.
>
> Which leads me to ask:  Another different (and potentially much larger)
> forum for this exchange is the new *CCC Online*, edited by Tod Taylor, at
>
> http://ncte.org/ccc/
>
> I wonder if the people who have contributed to this exchange so far would
> consider also posting their comments on *CCC Online*?  Thanks!
>
> Joe Harris
> Editor, CCC
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Hi all,
 
I've been following the harassment thread with interest, and wanted to toss
in another wrench to the ongoing discussion, and hear what advice current
WPA's might have for a particular situation.
 
A few years ago, while I was a TA at another (unnamed) university, a female
colleague (also a TA) was verbally threatened in the classroom by a male
student, who also turned in a handwritten threat note stapled to one of his
class papers.
 
I don't recall exactly what was said by the student in either case, but do
remember that my colleague felt very threatened, certainly harassed, and
afraid of going to meet her class.  She was small, in her early 20's and in
her 2nd year of grad school/teaching --and the male student was large,
loud, and pushy.
 
The big problem came when my colleague--a young, female TA--went to talk
with our acting WPA, who was an "old-school" literature prof, in his late
50's/early 60's, and who was filling in as WPA while the "real" WPA was on
vacation.
 
Upon hearing my colleague's concerns, he basically told her to "deal with
it, darlin"--that it was the classroom teacher's problem, and not something
the WPA would or could do anything about--and so he didn't.
 
So, my question is--what the hell advice would you give in this situation?
Who should the TA go and talk to next?  A lawyer?  The chair of the
department?  University ombudsperson?  Union greivance committee (where
applicable)?
 
The situation I describe was also complicated by the Asst WPA, who was
married to the acting WPA, who were both good friends of the chair--so the
power relationships in the English Dept. were tough for a TA to counter...
I've also heard similar stories from adjuncts and TAs at other schools--via
contacts about part-timer/TA unions, academic labor/working conditions,
etc.
 
Comments?  Advice?
 
Scott Hendrix
U of Kansas
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Prof. Fred Robbins asked Deborah and me to forward this to the WPA
listserv--and we are happy to do so.
 
 
---------- Forwarded message ----------
Date: Wed, 30 Sep 1998 14:46:24 -0500 (CDT)
From: FRED WALKER ROBBINS <frobbin@siue.edu>
To: Deborah Holdstein <gas54r0@uxa.ecn.bgu.edu>
Cc: Charles I Schuster <cis@csd.uwm.edu>
Subject: Composition Director Job
 
Director of Composition.  Associate Professor or Professor. Would
coordinate and direct all aspects of freshman writing program, including
training and supervision of instructors; teach English composition at all
levels; teach in M.A. specialization in Teaching of Writing, and such
other courses as education and experience warrant. Two-course load per
semester.  Ph.D. in English required, with dissertation in rhetoric or
composition studies, or other evidence of scholarly commitment to
composition studies. Experience in administering a composition program is
required, as is evidence of professional leadership and
administrative ability. Highly desirable: background in assessment,
writing across the curriculum, and computer-assisted instruction.
 
Salary, rank and tenure decision commensurate with experience and
credentials.
 
Application postmarked prior to Nov. 25 will have priority. Interviewing
at MLA. Send letter of application, vita, statement of teaching philosophy
and three letters of recommendation to:
 
Alice Farley, Chairperson
Department of English Language and Literature
Southern Illinois University at Edwardsville
Edwardsville, IL 62026-1431
 
AA/EEO
 
http://www.siue.edu/ENGLISH
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Thanks to Bill for explaining how he and the U of Michigan group defined a
"more accurate" placement method.
 
I assume that the teachers felt that _more_ students were misplaced when the
school used the 50-minute essay. This makes sense, given the fuller
"snapshot" of writing ability that portfolios give us, although I admit that
I'm uneasy about putting much stock in teacher perceptions unless they
translate into actual course grades. If I think a student is underprepared
for my class and should really be in another class, and then I give him or
her a C or C+, I'd consider myself presumptuous to suggest that he or she
should not have been in the class in the first place. If my judgment of
student writing ability really means something during the first week of
class, or the fifth week of class, or whatever, then I wonder why we don't
start handing out grades during the first and fifth weeks and save lots of
people lots of time and energy. My assumption is that it takes a full 15
weeks to determine what kind of college writer a student is. What I think in
week five doesn't mean a whole lot.
 
Using course grades to assess placement methods is tricky, too, because for
the most part students do pass courses--and for the most part, students do
what we tell them and take the course we place them in. There's no "control
group" in first-year comp--students who undergo our placement methods and
then just do whatever they want anyway. It would be interesting to see how
students that we place in a lower course do in the higher course--even
without the lower course. Would it be okay if they got a "C" in the higher
course? Is it right for us to dictate that only potential "B" students can
take our courses?
 
Intuitively, it makes perfect sense that impromptu essays are better
measures of writing ability than ACT scores, and that entrance portfolios
are better measures of writing ability than impromptu essays. An even better
measure is how students do in a full college writing class. We've started
giving our students a chance to show us what they can do in that fuller
context--before we jump in and tell them. If we find that 25% of our
students are flunking, I can assure you that we'll make a change. So far,
that hasn't been the case. (But I really don't know how many flunking
students is too many--or too few, for that matter.)
 
Every school should ask itself the question: What would happen if _all_ of
our students took the standard first-year writing class? At some schools,
I'm sure, the results would be disastrous because the range of abilities is
so broad. At a mid-sized regional 4-year school like ours, which has modest
but measurable entrance standards and a fairly homogeneous student
population, the results wouldn't be all that horrible. But over the years,
we'd gotten so _used_ to "placing" students here and there that we'd
neglected to notice that most of our students were actually not that bad.
Here we were in 1991, the year before I arrived, placing 60% of our students
into a lower class, and in 1995, the year before we started ds-p, placing
33% into a lower class. Now we have about 20% of the students placing
themselves into a lower class--and the leaves are still turning orange,
right on schedule.
 
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
